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Abstract

Behind the Curtain: An Exptation of Professionalism and
Capital in Further Education

Professionalism is an important issue forgeicymakersn post16 educatiorbecause of its
established links to compence, morale and staff caimuity. This study examined concepts of
professonalism inthe Englishfurther educationsector, how it is strengthened or weakened,

and the implicationshis has for wrkforce planning and management.

The study adopted a Badieusian framework whichx@lains social phenomena such as
professionalisnin terms of three capitalssfcial, econona, cultural). These capitals operate
dynamically in a socialracture (field and generate potentialities for social thought and action
(habitus). The study utsied a survey comprising quantitative and quaiNta forms of enquiry

to investigate both stuctural and attitudinal aspects of professionalism. The syoantained
sixsections: demographics, employment, subject knowledge, waldtionships, motivation

and professionalism. Perceptions of professigsmalwere measured using a isgd 15item
version of the Hall professionalism scale (1968) based on atiapsaby Wimme(2007) and
Scailes (208). Measures of cultural, social ardonomic capital were alsmnstructed.An

online survey was semut to teachers, managemand curriculumsupport saff workingacross

the sector with 461 useable responses aated.

Theachievedsampe reflected the sector profile in terms of gendethnicity andbackground
thoughthe average ge was kghtly higher in the achieved sampl&he quantitatve data was
analysed using descriptive andenéntial methods including exptatory factor analysis,
regression, ANOVA dmrorrespondenceanalysis. Professionaln was affected by key
respondent demographics and occupational iios. Professionalism waaso found 6 be

statistically significantlyaelated to the distribution of apital (cultural, social and economic).

A typology highlighted the way in which thieree capitals were distributed in the samplehe

datayielded three overarching thaes for FE professialism: expertise, service and

11
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organisational compliancew S & LI2 YRSy G aQ f 201 A2y MhichdfKS C9 K
these themes were peaived as dominant. Of the three themes, expertise was the most
important variable differentiaing scores on profasonalism and work status, but fanction as

capital itmust be recognised by others.

This study has demotrated that professionalism ismore nuanced concept than previous

studies have suggesteth FEnotions of professionalismary across the Fiefd according to

job role, committee membershiptrade union membershipteachingloadand incidences of
nonspecialistteachingt KS FTAYRAYy3a SadlofArak I NBflFIdIA2Yy A
field and the way capital is distributed. There isoaflgrther evidencein line with ecert

analy®s by Lobb (2017) and Donovan (20,1t professionalism in HE being chaénged by

persistent managerial pressures.

12



Paul Tully BD Thesis,November2020 University of Brighton

Chapter 1- Situating theNature andPurpose of theSudy

1.1 Contextualising the R&I NOKSNRa t 2aA0A2Y

As someone whbasworked n the EnglishFurther Educatiorsectorfor almost twentyfive

years, | was failiar with its recent and more distant history. | started my career as atpad
psychology lecturer in 1995 at a time of sigrafit change and onlyvo years afer

Incorporaion. In 2003, | proceeded into middleanagement, working in pfessional
dewelopment, quality and departmental posts, before joining a University consortium as a lead
teacher trainer in 2009 for an FE colleg&itnessed changein curriculun, organisingoodies

and the coming of OFSTED, tieerand fall of the Statards Unit, LIS, LSDA and the demise of
the Institute for Learning and statutory teacher training (see Chapjtelrnow support teacher

traineesas a university teghing fellow,a move | madan 2019.

The initial inspiration fothis study came from tapublicatior2 ¥ [ 2NR [ Ay 3IFA St RQ:
professionalisnfLingfield, 2012a; 2012pbfrom which simple statements precipitated seismic

charges in how FE workiaining and pofessional nembership would be organised, leading t

the removal of statutoy training aml staff professional development obligations. This proved to

be a highly controversial decision (Hillier & Appleby, 2012), and trm&hwvalso strongly divided

collegeleaders and practioners (see Fazaeli, 2012; Pryce, 2013

The LingfieldCommissiordescribel the characteristics of a sector | knew well: one that was
adaptable, inventive, resilient and studefttcused. In the collezs | worked in, professiaism

came to mean differenthA y 3aY 2y S &l ¢ cHivel in N3ecaR NBllingnesstb & Ay
O2@0SNJ FoaSyd aidlFlFFT Ay | GKANRXZ GKS gl NR 27
position enabled me to obsee firsthand how differen staff calbrated professinalism, what

they saw as important, wit they demandedwhat made them feeWdzy LINR FSaa A2y | £ Q

| also witnessed the debilitating effects of constant change and adaptation, which saw the loss
of many sasoned staff who preferretb leawe their posts rathe than face another round of
change, sy a 27T ¢yK201il)desrb&iIa NWPAYAGALF GA GBS FlL GATdzSQd

to be leaving the sector, itself a worrying condition, others were regrdtfajng enjoyed

13
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working wth students but no longer €eling valued at work. Stamati & Papagmulos (2012)
acknowledge the destruitve effects of staff attrition and r@rganisation on the retention of

corporate memory. This loss, they state, impairs orgational decisiormakingand

competitiveness. lwastruO|1 o6& K2g gl 4085480 QOéhspa@ sy i b |

of staff expertise.

a@ NBtS Fa I dSFOKSNJ SRdzOF (2 NJ 0 NR dz8fK® dziB Qi K S
FYR WoRORa&HASS o OReVidNdsyest of themb dms dominated by

pragmatic and pedaggic issues: ensing trainees met priessional standards, improved lesson
grades and developing a studecéntred orientation. Evans (2008) might describe these as

issues oprofessionality Behindthe scenes, diffeznt considerationgprevailed: disputes over

the link between student numbers and cose hours in which missed enrolment targets

triggered cuts in guided learning hours; concerns about sufficient timméwking and giving

feedback; whytravel-time to observatiorsited ¢ & WAY OA d AablesS@l G2 2FFA
workload assessments; and3h A Y ONB I & Ay 3 R 2NGUYR &@® SLINIFO WA & ¢

professional development events.

As a departmental headhew professionakituationswere encowntered: workoad concerns
regardingstaff health and welbeing; the amaint of tutor autonomypermitted whendeciding

tutorial priorities; staff conformance to regulatory training requirements; and in one

memorable (ad needless to say depressing) caseng aked by the Principal to reavetwo

staff members with high sicknégss NS O2 NRa (2 WLIRBIWSNB Y82/ 60D KA
exemplified the disciplinary mechanism through which discourses of professgmnadan

operate (Fournier, 1999).

Having been in theFEsectorfor almast alj dzi NI SNJ 2 F | poshy thataNdiesareA (1 A &
many profound nements that shape perceptions of work. These represent a snapshot of the
reasons why | became interestedthre subject of professionalism, dnndeed t is unlikely that

such annterest would have emerged had thesgperiences not taken place. Equally,

experiences differ across individuals and institutions, and those indicated here are by no means
the limitonl 3Sy (i 4 Q dzy RS NA &, Tayid8fully 8xpldre thefange difirSighis

shared by respondents, soméwhich can be seen refracted in thggmettes that | have

14
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A 2 4 oA o~

4SSt SOGSR FNRY Yeé 26y SELSNASYOSs 20KFNE Qs KA C

experiences.

1.2 Rationale ér the Study

This thesis deout to measure attitudes in experienceBEstaff in Englandin their examination

of professional identity amongst FE tutors, Jephcote and Salisbury (2009, p967) opined that
G G KSNB AedrchYhoz@&initdBraining aleachers,but much less smto the lives of
SELISNASYOSR udydidriotSerchude frainees, but ediiadid not want to

replicate previous studies. Importantly, little comparative work on how professionaifers
between FE groups has beendertaken, and thereforeittle is known about why certain ideas
on profesionalism are held, how they develdpeir antecedents and consequences, or the
factors that strengthen or inhibit them. Therefore, this studykes an original contribution to
the enpiricd work on professinalism n the FE sector as well as add to thewing

commentary on life inside FEstitutions.

The study comes at an important moment in the evolution of FE, at a time where staff morale is
reported to be low (Coffield, CastMuller & Webber, 2014) ashwhere $ructural change has

been unprecedentedHodgson & Spours, 2019). With sigraht cuts to adult fundingBelfield,
Crawford & Sibieta, 2018and the loss of more than 20,000 staffc@2010 (Savage, 2018
OQeary, 202 FE appearn® be ina period of extrers turbulence.While improving

educational standals is high on government prioritie© FSTED, 2019), the-tkgulated FE

sector does not need to have qualified teachers. How tlefseges are affecting staff
professionalism, andith whateffect, is therebre of irterest, not just to UK audiences, but

also internationally (Misra, 2011DECD2010.

Professionalism has arguably not been a policy priority in the UK (see CRBaptentrasting

with European vocational educatiomé training (VET) models where teacheofessioralism is

more firmly embeded in state reform agendas (Hanley & Orr, 201@\welVer, compared to

schools, there remains a lack of information on VET workioige ¢t 2 2 NJ RI G | @ A f
professionals rakesit impossible to provide a comprehsive stdistical picture of the VET

g2N] F2NOS FyR 27F (KS (Cedefoldh 20az3p1)6Klack of Kdgvieda A G 7

about the sector can create the immsion of opaqueness. Yet, as Baroness Sharp Y2011

15
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reported, the sector has a flourishimgputation for those who use its sé@ces. This reinforces

the argument that more neds to be known about the FE sector to improve its national status.

In light of hese issues, this study aims to:

0 Measure the gength of professional attitudes acroghfferent FE staffing groups to a&sss

commonalities and differences in their percepts.

(@]

Consider the degree to which professionalism is impacted by institutsginattures and

conditions of work.

0 Identify and eplore fadors that individuals claim erdnce orweaken their professionalns.

O«

Provide new knowledge and insights into theesiences of FE staff during a time of

significant structural change.

An onlinesurvey was sent out to thousands of FE teachmamagers ad curriculum support
personnelto assess their professional atides. The research utilised quantitativeda
gualitative measures to seek answers to the research questionsiedtln Section 1.4f this
chapter. With the aim of generating neideas and contributing to the egiing research corpus
on FE professionalisrthis thesis develops our current undeaating of the views and

experiences of posi6 practitioners working ithe EnglishFE setor.

1.3 Research Context¢t KS WI SNBX |yR b2¢Q

Tocontextualise this study and i@ms, tiree aspects of the FE sectaeautlined: those
NBfFGAyYy 3 (psfilefitk@irpasear itsPodklgerception(the 3Ps). An understanding
of each element is considered important to a study of FE gsgonadism because it establishes

what FE wok is like, how it has changeehd how it is thought of.

1.3.1PROFILE

FEis large, heterogeneous and extensive in scale (Lingfield &26Gb3&te 2005; Sharp2011). It
comprises all forms of postompulsoy educaion and training for 1619 yea-olds and adults

not already deliverd in schools or universitigacluding Alevels, vocational courses,
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foundation degrees, basic skills provision, sakeeducationspecialist lanebased and arts
education, prisa educdion, adult community provisioand wok-based apprenticeships. In
2017/18 there were 3.2 million learners taughtke (OFSTED, 2018) including 2.4 million
adults, of which 815,00@&ere apprenticeshig (DfE, 2018). Around 1800 FE providers hold
govenment funded contracts ranging fronalge coleges and companies to smatiyate
training providers, charities and commitynorganisationsibid). These include 2UFE colleges
who teach 7 inl0 FE studersttaught by 5,000 teaching staff (AoC, 20). Cdlegesoffer
almost 40% of all appreitieships11% of all HE provisin and teach 50% more 183 year dds
than in state funded maintained schools and academdex’, 20202019).A fifth are specialist
sixth form institutions catering for ahd 5%of the FE student population (igkau &Ventura,
2017). In addition, 2018, there were 986 publicly funded indepemd providers (OFSTED,
2018). These together comprise the FE sectochSliversity, Robson (1998007 has argued,

challenges a seesdf professonal unity across FE.

1.3.2PURPOSE

With diversity alsocone 1 KS GK2NY & AaidadzS 27T 200¢NI R ANSSHLIZYNELY
MppT LINPY2IGSR C9 Fa I LIOKDFEOZD HREPRMNE NA AGEAF
Reporting in 2005, Fostacknowled SR (0 KS 3 A y & idérinéRprtA dayi RS NIA 2 K/ K
agenda,bli 3dzZ33S&A0SR (GKS aS002NAKIONBSRR G2 NSO f LIdzNNLD2
0C2aU0SNE HANpIZ LIWAAODP ¢KS FHEANYIANBLPDNIZ2XAYTAG
2011,p14), while theSainsbury Review (2016) felitet secto lacked clarity to ermployers. These

reports commented on the bewildering ay of institutions, courses and students, ranging

from academic to adult basic skil&sggesingthere was nasingle defimg purpose

underpinning FE work

Arguably, FHElid not really become a ceral policy concern until the arrival of the Nevabour
government in 1997 (Orr, 2008).y RSNJ G KSANJ St SOGA2Y YI yHANF QIO |
FE was rg@urposed around twgolicy djectives, first to improve nainal skils and

competitiveness, andecond, to increase social justice, captureddrample in a series of

White Papers, includingearning to Succeed (1998)d Success for A002).However, further

reports byFoger (2005), Leitch (2006) and Lirgjtl (202a) suggested FE had lost ¢act with
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its vocational mission. Under Coalitiand Conservative governments, thecationalisatiorof

FE accelerate(e.g. BIS, 2012010, notably through the rise of appremesips,and a

significant cut in adul& community learning funding, whosedecline is estimated to be 4

million students sice 2010 (Mersinoglu, 2020). Additional reports by Wolf (2011) and

Sainsbury (2016) blamed FBfb | y SELJ yaA 2y \aflity® 21gdzHjfdd ¥ M@ G A2
advocatedareturn to compulsory GCSE Enghstid Maths and examinatiehased technical
gualifications, decisions which the sectorsharguably hadittle control over, but which have
beencriticisedby sector leaders and prétioners for their usuitability for many FE learne

(Davs, 2018).

1.3.3 PERCEPTION

Government reports have consistently highligRte C9 Qa f 2¢ ail Gdza O2 YLJI N
universities (Foster, 2005; Sharp, 20$ajnsbury, 2016). Tony Blair oncetausly joked that

you could hide a declaration of wan a peech about sk and neone would ever notice it

(Cook, 2015). In2014,\S / I 6t S Of F AYSR OAQ@Af ASNBIyila gl
(Wheeler, 204). In August 2019, Jon Yates, spkailvisor to Damiemdinds, Education

Secretary ind@resaMa& Qa / 2 y go%ehitdnt)sta@d

GX6S KIF@S 0SSy ONX2Y XTi2 NISIOKY A0S If NBBR d20K 8iIK Cdzy RI YSy i
with influence (politicians2 2 dzNJy/ I t AaiaX odmANYSad 2 uufeh 0SNEO 6R2 Yy QI

The publicatiorof suchcommentsdoes litte to enhance the view that ministers understand

the challengs of the sector or are supportive of its godPsiblic denouncements of poor
performance, such as those made by fanChef Inspector, Michel Wilshaw, have not helped
thisimage(Exley, 2017). & (G KSaS @e-R8B &2 NRRZWAKSe plode | f a2
public trust and confidence in the sector. Research indicatespihialic perceptions may have a
bearing orhow practitioners congler their own occupational stating (Clartrand et al, 987,

Hoyle, 1969).

G¢KS adlddza 27 OiKRlfestebm, adAhR mznrer inivichh& ENEmMs Kis
role are to some exterdependent upon the status of the tehingprofessioninsof G & ¢ 61 28t Sx

1969, p8o).
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Foder (2006) argued thath G A 2y I £ NB LIzl GA2YyY &1 & dcortd S& FI C
FOONY OG &dzLILI2 NI | YR NB a2 dzNOS a éruggled ® dndirSablits v n n p
prominence m ministerial priorities Its description as thi&€indeella SeviceQ 06 w I Bfdl§, S 9
(Panchamia, 2012) illustrate that FE hasiaaven public profile. The exceptias $xth form

colleges who retain a higlpublicstatuslinked to their university dcus (LSC, 2007; Foster,

2005; Sharp, 2011).

1.3.4RECENTHANGES

In the last few years, the size of the sector has significantiyracted. Current participation

rates represent 35% decrease dhe 4.9 million students Btwon (2012)estimated had srted

I Llzof AOf & TFdzy RSR C9 O 2g=N@pisent just evar maif ihenardbert 2 R |
operational in 1993 (AoC, 20IBaubman, 2000). Tise cuts are juxtaosed againsministerial

rhetoric that FE is expected tie aW LJ2 @3IUMNFKS Q T demNEconby (Bfa@, 20061inds,

2018. Funding cuts have caording to the National Audit Office, forced more than a third of

colleges into financial deficit (NAO, 2011 % situatiom which has siceworsened (Camden,

201%). Govemment irtervention,inKS F2 N 2F | NBI wS@ASgasx I dz
moresiza Gl Ayl otfS &aSOG2NE o6/ 2ffAyas ustmffidce LIHOZ K
September 2015, 94 mgers have taén place (OFSTEE)18). Against this backdppdhanges

to jobs and instutions have become a fact of FE life. This study consitdersittent to which

this lack of stability and constancy may have impa@ed a il F¥FQa LINRPFSaaArzyl

1.4 Research Aims

The need for a aopetent teaching workforce haseen atthe heart of goernment intentions
to raise teaching standards across edusat{DfE, 2010; DFES 2006; 2004), yet ministers have
rarely engaged in drcal discussions of what professaism meansThe Lingfield Commasion
in 2012, which abolishetthe stautory system ofteacher training, stands as an exception to this

trend, though it also serves as illustration of how powerful authorities can inflteen
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professional priorities. The intsection between power, politis and professionalism is at the
heart o this thesis ad central to understanding the effects of recent FE reforges (
Chapter3).

The initial aim of this study was to measure profesal@m and its relationship to othdsey
workplacevariables. Littlevork of this nature habeen peviouslyundertaken, whth seemed
surprising given the influence of performance mesrand audit on the FE world. However,
early on, it became clear that toeat professionalism independentbf the widerpolitical and
cultural environment would be to umecessaity narrow the dject of enquiry, with a danger of

presenting findings in aacuum. James & Biesta (2007, p11) write:

G¢SkFOKAY 3 | Yy RbeteSdntsiglaliged frod brgayiet dat; economiand political fores,
both current and historicand thataddressing thisomplexity directly is the most likely route to
acquiringardzy RSNR GF yRAYy 3 (GKFG Attt 0SS Yz2aild dzaS¥dzA G2 Lkt

Therewas therefore a need to situate trstudy within tie wider politicaland policy

environment to exarme howmacro influenceshaped institutional practices and attitudes.

One of the dawbacks of any investigation into professionalism is the range and thread

issues that could be suggestad focal poits. A scoping (fit) study was helpful in narrowg

downthese possibities (see Chapter 5). In formal exercises and anecdotatlyetled

LI NOAOALI yiaQ LINB2OOdzLI ( A ZgchegsinihdwelelgeNdraflye 2 F S
consideed to be bette paidand enjoyel better privileges (e.g. holays, seare contracts) han

FE staff. This underscored the relevance of professstatils as a topic of enquiry.

Although professional status was an intalgpart of the wider professionalisdiscourse,tiwas

an elusive oncept in the FE literature. T8peak @ status conjure images of self
AYGSNBAGSRYSaad | yYRNYYAPIEAIABRNES Ay R2VARY &S ¥
pl1), that sat awkwardly Wi educational idealism and a condep 2 ¥ n0a2 O [2(BAS20 S NI

DeBoton has argued that status ima&ssenial element of lmman survival.

G¢K2aS gAGK2dzi &dl § dzdatetiBusdudlyythedzyoinBeSives areltrintped | NB
upon and theirideni A S& A3y 2NBR®PE 65S. 2002y HannnI LIMHO
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To have lw status bringswii K A G I & O2 NN viRhafebeeh dnhbedbopriviacgd (i K
GKS 62NIR 2F 2dzNJ @I f dFS éWdiidpiodm 515y RAlSiReyara 1O2R/
being valued, seemed to resate with the issues uncovered indlgoping regarch and

scholare NB Tf SO0 A 2 ydaa @wlidy/QRIR A0)WE 26 a0 | @

The work of the scoping study, as well as informal disicuns with colleagues and third parties
working in FE, suggested thatopessionalism, power and status werurring tremes and
oughttoo6 S Ay Of dzZRSR dainé. Ksugfestedtitedidwindzie@e@liesearch

guestion:

How are notions of proéssionalism, power and status

connected in the FE sector?

Recent survey by Davis (2018) and théniversityCollege Unio (e.g. Taubman,@.3) provided

a partial insighinto this relationshipHowever, none of these exclusively focused on

professionalisn. As such, this was an exploratory study, intending to be both des&iatid

explanatory (Robsqr2002). Erther engagenent with Bourdie@a ¢2NJ f SR (G2 N
the resarch question ad the operationalisation of capital (Chapter 5). The centzakarch

guestion underpinning this study therefore became:

Is the concet of capital useful in eplaining dfferences inperceived

professonalism amongst FE staff?

Toanswerthis question, he following supplementary questions were identified:

1. Are FEstaff highly professionalised?
2. How does professionalism vary with capit?
3. How does professionadim vary wth position in the FE field?

4. What practices support or weakeRE professionalism?
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While professionalism can be investigated in different ways $tiidy set out to examine
& 0 | perEeQtionof their professionalism & F2f f 26a | | f hastafo mdpcy 0 &

attitudes measure th degree to which an occupatias highy or poorlyprofessionalised.

¢KS aiddzRé Qa NI &SI NDOyKsociplogial iedearoh into ihéSpdiessidris | LIS R
(Chapter 2), selected FE smcpolicies and thinkpieces (Chapte) and thecultural theory of

(@]

Pierre Bourdieu (Chapter 4) a®ll asmy own profesginal experienceRyan & Bernard (2000)

state:

& ¢ K S Y S Bstract KEBd often fuzzy) constructs that investigators identify befduging and
after data collection. kérature revews are rich soues for themes, as are investij@® NENQ 2 ¢

experiences wh subject matteé. (Cited inh Q[ S NB X)) wamMmE LmT

Further ierative engagement with the literature enabled the fugit of a draft sirvey to be
compiled, centring on sies of profgsionalism, statuand organisational commitmenEurther
development andefining of theg categories, drawing on feedback from supsors,
discussions with other academics, and colleague comments (whikedan the FE sector),

enabled a clarer picture2 ¥ (1 KS astioeRé&d®a T2 0

The final researth themes provided the hsis for the angtic framework, and evolved as part of

an orgoing iterative cycle of engagement, modification andlexelopment of he data and its
interpretation, movihg backwardsind forwards betwen data and theory, inductivegnd

deductively, to getat the heart ofwhat people were reporting. This was a cas& SNBE a1 K S
GKS2NBGAOIE YR GKS SYLANOBIpR). g SNBEB8 Ay aSLI N

1.5 Outline of the Resaah Design

The research quegtins drew on both quantitativerad qualtative approachs (see Figure 1.1
for an overview). As Howe & Eisenhart (1090 R@A a4SX AGaNBaSI NOK |jdzSaid 7
collection techniquesand y I f @ aA & NI GKSHNI GKIy @OA0S OSNAEI £
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Fig 1.1: Research Design Owéew

Scoping Exercises

Literature Review Research Questions

|
Online Survey

|
I I

Quantitative Qualitative

| DataAnalysis | | DataAnalysis |

Results/ Findings

Data from thescoping exercises (see Chapter 5), alongside findings freritérature review,
informed the main research questions. The overall giesvas developed from these quésts,
and fram these, it was dablished that a mixed methodspproachto data collecton would be

most appropriate. Chapter 5 explains the stremgyand limitations of each approach taken.

1.6 Intended Impact

My objective at the outset was to better werstand thefactors and condibns that both

support and inhbit professonalism in he FE workplace. Although this study did not represent
equally the different parts of the FE sector, which precludes its wider genetialisat

illustrated how power ca be mobilisel to control the @finition of professionalism side FE
indtitutions. It also showed how the use of power could bemtefessionalisig. This knowledge
offers an opportunity to reflect and remagine social dations within FE institutions,nal to re-
conrect with the fundanental ideals that draw indivigals inb FE careers ithe first place. |
hope this study will lead to further resezh in the FE sector and in other VET systems to
explore how professionalisitan be better supported. Thisdludes exposig those condition

that constrain and weaken iOnly through relentlessscrutiny, of policy, working conditions and
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inequalities atwork, can the FE sector transform its public status and become a careeoioéc

for a new generation.

1.7 Terminology

Certain terms ar@ised throughout this thesisturther S R dzO | (i @ty d@sciiba thedza
professional domain of teachers who workrass a variety of postompulsory settings not

covered by schools oruniverA G A S& o0 YSyy S&e NDm ProvBibidEhiak S WC9
typically includes Aevels,NVQs, appenticeships, gplomas, foundation degrees, basic skills,

adult education, lad-based study, worbased learning and community learning; the term

Wi SNOKESA dza SR A yNANNBYE SIS YIS Nt 2hosenlifatrielro S

familiarity.

1.8 Thesis Structure

Following this introductory chapteChapter Zbegins with @ examination of the wider
literature on professionalism and the sociologypoofessions. It provides a dekad critique of
consensus andonflict approaches, and thrgh this,argues that proéssionalism should be

understood in terms of competing clairfar legitimacy.

Chapter 3explores the wider political and policy debatést have encircled FE work and
professional dscourse. These dates draw on major researchaditionsthat have invesgated
professionalism and status in the FE sector, shoWwow wider economic, social and political

forces have shaped dominant idedgliefsystems and orthodoxies.

Chapter 4discusses the use of 2 dzZNR A S dzQa O azfarplyiiNtbof to tieKig&e2 NB | &
professionalismThis includes its capacity to understand and explain differences in g@ople
professional experieres across differe FEgroups and workplace3heconceptsof capital,

field and haktus are central to this analysis, and provide the context for examining changes in

professional status and power.
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Chapter 5describes the methodological framewk, design, sampling plascoping study,
survey construction, data collection and analysis methods. Itaissiders tle ethical

consideations the study raises.

Thea (i dzRairXiadings a presented irChapters 6 and .7Chapter 6 presents the stu@ya
guantitative data and xamines the relationships between professionalism, capital and social
structure. Itshows that pofessionalism andapital are significantly raded. Italso confirms
professionalism is constructed in one of three main ways: digeerservice and compliae.

The chapter concludes by introducing an analytic framework to theorise thedgiads.

Chayter 7 uses a thenta analysis to explore practs thatstrengthen and waken
professionalism. It considers the strategies that i sised to acquire, prota and contest

capital. It also provides evidence to support the proposed framework

Chapter 8draws together thanain findings from the data ahprovidces a critical reiew of the
emergent themes. This is undertaken by refleciomgthe main ideas raised the literature
dza Ay 3 . 2 dzNR A Siszedgnitor2dyx® tdilugio. 2 F

Chapter 9draws bgeher the mnclusions of theesearch and how the findingspresentan
advance onwarrent knowledge. This chapter also provides an evaluatidhettudyQ a | A Y a
research questions, its limitations, recommendations for practice and possibilitiéstfioe

reseach.
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Chapter 2- Literature Review: Conceptuaationsof
Professionakm

2.1 Approach to Literature Review

The previous chapteniroducedthe research questions, rationale and motivation

underpinning this thesis. This chapter, along<ttepter 3 (Pactical and Polic€ontexts in FE)

and Chapter 4BourdiezQ & 02 yNO SM1Slgd2ING| 0F= O 2 Y LINRré Bview. S & 0 dzR
systemaic keywordsearch of the University of Brighton Online Library identified key journal
articles from existinglectronic ddabases (e.g. Bigh Education Index, EmeralRIE,
ScenceDirect). Gogle, Google Scholar and ResearchGateigded additional potly and FE

specific literature. Searches were supplemented by government policy archives (e.g. YOUGOV,
OFSTEData from pofessional assoations and teaching unions, amdline news sites such

asFE weeknational newspapers and BBEws. Relevant schaal, highe education and
international sources were also considered. Search outputs were recorded on excel
spreadsheets ging author, title year, summary and starred foglevarce out of 5. The

literature review was conducted in fophases (see Fig. 2.1

Fig 2.1: Literature Search Strategies

Phase Aim Strategy

1 Explore literatureon Searches were refined by partitar thearies(e.g. Fundbnalism) and then
sociologyof professions  subdivided for key authors in the field.¢e Durkhan). Papers were further
refined for critiques and commentaries on the work of these key authors.

2 Explore FHiterature on A review of the aitles rdateR i 2 SALINRIFISHE Y QS WLINE
professionalism WLINBETSaaA2yRt VAINPGISHROSDI GdzaQ Ay
WTdz f GSEGQT we2 dzNy | by@bstragtand teleydngeyd
which yielded a final total of 228rticles. This was suplemented by Harper &
WS LIK O2 108 QR g lo H 1 (i K NPthizRely B litdidu@ors g 2
professionalism.

3 Research on YSeg2NR &SI NDOWABONY FRY dzaBdvEh> O2
professionalism scales WLINE T S & & afessiomlisxQQ @ Ni ke wiNnuldple citations were
considered, producing 29 actesfor i £ £ Q& LINRPFSaarz2yl

4 9 ELJ 2 NB . 2 dz Initially narrowed dowrto . 2 dzNRdrigrdt@orksand papers that cited
conceptual framework him in respect of¥ bfdkkionaliy QY WLINRPFSaaAz2y Qr Wi
review of abstrats gave dist of 467 relevant papers. Based on alignment
with the research aims, 64 were chosen to analyse.
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2.2 Introduction to Chapter

This chapter is divided inttiree man sections. Seion 2.3 explores definitions and
contradictions associatedith the corcepts of profession, professionalism and
professionalisation, as well as the related conceptprofessionalstatus and préessionality.
Secton 2.4 examines the sociologiditerature on consensuand conflictapproaches to the
study of professiondVhile cmnsensus theories sholow profesional taxonomies have been
used to signal thexceptionalityof professional workcorflict theoriesreframe professionalism
as astrategy to incease occupational control, status and privilegésction 2.5 considers
recentcontributions frominstitutional sociology,in which the\drganisatiofls icentified as a
keysite ofenqury in gudies ofprofessioralisation The chapter concludes with arsmary of
the main themes of this review, revealing gaps in the literataind explaining how these are

addres=d by this thesis.

2.3 Profession,Professionalism and Pfessonalisation

Profesionalism is a nebulous conddgolsaker, 208). James & Biés (2007) state it is
complex, contradictory and elusive. Complex, beeaprofessionalism involves undensting
the deeply embedded systes of bdiefs, values and praictesthat workers use, mbody and
enact at work iHodknson et al, 200¢ Contradictory becauségrofessionalwork(xan be
contrived in ways that challengedbke belief systems (Shain, 1999), causing stresfijat and
dislocation (Gleeso& Sham, 1999) Elsive, because aségison, Davies & Wheeler (2005)
argue, profes®nalism iexpeiiential andsituated,and thereforea personal construction,

making it dfficult to articulate with precision.

Much of the sociological literature on professiosaiihasbeen located within ady of
professions, so this is the starting point for thisapker. This research hastempted to

pinpoint the unique properties gbrofessional work to explain why some occupations enjoy
higher status than others (Evans,08). The sarch for these progrties ha preoccupied
scholars for almost 100 years, an exsecthat Johnson (197Bglieves has been futile, and
which Hughes (1938 RA &LJ N} 3Ay 3t e OFfftSR | WwW@lLyAide

superior stausand rewards This large bay of work cmsidersprofessionalism as a description
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of workactivities inside professions, tholugts usage in common parlance igaably far more

ubiquitous than this.

2.3.1 PROFESSION

G¢KS GAGES WLINBoEeSskadding afidrecl i A i A BYI1OR, %) 6 |

I 02y OS LI 27T Wasnebadkasitte Middle A§es d@nyidR held synonymous
with beinga gentleman (Clough 1982). Its original meaning derived from the jatfiteri to
describe somenewho W LINE F S giduSvews (Hyike$, 188). Today, Bilton et al (2002)
suggestshat income, respectability and priége are characteristics that mopeople use to

differentiate professions from noprofessions:

Income testt  WLINE F Scwiork, i gofitradt t helamateur ohobbyist though this is
insufficient, sincep@ G A G dzi A2y I a (wdGildbeigREad LINRPTFSaaizyQ

Respectabilityest: professions adhere to high standards of morality, conduct and
performance, though many paidespectable occupation (e.g. learmig suppat worker) are

not professions;

Prestje testNS F SNB (2 (i ¢0& tolddzdphtidbn® BeughREBAMNEX and
highly educated.

1 f2ySyT y2y & ST alcK $ a3 ISWENI & drefdsdoasAréynon G2 RA &G A
professions, thouly colledively, Bilton suggests they are a uddfieuristic. Arguably, it is the
pregige test, with its connotations adtatus and public trust (Hoyle, 2001), that has provided

some significant insights into the atbrites people associate ith professiors.

Studes of prestige indicate that income, @chtion and societal value are keytdeminants of

'y 2 00dzLJ e pogitda in ad®ddap&ional hierarchy (Duncan, 1961; Marsh, 1971;

Penn, 1975; Chartrand et,dl987). Penn (1975) défes prestiglereasa y 2 i A2y a 2F Sa&a
honour, reputation.eminence, renown, admiration andakcy’ I G A2y ¢ oO0Llopo 03X & K;

variously referred to as a measure of value, standing or desirability of an occupation (Villemez,
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1977).Many of these studis, drawing ora strucuralist tradition (e.g. Kerr et al, 1950
generally concur with Chartrand etf Q& oMy 10 Faae@avyYSyid oKSy Gf

Gt NBaiA3asS RIGEF KIFI @S @AStRSR dzyAF2NY NBtaokf §a 020K o
national samplesyarious occuptional ts, and differing operational definipa 2 F LINBa G A IS¢

(Chartrand et 311987, p16).

Whilst Marsh (1971) mayave been premature in announcing that occupational prestige was
G2yS 2F (GKS 3 NB$ink 2034 NN &forkd Negadtretidns about the
importance of social sticture as an influencing variable $hLINS & 1 A 3SQ 2dzRE SY Sy (
review of six nations including the US, UK and former Soviet Union, Inkeles & Rossie (1956)

conduded that consistencies1 judgementsof occypational prestige reflected:

& X O Natianal similarities in social struate which arise from the industriaystem and from other

common structural feature$. 6 LJo o pU @

Though Penn (1975) conceded with Ketrel (1960) that prevding patternsof socid

stratification and social change exed similar effects on industrialisinations, his own

analysis of soalist Czechoslovakia and Poland suggested that differendé®id LJ12 Yy RSy (1 &4 Q
prestige judgements werifluenced by culturaand politicalnorms. h particular,

NB & LJ2 Yy RSy (i &aQitalisrd &a$ dséditdieiplain thédmw prestige rankings for

economicc YR LRt AGAOFE NRf Saod t Syhosdhat@vwailndlh o dzi A 2y
valuesystems dtermine what symbols gprestige soaty is expected to covet. So, for

example:

& 2 3t and power, for instance, only beme meaningful symbols of worthiss and, therefore,
legitimate grounds for the general alloda® y 2 F LINB a (A IS X gefsBtem séledctS R2 YA Y [ v i
such citeria as acceJii | 6(PeSnPp¥I75, p353).

In this respect, auristics such as Bilton et al (20@&ncome across astatic andsuseptibleto

the charge of cultural relativity. To take one historical exampléhenseventeenth entury,

WLINE F S sitéhfindeyslwér@welspaid individals, wio were schooled inemonological
aGdzRASa YR WYS{iK2Redbyckalti BAKL NI KPR OAYWE&E LIS
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interrogate accused witches. For a few ye#ingse were positinsof power and prestig,
licensed by a religious ideolpghat kegitimised their advities and beliefs (Maxwe®tuart,
Hnnoo ® L yerivdiRil te QEion &f A professional witchfinder would incur

scepticismdisbeliefandridicule.

The problen isthat measures of pestige and respectability nglon human judgement and

occupadional familiarity. When this happens, they are susceptible to publicestiyping.

Instead, it may be more useful to see these variables as criteria people use to compare
occupations since the aacepts of status and prestidese their meaning in the absee of
AAFTFSNBYOSDd 5STAYAGAZ2Y A SYLKUIKEMYTA KIKBS (i KBV
professions to accentuate their exceptionality (Saks, 1995). Howtne=x; properties have &o

been contested (Johnson912; Klegon, 1978; Roth, 197#).the absence of theoretical

consensus, Friedson (1994, p169) concluithed:

& Y dz6¥ the debate about professionalism is clouded by unstated assumptions and incohsiste

incomplete usages @

2.3.2 PROFESSIONALISM

Whilst a profession may be deéd as acategory of occupation, and a professional someone

who belongs ta professio, definitions of professionalism have proved more elusive (Cutliffe

& Wieck, 2008). May cualities have beenisgled out for attention ovethe last few decades,

though rot everyone agrees this has been worthwhile (see Johnson, 1972; Kleg68). Evans

(2008, p25) argues that professionalisseems generally to be seas the identificathn and

expression of whiais required and expected ¥ SYO SNBE 2 F | elfdNvY SE § & DY D¢
logic that professionalism is what professions do, thdratever nonprofessions (including

W aLIANRY I LINE TS aa besdidtobe piadsBnaliine Xey, thisinok iow OF yy 2 i

Hoyle understood ta term in 1975 when he defingotofessonalism as:

aX K2asS aidNI iS3IASaA | yRs ol ScdpatiidirCsaekigyYolidhpeoeeS R 6& YSYo
status, salary and conditiods 0 | B985f pS315).
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Hoyle suggests thaany occupation, not just professionsnay use professionalism tarehgthen
their claim for higher wages and status. This contrasts wightéixonomic tadition which
defines professionalism as a superior form of occigyat! activity, vaously equated with
altruistic endeavour (Marshall 950), commitment (Hall, 1968dgemer (Coles, 2002),
abstraction (Abbott, 1988), client sensitiviiguczewski, @1), dealing with risk (Evetts, 2011)
and even a standard of drefBeaton, 2010). Tedseare claims o&xceptonality which celebrate
the uniqueness of professional wo(Ravis &oore, 1949). Some writers have attempted to
sketch a professiwal dispositbn, for example, Carr (2000) proposed it as an ethical way of

thinking and behavingsee dion 2.4.2 Consemns Approaches)

Critical scblars such as Johnson (1972) diuch b repudiate this tradition and objected to
LINE T S & a A reiceptiotdttyl Instéatl, professionalism was associated with-sedfrest
(Pakin, 1979), labar market control (Larse, 1977) and ideological manilation (Roth, 1974).
This stram of sclolarship presents professions as competitive agents whose pyiaian is to
exploit existing systems of power and resources to sustain theitippsand statusgeeSection

2.4.3Conflct Approaches).

Some writerdhave argued for a socicultura appredation of professionalism (Popkewitz,

1993). On this point, Cistman (1987 states:

b2 LINRPFSaaAazylf NRtS S Honanstdad kigsdevelo@tb Oaitdd 2 NJ I NR 6 &
SELISOGLF GA2ya life® Wedkk2808Ep500)0 A Yy / dzi

Asexpectatons evolve, Christman believes that professionalism may fegetiated ande-
RSTAYSR® ¢KAA 1 O1 2F WO2 dlaSvkakndds ihe réskaict Ry S & & C
(McCullochHelsby & Knight, 2000); at tleame time, it seems implausgéthat aconception of
professionalism can be successfully advancetowit a consideation of the social conditions in

which it is perceived, expressaad understood.flrigorous operationaliation was the key

benchmark osociological endeavour, then pinsighs on class, power, criminality and mental

illness would be impverished andhat is far from the case. Precision is intellectual work, but it

should not be an obtade to generating nevinsights or influencing publidebate.
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2.3.3 PROFESSIONARBON THEPROCESS @EAIM-MAKING

The termW LINR F S & & Adésyitbes thedploess & yiHixh occupations seek formal

recognition from the state (Wilensky, 1964). Tihglied promise of greter autonomy, prestige

and rewads (both monetary and honorayyn extiange for work carried out expertly and in

the public inteestsuggestspro@ A A 2y I f A&l GA2y A& |y WFHGGNF OGA
2003). Recognition.§. the statutory definiion and protection of work) i§ KS WSy R & i S
projed, with progress dependent on a series of conditions (or stagesgmet. In the U8,

these were defined as the emergence of a-fufle occupation, the establishment aniversity

led training schools, followed by a profeisnal association, legislati@nd thedevelopment of

I O2RS 27F SiKA Oa@ndsWildHdkyznhehereNiPstades Bakedbgedd 02y

accomplished.

Medicine and law are often cited as eténg these requirementsHowever, Johnson (1972)
arguses this is not a remarkable fiimty, given the template for professions has traditionally
drawn onthe attributes ofmedical and legal occupations. Unfortunately, the same accusations
of cultural relatvity (e.g. Goode, 196%nd Anglecentric bias (Johnseri972) are never far

from Wiley a | eofed whith is not the same thing as suggesting it offiersdue. Ritzer &
Walczak (1986) assert that a profession is recognizable only when it has demongieated
powerto transformitself and can convince sigmifint others that it has the \twes andqualities
deserving of public recognition. This is aligvgtk Y NB 2085) &pldiien ofo
LINEFS&aaA2yltAayYy | yR LINE TS aaxNbrXmBebSEieiseugt | & |
power is central to these ppositions, because professidisan isless about discovering
universalistic properties and meabout theprojectian of a consistent, persuasive image of

what the profession does and is about.

Whats maNJ SG SR | I WLINR F § ¥ a Q2 Yetudial parkis owlumderdt®dgo S |

of professionalism. This raises other important questionsa¥appens when occ@gtions are
NEO23ayAaSRK 2K2 NBO23IyAasSaK 2XyRA#GhatarkS | dzi K
they recagnising? Dingwall (1976) contsthat the process of recogioh askshow

200dzLJ GA2ya aaSS] (2 BSakeygaNaekyNR&GIERSO 28H |1LA
OLlonTu® ¢KSaS | LIISHE a | NIBfsd-aIcaNG NAIsAA2G/ FO8EH2 diyt (RSAN

p3) used to signal exceaphality. As professions comps indivduals, this thesis asks whether
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professionalism in thevorkplace can also benderstood as a claim for recognition. As most
studies focus on the macyworld of professions, this thesislls a gap in the literatureyp

shining a light on the procseses by wich individuals make professional claims.

2.3. 4 PROFESSIONARTATUS

Thed G Gdza 2F WLINRPTFSaaAz2yQ Aa O2yaArpesgsgite Ay
recognition and posion (Cutliffe & Wieck, 2008Rhysicians are notable successsocidwork
hasarguablybeen less successful, teaching hagt stuck with the label of sei-profession

(Etzioni, 1969). As long ago as 1956, Lieberman wrote:

G ¢ K &é@v things as impdant to a person as the status of his@dzLJF G A2y ¢ O06[ ASOSNXI y =
1956, p43).

Status sometimes refers to a role or a categdiyt is often synonymous withosial position
(Bourdieu, 1984). It is positively linked to recognitiondpand achievement, bualso
associated with social climbing apcetentiousness. Liedrman (1%6) argees that status

attributions are derived from daal differences in social pii®n, such that:

. SAy3 I R20G2N OF NNA S &hdiggekbeiBgkvdaitbgarries dihafder 6 Ky 6 SA Y
status than beingpodr 6 [ A S0 SNMR.YZ MdppcI L

Atthe heat of professionalisation is the political pré@peli 2 F NI A a A ysttud: y 2 OO0dzl
Professionalism refers to the strategies and paraphernalia thatcappation uses to augmen
professionalisation (Krejsler, 200%)et, rarely is profegsnal stdus thecentral object of study
Ay (KS LINeBairs. Da thelogcasionsiinh éntered the frame of public policy work,
its use has been infrequent amdogly inconsistent. It KS 32 @SNY YSy fh@a 2 KA (!
Importance of Teachingubished in2010, rasing the status of the (school)teaching prafiem

is a stated policy objeiste, enabled by three specific strategies:

(@]

reducing bureaucracy and givitepchers and school legers more freedom to use their professial

judgement.

o]

encouraying morenew teechers into priority subjects using training Isaries of up to £25,000; and

(@]

taxfree scholarships worth £25,000 in maths, chemistry, physicsangputing.
(Department for Edud#on, website, accessed 16.12.2016).
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Of interest, two of these@ecommnendatiors are financial, though professions (and espécial

public welfare professiaglike teaching) are often framed as altruistic (Saks, 1995). To

understand wly these recommendationare presented is to identify who theudience is. From

the dowment,itbeconS & | LILJI NByd G(GKI G GKSQOHMNEBFI WHESI ©

target atall. On page twenty, the paper declares:

G2S gyl G2 02y lguaityebtecatr@randd SINDES yAESF YR (2 NI A&S (K
status. Part of the dation will beto recruit more of the most talented people to ¢hprofession. Top
performingcountries consistently recruit their teachers from the top third of graduteDfE£2010,

p20; my talics).

In other words, status is @t changing the profilef the occupaton. Intimated here is a view
that the current wakforce is not at the requ R~ W1j @He tndssagelsdherefore aimed at
those who havenot yet enteredhe occupation. lisd a2 Of SIF NJ 0 KI G GaeS 32 O

graduates from therestigous Rusell Group universities:

GXGKAT S a2 uréw th@i2 tdaghiersl8xSudly from the top tier of graduates, only two per
cent of graduates obtainingr§t class honourslegrees from Russell Group universitiesgoto train
to become tacherswithn sA E Y2y (K& 2F 3INI RIAEPNY AY.FNRY dzy A SSNEA G

Hargreaves (20)Gsuggests this policy was designed to emulate the high entry qualifications o
Fnland, Thailané&nd Singapore, where teaching is high ststHowever, in all theecounties,

teacher certification igin important aspect of tisistatus. Whatis notcleary G KS 5F9 Qa
paper is whether teaching is seen as an occupationakskill. If a degreet aprestigious

university is sufficienfor entry and improvedtsitus, the implication is that there is little point
investing n the current workforce. On® A 3K | NBdz2S (KI G GKS 5F9Qa ¢
allow academies to hire necettified teachersdeONRA 6 Ay 3 GKA A& | & by WIRO
independent schoolgffers confirmation that certification is not valued in schoaier seen as a

priority forimproved status, despite historical commentators (e.g. Cotgrove, 1958; G0,

Tropp, 1957noting that statutory training significatyt advanced thetatus d schodteachirg

in the 20" century.
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[ AY 3T ASTE R Geiegults @ackieit@igingiFE in 2012, alongside FEs continuing lack of
occupationakentry requiremens, iy RA OF ( S a I ii K lydsdic@rmEibktioR dee not

commodities valad for FE wrk either. In the Wite Pager Raising Skills, Improving Lifea@Gbes

(2006), Tony Blair argued that pesisional status should be tied to improved performance.

However eigh years later, the wrkforcereport into Further Education published bye

former Business Skills &novatin DS LJ- NIi YSy & 6 H n mapart ofithé Rdepekdent £ I § €
Panel on Techrlicf 9 R dgZDi6lwkiteryac® [ 2 NR { | Ay & 0 dzstha CR AFR1  yI-2€ (if
suggestd AU y2 f 2y 3SN 2 00dzLXriBeR norway corsideteN&E Q | G 4GSy

workforceneed

Few studies have exclusiyedtudied teacher status. The work of geaves and colleagues
(seeHargreaves, 2010; Hargreaves et &8l02,2006) and Hall & lrton (2006), both
conducted with schoolteachersreanotableexceptions. In Hargaves etal (2007), the status of
teachers vas likened to social workers. About hedinsidered teaching to bedesirablecareer,
with pay a signifiant factor in this. Teduters gained status from feeling trusted and
appreciated, thoudp this was signifiantly ess likely whem school was classifieas under
performing. Lastly, the autirs found that negative mediportrayals were linked to lower

teacher ratings of their stats.

Hall & Langton (2006n the New Zealandontext,idertified three maindriversof teacher
status: power, money and fae, with expertise and impact on studesracting as secondary
influences. The authors concluded that urdespertise and studententredness led to higher
wages, renown or greatecontrol ove work, teacher saituswould not improve Whilst teachers
believed their work was honourabland socidy significantfocus groupgranted them less

respect than doctorandlawyers based on gome and reputation.

t SNKI LJA A G ,theiefo@ that Singhield)RR2a, RQPH) queried the professional

status ofFE teachers, and that Hutchinson e{2014) stated thatthisldc 2 F a i Gdza A &
difficulty attracting younger staff ird teaching and lack of suitably qualified appfica & ¢ 6 LIMH U
Low status and turover hae been highlighted by Robson (192807) andTaubman (2015)

and this remaingin ongoing problem for theectoro h Q[ ST NB X HAH A O
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2.3.5PROFESONALITY

The distinctio between professionalism and professionalitgis originally rade by Hoyle

(1975)whoft A Y1 SR (KS T2 NJ Sé\wublicRtatis&ht tDekafdido eir O2f £ SOG A
Gly2e¢f SRISNP @G RAzNBAE | YRI &I G S H(BasS 2088, p2&RGIdingy (1 KS
on Hoyle, Evans described professiomalia terms of common occupatioal chara&teristics and

a focus on the professiohaommunity, whileprofessionalityreferredtoanA Y RA @A Rdzl £ Q&

professionalism, and more specifically, thieeliefs, behavioursrad practices.

GPdPGKS 6 &Ai O nsitdentleleme® virg aéssehtigy Ring@xe since they reflect the
individuality representing the individuals whaethe constituency of the profession
delineated...The singular unif professionalism andone of its key constituent elementss, |
suggest, professig I £ A (i & 2008) ) y &

Hoyle distinguished between restréd and extended modes of professiditya Restricted

professionality reflected an intuitive, practidmsal approach to work guidé by narrow rules

of-thumb and tradition. Exteded professionkty referred  reseach-informed practices and
engagement inheorising, reflection and professiahleaning. Hoyle envisaged these

orientations on a restrictegxtended ontinuum, thoughiNBS I t AG&X KS 02y OSRS

practiceswere likely to @ a hybrid of bth orientations (Evans, 2008).

Thiswork inforld R 9 @I yaQa O HnnendemBded(édpoleyi A 2ya 06SG6S
recommendations)prescribede. imposed extaal standards) anénaded professionalism

(individual professionalf). Evans furthesuggested thianotions of professionality were likely

to be staped by prevailing political, cultakandoccupational expectations, and were the

product of a dynamic terplay between individal agency and environmental structures. This

model was seen asn advance opreviousconceptualisations because it emphasisied day

to-day practices and deotsis ofindividual practitionersmoving the debate away from

structurd explanations that portayed practitioners asJ2 f A 0 A O f LI2{oA2Ge0 1AA O (yARY

Further workon professionality (e.g. Horn, 2016) suggabsprofessional practice was a situated

activity, demanding judgement, dialogue, sensitivity and ethicaliygs€are issues of

normative validity at odds with the technical disase embodied i S E OS t ddésa@S Q Y
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evidencebased pedagogies (Biesta,)2010. This tension, between tecluist Qbjective)
and moralist (subjective) perspectives comprisingctes work (Carr, 2000)llustrates the
contradictory nature of profssional responbility; on theone hand someone who offers
impartial advice basd on established expertise and ingEndentjudgement, and on the other,
someone required to be attentivi® dients, immersed irtheir specific needs, and invested in
their individual succes#\rgually, these are tesions na just of professionality butfo

professionalism in general.

2.3.6 SUMMARY

Two dfferent focuses have emerged from the debate so Fard, a macro focus whse

dzy AlG 2F Fylfeara Aa (issss odokBsorilsatidagtfeQ> o KA OK
means ofimprovingan occupatio@d O2f t SOGA GBS &l (dgolticalt KA a KI &
or sociological project that occupations engagevhose outcome is ki uncertain and

contested (Englund, 1996). Secoadmicro focus on individual competee andaction,

which Evas (2008) caslprofessionalitywhichisRS & ONRA 0 SR alid yiins a2y ¢ 27
occupational professionalism at the singulevel, whose focus sn improved

performance(Frelin, 2013). Freliaugmentshe debate by considering préice asa social

outcomeof dialogic egagement, and it is dialogue, she maintaitngtunderpins

professional commitment, harnessed from thegoitive and emotional pfits (e.g.

intelligence, respect, support, etc) thata@al nteractions facilitate, fom which durable

relations of trustand belongingare formed. These durable ties,eshrgues, are what

crystallises and sustains the formatiohprofessional communiéis. Consequently, a focus

on practice arguably providele theoretical glue to conneanacro wth micro analyss in

ways thatcan explain the emergence of valued (professil) activities and the

mobilisation of common occupationadterests.

2.4 The Saiology of the Professions

2.4.1 INTRODUCTION

Arguably few groups have been studidaly socidogists with such intensity dhe professions.

hy OS pinfaflondg 2 ®logica §cholarship (Perrow, 1972), the sociology of [sitas
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has now largely idappeared from academic journals and scholarly diseo(B8ak, 2016).

According to Gonan & Sndefur (2011, pl):

G i KS ofitliequigféssions is associated in many ted¢ DK SNEQ YAYR&a gAGK I fAYAQ
traditional occupatnsand with outdated tt56 2 NS G A OF £ FNF YSG2N)l & GKIG y2 2)

Whild its decline may be exagrated (MacDonald, 1995), there remasra malaise in

professions scholarship (Saksn MH 0 ® ¢ KS GNI RAGAZ2Y LI F@ Odza 2y
WNER F S & a A 2hé litdratuie Yeflecta a/longtanding bias of privilegg themacro narrative

over me® (institutional) and micro perspectiwein sociological enquiry. As Abbott (1988)

states:

Gazad GFt]1 tSaa | o2dzi bowkthéy aeliFamisedra R2y & GR2 GKIFy | 062

Macro-perspectives such as Functionalism amarxism confirmed that occupainal structures
influenced the work oprofessions. Torres (1991) defines structuasghe institutional
characteristics, social patterns, fuins, rules and demogpdics that professions comprise.
Richard Tawney, in th&cquistive Society(1921, p88prguedthat a profession was not simph
collection of individuals doing the samexk but an organised group whose work was carried
2dzi cordyy O 4 A éontilize Wgh standagd of work.

Fournier (1999) paits tothe structural changesiprofessional work that took place ithe
postwar period resulting from changing @al mobility patterns, new technologies and
internationalisation, and argued thesemposed new ways of specifying and controlling work.
Theemergence of large professiohaervice firms in the 28 century inceasingly exerted
pressures on professionaliprities, creating opportunities for goal conflict and value
misalignment (Flood, 201). It is no surprise, therefore, thatuslies of professionladentities
and worker resistance came to the forefront of soldgical enquiryn the 1960s and 197Qs

recognising hat professionalism was lived, enacted and often asgd(Fournier, 1999).

A study of professionalism therefore reflects both these thiadtis; an examination of
occupatonal stuctures and a considetian of individual agency. These issues and their

influence on our understanding of professionalism argowsly suggested and pbored
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under two main headings in this chapter: those of corss theorists, which fags on the

attributes, roles and functias of professions, including the work of Durkheim and

Parsons; and those of conflict theorists, who exploaationships of poweand

legitimacy, drawing variously from Marx, Weber and syndioteractionism.In

corcludingthis chater, what issuggestel & | WYARRf S 3INRdzyRQ 6 KA OK
professionakm emerges in contested institutional spaces, aspetive that is examine

in the work of institutional sociology.

2.4.2 CONSENSUAPPROACHES

Consensus perspectivesy GIXKB F93aA2¢¥aQ FaasSNL GKI

& X LINR T S a BpedafategdryhiBoccupatios which possess unique attributes that distinguish
themfrom othernonprofS&a aA 2yt 200dzlJ GA2yaé 6. NBLROSY (i 5ASiN
italicy

The accounts ardrawn from trait and functional & & G N} RAGA2ya | yR | NB Y
Traitl LILINR F OKSa F GdSYLIW 1 2s thalsgphigte pyofeseiiskré&n neS & &4 Sy
professions (Johnson, 1972) whereas functionafigroachét LINR Y2 (i S fiCKS wSaas
functional role that profesens play in mobilising change and protecting societaims and

values (Klegon, 1978). Trait theories doated sociological thiking from the 1930s until the

1960s and were focused on ansivey Wilen§ & Q& o6 mdpc mtion: LIA @2 G+ £ Ij dzS

G2 KFG | NB ds Kefvedd dcEtdrSandbogrpenters, lawyers and autdwos, that make us
speak of one as professional adenythe labeltothe oK SNKé¢ 062 Af Sy a1 ez mpcnI LMoy

The scholarship tends to coalesaround bur defining attributestechncal expertise, a senac
ethic, a high level of autonomy and an organised samity (Wilensky, 1964; Wilensky &
LeBeaux, 1965; éenwood, 1957). These arby no means universal or uncontested, and over
the years vapus extersions have been propodeThe arly work of Abraham Ekner (1915)
suggested professionals were engagedrinrdellectual exercise, were learned and altruistic
the highly influenial Attributes of Profession&reenwood (1957) claimed thatgfessions

possessed (1) systenatheoty, (2) authority, (3) @mmunity sanction, (4) ethical codes, and
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(5) a profesional culture. Even here, Greenwood signals thatdifference between
WRINIS3 AA2YANMPF VR AWEYEQ Aa 2nfeSstath§thaRSINB ST y 2 i

a X 0 K S ifferéhbzSetwieen a professioniand a nonprofessional occupation is not a qualitativ
odzi b ljdzt yGAGFGADS 2 yeexliskeéniosopdly dfiepdfesdmng & F NB y2d dK
nonprofessional occupations also possess theatto af S& & SNJ R S Joud BF, pd6pP NB Sy 4

Similarly, BAD SNJ 6 mdpc o0 F YR | | ff Q& avowmspengaititude® NJ 2y L
suggests that occupations aNLINR & & A 2 Y Ay byrdedgie® ®NaBoRtiord. Hall

developed a professional metcomprisng autonomy, communitysenseof calling, public

senice and selfregulation, which he claimed as the figesential professional attitudes, which

could be meaured and used to indida the degree to which an occupation was

professionalised. Tiseattitudes, he maintained emeegl and vere sustained in occupans

that had developed, or at least made progresw#ods, the structural features identified in

Greenwad (1957)

aAf f SO ®y MENBIIASIIA Q -oBeTauthipg Syyitliesised six estial structural

features: (1) akill kased on theoretical kneledge, (2) a period of training, (3) competency

certified by examination, (4) a code of conduct, (5) adlmorientation, and (§ an organised

02Re& 2F YSYOSNHE® aA flahdnbik#@of i widelg ilpdd ik sppdrt ofO dzNA 2
trait approactes, though Millerson himselgjected the concept of 8iniversatimodel

Suspecting the influence of biasNB a S | NIeMdrStiBng, he writes:

GXIdziK2NBE 06S3AY Inth lakyes ecanbidsts, ¢ndideers, fhluhlaes i |
sociologistsetc. As a result, group affiliations and roles determine theice of items, and bias.

Usually, the meagesare presented witti KSANJ 2 gy 200dzLJr GA2ya Ay YAYREé oOa
More pantedly, J&\nson (B72) observd that:

The decisbn to include2 NJ SE Of dzZRS WSt SYSy a4 Q | LIISI MNdhewished 2 (2 RS
to endow with or deprive of pfesi A 2 y | £ & sioh, 197 gp2&5W2 K Y

In what turned out to be a devastatingittque, Jdinson challenged the lack of meensusn

trait compiations and used Millerson as corroboration. Reviewing Millersohnson reminds
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us that no single attribte is listed by all camibutors, no two autlors propose the same

attributes, and imine of thetwenty-three traits listed, oty a sigle advocates identified. In

FIFEOGZ (KS KAIKSAU2AO2AR YySG KA OARD dASHBtowsrra ©R Q
halfof MA f £ S NE& 2 Yy BEMiller8oyf, 1964, pSilzii 2 NJ

Yet Millersonis not anexhaustive empirical review bain uneen collectionof citations and

selected texts. Nowhere can one fingystemdic study of physicians, surgeons, dentists

university academicfr who, arguably, the professional label is most commontyibsed. He

does include studies from publlibraians (Leigh, 951) and company secretaries (Crew, 1942),
neither ofwhichcod R 6S Of F AYSR (2 QNBratdalldtéfibitins LINE F S & 4 A ;
independent; BwS y Q &5) i§deriped from other citationdisted inthe review (e.g. Tawney,

1921).

But pehapsthe mostIN2 6 f SYIF A O 260aSNBIF A2y O2Ks@dNy a aA
evidence. Under Cogan, for exampléit £ S NB& 2 ya flAyaRil ad KIS2INE A O £ vy 2
ASNIA OSQdtb affta W2 TILE (A IES NB @ 2133 WHORrobM foDdfiniGgzad L y

t N2 F S(EBdgdn21¢58), which Millerson citesrh, we see that these three qualities are

drawy FNRBY / BYSWha 2Fa (KB SaaSyadalftaég olghmntod |

goes orto state that professions denmal:

& drduoustrainind YR G KS LIN} OGAGAZ2Yy SNDAa LISONE2 yO2R SOR. Y2YIAKI Y S
attributes are required, and failure of eitherid ¥ Af dzZNB 2 F LINRFSaarz2yé¢ o/ 23l

These two qualies are no listed by Millerson. This maye Coga®@ & ¥ Indizprésentirg NJ

these together under one crisp passage, but diésar that Cogan believes these to be

important in his definition Further anomalies can be seen in&m (1955), Howitt (19519nd

Parsors (1954)Under BwS y = W aridledudy & ¥ A vi isted, despjte2Bowen claiming

GKFG aGKS LINI O isbeddning ah arlfor ywHicA e rBugepare himself
througheducationl y R S E LIS M&nS1935, 3413y itaficy. Howit (1951, p748)
ARSYUATASE éntoSofthdpadtii 2y SN BE20 GKS | FFFANBR 2F
dzy RSNABRLIE | FFI ANR 2nPastns UHBMNEerdadae yaATAANA YA
FYR GKS2NBUGAOI f hisloye# éoiirSimiBefiad: RS & LA GS
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G ¢ S OK yhip&ddndewh@I2is oneof the principal defining characteristics of the professionatuss
and role is always limited to a paotill- NJ & T knBvilaiyé ané kill This specificity is essential to
the professimaf LI & (P&98852054, p38my italics).

Theg 2 NR WHRIOFI NS dzaSR o0& aif f SNGeBsdy, i@ lefyi? § | LIL
no doubt thathis reference tlRIOK Y A OF f OFRLISAEWOSBTAOAGE 2F Td
association withPmzersalisi A OQ Y S K2 Ra ¢ MR vdHRapeaNd goalify OA Sy

for this definition.

It should be remembered thasfth in trait approaches collapsed ongigaii A 2y 2 F W2 Ky &
critique. But without Millerson, his critique is lessposing This is nba claim for reinstating

the taxonomicapproach, loit neither does it seem logical tastardit based on Jonsor@

argument At bestMillerson hasrevealed 2 YS A YLIZ2 NI yi RA&AONBLI y OA ¢
At worst, fe has been carelss misleading or both. The rejgon ofl  Wdzy A GSNRAF £ (& LJ
whichis intrinsic to axonomic critiques, may welkljustified. However, it does nobflow that

traits do notexist or cannot be used to differentiate occupatioBsawing on Christman (1987),

I @ASe 2F GNIFAGAE Fa Odzf (dzRIOA I E O ONNDEY O& QA 8 KL
draw on for credibility in particular times and contexés the worth oftraits changes over

time, so do the parameters for their regnition and measwement. This last point is negrl
alwaysmissing fromappraisals of Mi £ S N& 2 gh@Millesdh Nilhself neverdequately

confronts the issue of kioricity. Therefore, lased on this discussion,may be reasonabl®

recorstruct traits ascultural re®urcesthat occupations cafand do) use to pmote their case

for specal datus andprivileges.

The role of professions was ddeped by functionalist accoustthat suggested certain
professioral qualities had a recagsed value in society. Their significance is indicated by

Paisons (199, p457)when heclaims

a Y Iy the b impotant features of our society are @considerdle extent dependent on the

smooth functioning of the professiols

Early British sociofists argued that professions were important social insttosi that could

regst the crude forces of #h maket and pomote community cohesion (Tawney, 1921; Carr
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Saunders & Wilson, 1933). Indgtsame period, Parsons proposed ttiagell-functioning sociges
ONBI G4 SR I WY lirstdiiSorntagvy crderymdbdiEicBses]) afkssions were seen as
custadiansand propagators ofsocietal valueg as moral crusadey, cultural guardians and
pioneers of scientific endeavour (Pargri939).For Parsonsnireturn for playing such an

indispensable role, professionseve rewarded withhigh income, status and prleges.

In functionalist orthodoxy, professional work iaresented as complex, spdsad and

intellectually demanding;equiring great skill ad dedication in its application, offering the

possibility of asuperior, morallyregulated service, andwhyswith the WLJdzo t A O Ay i SNEB 3
(Saks, 1995; Wilengk1964). Professions consttad an image of their work as scifitt,

responsible and étical. This endowed them with a deserved authority and stagsyell as a

certain nobility of purpose, @Brante (2011) indicates:

G! LINRPFS&aaArzy 206Gl Aya AdsatauiFegirdeaBedadsk of itssatifi©@ Sy G NI £ o6 |
base, aprofess2y A& GKS dzZf GAYI GS € Ay lity. JHs aNdioMbiigind®r § KSNB A
makes profesionsdzy” A |j(Bzshte, 2011p19).

Alignment with the truth and scientific respectabilthas been a defining element of the

profS & a A 2 y a QibilitydZznd sinGe cl@MsSnRre not in a position to questiba expertise

of professionals, professionsherited anobligation notto abuse their position, placing trust at

the heart of the prdessionclient relationship. The pmacyof the fiduciary réationship over

pecuniary gain was one of the signature prapes of professioal work, as was a profegsy” Q a
objectivity and detachrent,whicht F NA2y a f I 6 Stf SRHeéshatesbRA & A Yy (i SNX

G¢KS LINRTSaaAa 2ghtofas ehgaged h hpussudt Of his geaml profit, but in
performing services this patients or ients, or to impersonalalueslike the advancement b
a OA S (PaDiEs, 1954, p35

It painted professions in aextremely flattering light. With grat responsibility alseame
expectations from professions for sgjfbvernment and atatus-reward barg&n commensurate

with their ¥ adidSoB Q @ t | 88kidentified Selfrejulation as a significant marker of

public trust and its acquisition becansgmtolic of a professiod a Gl Gdza® 2 KAt ad

professions and businessmerdaot differ subgantially in motivation ordesres, prdessions as
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~ A,

insiAdGdziAz2zya O2dZf R 68 RAAGANZGA A NRRAKE NBRS A RIS ¢

2003, p36) and representedn alternative superiorway of doing business.

This last pot is significantPerkin (1990) sees these and exparsion of the prdessions as a
RANBOG NBadzZ G 27F ( KdfishthRikBvariSas mdvatlyyand@ta supdriad A G &

to that performed by business elites and industrialists. Of professibesontends:

a ey live by persuasion aqmopagandapy claiming their particular service is indispensable to the
client or employr and to society and the state. Byis means they hope toaise their status and
through it their income, authority angsychic rewardg¢deference and selfespect}

(Perkin, 1990, pé6).

According to Halliday (1987), this capacity for-seffresentation, which functionalists saw as
unproblematic, disguised thg’ 2 NY' I G A @S | LIJISI§ 2F GKS WLINRTFSaa
Professions usethe professional ideal to pmote their own distinctive set of values for
practice(Evetts, 2003). However, as Johngb872) complaingheseidealisationsdid not

reflectreality but aprescriptior2 ¥ NB I f A & @ 9 dlidnb&wednPafessionsdecgdp 0 R A
medicine, law) ad semiprofessions (e.g. teaching, social worka igoodillustration of what

Johnson is referring tdorEtzionj semi-professonsfd f & K2 NIi 2 F -(i&KISSX SRA Ol
becausehey typicallylackin expertise, autonomy and communityt is a distincon that has
endureddespte the study® obvious flaws-or one thing, te samping isnarrow and highly

selectiveln addition nowhere is theorigin of Etzion@ attributes questionegdnordo

researchers ask wheth&f dzI f A F@ Ay 3 &l | (otipatrchiomdatBedthan | LINE ¢
objective benchmarkig(Witz, 1992).

Traitfunctiondist appioaches reached their zenith ihé 1950s and 1960s, but by the 1970s,

they wee all but abandoned. Their search foist bf universal empirical attributes, bad®en a

scholarly casensus of what full professionsgsessed, did not materialisefihson, B72)

Capturing much of this fairation, CNA SRa2y oM@y oI LH mOent@e2kol Sy i S
consensus about wbh traitsare to be emphasised in theorigié ¢ KA OKaKII R f SR

fragmented scholarship

GLYAGSIR 2F o0dzAf RAY3I | addz2NRe {BumSNf afteredy 2 6f SRISS
huts, some very elegant indeed, biitdzi & y 2y S K St0&1app45) 6 CNASRA2Y X H
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¢KS WwasSyYl yida O ilespryrighdsidngfigdcat thie Kdminenament of his review is
underlined by Klegon (1978, p260) wlemarkedthat:

& ¢ fe Gadlbeen a great deal of inconsistency and diffetegninology in the various listsf
attributes which have been put forth aefining professios, and the attributes Wich are put forth
FNE RAFFAOMzA G (2 ILIXe& (2 O2yONBGS 200dzLJ A2y aé o

Functionalisnpresented a level of coherence in situating the trathslarship within a wider
sociobgical feld of view, though these were newunified into a ;igular theoretical pract. In

the absence of such unification, the atheoretical nature of trait compifet{Johnson, 1972)

were unable to avoid the tautologatobjections imposed by worksish as Etioni(1969) that

measured profegens like meitine interms ofthnetr AGa LI2&3daSaaSRX o6dzi YS
of such traits by their presence in mediei It equally begged the question why medicine

shouldbS OK2 &Sy 4 & LiSviShtdBdnRad other occupationsand invited

allegations dclass and gender bigBrante, 1994; Witz, 1992The fact that such scholarship

was also restricted toertain forms of AngleAmerican professionand did notengage with

wider internationalmodelsthat recognisedlifferent forms of profesgn-state interaction

(Saks, 1995)s evidence of their parochialit§inally, in their deconstruction of the
WLINPomaBAaRESAF £ Q YR (0 KS NBI iwhatitireprésenfed tokwhat it A G & O
reflected questions were posed as to how spediinowledge neded to be, how much &ining

was required and how high performance should be set to achieve the staprefeksion

(Klegon, 1978). The demise of the traihctionalist project meant that thee quesions were

left unanswered.

2.4.3 CONFICTAPPROACHE

The traitfunctionah & G F LILINB I OK OSYSYGSR Ay (KS Llzf AOQ
well-trained, responsible, serviedriven and autonomous in thefield of judgement. This

image was son to be severely overhauled by the likafsFriedson(1970), Johnson (1972nd

[ FNE2Y OMPTTOYE K2 NBFTNI YSR VWidkBRFeSHAW2IHIOA $ &
(Evetts, 2003, p401) representing a felitist occupations seeking impved shtus, salaries and

market control (Johnsg 1972; Fridsan, 1983). Under traifunctionalist scholarship, argued
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Friedson(2001), the concept of profession haddonS & I (i dzNJ & SR  gsbriiekmest LINB (i
sanctimonialzd 2 @S NIi 2 vy S & dticistnsdisocipbgistdiviio hiad:yy 3 O NJ

a X0 S O2 Yupe di éstaliklied professions (helpg them justify their dominant position and its
payoff) and arbiters of occupatiom i KS YI 1 S¢ ow2iKZ mMdpTnI LMTO®

ReachingitspeakinKS M dT nad 3> WO@ yR &dpi@ssiond dsdeRd ntdie S &

interested h themselveghan their clients, moe preoccupied with status than performance

and more likely to suppress malpracti¢cehexpose it (Larson, 1977; Daniels, 1973; Johnson,

197H T 9f f A2003 sye@od)eivdhe gohl ofpivdesSiena \Bag 1O se market

monopoly, which LarsomM( T T 0 RSAONAROGSR a |y 200dzLJ GA2Yy Q.
this project vas te right to exclusivity i.e. the right to control wg membership and wages,
whichenabledoccupations to regulate its intake, atal claim legiimacy in its jurisdigon of

work (Abbott, 1988). The downside of monopolies, suggested dtiah(1977), is their

undemocratic influence on the definition, galation and control of publipolicy-making.

Although some writers (e.g. Hialdy, 1987)uggested this was an ggme representation and
unnecessarily denigrated much of the good work that pratesgs performed, tls was a
minority view Conflict therists rejected completely thpremiseof stable attributes and a view
of professions as caperative institutionsye-constituting the process of professionalization as
- F2N)Y 27F Y adziaolirgic@npdtiggyprlofessidid id d wider ecolofyy
interprofessional rivalry athdivison (Abbott, 1988). Hughes (1958) likertbdse dispugs to

projects of egeenhancement in which dominant voices usually triumphed.

The most significant developentin this genre of work was the feasting of professnalism as

I & & dzO O 5T Fouedie 2in RnBge bf exceptionality (Perkir®90; Johson, 1972;

Evetts,2003f | NA2Yy X M@PTTT CNASRazys mprnod . & ARS2:
idS | that provide the rationale for occupational recotjon (Friedson, 2001, p105). ish

ideology fostered a belief that:

& X O S NIrk isisg spéafised as to be inacssible to those lacking the required training and
SELISNASYOSXéE O6CNASR&2YS HAAMI LMTO
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Gonsequently, the appeals to expertise, service idaatonomy and community canl dle se@
in the context of an ideological promon. In partcular, conflict theorits mounted a sustained
assault on the concept of expertise. For Parsons (1939a4gttve alignment of professional
work with the detacheabjectivity of scientific prinple andmethod that guaranteed a

LINE F S & adibifityy Be@ befiekhe 1970s, thissue of scientific neutrality was being
contested. As early as 1937, Max Horkhetipa former Chair of the famous Frankfurt school,
proposed that there was no such tlgras knavledgeimpatrtiality or transhistorical trth, since
the objects of knowledgevere both socially and historically constituted. On the matter of

scientific doctrire, he writes:

GEKS FLOGa 6KAOK s aresddialy prfanfed lNBaysStyfdiigh the histarical
character of the ofect perceied and through the histdh OF f OKIF NI OGSNJ 2F (GKS LJ
(Horkheimer, 1937, in Ingram & Simémgram 192, p242).

w
Z
B

Horkheimer argued that one cannot standtside the world and observéfrom adistance. As

51 ffQ!lfol I y,R682)add KON is hkabidé and cannot be extricated

FTNRY Ala WO2YyRAGAZ2Y A edstOaysided dedadatiohs2of/sCantific K dza >
eminence wih suspicion, reconstructingkK S Wa ®x § O I9@alypes/ssivedistourse

that provides a covert legithacy to the maintenance of social inequality, domination and

subjugation.

Claims ¢ exertise were reframed as mechanisms for establisi® YA y | y OS 2 S NJ 2y
occupatimalcom@B G A 12 NB ® t | O f 1 2 eaAmérimayS/ROA AR SEa QLNNRRL Fi S 522
attempts to marginalise acupuncture in the 1970s for its embrace of Eastern philoaaghy

rejection of biomedical doctrines testifies to th@ernecinewarfare engaged iby rival

occupations seeking an exclusive jurisidin (Abbot, 1988). Consensus thests suggested

expertise was complex, esoteric, theoretical, demanded great itiedted could not be

mastered without serious applicatiand rigorous training. But inasked he fact that

professional work was notwehys complexr theoretical (Friedso, 2001; Cartwright, 1967) and

that definitions of expertise could be intentionathpaque, as the attempt by Wilensky (1964)
highlights:
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GLFT GKS S OK gupaidnéonsists éf &vocaBulary tiat sodidsniliar to eve 2 y $iK 2

the base iscientific but so narrow that it can be learned as an asset of rules by most ptugpie,

the occupation will have difficulty claiming a mapoly of skill or even a roughkxclusve

jurisdiction. In short, there malge an optimal bae for professional piice ¢ neither too vague nor

122 LINBOAASET (22 ONRBIR4pM8I (122 yINNRGED 02 AfSyales

I NAGSNRF SKAOK I NB LINGBSOAGEKSSENT Siy2l20 pressthei SRy ER2ING A2
for scientific respectakitly whilst protecting themselves fromxernal scrutiny (Jamous &

t ST2AfESS MpTnod 9GSy (dHBofeEsBMMknowl&dge2zad SNA OQ F 2
intellectual, mysteriousad difficult to codify Burns &Haga, 977). Commenting on the US

legal systen, Halliday (198) argued that claimt WSa2 i SNA O (y26f SRISQ N
2 00dzLJ G A 2 y¥dddncebutsitlefrs/ofitt@ir tedhfical superiority:

G XGKS Y2NB anrepdédnhfircatea dr Bsyiesa@chneal, the more influence it is likelp t
h @S X ibdNGEI Rl eiifluencénsofar as it can cultivate thappearanceof technicality,
g KI GS@SNI (HalBayNB87, p45grigindlstalicy.

As with expelise, the claims for a servicgeal, adonomy and a selfegulated communitycan

be judged tle same wayForPerkin(1990) the service ideal, which Wilensky (1964) identifies

as a principal elementfgrofessional work, is no more than an advertisemeninairal

superiority clothed intte langt 3S 2 F WOl { { Apyiigyd the Ihldbetiiedn 6 m dy o U

service and stais which the service ideal is intended to strengthen, suggests that:

LT zI&sAdsédtStatus by asserting functional importanc@ecessity, claims of disimested
service augment this assertion by puwiifg it of ulteior goals. They remouwhe ambiguity of motive

AYKSNBY(G Ay &ASNIBAOS F2NIGIWBHAG 2N LISNEZ2Y I JFHAYyED

In respect of the service ethic, JohnsoA7{2) argued that whilst it malye an inportant part of

a professional commuilid Q A R S Ri§ i@ deardhapractitioners are necessarily so
Y2UAO 0§SR®DE 0 LHp L ® sevikeidaaldhed noyrédléct things tiatr @ G K G
professionals daally do, for as Wilding (193 3tates:

& w By-may be very different fromhte ideal, buistress on the ideal is not viibut significance. To be

worth making, such a pleaust at least contain thappS I NI y OS 2F ONBRAOGAT Al&dE 02
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Even &the client level, it is appant that the professional needs to inspire thelrf A Syti Q& G N
which demands they presentfavourable impression of their service goals. Tais be

enhanced by a codef ethics. In functionalist terms, the publication otade of ethics

institutionalises this reationship and formalises a commitmetad the client Yet as Abbott
(1983)states,a code of ethics enables professions to stand out in the marketplace, throug

appeals to integrity, honour, probity and security. tetes:

GLG aSSYhatdamoNIRANR FINI S KA Ol dlakng & SperitatGsioi Syu)\l ffe
K2y 2dNXKE SGKINDFSaarzylta O2dzZ R G tSFad a GKSYasSt
disA yGSNBalGée 6! o8I GT mMdyoX Lllycp

(/))

Claims of ettgality, like the service ideahd expertse,OF 'y 6S aSSy | ahoseyl NJ S
principd design was to project profe®nal legitimacy. At the same time, such claims served an
important seconday function by regulating intrgorofessional demarcationd his brought into

critique the concept dthe professional community, such #eat explicagd by Goode (1%7),

which farfrom being the moral sanctuaries that Durkheim alluded to, exhibiting a cammo

identity and shared valusystem, were sites of jealsy, tension, scheming and dis. And

far from being meritocratic, as the id&my advertied, they operated by a proceg@sFt W& 2 OA | f
Of 2adzNBQ 6 KAOK NBaUGNROGSR | tdadDfsciessionalklites &nfpy 2 LILI2
(Parkin, 1972). The puoge of singling out the charaaistics whch distinguish the chosen

group, sayé S 0 S NIways theXclodure of socialBn SO2y 2 YA O 2 LILI2 NI dzy A G A
Wilding, 1982, p9). Credentialissnpgdied the mechanism for professions to legitimatesthi

closure, through controllingdmissiongriteria, standardising professionalrticula and

through ideological propagand®erkin, 1990)ForParkin (1972)professions were places for

the recruitment and reproduction of privilege.

Recent evidence frodK social mobility studies suggj that piofessions are increasingly elitist
andhave a clasbased constitution. The Panah Fair Access to the Professions report,
'yt S| & KAy Jsudgestsifatehtranke2to/ttte K professions is skewed towardstho

from higherincome families:
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G Ly ofiheynglve professions recorded,atdata showsin increase in people comingpi
better2 FF FI YAt ASE 0SG6SSy (i KBanahop@iyAcdest®thercpt n 0 A NI K O2
Professions, 2009, p19)

This is partiularly pronounced in the prossions of medioe and law. In 2016, the Social

Mobility Commssion published itState of he Nationreport and drew similar conclusions:

GXYlye 27F ( KoBsbéng avénJesshipnizserBaiive than thest selectve universities.
For example,ecent London Smol of Economics research usirapbur Force @vey data showed
that only 4per cent of doctors had workinglass origins (i.e. parents who were in rowior semi
routine occupations) and onlyer cent of larristers, 11 per cent of jouslists and 12 er cent of
az2f AOA G 2 Niility Comin{siBnO2016f p127)2

The fact hat highincome professions, such as medicine, law and finance, have beetiaesd

with a privileged education and uphging was ot lost on critics who presenteaccounts of
professionalization as a class gigle (see P&in, 1979; Collins, 1979). fabfessionalization

on the basis of class alone has been accuségeniderblindnes® 651 GASas> wmdpdc L I
masculine culttdd £ ARSI £ & | &$spiesiGoaDE IPSzr 4 3 GAB awa dzOK | &
Wonnectednes® ¢ KA OK K | @ SassOdiafedivdgNteniiningy (DadeS, 1996; Andrews

& Waerness, 2011; Witz, 19p2Mth this in mind, Davies (1995; 199§)estions wheter the
professional model isaw ripe for alandonment given its connotations thielitism ard

paternalism.

Unlike thesocial closure thesis, Hughes (1958) saw professional work as one that was

negptiated for its meaning and significancEhe essentidll2 A y G Ay | dZAK&&dQa 62
theway 2 NJ . 2 dzZNRA SdzQa [irdfedsthinls Baddeareridjndi8ng Mrifsicallyk S
RAFFSNEBYU 0SG6SSYy WILINPTFSaaA26AQYIQOYRIZ( BHS NI P2
In other wordd = A (mbdl for adlésired égdbnceptionfo 2y S Qay Rs 2kNJly>0S > 2y S Q.
means ofembellishing y SQa ¢ 2 NI K 2YT (K ST 2N AR yEEDT |60l ddadd K
1958, p44). His observations of the died world, from surgeons to janitors, ggested thagll

people strive to find meanimin their wok, noting that:

GS@Sy A ytodiupdSiorst peopl&do develop collectypretensions to give their work, and
consequently themselves, value inthe sy&#S | OK 2 G KSNJ I YR 28582pdf) a A RSNE ¢ 06|
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Hughes, adopting a miciperspective, conclued that our understanding of profelsmal work

was significantly enhanced whe/ou observed what people actually said and did, but such
understanding remaied doscured when valudadenlabelslii S WLINRSFSKMAARY | 4 S NS
routinely deployed His studés of the medical profession, drawing’o / 2 2 Fo@pcongepto

2T 0Ky WiPpi2i{aa aStFQI AYRAOFIGSR GKIF G fie@N] O2
FT2NJ Iy Ay RA GthyRHizghesQ1®8). inpdbticulat, both Ri&ay ahCooley igntified

the importance of social feediwck andrecA Y A 1 A 2 Y T N2 ¥ K Y EdBcAI6 danfityO | v
formation, and its ongoing positive development.releHughes introduces theonept of

Wl dzR mBigh®&&ne a significant thee in Géfml y Q& £ | G SNJ I a&f dzy & i dzF
contendswithinthe 4.J- OS 2 F yWIIJQR AFaAEN2 OGAz2yayY

oXone of the most important things about any man is &islience or his choice of the several
availble audiences tahich he may address his claimo besonS 2y S 2F g2 NI K¢ 061 dzAKS& X
p43).

Erving Gdman, a stuént of Hughes atCA O 32 | yAGSNERAGET RS@St 2LIS
audience, arguing that interactions wesportunities for dignifying or discrediting &Q &
identity, and that behaviouwas pimaNA f & A YSR | (i T2 &X SW®aghidaly W3

text, The Presemition of Self in Everyday SocigBoffmanasserts:

G2 KSy 'y AYRAJA Rhus,the kndwiniflylpidjiicts @ Gelingionidf thusition, of

which a conception fohimself 5 an important part. When an eventaarswhich is expessively

incompatibles A i K (KA& F2a0SNBR AYLINBaaAzys aA3IyAFAOLYyd O
p242)

D2FFYLIyQa o6mdp 0 &2 NJ prdvesin¥ liddBignificangoiit frofdt y I 3 SY S
conflict theory.He argued that pfessioral work iswhat othersseeas professional. It ihe

product of ritual, agreement and negotiation, and one in which laarteings constantly strive

to present the most flattering image tiemselves. Goffradrew attention to the pressures of

role compliarce and caformity that came with interaction, esgcially in situations of

asymmetric power. Whether work is constituted pofessional depends on whether it attracts

the patronage of mee powerful actors$trauss etil, 1962)D2 F F Y I Yy QAsylum& NJ| A Y
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indicated hat patients would acquiesce to the meiags imposed on them from staff even

when they held contrary privateaivsabout the meaning of their behaviou(&offman, 1968)
They did so for a vartg of reasons: not wishing tase face, obe challeged, or lose

privilegesor simply because it required expenditagp much effort. Decisions to assert or

defend an act a professional may imbue similar deliberations, and of course it may depend on
how powerful the opposition is antiow estabished theirworldview ha become. Aarding to

. SO1SNI OHNNobDSERSAWLIDNBEAA G2 Ay LINBWBEGAY 3

legitimate:

G2 KIFG GKAy3a | NB OF f t SRofpover. Peofile in plowset cingsNuBdF £ SO G &
they wantto, and othes have to ajlist to that, perhaps using other woras their own in private but
accepting in publicwhattyd yy2i Sa0OFLJS¢ 6. SOYUSNE HnnoX LlkcwmO

2.5 Institutions as Professionalising Agen

Much of this discussion hasvolved aound the s$ructural organisation of professions and their
ability to promotea particular ideology of their work he traditions bFunctionalism, Marxism

and Weberianism, in their respective ways, have spokeheéttempts that occupations ave
made toimprove treir collectve status¢ KSaS I NB 2F0Sy RSESGNA 6 SR
(Lyotard, 184) becausehey draw onmacro-structural metanarrativesto explainoccupational
behaviour However, symbolic interactionists regoised thatoccupations werealsocollectins

of indiMduals engaging imicropractices. Some of these writers.§.Rosengren, 210)

AYLRZNI SR (KSAWYNRNWEY &F WARYAS tcQuikl Beflect péaliséd & dzo 2

normsandtraditions, as well as pesonalbiography.These howeve, were modest attempts to
alignstructure and agency in a literaturaostly divided inb macroor micro theories with

limited integration

NE §

|- (

alaaAiyd FTNRY GKSaS WwWOf | aaA Oaldytamiesywkii @ ASa 41 a
institutional sociologistsrguednegleci SR 6 KS WF2NH2G00Sy YARRES 3N

Institutional cultue, they suggested, could botlmgower or constrain professional projects
and was therefore crucial to understanding presenalisation.Muzio, Brock and Suddaby,

(2013) believean institutional approach offers several strengths: first, many professioms n
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work in institutionalised envonments such as large, mutfisciplinary service organisations,

placing organisationssadstinctive ators in professionalisation pcesses; 2 Y R> Wy S g
LINEPFSaarAz2yaQ oSoad KdzYl y NB a 2odahshtisn pxojeofsl 3 S NA 0
inside or@nisational fields thatdependon their institutionalisation; third, most organisations

are omplex, poliit A OF £ a LJ OS & 2AM il &aiit], & 3) i which A O
LINEPFSaaAz2ylta Aff dzaé Bl 608 aboAP B okbAit? LIKXNBY A O | 6
organisational rules whilst using resources and power to cootgdnisational privédges

(DiMaggp, 1991). The study of pharmawtical sags professionals by SinghJaynti (2013)
alsoshows how institutions are ae® in reinstitutionalising agntswho are non-compliant

with dominant commercial logic#icCann, GrantdE | @ RS | (2®L3)lethmg@phiNR Q &
study of UK paramedsrevealedthat professionalisation is n@wayshomogenously

experienced inside a pragsion, but is stratified by peer relations, in which frontline

paramedics enjoyed few of theenefits d structural profes®nalisationcelebratedby leaders
duetoYl Yy I 3SNA Q avér @g$olices Qatqétd and fdractices.

The study by McCann et al (2013) illustrates fstuctural alignment with the professional
model does not guarantee enhanced status for frontline ptexters. They writeof UK

paramedics:

GAlG LI aasS amSrapprigKoSa pioiedsitin@aig. training and certification in higher

education estalishmerts, research journals, codes of practice, a professional body), and it can be
RSTAYSR a2 yWIINER &M terkirFits BT/ Bt dz OF (§ FA Y NBo@Hof I & FY S|
LINE Y A[Rovever]Xthere are many reasons why the senior levelfpssioralisation strategy

has so far had limited traction, but fundamentally it comes down to orgakigay | £ LJ2 § SNXPE O LJT T

Paramedicsvereend 3SR Ay W2 X&h ok witlzthddhyokday pressures of

frontline activity. This entailed invokjna formof Wo f dzS O2f f I NJ LINRFSaairzyl
emphasised the importance of duty, commitment and sogiasion McCann et b(2013)

believed that these constructionkelped paranedics reclaim their selfvorth and dignity in an
environment characterised®d & ®mMEBupmlrasant work and a surprising lack of respect
AaK2gy o0& az2YS LI (A 5¢).Mfe-dcdigaormEhcasebedrgfitt S NE 6 LJ
rationalities, labour utisation and a separation of interestsetween® i K2a S | 0 G KS {2

WikK2asS T MeaelamdAldR)shoRed that professionalisation could be a fragmented,
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discordant and contradictory @erience across a cqutex servicendustry, where the power to

make chageswas unequally distributed.

2.6 Summary

This chapter started by consideritite reationship between professionalism and the concept

2T WLINRPTSaaA2y QI ganodupaliidh$ecogdediby the\siteHds ifs Oédiab SR |
contribution to ciety. Recognition was highlighted as a key theme, not least because the state
mustacS LJG 'y 200dzLJ A2y Q& Opabshorlegilatiol thtkg@risliotha 2 y |
title W LINE T SRissbaughy iftebiew the process oflaimmaking Clains weae described as
appeals or warrants that justified an occupation being takemoudy. This process has been

subject to extensiveociological debatever the propertiesand virtuesdefining professios.

2 XA f S ¢(#9643 iew that professionsust befull-time, highly educated and regulated by a
professional association and codeethiOa > 'y R | Fff Qa omdcyd SYLKI
regulation and serice, emerged as distinctive characteristics of@fgssionaimodel that

functionalists beligedcoddad &8 Sada 'y 200dzL) A2y Qa RSIANBS 27
have beerrobugly challenged (e.g. Friedson, 2001; Johnson, 19##),continue to povoke
sociologicatisagreemen(Saks, 1995). Cordl theorists such as Larson (1997) argubdt

professional status was linked to cultural and economic privileges clothed infagroral

ideology of service, but recent work by Muzio et al (2013) kelthese accounts suffer from a
professional myopiavhich ignoesthe distinctive contributios of ogansations and under

values professional agency.

The work of Hughes (1958) a@bfman (1959) considered that clanmaking and the desire

for improved satus was an important motivation faill individuak. Goffmanin particular,

recognised themportance F (1 KS Wl dzZRASY OSQ Ay O2NNRBOo2NI GAY
importance o recognition as the key to whether exceptionality was accepted. Het@oito

processes of negotiation and meaningakingin the consruction of status and selvorth, and

it was often those already in positions of power and authority that ensurecazemeanings

were sustained. The emphasis on (asymmetric) power reladodstheir role in the

reproduction of status provies the contat ¥ 2 NJ A y i N2 R dzOokkyh Thapge 4dzNR A S dzQ &
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Certain core arguments are taken forward in this thesis. Debatestaivofessions,

professionalism and professionalisation have consideredrtiportance of clairmaking as the

basis of profegenal recogition, usually entailing the &htificatoy’ 2 F OSNI I Ay WLINR
attributes that society values. Being noticedjug orl O1 y2 6t SRAISRI I a T2 NI
appear to be integral tthe enterprise of improving both occupational amdlividual satus

(Abbott, 1988; Goffman, B®). Dawing together the various sources, this study considers
GKSUKSNI (0 KSmodHONP B3 &ER2 Iy | dzii 2y 2 Y & Tegefiori Y dzy A { ¢
and a erviceethic is an accurate description of profemsal work irside FE institutions.
Acknowledjingtreco/ 1 Sy G A2dzaySaa 2F (GKAA Y2RStsIX GKA&a 4

their own words.

To what extent is there evidence of professionalisationdastE? One possibility is to examine
C9 Qa I fwithihy pfafegsional model. TraditionallfFE ha been a parttime industry (ETF,
2018), andt currently has no system of regtéal training or certification, and no professional
association thateachesto all parts of the sector. On these criteriamtght not expect to be

highly professionaded. Hhwewer, many teachers have degrees and professional qualifications,
as well as amupational competence, and belong to subjdzdsed professional associat®

(ETF, 202,8fL,2009). The survey by Villenew&gmith et a2008) also indicates that thekE
workforce has a strong sense of social mission. This may suggest a much straiegefr sui
PNEFSaaArzylf FGadAGdzZRSad ! G {d the riain puschaser of &= C9 .
services indicatesgmificant sate dependency, and as McCarirnaé (2013)has shown, an
environment of state rationing and central targets can lirhi2 impact of internal professional
projects, especially where change ig sonsensual. Some of these questions can stabeo
answeredn the next chapter which looksiore dosdy at the extant research on the FE sector

and models of professionalism.
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Chapter 3 - Literature ReviewPractical& Policy Contexts in
Further Eduation

3.1 Introduction

W¢ KSNBE A a yidble, @d pofeskigh ord\ataldihd no sece moe important than
0§SHOKAY3IQ dnarhednipbr@rice ddRe&EBing010,p7)

TwoRSOIFIRS& 32X w2042y omMphpyo &adz3aSaidiSR aiGKS
progress over the last 100 years tasds fullppfSa & A 2y I € adl 8 os8¢ ow20az2y
RSIaz2ya AyOfdzRSR C9Qa& ¢ARS RAQDSN&dgiséd 2F Ayad
expertise, an absence of statutory credentials @adicy instability Today arguablyFE

continues to struggledr recogniton, reflected in its repeatedharacteisation as the

W/ AYRSNBtfl aASO02NRID&E Y RHSHiblecollBdRBE S QDT | 0 d
thinkpieces it ¢ K S t (201Y) GricdLot Findgdve5 | Y OA Y 3 1(2005)5uyGestsiliglé Q

has @ianged in tiistime, with declining fundingpolicy vdatility and a hostile political discourse
contributorsti 2 G KS & Subg idwsiatas (LO&& Crdwther 2016; Donovan, 2019;

Mather & Siefert, 2014; Davis, 2018his is despite evidence thaE staff ergy working with

students and cosidertheir job valuable and worthwhile (Villenew&mith et al, 2008).

This chaptedisausses some ofthe main concepts and variables that FE researcblaim to be
important in the study ofE professionalisnTo do thisit examines four research tditions:
policy, labour process, identity & cultural, and professional learmndisaisson o the
contributions and implications of each tradition is presented (see FigdieWhile these

approaches ar@ot exhaustive, hey offer asuccinctintroduction to the main issues

3.2 Policy Tradition

Ball (2003, p215) contends that policgshhe potential to affect not only what teachers do, but
WgK2 GKSe& |INBQX (NI yaT2NYAY 3bitiakdEredSinngholN? v Y Sy

work must be perfamed. Tle rde of policy is to set goals, describe options and confirm
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Fig 3.1: Overview of Research Traditions and Variables Affecting Professionalism

Tradition

Policy

Overview Key terms

Examines the impact of policies ancPolicy overload, audit,

policy levers (targets, audit, managerialism, marketisation,

inspection) on FE practices. inspection, improvement, quality,
mediation, standards, de-
professionalisation, re-
professionalisation

Labour Process TheoryDiscusses how divisions in labour Power, control, surplus, neo-

Identity-Cultural

Professional learning

organise staff's relationship to work Taylorism, economisation,

and their experience of it as intensification, routinisation,
meaningful or alienating. compliance, alienation, suffering,
de-skilling

Considers issues of diversity, chan identity, diversity, fragmentation,
expertise, autonomy and community dual professionalism, expertise,

Possible Variables

Funding, re-structuring, inspectio
surveillance, self-regulation,
management, standards, quality.

Workload, autonomy, exploitation
management, trust, job security,
pay, contracts, employment type,
stress, burnout, turnover

Job role, expertise, commitment,
autonomy, relationships,

as indicators of professional status autonomy, belonging, communities community, trust, memberships

and unity. of practice

and participation

Considers the importance of learnin CPD, teacher education, expansive Professional development,

teacher education and networking a restrictive learning, professional
professionalising opportunities. networks, teacher communities,
reflection, research

57

networks, professional body,
collaboration, support,
qualifications, teacher training,
reflection, experience



Paul Tully BD Thesis,November2020 University of Brighton

workforce priorities in @ar, unequiwcalways that fit with the ineéntionsof policymakers and
political regimes. Policy is therefore an artefact of goveent whichembodies ideology,
prescription and power (Ball, 1990), neither benign nor uncontested in its purposes and effects

(Poulson, 998).This has been especiathyie of the subject of professionalism in the FE sector.

The policy tradition confirmfour findings. First, Incorporation in 1993 indelibly changed the
structural conditions under which FE institutions operateliich had diect consequences for

how FE peicticeswould be directed across the sector. Second, the pace and frequency of policy
change sincethen has impacted on the status of FE practitioners. Third, the marketisation of
the FE sector introduced new wagkcontroling and regulating professionavork, which

writers have described as botteprofessionalisinRandle & Brady, 19974997b) and
reprofessionalisingGuile& Lucas1999; Lucas & Unwin, 2009; Lucas, 20)0Rinally, policy is

y2 i KI y R&vdRNR R Brrplementation but is mediad bypolicy actors in light of
prevailing values, attitudes and traditions governihgit practce (Spours, Coffield & Gregson,

2007).

Beforelncorporation, FE poliegnaking was uneven and opportunistic (Lec2004), refleding

0 KS a$s 0l akpafilefar segighal dversight. Incorporation-established Whitehall
as the domimant powerin FE decisiomaking, following the passing of the Further and Higher
Educdion Act (FHEA) in 1992 which, accogiin Ainley& Baley (1997), represented avvert
attempt by government to marketise the FE system and remove local educationrdigbo

from educational decisiomaking. As Hyland & Merrill (2003, p14) explain:

a /lleges became corporate institutionsmopletely independent of local authority cotrol with
ROSNYAY3I 02RAS4 R2YAYIGSR o0& NBLNBaSydrdAgsa FNRY

Incorporation introduced a swathe of structural and financial reforms to the FE sedtmhw
had immediate implications for theay FE tedwerswere organised and managedt the heart

of Incorporation was the belief that:

GXFAYFYOALFT Ay RthiBeyadRBighOfSare bdsindzkiialaR from the private seatepresented
the most effective way forward to raising stdards and ipproviy 3 LINE @A & A 21,9366 h Q[ S NBEX Hn
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Overnight, Principals became Chief Executives with significantly more poaethiby had

under LEAs (Simmons, 2008), now accountable to a netwdfuiEducation and Funding Council
(FEFC) for their incaamRelative} wel-established patterns afollecive bargaining were swept
away and replaced by sefbvernance and performativeuman resouce management (HRM)

systems designed to secure a moré@ént, effective and economic FE service (Hill, 2000).

What emerge inthe postincorporation eravas aseries of costcutting measures that focused

2y W3ISUGGAY T Y2 tedcBrNShdinS DO Mahalzérs iristalledin&w contracts
whichincreased teaching loads and administration (Mathaforrdl & Siefert 2007).

Institutions were reqired torep2 NI | 3+ Ay ad NBONHA GYSyidx NBGISyI
secure fundingand newperformance and quality assurance strategies were devised

measure staff performance outcomes (Williams, 2004).

These chages vere driven by a neoliberadieology that saw market enterprise as the solution
to improving public services. Lo@lthority partnerships, now regarded as inefficient and
wasteful Gimmons, 2008), gave way to managemleat institutions diving theirown

competitive agendas, thougimcreasingdy, these were subjected to Whitehall targsétting.

Most researchers ageethat the scale of change in the last three decades has been antiat
(see Coffield, 2032015 Crawley, 2012; Orr & Smons, 2011)Sine@ the 1980s, the FE sector
has ben aubjected to 28 major pieces of legislation, 48 secretaries of state and vengoent
organisation has survived longer than a decade (Norrisi&® 2017). To echo Keep (2006), FE
KFa | WL il A-@&mabyNiltides, Santing too manghangesintoo little time,
supported by too little evidence. In 2011, Professor Lddn&ain, ofthe Institute for Education,

wrote that FE had become:

X L F@3INRdzy R F2NJ L2t A Oe Yduti&Ndperimedtdldesighiedl witlibus § nn & S|
anyunderpnning national vision or consensus" (Unwin, 2011, in Shepl@gudydian 3 March
2011).

RERFSNByO0Sa G2 WSEUGNBYS (i dpNbodzt SWAGSAQI Adl 9GRS SNFF S
CASAGE T 2GS NIESRieNER Gdhlo e 0 | NERQnIeER ONMIR019, p184) A f dz
have variously described the policy climate of the sesiure Incorporation.
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In a recent survey of the FE sector, D&2ix18) suggested that policy volatility was viewed by

praditioners asboth destabilising and frusttang. As ore Principal pithily stated:

a! O2yail y idhodghtthiddgirébrneater il-thadughtthrough reform being introduced

by people whaare either foolish or arrogant enough to think that: agtproblem hey ae trying to

solveis muclsimplethr y A& GKS OF &Sz o0 (GKSeé 1y2¢ SEIFOQOGfE K2g

viewis impdNIi I yi& 2 NJ NBf S@Fy G AT ihDavish 2018025).G6 NI RAOG2NE G2 |
Policy was judged especially disresgul whenitaff SO G SR & i dzRsBofi & ac@ inf S NJ/ A
funded course hours or learning support, or when qualifications wavdled asWt 2 6 @I t dzS C
(see Wolf, 2011). As in Edward et al (20@n)years earlier, the results of enforced policy

change vere describe asde-motivating and oppresse.

WhatH RF 6A 9 / N 606S o0Hnmy0 RSAONAGS badsol WRSY?2
arguably reproduced inside FE institutions (Humplsr&yHoque, 2007; Maringe, 2012). In the

hands of powerful institubnal actors policy goals have been a stihus fa cutural change

programmes (Mather, Worrb& Mather, 2012), involving structuree-configuration and loss of

staff, as quests for strategic adwage have generated uncertainty, disruption and mistrust

across workfaces(Senior et al, 2017; Ma#r, Worall & Siefert, 2009 Drawing on Page
OHAMTUY 52Yy20LYy OHRMMEM ILIDEY 35SY2 (KBS SRESNE K
(p186)as a sign athe rising tensions between the designers and transkawirpolicyand is

recipients, in which istitutionalA Yy a G 6 Af A& Oly LINRPZS aO2NNRAAC
Consequently,His thess asks whether recent policy reforms are delivering a catedh self

confident sector.

hQ[ S NB 0 H haulncorpodtdrirépies@ieail a significaritansformation in the

organisation and regulation of FE practice, marking the replacéwofehe traditional bureau
professionalisnfClarke & Newman, 199@ysociated with a prdhatcher public sector to an
accouwntability professonalism(Barber, 2004) tht embracedda y S ¢ LJdzo f AO Y I yI 3SY
based on the principles of privatisation anchgaetition. NPM, as a package of reform tools,

fitted with the widerdominant nealiberal ideology adopted across the devedopworld, whch

saw markets as essential reanisns foreconomic growth and social transformation
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(Taberner, 2018). Whereas bureptofessiorals valued autonomy, specialist expertise and a
public sevice orientation (Simkins, 2000), NPM positioned comnadaidjectives andcost

effectiveness at théeart of business performance (Hood, 1991).

Underpinning the use of NPM techniques veaddeology ofmanagerialismwhich cast
organisational activity as rational, controllable and measurable (Hoyle & Walld@®8), 2vhere

the pdzZNB dzA (i 2 T eati8efessiyORn SSEORST tSSHFOS ¢ rdh 2088, pldedy 2 G | f
YR 6 KSNB a0 i i SMIAWA ym @SS LMo 61 & SELISOGSR
colleges came to resemble bureaucracies to satisfydgmaands ofwudit, setting up

management herarchies armd reporting systems to optimise germance, giving rise to what

Power (1997)lescribeR I & (G KS Wl dzZRA G Odzf G dzZNEQd | OO0O2NRAY

the professional environment for edueat who werenow expected to:

G 0 KAy ftherhsév@sdwiindividuals wh@® | £ Odzf  §S Fo2dzi GKSYaSt@gSazr WkRR
improvetheNJ LINE RdzOG A GAGEe@E &aGNAROS F2N) SEOSttSyO0S FyR fA
p217).

In this newperfomative culture (Ball, 2003), predicated omeasurenent, surveillance and
PNEFAGS C9 @2NJ] SNE ¢SNE NS R NBRA (12S oSl  d LIH
reAy @Syl GKSYaSt@dSa a FtSEAOGEST SyYyGSNLINRAAY:
productivityis e\ NEB (i KBally20%3, pl1a).

An onging debate in FEithe extent to which these changes empowered institutitms
professionalise, and whether the #galancing of power, from practitioners to the state, was
experienced as enabling disabling. Tiis agument is examined brigflthrough the impact of
three prominent policy directions governments pursued in the nasfie WYAFAINI Q CO Y

standards inspectionand leadership

Beforelncorporation, there were no professional standards apgraaches tqedagogic

development were seandaryto notions of occupatioal competence (Lucas, 2004b). In 1999,

The Further EducainNation- f ¢ N} AYAYy 3 hNHIYA&lIGA2Y 6C9Db¢ho
professional standards to develop a consistent appha@cpractie, fdlowing similar

~

developmeits in £hook and the governmenQa Of I AY GKF G GKSNB ¢l a ¢
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inadequate teahiy” 3 ¢ FEABJunkett, 1998, p2). As a symbol of professionalisation, Lucas

(2004) believes the FENTSIandards were a wetene culturaldevdopment, following those

of estalished professions. Howeer, as Wallace (2002) a@bffield (2000) have argued,ei

cutvt G SR F Woft I YSQ YIENNY GAGS GKIF U2 i Sk @d&s SR Q¢
RSTAOASYOA S a p23)pas Wwitasptor@ofirg a preseriptifenodel o teaching

practice.

Following criticism from OFSTED, in 2006, Lifelong Leatn@00® > C9b ¢ h Qa NIBLJX |
LINE RdzOSR C9Q& &aSO2y R AidSNI (A 21g0cenipetendyl Yy Rl NRa =
statements(Orr, 2009), andalthoughde&t A 3y SR (2NJON&S I B &y (Gdza | yR
with schoolteachersfES, 208, p5), these were scrapped by the Lingfield Commission (2012),

as was the LLUK, for being overly bureaucrati20li¥, a thid set of standards was prodad,

thistime by the newly estaldhed Education and Training Foundation (ETF), compesimgle

page of A4 with twenty statements, claiming greater flexibility, but these too have been

criticised for their ambigity (Tummors, 2016).

2 KAT S Wamkytby dokiddBdisyinbolic artefets of professionalisation (Day, 1999),
Tummons (2016) atgs theyhave operated at the margins of FE teaching practice and proved
little more than a compliance exercise for teaclinees. FoLucas & Unwin (2009),

W 3ndaNR aré€ly leld-to lasting trasformations in practice, while Eraut (1994, 2000)
suggesedthey ignored the tacit dimension of professional judgements, leading to a narrowing
of professionalism around competendyoffield (D00) warns that where standds are too
prescriptive, they disourage criticality and can become objects of deprofessisation An
important question, therefore, is whether FE staff align their professionalism with a concept of

standards gign their praninence in political and s&ar discouse.

OFSTED entered R& a quality watchdog in 2001 with a mission to suppletraising of

teaching standards for 169 yearolds, merging in 200with the Adult Learning Inspectorate to
become the sa@ quality asurer of FE. The combined/és of the Conmon Inspection(now
EducationalFranS g 2 NJ] o/ LCU0O | YR { KEFSTERG)ISHcH fetsudin | | Y R ¢
detail how OFSTED arrives at its judgements, have come to direct FE pedagogy, through

G622t 1 A0a3x 0¢22pEBEgR#dNEs@rvation systembasedn the OFSTED 1 to 4
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sale, which rates teaching from outstanditminadequate b Q[ S NB> HamMmT hC{ ¢

2012;Fletcher, 2016 @ ! NHdzZ 6f 8 X hC{ ¢95Qa AYLI Ol 2y C9

been permanentpervasiveand mostly controvesial.

On ore level, such presion around the expectations of good praet midt be reqarded as a
welcome improvement to a sector that, prior to 2001, had been accuselbby Harwood

then Chief Executive of ¢hLearning &kills Concil, of allowing 4% provsionto remain

inadequat (Hammond, 2008 Onthe other hand, asl@ld (2009) mainains, professionalism in

FE was increasingly about getting favourable OFSTED judgements:|dinelineg of

WA I G A &R OUINSBWRIZENSI (0 Q A Y  H D mavedbetriteniaCfigr dcepable
performance so that many more FE instions were ngg 6 NJ Yy R SLBS NJFZ2/MNRYSANY 3 Q >
further negative publicity (Taubman, 2015) and a renewed emphasis on OFSTED iigarvent
Mather et al (200) and Mather & Siefé (2014) ague that compliancevith OFSTED standards,

and the fear of pblic sraming, h& 0SSy AYRAOFIGAGS 2F hC{¢95Qa

in which obedience is an overriding expectation.

h C{ ¢ I&e@sing iluence onteaching and learnigin FEmog prominently illugrated by
the adoption of graded observain frameworks, adically changed definitions of the

professional FE teachdr.Q [ S | rifh (2(12) §uggestethat lesson observation schemse
mainly stfled creatvity and autonomy (ad therefore professionalism) as the onus was to

produce detailed documea for scrutinyand to reproduce practices that reflected the

Ww2dziadl yYRAYIQ RSaONKdonk2QNiEe aparffrom theSfability/ol LIS OG A 2 v

L

/

observer jidgements and the umpresenatvSy S&da 2 F WaK2 g OlHughest&Sa a2y

h Q[ S20MREdgimton (205) describes the feelings of failure, guilt and shame that can
FOO2YLI ye | WYiisshaidimpachdn jRtSsediyirepatd&ion and fuure job
prospects.h 2015,0FSED abandoned its own practice of grading observations aftstiased
criticid Y 6@ (KS ¢ A RSNJapadisrdMiodstedifighewNdEnEs of teacner
classiftation (AllerKinross, 2018). Wile the goernment catinue to position OBTED athe
champion of teaching standards, this study asks whether ptaffeve inspetion as a

mechanism for supporting or undermining professionalism.

Incorporation and ihancial independence also pktt new oppotunities and clallenges
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on FHeaders, andn the first few years, Taubman (2000) suggests FE was chasadtés

aggressive machdeadership that set out to r@rganise FE business along private sector

principles. There was a demand for mayeas who adbJi SR (i Ke&ived dfXBeNE LJ

commercial wiNX (Rabb, 2017,p18%) | YR | NHza K (2 O irayigeents¥ 2 dzi R

equated with forme professional practices.

Randle & Brady (1997 provided one of the first systematic stied of how managerialism
penetrated saff lives and practices irhe FE sctor. FE diures, they suggested, were
transformed into argetsetting, budgetdriven, texible working environments, in which service
productivity and improvement were the primagoals. Under managerialism,gl-E maager

' 4adzYSR { Kdminglr B Sy 2 @god®kB t0 measure, regulate and economise

performance to achieve key busess objectives (Randle & Brady, 18pThey observed:

Gal ye fSOGdz2NENE derentad dbsessédwiibudgetnd bsiidss/plans against

their own conerns fortheOf A Sy i ®é¢ O LHOHO ®

As financial consideratiormssumed. N2 Y A y S y O S &lt th&irSudgeiiebthuid canffol

2PSNJ GKS SRdzOF A2yt LINRPOSaa ¢l & 0SAYyaIn RAALIM
of professonal control, Randle &rady agued, was kin to a form ofheo-Taylorism in which

outputs in tams of growth and resudt (the managerial paradigm), mattered more than the

guality of the student experience (the professional paradigm). A psidesl @mradgm, they

maintained, réerredi 2 a I YEYYWIY iR MNDHD A faddNdeachar | (1 NHzA
I dzi 2y 2Ye@&é¢ pl)KahdiwgsSincomgeditde with managerialism.

wlkyRtS g . NIR&Qa aiddzReé OF YS | (thelsetar, Wwhichsav¥ & A 3
a loss of mae than20,000 staffand the rise of cotract casualisation (Taubma200Q. Lucas &
Crowther (208) suggest these effects were not always experienced as oppressive by managers,
who welcomed freedom from local authoritiesnd a enewed focus on improvementhese

changes, thg claimed, contribted not to a deprofessionakationof staff but arguablyd their
re-professionalisatio® 8 SS ' f 42 { KIFIAYyS>S mMdpppod air OKF St . I N

suggested accounkality was he onlybasis for improing theprofessionéstatus of teaches:
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Gl 002 dzy ( | Gsihbtpedple kreils Whdzahbidyals are, that progress towards those goals is
YSIF&dzZNBR yR (KIFG adz00Saa A& NBEBgtloNaRuSatl yR FI Af dzZNB
undermines the pub A @@eptiohdfii S OK S NB, 2004, @p8Llt).ND S NJ

Taubman (R00) sggests that much of thiabour conflict withessed in the 1990s was driven by
a management desire to dismantle the former burganofessional modelAccordng to

Goodrham & Hodkinsor2QM4, p7), the refdtNy & & OK | 8itiorapdgfiSitons infdlitaomy
anR  LINE F S & & Ayaefmbving spacésifiodddi/idual judgement, by moving curriculum
control into the hands of policymakers, and by weakenhmegy\alueof expertise and

experience

Esalating expetations on FE leads have arguably increasedessues to strengthen

accoungability regimes to improve performance (Lambert, 2011; Savours & Keohane, 2019),
encouraging FE leaders to be bold and ofteutalwith organisational relesgn (Larbert,

2011).Since 2010, morehtan 20,000 teachers have eenadeNB Rdzy Rl y (i 6).hTe] S NEB
analysis of Savours & Keohane (2019), in the tradition of school improvement studies, have
promoted the importance® WRB&AZMRA Q Ay d RilNgrogeinghs in ieikhing dz3 K
standardsaR & (1 dzZRSy (i 2 dfibDtoNs $fthés kiddl Bowede erhbéllish a view that

2yte KSNRBAO fSFRSNAR Oy W3IS{O (KAYSIACURBWSQ Ay
be posionSR | & | WA (A Bagedignt drditice &0 lachiéve biger business

outcomes (Sewr et d, 2017; Gleeson et &015). Unsurprisingly, in this milieu, researchers

have used taxonomies that reflect the alleged binary positions of Fibées aid managers.

Examples of tlsi comefrom Evetts(2013) who suggests division betweermccupatonal
professionalisnfallegiane to the collegial groupgndorganisational professionalism
(allegiance to employer), terms which Clarke & Newman (198tipdush by their reference to
sef-regulation or acountability. Sach® H n 1" MU  deBdCEtgdEofed 2 2Y L £ A a4 Y Q
emphasisindocal power, andnanagerial professionalisnemphasising central power, as
contradictory and antagonistic positions on peesionabmthat reflect different psition
takings ingle educational instutions, revolving aroundssuesof control. Similarly, & evolving
clash of cultures, or values, betweearporateand critical constructs of professionalism, has
been identifiedby Bathnakeré H nnc U ® W/feashblnlg atdepteshtanagdNgism,

subY AGGSR G2 K2 NWEIRR0B)2anddSBRPNBLINE FSaaA 2y Q A
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Tt SEAOAfAGE | YR O2YLISGSYyOST WONRGAOLFEt LINRTFSA
red LIS @uis& Bathmaker, 2004, p3Q&ndengaged with questions of moralityand
educational empowermentWhilethese constructs help teimplify positions, they also under

estimate the creativity of staff responses.

WEYS&a g . ASadl 6 nation 0 (cagaiihat RESagent® $ioY act WsvpSIiRyA
automatons but inérpret policy and make chas as ® how to implementit € SSa2y 9 { Kl
OMPphpPy RAAGAYOUA2Y 0SG6SSYy WogAfftAy3ad O2YLI ASN
suggestedh neal to move away from treating FleacheNE& | ar thé i&dipieri¢ Sexternal

policy reform or asin empwered agent of profesgiy’ £ OKIFy3Sé¢ olLlnncoux |y
GKFG LINF OGAOSa | NP &S whHich\eré atlenypts Bylinddtldalged  LINI I Y I {
reconcileexternal(structural)pressureswith their personal belief system3he concept of

mediation recognises that policynactmert is complex, uncertaiand reconstructive as policy

actors navigate prevailing policy demands and institutional giesrito make sense of

compeing, andoften contradictory,objectives.

Mediation also hgds undestand poliy responses that & unexpected, for example J&s &
DAYSYy(iQa ouZiyhoF RESIONRIMNBEAQ dzaS 2F Wdzy RS pAENEZ dzy
their own time to ensure students were not disadverd SR ®@ @2 &&MA S d02 dzNE @
alsoexplains p2 O S & af&béicaian® ¥ . I £ £ ¥ HoracticesuSed B Snpravie the 3
presentation of performance. An example is described in Perrymar®j2@Mo observed the

constant rewriting of documentaibn and reorganisation of lesson®tensue that OFSTE

inspectors saw dg what institutions wantedhem to. Fabrications are paradical because

GGKSe INB | gl & StdRAYDSZNIORSETESOMMYIiB>IRANBOI

authenticity. They are:

& &sions of an organisath (orperson) whib doesnoSEA & i X1 KS& | NB LINE RdzOSR LJdzN
ordSNJ Wi 2 05 CINBiKdRGEA lyeStagod a y2i GKS LRAyidxie KSe | NB

authenticity and commitment, an investment itagticity..¢ 6. I £ f Z-5pnnoX LILIHHRN

WCh@theins® Ol 2 NBEQ (Kdza 06 SOl Y Staffto ehdgdge withdofihgials S E S N.
OFSTED inspection (Perryman, 2009, p624) despite its purpose asdaetwepfion and
FILONROFGAZ2Y ® h Q[ Ervetlkidespead disSknihéntndent fosaah intiavésa

that placed staff in morally compromising positf evilence of what Shore & Wght (2000)
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OFLtt SR WO2SNDABS | 002 dzy lil GAKEF Al SAGP WLINPHFS 4FE12¥
on dominant idetogies of pactice, where context (g. ingection) esablishes professional

legitimacy, even when tree conlict with personal viewsf what is acceptable.

Summary

One can analyse the policy tradii in terms ofeconomigculturaland socialdrivers.Changes

in funding operate to priotise am constrainprofessional work by establishing the viabiloty
ingtitutional activity. Site 1993, the FE estate has contracted, staff volumes have reduagd, an
contract casualisation has increased, demandingeasing stafflexibility and efficimdes,and

a focuson institutional competitiveness (Taubman, 2Q0®Uilliams, 2003; LuptoniJnwin&
Thomson 2015;Belfield et al2018). The ability of institution® respond to this financial

agenda has been a contestissue, pdrayed as both aleproessiondisingexpelience,

because of the perceived trivialisatioh pedagogic issues (Randle &8y, 1997a; 1997b), and

a re-professionalisingxperience (Lucas, 2@a) as teachers have been exhorted to improve
custome satisfacton and achievement. ThHeeightened emphasi®n student outcomes and
entrepreneurialism, with a narket requires, also adowledges a need for administrative
competence and a responsive ceuium, in which disciplinary traditions and worker anbmy
have adiminished role. OFSTEDanincreasinglypowerful actor in shaping the attitudes and
practicesexpected from FE institions who must demonstrate proficiency and commitment to
the marketagenda. The significance of inspection outcomes haxwed withan increase in
manageral power, the latter of which has been used to-gesign institutbns too S Wh-C{ ¢ 9 5
NEB I R & esif rjediatioit xeveal that binary classifications do not capturectiraplexity of
policy responses and instead indicakat policy tanslation is often combgenton prevailirg
cultural, leadership and institutional contisx Calectively, these econorj cultural and social
factors are continuing to shape staff attitusl@nd practices, though how, and to what extent,

are questions thathis thesis hopes toxplore.

3.3 LabourProcess Tradition

Labour Process Theory (LPMgvides insight into recenbbour reforms inside FE institutions
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and examines how power has beerercised to achieve these. Although Reid (2003, p559
declaredK I GG [t ¢ KI Rrgidaip@seic’iBhe tontdfriporary literature on

G S OK S NieQusefdtdNdssociation with NI @ S NI¢dkiying thesik, & has been
revived in FE with a ses of papers by Kim Mather and colleagues betweerd2it 2018
charting the effects of plicy and manageriachange on FE labour (Wang, Mather & Siefert,
2018; Mather & Siefert, 2014; sther, Worrall & Mather, 2012; Mather & Siefert, 2011,
Mather, Worral & Seifert, 2009; Mather & Siefert, 2004). These aote have iéntified
workplace contol, jobinsecurityand work intensification as factors that affgmércegions of
work, as well a point to inequalities in power and privileges between managersnamel

managers.

This section addresses three pointssEiitouth y Sa [ t ¢ Q &saadbriédy kondders2 NA 3 A

NI SNXI yQ&a | RI Lislcitidisths/and2cduntéafguimints iSKCBr#i kB = A
examines four areas where LPT can help understanddheept of professionalism. Third, it
summarises thevidence tha FE practitioners havieeen deskilled inaccordance with

NI GSNXYI yQa ONRGSNAI @

LPT hags geresis in Marxism (ReidP@3), which states workers produce capital for a

bourgeois elite whrofit from their labour. In this system, workers plag role insetting the

exchange rag of their labour o choosing how surplus (profit) is extracteshdainsead, work is
ivedasd NP OSada 2F GR2YAYLFGA2Y 2SN |1gR, phlE ikt 2 A G |
Noon & Blyton, 2007, p239). Inevitab$fates Marx workers are alienatettom the process of

g2N] © . NI @SANPYH o/ DdENIO ImyRapital 2 yNISLIZAENSNS O {ySshof clads NE Q &
struggle in the context of modern work relations, steaf that since workers did not own the

means of produing capitalemployers needed to cdrol them to maximse profit. Braverman

argued that worker autonomwas leing displaced by mechaation, surveillance and

standardisation. What became known as Bidvé | y @81 AMRISA Y3 (0 KS&aAaQ KA3
estrangemat of the waker from the act of wdking inwhich the gal of managers was to

exploit them for profit.

Helsly (1995) believes Bravérl: y Q& | y I ft 8aA &8 A& dzaS¥dzZ F2N SEI

work observed in the last few decades as national gowemts impose constraints on public
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expendiure and denanded improved services at affordable pricescdrding to Schon (1983),

the installation of the market as the prime mechanism forcenfiguring pofessional work

ONBI SR I WONM &oplé quasinedriBeyegitmacy yf @BseR f lat d.8xe. S E LIS N.
Technology, including the internet andcsal malia, has arguably accedged this crisis, where

dza SNB Oly y2é R2 4yt dleRheilpBdmS Mihoutseekindpprafessionad { 2
consultation. Helsby (1995) argues théthe erosion of trust, autonomy and status that

accompanied the lerm ofteacher work reintrodu0Sa G KS NBf S@Fy O0S 2F . N

Braverman has been ciised for treating the worker as passive, for suggesthanagersvere

only interested ircontrol, and for aguing that technology always led to-g&illing(Noon&

Blyton, 2007). Whilehtere are studies that show FE agents have responded to work refarms i
various ways, for example, through strategic compie(Gleesos { Kl Ay X wmapshcd0 = Y
ac@ YY2RIGA2YVREYa2y > HANODUL Ye @UWNRIYIORLT SHRAtmETYUTF AlRY
SA0FLISQ 6t 3ST wnamnox GKS LivReINBFEAGGtH2 Y 23S
impact of inspection (Thopson & Wolsencroft, 2018) alongsidéhe gaeral immiseation of

FE teachers sindacorporation (Lobl2017;{ YA UK 9 h Q[ tBer e, 2009y Mo T a |
¢ClrdzoYlFryYy>S Hnnnox | NB OzsklingthésS.yd AOGK . NI OSNXYI

. NI GSNXY I yQa S Y LIRabdurkasseweyreade? gapithl Bptusedangably

reflects the realities of many FE institutions kg fnancial stability, in wich the tools of

leadership and managerial targsetting are identik SR | a | WO2YLISttAy3 f 2
guality of FE provisionsecure efficiencies a@reduce overheadsAgainst this economic

landscape, LPT offersuiocontributions to the study bprofessionalism.

First, increases in administrative and auditated activities have reduced time for pedagogic

work. While Jephcat & Salisbury (2009) haargueal that FE tachers could be characterised

o0& |y WNBKedan kg prim@cy of stent needs (Jephcote & Salisbury, 2009),
YEYF3ISNE LINE 2FG S NFY NS YIOSQ@ OKIF NI oditgeh 8 SR 0 ¢
sdting (Ball, 2003; Lobl2017;Boocock, 207). This differentiation draws attention to the

competng interests and prioties of different staffing groups, as well as explain the decline in
GSFOKSNARQ LINRPFSaaArAzyl t Ozyvincreasedd®kloads2rédacBANIIS R &

coursehours and restratured staff teams. The reform of teacher lab@an k& seen as
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imposingcondl Ayida 2y GSFOKSNBRQ SGUKAO 2Togbl NS o0& F
priorities and interactions (Jephcote & Salispuz009;Jefhcote, Salisbury & Reg2008;0wen
& Ennis 2005)

Second, work intensification has cads&affto work harder for longr (Taubman, 2000;
Williams, 2003; Mather & Siefert, 2014). Work imsgfication can directly impact on
professionalism bgreating peceptions offailure geneated by unrealistc or ambiguous work
expectations (McGill, 13 Hill, 2000; Lobb, 2017), ordgirectly, through its impact on staff
health and welbeing which cameduce work performance and effort (Gibbon, 1998)bgr
reducingcollaboraton which heghtensfeelings ofestrangement, all of which impact negatively
on professional commitment (Matheet al, 2007; Humphres& Hoque, 2007)Mather et al
(2007) suggestework intensification was inevitable under managasial. Staff @erloading,
through inceased eaching load, increased paperwork and flexible deploymprdctices, was
used to maximisstaff productivity, but placed staff in positions they felt underertheir
credibility (Mather & Siefert, 2014Mather et al (2009)klso foundevidence oW G S k- OK S
LJdza K& KSRE (S OKSNER ¢ SNBE akieyeReSKNS yLINBKaSI8dZNGSS NiIR2  d
(p148). Not surprisingly, work intensification has been stronglgdnkith increases in staff
stress, illness and attran (UCU, 203; Mather etal, 2007; Bward d al, 2007Male & May,
1998; Gibbons, 1998; AoC, 2017).

Third,conditions of contract gecarity and casualisation (UCU, 2016) have arguably increased
job insecurity in the FE sector which can affect profesdicoenmitment(Mather & Sefert,

2014 Mather et al, 201; Donovan, 2019; UCU, 2016). In 2015/16, atttime of this survey,
61% of E colleges had reported compulsory redundancies (AoC, 2017) witbveernates
increasing in the preceding five years, pieg at 20%or teachersin 2014/15,and amost 25%
for teachers in the Soutlast in the same perig@xcludng compulsory redundames). Senior
et al (2017) point to the fear of redundancy broughtlmna prospective merger and its effects
on professionacommitment Given thescale of megers inthe last fve years, there is a need to
assess whether thee areaffecting teacher profesonalism and retention, both of which may
impact on programme continty and student outcomes (Ronfeldt et al, 2013). Jaome&

Hillier (2008) ale note the bw professional staus of many partimers based on a lack of

stability and engagement in colledée and the disempowering effects produced by limited
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career progresion (Swain & Cara, 2010). It is also the case, henyvthat pat-timers chamse FE
to sut personal circumgances (ibid). As more than 6 in 10 staff wpdst-time in the FE sector,

this thesis offers a timely examination of these potential effects it implications.

Finally, changes in the labourqmess have éen perceivd by many siff asexploitative

Taubman (2000; 2015) believes that managesigdoicies to impose new cordcts, heavier

teaching timetables and flexible working conditionsakened teaching communities, through a
transfer of pover to manages and an eforcement ofa neweconomic setement. Exploitation
RSAONAOGSA (S inBdW&8dNSE aD(2002 whemanagers did not consult over policy
changes, and in Mather et alq22) where SMT change initiatives were perceived dibelate

acts of destalisation toobtain staff complance. In Edwards et al (2001), managers ree@efin
oveg 2 N] | & WEYSTRAGAIFOBRAQINRFSaaA2ylfAaY @Al
condi NHzZSR GKA&A A ao0SAYy3d NEP BARG).2ndHBMEpreysg & (§ KA y 3
HoqueRa M studyio St G / 2f £ S3IST { a ¢ OnasnbtidBched it 2 F L
autocraic approach to decisiemaking, leading to a loss of job control. BR Q& Ayl 6 A€ A
control their time, workload, expeide or job scurity fitssquarely wih a Baverman theoy of

neo-Tayloristrelations.

Braverman usethe teNY WR S a | A fibé the/irdr@asitig2outiRiSaiiod Alid mechanisation

of modern labourThe work of Randle & Brady (1997a; 1997kheaftermath of

Incorporation swygested thakelemerts of BraveY Iy Q-gkillily$hesis could be applied to FE

work reforms. Nowhere, accordg to Randle & Brady, was this more explicit than in the

reduction toteacher autonomyidentifying this with(i S I O 8e$prdfisSlonalisabn. The

unilateral incease inradministratve duties; the repatriation of curriculum degsi andteaching
approaches froneachers to managers; and the downgrading or replacement ofkédNE Q NP f
with cheaper (and often less qualified) asswsswere dlgiven as gamples of he deskling

and degradation of teacher work. Braverman also gonts bbour as#llienated actik G @ Q> | &
Humphrey & Hoque (2007) and Maringe (2012) whosed#ption of teachers as marginalised

and lacking a critidavoice, chine with Manian allusims to esrangement and

depersonalisation (Orr, 2012). At the satimae, as Orr (2012) maintainseachers saw their

g2N] | & 2 LI NI dzy A G dingd éhd dervédffutfil@ehtEdm thi® Dlkeredve Qa 7

Smithetl £ Qa sorveyiof i teacherslso tesifies to the enjoyment and pride derived from
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their interactionswith students. This indates that staff do not necessarily accept or submit to
manageralism uncritically but find ways of resisting their alianatand redefining ther work

to restore meaning and wtus to it (Orr, 2012).

One of the drawbacksf Brad S NXY | y Q& | ys-trandfér fo& selvideelated bobupation

such as teaching akes it vulnerable to criticisms of behavioural determinisiis cleafrom

the research ouined that worker resistance to topdown policy directives takesany and

varied forms, contraryd a Braverman thesis. LPT also has a tendency to dichotomife sta
NEfFdA2ya Ayi2z2 WIEKSY I ynRteaie®)wkeh drdghaly2tiéh S& 6 S o3
experiencesof both areY 2 NB  y dzl YOSR G KIy {idhdcormdiddle fianag®s 0O H N
andDavd Q& OoHnAMy U0 &dzZNBSe 2F C9 & (ihatThe& exdeleyiod bfdzR A y 3
managers is not homogenous in FEhwibth grous expressingesistanceo aspects of

govemment policymaking. Arguably, it is the stdkat owns the means of productmg through

central funding, but Braverman offers no credible2hdl?A & G A2y 2F GKS adl d$S
institutions andstaff. Findly, in retuning to the main citicism, there is no place for students in

a LPT theoryyet asLobb (2017) highlightshe role of students as performative agents (e.g.
rating teacher® LISNF 2 NX I yOS0 KI @S | YI ofRssidndlii S Ay K2

Summary

The scal®f structural chang sincelncorporation has caused the FE sedtbbecme smaller,
leaner andéss financially secure,haping the workforce to satisfy nesconomic

imperatives and leading to a significant increaseart-time, variable lours and agncy wok
across thesector (Williams, 2003; UCU, 2016). Taubn2Z89Q; 215) suggests these chaexg)
were designed to control wage increases by replacing expensiperienced staff with
cheaper, unqualified ones. James& Hillier(2008) and &wardset a (2001)argue thatthe
desire to optimise human resources ledttee casialisation of a large séon of the FE
workforce. Staff complaints of marginalisatioar@eson & Hillier, 2008), alienation (Orr, 2012)
and exploiation (Mathe et al, 20®) are constent with a BraveY' | y Q& al NEA &G Ay
of capitalist rehtions.Mather et al (2009; 20D)1and Mather & Siefert (2014) highlighted the
culturalchange irFE institutions these actions triggered, in which accepgaof job irsecurity,

work intensifcationand flexibiisation was an expectation of managerialistipp regimes.
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Arguably, increaskworkloads and financial cuts have also reducedsth&alopportunities for
collaborative decisiomaking and networkingl'he impacbf inspectio, which emourages
conformityto external benchmarks, and the expansion effprmance management
techniques are illustrations of the transfer of power from teachers tormagers, leading to
allegations of de&d 1 A f £ A y 3 e of vhitrudi Q W& 5291 Az@dulifichs which are

predicted by a Braverman analysis.

3.4 Professonal Identity and Cultural Tradion

Professional identity is considered important in occupadlowork because of its implications
for staff commitmentyesilience ad retention (Trede, 202; Prie, 2010). Reearch indicates
that strong professional iddities are associated with empy@es enjoying their work, feeling
valued by colleagues and exparcing high levels of work integration (Maringe, 2012b@t|
2016;Hunmphreys & Hoque, 200Y. Convesely, a wek professional identity has been linked to
difficulties in professional commmitent and employee retention (Kyriacou & Kunc, 2007,

Ingersoll etal, 2014;Madsen et al, 2009%Gilburt, 2016).

This sectin briefly exkamines the links betwen professional idetity and professionalism. It

then considers th relaionship between professiml identity and three variables that are

argued to affect its@herence: diversity, expertise and autonomy (Robson, 1948ally, tke

concept of professioal idenity isexplNE R dzaAy 3 [ S 3 2 Sy3aSNRa o
Yohmunith Sa 2 F  LINIh rifdssoddlisn isithgorised ds @ socialised phenomenon.

The cognate literature rarely makes explicit the links betwgeofessiomlism and professional

identity. This may & because, as Trede (2012, p162) reports, it iLASIN®LI I Y R Ff dzA R |
therefore difficult to operationalise. Robson (1998, p586) suggéstisprofessional identity
FyagSNBE (KS | dzéeasialptdss 2 ¢ KBk &Tiimdns(2010 define itas

the internal values, beliefs and ideologmgsiding professional action . identity isinward-

facing), in contrast to professionalism,hich Gannt, Natt & Madison (2015) define in terms
adherenceo externalstandards (i.e. profesonalisn isoutward-facing. While Trede (2012)

argues that bottconceps are more complex andter-dependent than these representations
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permit, their intersecion has been commonly explored in FE research through dineatives

people use to justify the professional pratice (Connelly & Clandinin, 1999).

Certain poperties, according to Robsoh998), Bathmake& Avis(2005) and Jephcot&

Salisbury (2009)lEALIS I NJ 12 6S OSY G NI f (2 O 2257di@3tEEHOF daf U
orientation), a desire to makea contribution, job autonomy, respect from li@agues,

management support, jorecognition, stability and security, aaddesire for subjeatredibility,

to name a few. However, since the 1970s, resbars agreg¢hat professionalsh& a ¥l OSR
unprecedenéd challenges: to their autonomy, to the vatydof any ethical view of theicalling,

to their relatively privileged sttus and economic pdson, and to the legitimacy of their claims

2 S E LEebKRAN&uH 2005, p183). This balso leen the casén FE (Gleeson & Shain,

1999; Williams, 2003¥hich,underIncorporation, beame less stable with the constant-re

makingand abolition of jolroles, courses and institutions to improve productivityg€son et

al, 2005). This climatedl Robsa (199820070 G2 Of FAY GKIF G G @By aS0O0G2
was fragmented. It is aaiin that has beeme-asserted irsubsequent FE resear¢see Ligfield,

2012; Price, 2010; Bee, 2016).

Robson (1998) iderited three easons responsible fdhis fragmentation which are relevant to
this discussion. Firsthé divesity of FE, with its manroles, curricula and settings, preventad
commonality of pupose from emerging; second, expertise in FE was variedsditind
contested; and third, thericreasimgly prescriled nature of FE work inhibited autonomy,

creatvity and professional growthThe® reasonsre now explored.

The breadth and variety of cases withinC9 Ay a A GdziA2ya Kl & o6SSy KI
defining strengths (Crawle2012; James2017). However, thidiversity is alsaconsideredo be
the causeofthed SO 2 N®idei RAIBF dwda SS C2 & (G S Nimal neporiqp 0 @ [ 2 NR

professionalism remarkedét:

a1 O2yaradsSyld adyasd 2F LINETSAaaAgRojdefusicioenthy2y 3 € C
diversity and sda of the s®© (i 2 Nt o[ Aayp2 A St RZ HAMH

In reagnising organisations like FE institutoas complexagial systems, researcherave
Y2OSR Fgle& FTNRBY /[/22fSeQa ompnHLl V28 wdityof ¥EIX bz
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ARSY A G At$ha qriedréles MIEHE ddi&dlors (Collgyame, 2005). Jephcotet al

(2008), for exarple, suggestedt K I G & 6 SA y 3 case af Beingpkishedland puiled in
RATFSNBY G RANBOIUA 2 yedl this didrditygenérated differend forasefn n m o | N
professonalism including aex-officio professionalism based on prior occupatioraggntity and
aholisicLINR FSaaA2ytfAaYZ SYONIOAYy3 |y WSHGKAO 27
Salisbury, 2009), ldinked tothe specific contexts that respndents worled in. Clow maintained

thatit g I ao goegt surprise that the diversity of PEbduces a diersity of constructions of
LINEFSaaAz2yltAaYeg o/ ft263 HnnwmX LInn asullikebtazi & dz3

crede a unified sector cagade of mobiising a collective voice.

The concet of expertise is central to discussiooisprofessionaidentity (Bostock, 2019). Lucas

g 'YoAY OHnnpOd AdzZ33Sa0SR (Kl G Terpbies®ralisn 2 F C9
in terms of vocationaéxpertise § R~ S E LIS NR&A Sexdfiio pooF $ 2 % QA Wi & 6@ a
(2013, p822) desiption of FE cllegest & G FlF Ot A2y £t AaSR @¢2NJ L) | OSa
illustrates that subject identification is stithportant to many saff. To quote Viskovic Robson

(2001), this is because:

& (0 K &ditiidy @ith students and colleagues) isimately bound p with their industrial and
commercial experiences. Understandably, they often express a need to remaiersant/with

industrial norms and practices(p222).

Subject degiances have, in pig been explained in terms of the opportunism surroundistaf

employment inFE. Gleeson et al (2005) reported that:

GOYGSNAY3I C9 A&X F2NJ Y| yiaZanbpfduaity bt a GaHtiolBrS NI OK2A OS5 2 N
momentA Yy (i AlaeSom ét al 2005, pio).

TKSe NBLIZ2NISR (Sl OKS Nihic résohswihing sise dfsociadnis€on ¢ T 2 NJ
(seelDl f t A& HnnczZ F2N Iy SEOSDconeepoithe Ly 02y
WSINYAY3 edpRaIisediasiderrole-fdr EE tedwers, beussing on pedagogic skills,
commitment and thevalue of waking democatically as partners with students, parents and

other stakeholders. Lucas (204 & dz3 3 S a hisioricalXKF A f @2RB a2 RSOSt 2 LI
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pS NA LISveas as@g8fidant reas whyFE teachers lost ministerial confidence in thg$9
and 19®s. Puttingi KS &G dzZRSYy (G FANEGS [dzOFa YFAYyGFAYSRE

¢ KS WYaFindaSiyeive MBIWEOIINIIZ NI SR AVid#d e ey 2 RBAzE AR
professionalism ithe late 1990s and 2000s to recognise the value of ecignd pedagogic

expetise in FE professionalism (Peel, 2005; Robson,, P9ER 2007). While subject expertise

was assaated with subject qualifications and occapional curency, pedagogic expase was

linked to the acquisition of teaching qualificatts. Gleesn & Mardle(1980) found that

gualified teachers perceived their status and expertise to be superior tequaified teacklers,

which they linked to the sucity value2 ¥ WIj dzi f An# s 8dRnotatibrt witllzta@emic
achievement. HoweveBest, AdeOjo & McKeley (2019) argued it was theerceived

legitimacyof qualifications that supported professional staturheir sady of trained FE

teachers workig in schod revealed that stafflid notbelieve they were treated with

equivalent profesional statis becauseachool colleagues considered FE training to be inferior

to schools. Avis & Bathmaker (2006) foundithimineesRS FA Y SR WLINE Fobthea A 2 y I §
guality of their pedagogicelationsnot their teaching certificate. These findsiguggesttiis not

clear how, or if, qualifications support professional status. Given the debates surrounding their

professionalisig potential, this issue is expled.

t | 3 @0O13) study of cotrsiction teachers shows how the marginalisation of ocatignal

expertise carmpresent challenges to a stable professional identity. Page describes the anxiety
teachers experienceds they wee required to conform to theik y" & U A&l dYiRARRSYIQ 2 F |
teaO K Swidesthe attributes that secured their appointme(e.g. atitudes, language and

norms relating to the building site) were challenged by managers as inappropriate. As Page

(2013) noes:

GG KS NIy A& An Aite 46 hecolBgioesinmive itk RA OG A2y a 6AGK LINA2NI AR
is consideredtompatiblel Yy R Ay O2YLJ GAof SXA&ax G2 | tIFNBS SEGSYyi(s=
| dzNNJ GatifirdVidlics)

A similr point israised by Lucas (2084in resgct of straegies to flexibise the workorce.
Both Robson (1998) and Edwards et al (3@scribedhe attraction of flexibility as a cost
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reduction strategy that pushed some staff outside their zone of expertlatheret al (2007)

described how FE magers had reated a:

& Ftorysystem ofproduction where standardisation in the form ofodularisaton has taken place
and subject specialists are expected to teach outside their specialism to fill up theialite in
orRSNJ G2 1SSL) O02aia R26yE OLMHHOOD

Beck & Yong (2005), dramg onBernsten, argued that when subject allegiances are lamk
such age-assigning staff to noexpert disciplines, credibility is exposed. Flexibilisation
threatens professional atus by remering hardearned knowledge oladete whichcan weaken
subgct auhority and damage student relations (Jephcote & SalighP009. The degree to
which FE teachers work flexibly across fexpert discipliness therefore of interest as the FE

sector engags in further reorganisation tcachieve fimncial efficiencies.

As Mabher et al (2007) and Mather et al (2009) havgHiighted,many of these changes to FE
teaching practices were not controlled by FE teachdmyvever Robson 2007) suggests that
autonomy renains a pivotal concept in the@ations of pofessionalismGleesn & James

(2007) outline why autonomy was important tod FE teabers they studied:

A sense of autonomy was valued higblyot for its own sake, but because of the necessity fo
continualadaptation to different learnes and circuratances, the pportunity to deal with the
unexpected and the serendipitous $tudent learning, and for solving problems (Gleeson & James,
2007, p. 457).

| NHdzc 6f @2 (GKS WI dzii 2 yeg ¥dddmat imayd@oft€adhing faryhbst o K I &
the postwar period (Hargeaves,2000), embodied in a form afocial trustee professioriam

(Brint, 1994) that embraced partnership and public service, but which gradually fell into

disrepute in the 1970s whenimisters sggested teachers had ignored timeeds of inlustry

(Callagpan, 196). While Coffield et al (28 have criticised this sugegion, my A 8  SNRA Q T2 C
GKS GLISNOSAPSR RSTAOASYOASA 2F C9¢ o0{AYY2Ya

new g/stem of catralised control where:

& (i Kufnomy of eachers haséen pragressively eroded and replaced by a machinery of targets,
measuremerti | YR O2y GNBft¢ O0{AYY2¥YA 9 ¢K2YLA2Y>X wnnysz LILI
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Commentaries by Boocock (2017) and Bailey (2014) show hoermsymmeties between

managers and teacheihave leda further reductionsin teacher autonomy and a greater
centralisation of SMTawer. In BS S Q &6) siudynokmaritime teachers, autonomy was

reduced in several ways: by prescribing how to plan modaeslessorplans; being dictated

by timetaling protocds; and beindold to increase class sizes by SMT to raise profitability even
when thisconflicted with maritime guidelines. These restrictions reinforced an atmosphere of

low trust between teachers ahmanagersy RX  d! & | O2 yuresslindi8 studys > G KS
[did] not feel they [were] being treated as professionals” (Bee,&@20).

Restrictions on autonomy, especially relating to the classroom, have been reported to have a
debilitating effect @ commitmert (Price, 2010; Mather et al, P9). Tromar& Woods (200}
havepreviously argued that autonomy and commitment represdigY I ALy3 84OKA O NB g |
of teaching, and that coupled with a strong social mission, can compensate for any perceived
deficits in maerial rewards (Hall, 189). In ane largescde study of E teaclers, it was

concluded that:

GAYOGNRyYyaAO sprmariy influénted Bylfabrars deftly felated to the education and care of
learners rather than to the matters conceng collegemanagement, systems and strutdtlB & X ¢ o0 h g Sy

& Davies, 20D, p.43

Ly C93 O2YYAGYSyd Aa LINGusSppni KEKFBSRRSKRE A XSH
Ot NAOST HAamMnaYE LHpPLOL® CKAA WSOHKAO 2 Halism NEQ Aa
(Jefhcote & Salisbury, 2009; AvisBsathmaker, R04; 2006 Janes & Besta, 2007). Middle

managers, senior managers and govesmso dJLJS | NJ 62 dzaS || WaSNIWAOSQ
organisational strategy, though éise werenot always aligned with te O K Srigditi€® (Blrigigs,

2005; Dad; 2016Hill & Jares, 2013; Q17).Thesecontradictory positions suggest that

structural positon may irfluence how concepts of service are imagined.

CKS O2yOSLII 2F WwWO2YYdzyAlASae&WengdiPad)i A OSQ o6/ 2
recognises that professmal identities do not fem in avacuum, but in specific social and
cultural conditions, costructedin relation to other stakeholders and subject to negotiation as

social circumstances change. It borrows from aderstandngof social identity theory (Twer
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& Tajfe| 198) which explans how individuals derive status from group membershigCdirs,

this is explained in terms ¢égitimate peripheral participatiorwhich Wenger (1998) states,

secures professionahlidationand status amongst a professidrzeer group CoPs, args

Wenger, focus on the degree to which actors share common irgsyeusoms and practices

GKFG FITNB YSIYyAYy3aFdzZ (G2 GKSY o0Sd3Id | Wa2Ayld S
communitiesoT  WIAAYIRSS RQ A Y Rth 84 tRedgkesiasuddioring communities.

When applied to FE, the concept of CaB heen ged to explain the transition of novice
practitioners to experienced professionals (see Salisbury & Jephcote, Ratttnake & Avis,
2005; Viskovic & RobspA001). Batmaker & Aws (2003 found that new teacher trainees
desired to be accepted a@recognsed by their community of peers, and strove to adopt
practices they believed the community valued; at the sametithe conmunities they joined
were often @ odds withthe valuesmpressel on trainees during training, which led to their

marginalgation, a peripherality which can impair identity formation (Wenger, 1998). A

ax

functioning CoP, such as the one theorise®alisbys WS LIK O2 (i SQ& néninralv n 0
care department showshow FE staff followed accepted norms on student care,heear

methods, vocabularies and dresswear, which strengthened their professional identity. When
participation is impaired,dr exampleti K NR dz3 K & i | F h@GoP,otargugh G A 2y T N.
unclear rukes of engagement (Bathmaker & Avis, 2013), identity devedoy is dostructed.

Critics of CoPs suggest it is not a realistic description of FE where structural disruption prevents
stable commuities from emergingQolley, Jams & Diment2007). Whik a comept of

community is therefore suggested as an importantiaale inprofessionalism, the degree to

which a recognisable professional community exists in FE is contestable (Pa@)e, 201

Sumnary

The marketisation of FE h&mced provders to contantly revise their budgets, structures and
curriculum to remain eampetitive. Theseeconomiademands have increased workforce diversity
and generated new forms of professionalism (Clow,130@efle¢ingthe many different
cultures,contexts awl ecologieghat staff inhabit and practice in. The financial precarity that
has accompanied marketisation (Taubman, 2000; 2015) has al$efireed the concept of

expertise, away from occupational kntedge andexperience and towards pedagogskills and
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flexibility,amove(i 2 6  NRa WRS{ AQGSNRf 238 Q bieftcentretinesQ@&E O M
NELX I OSR ¢6AIRANEYISOHIAE By & I & SR caltyral Odza G 2 Y S N
transition requires teahersto leave behind past occugianal idenities and cgtoms,but as

Page (2013) highlights, the requirement for instituial conformity can cause anxiety and

insecurity, not least because vocational staff rely on tkeghnicalcredibility. Wenger (D93)

maintains that participatiorand commorsystems of paicticecan strengthen groups and

develop strongsocialaffiliationsT K2 6 S@SNE NBaSIk NOK | faz2 adza3sSa
and flexible management prevents the emergence ofsrprofesgonal communities. This
researchprovides afrther opporunitytorel a3S&da GKS aiNBy3IGK FyR O

professionaidentity in what has been a turbulent decade of change.

3.5 Professional Learning Tradition

Influential thinktanks suchs the Oganisation for Economic Goperaton & Develpment

(OECDnsistil KIF G AG A& | aLINRTSaaA peehghged@imd carédong A 2 Y

j dzSad F2NJ oSGGSNI LN OGAOSe 6h9/ 5% WwnmoX LkTO
expected toengace in lifelong learning, topskill, revse and renevtheir practice to ensure

services meet changing student needsamsv(2008) believes that professional learning,

through the acquisition of credentials and skills, alongside improved lstddter corfidence

and service quality, caenhance an © O dzLJI (rdfespr@lstatiis. Not surprisingly, teacher
professionalism halkeen closely linked to professional learning (Ifanti & Fotopoulopou, 2011,

Evans 2008).

This section considers three ffessionalearning issues which have relevee to the

experience ofFE proéssionalism. First, it explores how concepts of learnmdydevelopment
have changed with emerging market ideologies and asks whether these have enhanced or
NB & G NA O Sdry téipiofesBohalise. Sedondllit reviewscent debaes on the eficacy

of teacher training as a mechanism for professionalishingd, it considers the potential effects

of institutional culture on the development of FE learning practices.

It is sonewhat surpising that little agreement exts on what gople mean by LINSRich&
fSENYAYIQ 090 yas Hngpowtlandiak asdamhption@atfedrgiiglcan A 2 y
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be tacit as well as formal (Lucas & Unwin, 2009; Ifanti & Fotopoulopou, 20ddesiLit nay be
LINSFSNI 6t S dedeloghhahPrF SidKastehtifyndiidous with discrete
events such as training caes and conferences (Watson & Michael, 2016). However, Orr
OHnnyov y20GSa {K lcdntinding praféssiohaeSelorely @PPD lidi shatfthal
has domimted recentpolicy discouse inFE, emerging in the 1990s at a time of fundamental

structural change.

O\

In the aftermathofly O2 N1J2 NI G4 A2y S GKSNB gl a tAGGES Ay@S
central funding with colegesspending between 0.15% ar286 of theirbudgets on sff

dewelopment (Lucas, Nasta & Rogers, 2012). Increased wosklcaglialised contracts and a
K2AGAES t1F1062dzNJ Of AYIGS fAYAGSR adl ¥FF¥end, 0Af A
2015;Taubman, 2000) and saw staff widrawing ther time and @od wil from CPD

engagement (Kerfoot &/hitehead, 1998; Taubma@000). Orr (2008) notes a cultural change
GAGK GKS Lzt AOI GA2Yy SuEesHi& all (2002pich edeilishedePOA (G St
asa professional priority aéir declaringd K S NBtoogrudd &J2 2 NJ LdNFBE(@A Thél 2 v €
Paper confirmed governmemxpectations that FE teachers must embrace a relentless pursuit

of seltimprovement, and through a discourse of profesgitism, tedthA & G2 C9 Q& ¥F dzi «
legitimacyas a respeed professbn. Ths message was#® 0 SN 1 SR Ay GKS 57F9{
Bquippy 3 2 dzNJ G S OKSMZR04:F 2 NJ (0 KS ¥Fdzil dzZNB Q

G2S gtydG Ftt GSIFEOKSNR (2 O2YYAlG Hlsdreafagstup y 3 LINR T S 3
to-date as the needs déarners ch y 3 S ® £200%,54F. 9 {

Increasingly, notions of personal development waubardinated to, and subsumed within,
organisational development initiatives and CPD budgets were directed to the achievefmen

central targets (Orr, 2008).

The reglation and odificationof CPDreached its zenith with the passing of the Education and
Training Act 2007, which amongst its objectives, was the implementation of a new 30 hour CPD
tariff for FE teachers on a prata bass. Thelnstitute for Learning (2000 =~ @@rQa T 2 NJ

professonal baly, promoted the tariff on the basis it paralleled otheta&slished professions
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like medicine; however, Mather & Siefert (2014) argued that CPD became a compliance

exercise of recating CP@ime irrespective of its quality.

a [ S O indzN fedeidiul of this incursion into what they regarded as their professiaatality to

RSGSNXYAYS GKSANI 26y &adzo2SO0 ySSRazX NIGKSNI GKIyYy WK2
general lack ointerestin colleged | & S R0 AHHIQ @thesltdNaRfessional deelopme/ (1 € @ o6 al G KSNJ ¢
Siefert, 2014, p103).

Broad (2015) suggesiehis changed CPD into a performative exercise whose focus was
compliance with external demands. In her study of FE teldhe e€ik2@08-10, what

teachers valud, and whathey did, wee often in tension. Teachers most valued opportunities

to updatetheir subject expertise, improve teaching skills and address curriculum changes; they
least valued CPD events geared to rggsvernment policies and legislation. Whijast over lalf

of respaodentssuggested they could access the CPD they needed, workimhldhek of funding

remained significant barriers for many others:

GYlFye G§SIFOKSNAR TF2dzyR Al nRvkeh ERv@glinded by2theSy 31 IS gAGK /
organisationtitended tobe influence by oganisational needs rather than séifentified

professionay SSRX &2YS (S OKSNE KI @ndking regandibgTPmatwitiell2 t 2 @S NJ
that are funded by the organisatich. 6 . PB5| pRSL

2 KAf S . NHsraRilustatién ibfdeb Strudural constraints (e.g. funding cuts, inspection
standardstime) controlled formal opportunities to update and train, it is also a demonstration
of how teachers used their agencyftod alternative ways of developing, foxample, by
engaging inrfee networks or sharing resources with colleagues. Even herestpagt working,
location and management support could all function as barriers to CPD access (Broad, 2015;
Hodkinson, Biest& James2008; Jameson & Hillier, 2008. Lloyd & Pgne® (2012)study of
English and Welsh hairdressing teachers, fiare teaclers did not enjoy the same access to
CPD as their futime colleagues, being used to cover classes whetifodl staff atended CPB
training. Given these inequaét of accesghis studyasks vinether parttime workers lack the

professionalising opportties of fulltime staff.

In recognising the scope of professional learning as either personal choice or compliance,

Kenredy (2009 distinguishes between transmissi and tranformationalopportunities
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(Kennedy, 2005). In the former, teacher developmisrfocused on the technical and functional
FGGNROdzISa 2F 62N ® Ly GKS fF G0 8NEsad S Ny Ay3
theoriesin-use (Schon, 1983).r€X2009) agues that wlist the rhetoric of FE learning has

promoted the transformative kements like reflection and collaboration, the reality has been

the adoption of prescribed practices and strategies, wiiigbas & dwin (2009) argudave

had limitedsustainablampact.

This thesis therefore comes at an important juncture. Both natibnée.g. Broad, 2015) and
internationally (e.g. Misra, 2011), engagement in CPD, and the importance of learning to
professonal practice (Evans, 2008fL, 2013, isconsideredo beinsepaable fom teacher
professionalism. However, the prescriptive cemtof much of the CPD agenda in FE
institutions suggests that what could be professionalising is often experienced dfficiesdtly.
In a climate of continuing vdidity and mncems forservicequality, this thesigonsiders
whether professional develapentis acting to support or undermine individual

professionalism.

Teacher training has been identified as an important psefenalignglever by a number of FE
writers (e.g. Clow20QL; Lucas2004a; 2004k Nasta, 2007; Springbett, 2018; Parry, 1966).
Luca (20040 dzaSa GKS GSNY WoSyAdy yS3atSoaqQ G2 RS

O\

training programmes before 1998Intil 20QL, attempts to legislate for teadhg qualifi@ations
provedunsuccessful, and unlike schools, politicians sought togpveshe ability of FE
institutions to recruit industry experts without qualified status. As a result, a majority of FE

teachess in thepog-war period remained unqualéd (Gomolucl& Baley, 20D).

In 2007, the New Labour government argued that queaditatus, like schools, should be an

important aspiration for FE teachers, introducing tiewv Award, Certificate and Diploma

qualifications and anew Qualified Teacher in LearniggSkils (JFIS)Wf A OSY OS Q> & A YA
QTS for schoolteachers. Thetitude for Learnng (IfL) was appointed as the official professional

bodyin FEesponsible for monitoring staff quéitations and training.

In 2012, the Linield (2012) Conmission abakhed he statutory duty introduced by the 2007
regulations dr FBeachers to be qualified, along with the CPD tariff and IfL, on the grounds that
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it was up to employers how staff shlol be trained. Lingfield argued that theegulations lad

not led to a onsistency of practice, nor had the QTLS license been acteféanstrument for
AYLINRGSYSYyild o0OAGAY3 2yfeé wmp:r 2F GSIFOKSNA ¢K?2
2F aGyi®cadsBldy {1 ¢ 0SG6SSy NiBramz (ghidd2201D; pfd LIS NJ

confirmed for the Commission that the Regulations wer@atent.

aLG A& Fd t£SFAadG I NBdz2rotS GKFEG Yz2ad 2F GKS ylraAaAz2yl
standards, egulatiors &/ R 02 Y LJdzf & A 2 y X on& &e nodngerfit-fov-Suld2f AlSEAp2R).

At the same time as Lingfield, a secondad aso published by the Department for Business,
Innovation & Skills (BIS) in March 2012 came to a very different cocltAmagd its
methods, this report drevon the comnentsof 229 inteviews fom FE providers and

associated stakeholders, and ctudedthat:

G¢CKSNBE Aa S@OARSYOS (KIFIG 3I22R LINRPIAINBaa KFa oSSy YIF
teaching professig X b S gran gdin a quicker and more effive groundng in key teachig skils
such as lesson planning, planning schemes of wadkuamderstanding and responding to different

fSdazy LINBFSNBYyOS&aXé 6. L{Z HAMHI LIT0vo®
On the issue of professionalism, thepoet stated that:

d ¢ KS wS 3 dzfcontiibuted/tdithe Krea@of ofa professional FE environment in which there is
anexpectatioforl £ f &d0FFF (G2 0SS aiAfftSR FyR ljdzZ f ATASRXGKS
g2y dé O6. L{Z HAMHIZ LlyZ LIMMUO®

It is notknown whether the respective authors dhese two repots were aware otheir
differences, given the similarities in sampling. glieR Q& FA y I £ NXOciabsli  LJdzo f

2012, it made no mention of the earlier BIS report.

[ Ay 3T A SH) iemiiconéaimed several paradoxes. He accegtidat the staus of schools
and univesities was higher than FE, but spent no time exangimiawenforcement (schools) or
the emphasis on expertise (universities) may have contributed to this increased statdield.ing
sawno irony in relocating responility for training and CPD bldo enployers, despite

spending much of the report criticreg thelack of employer support for staff. His suggestion
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that FE and HE might work in similar ways was inherently cootagl nd least his own
recognition thatHE staff werelistinctively researchfocused, as opposed to FE staff whom he
argued shoulde voationally-focused. His suggestion that the Learning & Skills Improvement
Service (LSIS) should assume the resportigibibfthe IfL may have been approachseeriously,

had LSIS itself nditeen aanounced for closure in December 2012, one month later

In contrast, BIS (2012) argued that the benefits of enforcement included the expectation of a
fully-qualified workforcerlearcareer and training pathways farew recruits;increased trainee
confidence and parityof esteemg A 1 K a4 OK2 2 f (i S| edilRS NBEAGY ILFTA[SA 3R ONS &
revoke the 2007 articles in June 2012, based on a survey of 5,000 members, found that 87% of
members wanedto keep a system of mandatotyaining, anda further 80% sated its removal

g 2dzZf RINPRFSSa aA2y | f A28, pd)KS aSOG2NE oL T

G¢KS 20SNBKSEYAYy3 YI22NAGe Faaz20AlGS 60SAy3a NBII NRS
a teaching galification, just as other professionalsiich as accaatants ard nurses, need to be
qualifieddé O CIFT I SEAX Ay bL!/ 9% HAMHI LMo0O®

BIS(2012) reported an increase in teacher training enrolments after 2007 (Crawley, 2012).

Whilst Lingfield accepted thatitwd WOaXyW2S Q (2 SE LI$dringtb §adB®a (Y S
improvements in teaching performance and inspection grades, he diccansider the

possibility that enforcement had increased levels of engagement in teacher training and
contributed to the impoved quadity Lingfield himself had commeed on. Argully, LinF A St RQa
work was completed at the interim stage of the report, wééne most decisive outcomes

were achieved: abolition of the Ifwhich had a membership of 18008t its height), removal

of statutory training and the dissolution of a naial CPBEcheme, whichsome argued seriagly
underminedC 9 Q& LINE T S(&libick & Appldby, 20d2). (i dza

Lingfield was uncomplientary about the impact of the QTUSowever, he Society of

Education & Training, the membership armF&R newest professionabody,the Eduction &

Training Fandation, continues to promotehe QTLS & & hiadge of professionalism for pest

14 education and traininghelping practitoners advance in their careers and demonstrate their
SELISNIAAS FyR SELISNA Sy 0020).1hs is nietet & wulinidzSoa 6f 6 { 9 ¢
a portfolio shoving recert completion of relevant CPD and reflection on practice. According to
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research by Mrtin Reid, the Director of SET, the QiElfaked to increased promotions, job
satisfaction and confiderg andultimately 2 beiter performance and recogih 2 Yy ¢ O WSA RZ
2nMy o ® 2KAES GKS ve[{ Aa YINJ] SUGSRTwelisitelINP2F 2
HAHNOY O2YFANNXSR o0& Yy AYRAGARdzZ £ Qa NBIAAGNT
overa third (22,000) FEeachers have achieved this,ggesting it isnot an aspiration for most

staff. The timing of this survey provides an odpoity to see whether the QTLS is seen as a

lever for professionalisation.

LY Y SAGKSNI [ A Yimhfgpdis ildpeofessighali§riNdasrthere 2ndlitof
WNB&fBSOIRSALIAGS AGa f2y3adl yRAY 3 ORagnfseni& GA2Y
Malthouse, 2013). More than thirtfive years ago, Schon (1983) promoted reflection as a
mechanism to irprove padice, whchenabled teachers to examingg-think and dallenge

their existing theoriesn-dza S® WwS Tt SOGA GS delopedifror®&&petiendeS Y I 7

and was linked to the development of expertise and judgement. Tsang (2011) writes:

a eing areflective gaditioner is a highly desirablattribute for professionals because it signifies
quality assurance through a sustainedl@al process of sedxamination, sefevaluation, self

directed learning, enlightenment, sadptimization andransfomaii A 2 yIfpé¢ 6 LJ

Practitioners, shetated, & y S S R wih@v tollefird, how to enable learning, to be saifare
and selfcritique, toconstruct their own meanings and perspectives, as well as to consider
contexts and experiences in light of learring 6).A0dekrésposibility of professional bdds is
arguaby to facilitate this dialogue and reflection (Noordegraaf, 2011); howevehadsHacked a
unified professional body and therefore, these opportunities have lacked reach and

sponsorship.

In cortrast, Day (2000) &s suggested that much of thigscourse orreflection is romanticised

and unlike the reality of modern educational estghiments. In FE, increased workloads,

unstable staff teams and undeleveloped professional networks squeeze timaitablefor

reflection (Orr, 2008; Mather & Sieft, 2014). MaherS G | £t Qa ounntT 0 f A1 SYAYy
process to a Fordist assemblyapt, and Lucas | y ¢ A Yy @escriptianofiF teachers as

WLINE RdzOUO A BS 6 2N] SNE QI oeeliérhdtoiidioBelldctiotidesinol Sy @A

equate D real opportunities for staff dialogue and réevelopment of practice and has become,
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iNONJ 3 {AYY2YyaQa onHnmm0O G§SNX&a aly StSYSyd 27
G2 O2y GNRBf (S 8) Kb badlie] ad BrduZ64) nbtdflection does

noi 2FFSNI WKIFNRQ S@OARSYOS 279 pB)hadaQuédthat y R ¢ K&
NEFft SOGABS LINF OGAOS KIa 6SSy GNBRdAzOSR G2 | L
G NBSGas o

Fuller& Unwin (2@3) have used a restrictivexpansive typobgyto consider different cultural
approaches to learning. Their case stishéUK apprenticeships suggested that managerial

practices were often associated with narrow, technicist definitiohprofessionalisnbased on

achieving competencieand targetsd [hS® NBE oH amMmMU RESEONEa@dBER JEQA a
environment whee staff are not supported or given time to study or learn (see also Hobson et

al, 2015). This is to be contrasted wihexpansivelearnng environmentthat encouragestaff

to think, reflect and experiment, allocating time and resources to create newieg
2LILIR2 NI dzyAGASaT 6AGK | F20dza 2y adalFTF g2N] Ay3
colleagues (Orr & Simms, 2011).

The restrictive-expansive typology pwides a uskil lens for explaining the lack of a research

culture in FE, despite 11%IdE students now studying at an FE institution (AoC, 2020). Grieve

& McGinley (2009), in the Scottish FE context, tbtiratteachers whostudied at Masters level

and engaged in dwolarly reflection, believed it encouraged them to think more deeply about
theory-LINI OGAOS tAyl1a YR aNIAaSR GKSANI O2yFARSY
Scaife (2004) explainstructural instabiity, and a culture of audit, launderminedapproaches

to develop a researchased pedagogy FE James & Biesta (2007) reped a similar

antagonism toward&Eresearch which saw the loss of college researchers froinn stiedy as

managers rased objecions to ther involvement. Lea & Simmons0@2)commented that FE

cultures were resistant to scholarly interest in pedagogy anchdidjenerate the conditions

needed for staff engagement.

I LILJX So& 3 | Aff ASNDAacticebasad nedwoks isudGthaiopparturitiaszoy & 2 F
participate,reflect andresearch with colleagues enhanced the experience of professionalism.
Thesea8 RSAONAROGSR o6& (GKS | dziK2NIR IONAGIA O i) GY IF:
(p35) which can develogritical professonalism(Bathmaker, 2006). According to Agpby &
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Hillier, practicebased networks do this in three specific ways: as a means ofriggepto-date

and exchanging useful information abouttlsector; through collaboration with peers offieg

| riskfree BNHzY Q sfing itldadiafd supported pradsioral disddza A A 2y é T Yy R | & |
YySUg2N] 6KSNBE adKS | G »B RRIANAZADES sA &AWL & K

(p36), promotng a sense of solidarity and belonging.

Accordng to Weatherby &Mycroft (2015), these are independent spefa critical thought,
interrogation and support with sector colleagues, enriching nemnk ofcollaborative
professionalisnfWhitty, 20@B) or collegial professionalisrffHargreaves, 2000), ked tonotions
of colleague casultation and interdisciplinay working which can energise the creativity and
resourcefulness of teachers in times wp$tability, and so strengthen identity. Hillier (2015)
describes how successful practibased networksan leadto sharedprojects andpublications,
further researchand policy-testing.Because of their local character, however, networks were
often fragike and undetfunded (Appleby & Hillier, 2012W1any also lacked institutional support
andsponsorship (Hier, 2015; James 8iesta, 2007)and therefore muld not guararnee a
reliable membershipAs such, theimpacton praditioners may be parochial and limite®f
interest, then, isto see whetler professional networks are currently acting as profasaising

spacesacross the sector

Sunmary

Professional learning often constucted as aressential component of professialism

because of the need to maintain currency in a fasianging professional environme(Ifanti &
Fotopoulopou, 2011; Watson Michad, 2016) Professional learngin FE has been driven by
ecanomicagendasijn terms ofthe overall volume of CPD sumped, and n terms of who
accesses it, with some groups (e.g. garters) less likely tbenefit (Jameson & Hillier, 2008).
Therehas als been aclearcultural motivation in FE institutions to meéenspection piorities

and legislative changes which hetsanged theype of learning now considered legitimate. The
dzaS 27F (KS (rénMadteaehertdévBopikdntarotnB tiie coctin of perceved
deficiencies in tacher competence and organigaal strategy(Orr, 2008) and as managerial
agendas haw attained pominence (Thompson & Wolstencroft, 2018; Lobb, 2017), the

possibilities for dllowing transformational development stiegieshave narowed. The lack of
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agency in decisions to deregulateacher trainng appear ¢ be contrary to what most
professionsunddB G YR 0@ GKS GSNY WLINRPFSAaA2YIfAAYQ
NBEBAOSEAQ 2F yI (A 2igkbated neldvirks liage plovil&dyampenticspatdNT O (i
for sustaining dtical forms d professioralism. Arguably, thessocialspaces have mcouraged
reflection, collaboration and research, though as Hillier & App(€byt2) conclude, their

success, alongsideher forms oflearning such as teaeh training and mentoring, hav

depended orsupportive nstitutional cultures.

3.6 Regarch Traditons¢ A Summary

The chapter started off by acknowledging the problems fathas experienced in gaining
professionatecogrition. It then moved into a dmiled examination of four remarch traditions

in FE. Té policy tradition charted theise of mangerialism since Incorporation in 1993,
describing reforms to the priorities dmpractices of FE institutions in resporieenew financial
autonomies and tarets. These reforms, which hateen consideaable, witnesed a

centralisation of SMT posv and the artailment of teacher autonomy (Randle & Brad$97a
1997; Taubman, 2000; 2015)hd@ concept of mediation suggestelat the effects of policy
reform on pofessionalism were not simptiie products of stratures or agncy, but an
interplayof the two. The Labor Process tradition invited a4®@2 Y a A RSN} G A2y 2 7F
(1974) de-skiling thesis and drew on the extensiworkof Kim Mather and colleaguewver the
last fifteen years. Tése studies both coiffned and ekended the analysis of the polf

tradition by illustrating the effects of labour reforms on work intensification and o led to
increased job insecuyi andill-health. The Identity andutural tradition recognisedrte under
theorised naure of professional identity and professialism in FEEesearch, but also
O2y&aARSNBR K2g ARSYyGAGeE HMivessityoc@Suyictionyof dixgesiS R

(@]

andstruggle for autonomy under nraagerialist conditions. Whillhe CoP concept has
promoted thebenefits of dialogue, particigiion and shaed assumptions as elements of
professionalism, it also has limitations wheppéied to FE (Page, 2013; Colleyanes2007).
Finally, the professiaal learning tradition consided the various wayarning and

development have been conceptised, and bw debates surrounding teacher training,
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reflection and networking have higghted the importance of institutioal culure as an

empowering or cons#ining agent on professionats

Throughout thesdour traditions, the role of government, anagement ad teachers have
been a consistent focus. Policy change, it has been arguedt ienign or valuaneutral. Why
policy sdeveloped, how it is commucated, and the manner of its¥orcement are polital
choicesborn out of specific interestand the powe to impose those interests. As Ball (2008,
p5) states, policy discourses plige certain ideas and exclude etls, mdilising and
classifying partiular claims as obvious, comgio & Sy a S Ioli¢ies arspenitizpacicat
regimes ofttruth (Foucalt, 1977) that serve a rhetorical function of seeking to persuade,
motivate and inculcate (Power, 1997). The absirseof professionalism, therefordyas revolved
around construdbns of legitimacy adhillegitimacy (Finlayson, 2003). Occupatsowith low
status, which FE is believed to be (Co#legl,2007), have arguably struggl to impress this
legitimacy. Thisaises questions about how FE begittschange the dominant narrates
surrounding itsvalue, accefability and performance. Powaes therefole an inextricable
component of the professionalism debate. The relationshijwleen power and
professionalism isxplored in Chapter 4 with the introdzOG A 2y 2 F . 2 dINRA SdzQa
framework which foases on theprocesses by which certain cansctions ofprofessionalism

and FE work prevalil.
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Chapter 4- ReConceptualising Profesonalism: The Work of
Pierre Bourdeu

4.1 Introduction

Bourdieu was &rmidable theoriser and sodighilosopher whos&vork outputextends into
many social fieldsand in paticular, those of economics, law, journalism, the arts, politics,
education andeligion. The value of using Balieu toa study of education is captad by

Grenfell & James (1998hen they write that

& X ¢ Kwkefd@ bt wish to insist that Bourdieuianapproach isalways orautomatically the best way
to research educational phenwenaX oub convictiolis thatregarchiy G SNXa 2F . 2 dZNRA SdzQ 3

of practice offers insights anghderstandings notaadily visitein2 G K SNJ I LIpBR I OK S & ¢

Bourdieu provias two important contributions to the study of professionalism: fiisgffers a
theoretical franework for urderstarding the dynamics of professial fields and their interplay
with other stakehol@rs and broder fields of power; and seconid providesa set of

investigative tools to explore how actors understand their socialavor

Bourdieu recogrsies thatorgnisat y & | NBE WaA @3 & 2 F nanbbNUzZAF{ S & A D!
postions are constanyl open to clallenge from wider structuragconomic and plitical

influences (Emirbayer & Johnson, 2008). His theory captures themesssf the FE world,

including vhat Tigon (1973) highlighted was théhterestpoliticS<bf FE worKJames & Biesta,

2007).FE oganisations are places that ingpiallegiancesnd jealousiegpromote and

constrain opportunityanddemandcompromise(Dad, 2016Gleeson &Mardle, 1980).

4.2 Bourdieu and the Concept ¢frofessionalism

Bourdieu effectiely disowned theconcept of pofessionalism and his writings the subjet
remain sparse (Schinkel & Noordegraaf, 2011). His most substantive conghe matter can
befound in hisd 2 2Ah Intation to Reflexive So@ f @MR) @ith Loic Wacquamthere he
argueshatterms | S WLINE F®drcéptstay Q | NB

91



Paul Tully BD Thesis,November2020 University of Brighton

G.®ociobgists use without thinking about them too much because they are the so¢ejages of

understarding sharebyawk 2 f S a2 OA S & dduant) 1992dpdA Sdz 9 2 | O

Bourdieu cds for the rejecion of occup G A 2 y I £ OF (i S FENTiEhieedOds | a
stereotypical since it conjures up images of privilegd entitlement(Swartz, 202). Although

itO2y @S e a arange2 & I WISEzH NI £ A ( dguant) 19 dgRdRBoSrdieu statestl O
isaproduct of bureaucraticnvention which obscures the struggle emibied in its costruction

(Bourdieu & Wacquant, 1992Jhis appearancés made all the more credible because of the
paraphernalia that suounds it- directories, bbliographies, brary lists, déabases and training

centresg artefacts thatare called on to promotan occupatio® superior $atus. Borowing

from Howard Becker, Bourdiesuwggests

Gt NPFTSaaArzyée Aa | F2t1 Ofugdes bhilcieatRicaddglagk and whicls Sy dzy ON
imports into ita whole social unconscious. It is thecial producbdf a historical work ofongruction

of a graup and of a epresentatiorof groups that has surreptitiously slipped into the science of this

grouLJé @  Geu & Wadrant, 1992, ppa2-243)

It is the task of sociology, reminds Bourdieu, to scrutinise the constructions of settasand

notto accdJi. WLINB 3 A @S yDi kD \PEed@afaisaibtiutibh dbiBSotial reality

(Sterne, 208). In doimg so, Bourdieu asks us to remeptthat suchconstructionsmay be

motivatedand incomplete¢ KS { SNX)Y WLINE FsSsioaersiclpliest BKeXtendioizd 3 S & (
WLINE T SaYaoh 2YWALIKAG 6S Q2yAARSNBR | y2 G KSNJI

4.3 The StructureAgency Problemact

Throudhout his lifetime, Bourdieu wasngaged in effds to solve the structur@agency

problematic in sociology and philosophy. @a@rrow from Dukheim,social reality can be

undersB 2R G0 AdGa Yz2ad GNAGALE | a o@®arkhadmIRIBPA RSR
in Simpson, 1963, p32)oBrdieu strongy disapproved of the distinction between structuralist
(objectivist) and ageint (subjectivst) appoaches to the study of socibehaviour, regarding

GKAA & 'y dadzyy SOSa dohdEchoNK(EREAAE p565).Qhe a S LI N
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one side, sucturalist approaches emphasised the social, economic, political and leistori

conditionsthat determine and circumscribe humaesponses, in which:

oXsocial life must be explained, not by thenceptionof those who participate in ithut by the de@
Ol dzaSa 6KAOK tAS 2dzidaARS 2Bourdeyla90pl® dzay Saaé 65 dzNJ KS

In cortrast, agentic or subjectivist apprafies privileged the experience of the individual over

all else, conaeing of human beings as unique, consciousflexive, atonomous and

unpredictable, free to make choices and overcomeaatisadvardge. Structurdists failed to

appreciate that indildduals could be dynamic and interpretative, whilst subjectivistsacoot

explan the persistence of social igeality. Bourdeu sought to break away from both

approaches. Instead, he propebthat agens are engagediiafoyy 2 ¥ WR2dzof S a i NH
their social world: agents construct their reality and are in tunftuenced gtructured) by the
opportunitiesand constraitts imposed by their social circumstances. Bourdieu (1989, p15)

presents the shbstance of higase agollows:

a2y GKS Bepl§ectke syfuktbresiihat the sociologist constructs, in the dbjest
moment, by setting aside the subjaet representéions of the agents, form the basis for these
representations and constitutehe structural onstraints that bear upon interactiosy but, on the
other hand, these representations must also be tak&o iconsideation particularly if one wants
to account fa the daily struggles, individual and colle€tj which purport to transform roto
preserve hese stuctures. This means that ttevo moments, the objectivist and the subjectivist,

stand in a dialedtal relatbnshipé

Bourdieu argued that hman practicesre not created in a social vacuum but areniselves

historical products, mafested in a prticular time and space, and beariigk S WA YLINR y i Q
previous cultural traditions. Such practices carcbeative and improvised. It is this

interpenetration, betveen agent and structure, that Bourdieu seasessential for capturing

0 K 8lHA# K Q | ghénaviesa(@Gheén, 202).
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44. 2 dzZNRASdzQa C¢KAYlAYy3d ¢22f a

4.4 1 THECONCEPT dRELD

In what clean is a rearrection of Durkheim, Bourdieuetlares:

& { ial eeality exists, so to speak, twice tiingsand inminds in fields anchabitus, outsie andinside
2F  3ASy G & £9920p12Z7 apNRIiESS dzZ ™

. 2 dzNR A S dzQ &F A Gbax@Sdnlielat®iallofic. Actors in the same socggace can

be distinguished from all others by theaielational proximity degrees of similaty and

difference hat make some groups appeart@yent and obvious (e.g.repfessions, classes,

subcultures, etc) andtbers difuse and fragmented (Bourdieu, 198 It is thraugh difference

GKFG T OG2NR 200dzLle RA T TS NBpadce (MBErADBP0Mer S Q L2 &
differences are held ihigher esteemthanothe®s ( K2 dza K GKSA NI WG BDNIKQ A
varies wvith context. For example, medicghills are vlued in a hospital setting but they have

little currencyfor a concert orchestd ® h yaRpOstion theétefbfie depends on what

commodities or attributesare valorised within a specific social aseifferances that attract
WA3eYOo2fOh @y JHiiKESRt bbETff SR 6& . 2dzZNRASdz &4 WLINE T
BourdiedzQ a & 2dis\ahefthats 2 NJ

G XOFy 085 daSddpases(dty seddimensions) constructed on the basis ofrmiples of
differentiation or distributionconstituted bythe set of properties active within the social universe in
guestion, i.e. capble of confering srength, power within that unigrse, on their holder. Ages and
groups of agents are thus defined their relative positions within that spaceé¢ 06 . 21888,R A S dzX
p724).

At a glance, we can begin to appreciate how Bourdieu might ambréche concepof

pr2 FTSAAA2Yy I AA¥®D2¢R{ @S A ¥ hoEKBOGrsadBYOB858ng &
properties that othersperceive as desirable (distincéyin a specit field. As societies, cultures,
fashions and tastes change, so do the prdigsrthat conér a sese of strength (or power) to
individuals. Their transiinary nature denotes their arbitrarinesroveying o intrinsic worth

in themselvesbut valued as marketable currency in a particular time and space. For

94



Paul Tully BD Thesis,November2020 University of Brighton

Bourdieu, it is thesrelational dfferencesbetween actors which defatheir respective

positions in a particulasocial field A field ighus:

& Inetwork, or a configuration, afbjectiverelai A 2 ya 06 S0 6SSy LI2aArAldAz2yacs
(Bourdieu & Wacquant, 1992, p97)

A field is also dyamic and cometitive. He uses it in two specifiesses, as both a:

& F Aoffdrdes, whose necessity is imposed oerstg who a@e engaged in it, and as a fietd struggles
WAGKAY 6KAOK | 3Syda O2yFNRy(d SIOK 2GKSNE 0. 2dz2NRA Sdz

Some positiongive agents ecess ¢ resources and entitlementsthers are much less liketo.
As aresult,these positions are conshtly coneged, with actors employing digirent strategies

or practices to maintain or improve their position.

4G9 GSNE T Adled, R an esh Bfdbhflict? st life itselkia constant struggle forogition, as
actors seek (consciously andaamscious}t) to weave around the formidableonstraints that social
A0NHzOGdzNE aSda 3rAyad GKSY®E o65Aal 3FA2TI MpT P Lmn

What actorscontest is tle rightto assert the primacy of theworld-view on the socidield.

CKA& A& | aa&e Y oredifféredt classedlazd chssSattions GaiifferShtal

P2gSNE G2 OfIFAY | WNRIKOG 2F f SIAinisYitede Q oaz2K
deperRSy (i 2y 2y S Qiathe&ifigld) and the opjificnities andl gbnstraints inscribed
inthisposition el G A @S (2 2y S GideoldcHlisi§giel Bo@dikh sbateg, is basic

to all social organisations, and is fundamed to an urderstarding of social divisions ineh

workplace.

Importantly, fields are not stan@lone but interpenerate with other fields on the social stage
(Friedland, 28 (o0 @ . 2 dzNRA Sdz LI Ay G a &2 @hebal 2004) dichlare a y S i
connected toa more ambiguous, but highyy ¥ dzSY A NO¥XTA KA QK 2F K2 & &
Holdsworth (2003, p3823jefine as:

Gl GSNNI Ay 3Bkéwedih favdriof addibWideEdl itEs embedded in corporate

offices, gated communitiesna significanipolitical and bureaucratic positiohAs
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Whilst Bourdieu arguesat each social field is specialised anltigely auonomous,

operating according tdgsownreguld A S f 23A0a 6KAOK | NBE GaLISOAT
regulate(s) oth&ld F A S frdied & Waoquahtd4992, p97), theremain certairhomologies

between themc¢ shared knowledge, investmentsulturalstatuses and interestg in which

some actors pcollections of actors are able to advance their cause and reproduce their
advantages morefficiently and successfully than aths (Thomson & HoldswortR003). Since

0KS FTASER 2 Tnoladfist SR A 30 CAKIZKYSA 2aydz 3 p3823 ak 6 2 NI K =
AYRAGARdDzZEE FASERIEI 0& GANIdzS 2F IAG&EA KEY2T 2BRY
2y iSadl GdA2yQ nifyhe (rehproutigniopriyildge, (statds or distinction.

BourdS dzQ & nwitesNid to see professional woas a socidleld which overcomes the static
conception of professions as particular ocatipnal structires orproducts of interaction. He
suggests that bgxamining the objective positions that compr&éeld, it canhelp understand
the rules and Igics thatstratify social relations. A field, then, isracrocosm of the forces that
structure the wider scial world. Bourdieu argues that eities like professions are not stand
alone phenomena but are subjeit changingeconomic, political and cultut@ontexts. Tl
enables researchers to study the conditions of social existence that paopletonstrain
individuals inside FE institutions.dlso allows FE be positioned as one of many actors in an
educatbn sector vhere resourcing is limited andhere players dmot have equal influence on
priorities. Unlike traditional sociological thggra Bourdieusin apgoach considers how
professioralisation may bgursued and experienced laydividuals in which agacy is
foregrounded. Occupations are conged not as an ssemblage of shared, harmonious
interests but as a competitive arena, in whpbwer to defne whatis professional and

legitimate is contested ad dispersed unequally.

These thesis follows SaHbA | Y S y'1Q)¥progosalthat professionatis and professinal

culture:

aAa | O2yaiNUzOGA2Yy XGKE G S biteBoverf@grousiid Ay i SNBada |y
FA St RXLIS NOsahdiastiang @ Seendoih@vé a social foundation, which means thaican

andshould askwho the holdersof particular viewsand beliefs are and where they are situated in

different fields of the sociay 2 NX R shotigind itakics.
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4.4.2THECONCEP OFHABITUS

Bourdieu invokes the notion dHabitug2o explain whysome actaes are highly attuned and
matchedii 2 (1 KST WN&IA SFHF ¥SQX Ay KAOK a20Alf NBEO23I)
struggle to achievesynche y & | yR FSS2 Ff ¥ 8§ SIRRBiesWMNANR) SZhdrdas

Bourdieu defined a field as sociakpace of objective relations, h#efines habituss:

G! aeadsSy 27F trFradAay3az (NI yalLl2experdencss, diicliosslaizé el i A 2y a 6K
moment as a matriof perceptionsappreciations, and actions and makes possible théeagment
of AYTAYAGSE & RBAGNBIPAIBHIR G al axé

Habitus is a socially constituted system of dispositions that okieyit A y RiA @AJR&RIdEz Q
perceptions, expressionsy R I O 02ARNFaAES dzz mpdpns Llppodl Li Aa
I 3 S gMatén, 2008, p51), being both &N R dzO (i h&tary add/sBctalisation (particularly

in childhood)and modified by an intl @A R dzI ht€@sawithShé €ozialaworld (DiMaggjo

1979). Inp&dlZi A Odzf I NE A (G A & establisi&dN e fahilyithatlyivds Babitukits 6 A 0 d:
core dructure (Boudieu, 193). It informs views, opinions, beliefs and ways of perceiving the
scocial world (Molr, 2013. It embodies what is acceptevalued andissumed in a given social
space. It generates observetws andpotentialities for practice constent with sud views,

though it is neither fixed nor permanent, and may be changed by wwgg situatiors and
improvisations (Bourdieu & Waagnt, 1992).mportantly, it represents the nexus between
structure and agencyneither deterministic nor totaling (DiMaggip1979). Summarising

habitus, Bourdieu states:

G2y 2y S aaAi R 8fcdnditiorfirg; thé T ANSR tRI BAIINZO i dzhiB édtherlsite Stiskal- 6 A (i dza X h
relation of knowledge or cognitive consttian. Habitus contributes to constitutinghte field as a
YSIYyAy3aFdzdZ 62NIRé 0. 2dzNRASdz 3 21 O0ljdzl yiE MPPHI LIMHT

4.4 3THEGONCEPT CQBARTAL
According to Bourdiewll fields are structures of poweKBourdieu and Wacquant, 1992). In
each one, whether artistic, edational, scientiic, political, professional ome other soial

LINF OGAOSET FOG2NAER O2YLIS({iS 20SNIKE( R3S GidiBEasmE T 60
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Wacquant, 1992, p97). 88 S LINE T A ( & O I NEcattriyi@ @ oppottuaities
possessions andasources that help preserve, ingain and impNE S 2y SQa &2 OA I f
(DiMaggio, 1979).

OELI YRAY I 2y WS NEWQAYWDIA@Hich Kdmihades three maiforms of

capital:economigmoney, stocks and propertygultural (e.g aesthetidastes, preferences and
dispostions, as welhs forms of knowledge and language); aodial(networks and affiliations,
including kinstp tiesand community investments)ater, he was to add a fourth typsymbolic

capital, which functios kK 1 S 2 Sonceptdd status, and equatés:

GLINBA MBEISdzO F GA2y X FFEYSXéE YR Aa (KS TFrepeeiveda & dzYSR 06
andrecoyy AaSR |a f S3u1089Yd1Y).S¢ 6. 2 dzZNRA S

PaAy3 GKS YSGlF LIK2 NI 2 Fintrbducesiie Otibrt of convdrtibiktySviiedes . 2 d
capital can beonverted from one form (usually symbolic) into another more lucrative form

(e.g. economic)in this way, educational qualificains can be cashed in for lucrative jobs; social

ties give acced® privileged cltural associations; family wéth can buy ate schooling

experiencesetc. Whilst such exchanges are not exclusively eoaistic, their® Y 2 it A g Q

always has an economierivation (Bourdieu, 1986). Thus, when a profession raisesra ofai

expertise $ymbolic capital) based on spelist qualifcations (cultural capital), Bourdieu invites

us to see these claims as opparntties to secue further economic advantages, whiélrther

AYONBI a4Sa | LINRPTFSaaA 2y Qslalkeholdérdisdedo®lepriviée ( KS &l YS
professions of the symbolic aslantages and press their own claims for recognition and

legitimacy (Mohr, 2018

Within eachfield, then, actors manoeuvre to inmpve their stocks of capital. Capital has a

fundamental importane in. 2 dzNRsbchldrfy Because of his ingiste that:

GL AaXAYLREAaAOES G2 | O02dzyi T2 N (ddkudessioneNdzOG dzNB | y R
reintroddz0Sa OI LJA G | f(Bodrgfeu, 1986, p4B)d & F2 NIV & €

{ dzY Y NA&Ay3 . 2 dzNR b Q9) donficd@thak: G A 2y X 5Aal I3IA
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G¢KS 20 2 aniastidigs the Bcclndiation and monopolisation of different kinds of
OF LIA G £ ©£1979, p1%68) 3 3 A

ConSljdzSytiftes AWRE&EEI FYROBGYBIE QPWOKEF G RSGISNYAY S
sodal field (Emirtayer & Williams, 2005). Howeverccording tdBourdieu (1984), this

endowment is not shared equally, with some actors mgeaeaously podioned than others,
underscoring théierarchical structure of fields. It is the accumulation, possesand loss of

capital which determines peopfea & U | tiiedfbre Pobitibry in the field (Bourdieu, 1986).

High capital holders uséeir resourcedo asset their power and control ovethe field to gain

status enhancements, whilst low capital hotddave less poer and influence over the

condtions that goern their existence. In other words, high capital holders are more likely to
dominate low cajtal holders because they have greatepportunities to exploit the field to

their advantage (Blunder2004).

Thus, low capital is profiled acrosssacial fieldprovides an insight into the relative statuses of

actors positioned within itAndso:

& X & ture of the distribution of thalifferent types and subtypes of capital at a given moment in

time represents thammanent structure of the soal world, i.e the set of constraints, inscribed in the

very reality of that world, whiclgovern its functoning n a durable way, determinindné chances of

ddz00S&aa F2NJ LINI OG A OS & éCapital, PAGINRA SdzZ mpycSI ¢KS C2N¥a

Since capital is the lubricafdr successfupractice, Bourdieu suggests that its accrual,

translation and deploymensithe locus of dlfield behaviour (Bourdieu, 1986)o8&al practices,

asfieldda LISOAFAO I Ol A O xaptalSaishod i NB (§ BA3 BSNI0A Sifkd fird 2% F
improved social recognition (Schinkel & Noordegraaf, 2011). Yet, fields akNEStS T2 NJ | f f
ikeaW3al YSQF (KSe ichoyidS dlrulesSthatiditatd halB €pitdl can be used to

beneft adors in thefield of play. Each field hasiown uniqued SG 2 F G NHzf SaX KA a
L I @SNERS>X f SASYRa | omBon,2@NBY ThER2 NI R2AF ICKEKAEIIOY
Wo SYSIFGIKS AdzNFFOSQ (2 1SSLI (KSlaENXysS ALt AW (0
acceptance of its representaitn and obligaibns. The fact that some players are better

equipped than others to play thgame and effecsuccesgthrough the acquisition and

deployment of capital) is not consciously grasped by participaise actors onsider their
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potentialities fa acting and scceeding as being determined by their respective talents, merits
2 NJ W3 AGFdaNal Q Thatdmyh-atirbbutes are themselvesocially and culturally
W2 aAUA2YSRQZ Iy RthdipivieNS TaZNBNIIF ND AHONRENBIANT Lf G | NI

legitimate property or endeavour that illustrates the exercise of agent power.

451Ini N2 R dzO %esbifind Wt MB FLIA O | f

AsBourdieurarelit LJI2 1S 2 F WLINE T S dliachsapyoiessbnaltapalQit &N R A R
Hargreaves& Fullan(2012) that mpularised thenotion in their publicatior’t N2 F Sa a A 2 y I f
Capital: Transforming Teachingknery Schoglwhich joned the legion of texts settgnoutthe

Wi S| OKS NJ |j dZFhé dutha¥s chifed®tivefteBM1I@Rional chJA G £ Q G2 aLIS| |
particularapproach tomprovingteaching performance, one that was focused on increasing
teacherszommitment, plannng andcompetence, and through netwks and professional

development, to increase their status.

While Davies (2013K | & LINJ A & SR (RK/S al(d30 KogreEhdaticaa 2@ dis2

& dzLILIpIMI)asa means of revitalisingeacher netwoks and coritlencethat waned under
accountabiliy regimesthe concept is narrowly conceived in relation to origational

improlSYSy 02 | a4 2019500 rodew of Nerdavedss Cdzf £ | y Q& 0221 Af

G¢KS LI26SNI 2T a LINdesTirShanassiggiie eherg) kentbidsinsraind cpabitids of
teachers as a whole towantedetermined school gdé& In creatingthis synergistic model, indivigl
teachers wilgain cor LIS G Sy OS | y R ("dalids)S Ol o At Al e¢é

Like many school improvemeapproachs, teater respecability seems to beconditional on
G§SFHOKSNRBRQ | Olj dzA S & O S y @IS HailigheavEsRulBiNafelunciear on@rg y O S A ¢
relative involvemenbf teachers in their own transformation, and their concept of professional

capital is moe thana little slippery.Three constuent capitals- human socialanddecisionak

are presented asombining to atieve the parent concept, thodgin what proportons, under

what circumstances and through what processes, remains uncleargsitle a naative of de-

contextualsation, whit presents professionalism as unproblematic and open to techmiocra
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intervention, the approachhas limited scop for explainingissues of power, conflict and

inequality that characterise FE woiknd is nopursued futher.

Schinkel & Noordegaf(2011)provide a more promising line of enquiry. These of
W LINE maflsl ALAA(ws directlyRovd. 2 dzNR A rBesasiiiito stiggdsprofessionalism is a

form of symbolic capitallo remind us, Bourdieu definggmbolic caital as:

G X ye Lk fodd MEapital whether physical, economic, cultural, or social) whés i
perceived ly social agents endowed withtegories of percption whichcausethem to know and to
NEO23yAasS Al | yRuAWHRA.AG Ot dzSe€d 6. 2 dzZNRA

Sainkel & Noordegraaf (201Hescribe hownew public management strategies in the 1980s
and 199G cast social tusteemodels ofprofessionalisn{Brint, 1994)yasan economic and
cultural liability Within public institutions, they observetiat state ¥ NJ- A1 yA rg§Socésand
the installation of quastmarketsaltered professiongpriorities. As these nstitutionswere
forced to le-structure thar economic profe, the need for expensive professias became less
compelling.They explairthat when cises inthe field emerge, they provielnew opportunities
for contestants to improve or lose their satposition, whch creates new struggles for

symbolic power.

In their study ofDutchhealthcareworkers, Noordegraaf & Schinkel (201d)psered that
struggles br symbolic status between magers and professionals were struggles over
resources and the rig to determinejurisdictionsof work. Expertise, serviceandautonomy
were thereforeW & A (BSIANIZBIECONGdling thi definition, managers contolled what was
official andlegitimate. Officialization, suggests Bourdieu (1998) embodies the pawer t
separate andreify properties dominant interstsseek tovalorise andprotect. Codification is
the process by these properties amcognisé as legitinate andrenderedasW¥ (i NIHzS Q
Pascahn Meditations,Bourdieu was keen to stress the significanceegbgnition as he
primary mechanism that allosvindividuals tovalidate their worth in a profesonal field

(Bourdieu, 2000).

G X KS Nibrsédispogeasiol Yy 2 62 NBS LING e Idsariytielsynbofic G K I

a0NHZA3t S T2 N NFeiemdyfeduidle2o/aGofihanian GatlleNfizsent a favouable
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representation of oneselit is competition for a power that can only lveon from oters canpeting
for the same power, @ower over others that derives its existence from others, fromiith
perceptond R | LILINB OA | (1 A @yp@41). 6 . 2 dzNRA SdzZ Hn

ProfS & & A 2 y | dcknawvtedgastiak pfofessionalisnisa struggle for symboligower, in
whichagntsQ NB O2 3y A ( & & sfakdCynRequieitlytih dza | NBdzSR GKI G . 2
capitalapproach can servesaan importat complement to currentheorisations of

professional worklt is an approach that considers both the economic and sodiaral

dimensions of workand how these influencerofessional experience#t allows us to derive

specific predictiondased on tle possession of different forntd capital.By examining the

relative contribution of each capital (volume), as well asdffectsof different compositions of

capitals (cai  f & G NHzOG dzNB 0 = . 2 dzNeBek ebind Shedulb A $8 HNB A S| |
explore professional struggl&.hisexploration begis with a more detailed summary of

BourdielQa G KNBS OF LI drdl driisycialS 02y 2 YA OX Odz

4.6 Economic Capital

Economicapital refers to wealth, property or income, anther financial assts such as

shares, bonds and patents (Paad, Nazroo & L, 20200 @ C2 NJ . 2 dzZNRA Sdz 6 mpy
root of all other forms of caipl f écause of its universal currency acrossiig|p252). He

argues that those with higher econuc capital also ted to enjoy higher social status, through

their increased cagcity to buy opportunities, training or cultural goods (e.g. promotionss,car

luxury holidays, etc)According taBourdiey all actions have economic consequences (Grenfell,

2008), even if thiss not immedately perceptible. He uses therm misrecogniton to describe

actions which appear economically disinterested (e.g. voleng to be a departmental

spokesperson) but whichave latent economic motivations (e.g. recommedder promotion).

Arguably, misecognition applies to occupains that callthy & St gSa W@20l GA2Yy & Q
physicians, which trade on an image of virtuglaeliessness, while simultaneously

commanding digh salary and status. For example, The Ro$GbS 2 F  tpéblcativorOA | v &
in 2005 entitledDoctors in Sadety: Medical Rafessionalism in a Changing Wordigclared that:
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4 a SRA OfiogaBoninwihick I R200G2ND& |y 26 judgiidetare @fiktyer OF € &1 A f

service of protecting ad restoring human wll-0 S A Yp3 My italicy

Labelling a2 OO dzLJI (@2 g depi@sgh@rdfationship between occupation and
practitioner as oe of deep devotion and attachment (Heyes, Z)0OInits typical
OKIF NI OGSNRAI GA2Y I AlYyIQOAE@N N2y Q Aa || WO

G LaNdes meamig at work and authentic engageent in work. Sue a belief, identy and commitment
is not reducible to selinterest, espeially gven the responsibilities inherent in pubbicS NJJA OS ¢
(Bowman, 2012, p438).

t S2LIX S A¥Q VIORID NADASER? Wit 38 T R dzi & rdle an®exprdS &NJF 2 NI
desire to peform the role above all others (Heyes, B)®uijs, 200k Those wih a vocational
mission are not expected toebmotivated by economic rewards, and for those tha, there is

aquestion mak over their commitment.

W+ QAR Y QY iskaBSESHIBIS 2F 6KIF G . 2d2NRASdz YSIya o@
physiéans hae drawn on this label to mark out their sgal role to society, namely, the

promotion of heath, healing and wl-being (® 60 2 1 X My y oEAYAABNBER D2R
(Greate, 2009). However, vocation hatsoO2 YS (G2 OKI NI} OarBdNA aS | & dzo
PNEFSaarzyaQ .Thug/forERAFZF St 26 2 1M0ISO1 ownny Ohas OF f f

meant:

G 0 K S B impéraive to pay nurses a fair andsusalary becausthevery act of nursing was seen
Fda GKS NB g NR AffF & WigtlR 2028Fp502)i a St F¢ o/ dzii t A

Likewise, in the case t#achers, Carr (2000) asserts:

G X G KSNEB tledoypt thimtSeadhify bas ofterbeen regarded as a vocation ahit has also ben
regarded as the kind of occupation which people enter for love rathan money, and that it has

frequently beenwoefdl @ LI ARé &6/ I NNE wHanns LMmO ®

Heyes (208) suggestedhat by raising salées, vocatios like nursing could recruiktS Wg NB y 3

& 2 Nflpulic servant, while lowly paid nurses were more likely to overpenfoe@use of
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their intrinsic motivation. ThisisdnNBH dzY Sy &4 F2NJ y2 4 NI A &»573 al f |
belief that plic servans, like doctors, need high salkes to ensure ddication to public
ASNIDAOSD® LyO2YS A& (K SNBETRINE 20Nd S IKISNRPATOS\A Ay 4
rewards pultic service (Davis & Moore, 1949); for nurses agathers, a high saladetracts

from public service. It is not gurising, therebre, that researcherfiaveconsideed these

differences in terms of classequdities, in which middleclass physicians ery the economic

fruits of their labour, while nurseand teachers are exploitédr theirs Cutliffe & Wieck, 208)

Wilding 1982; Dingwll & Lews, 1983. Despite this, research has consistently found a

significant positive correlation between income aratcupational status (Garbin & Bates, 1961;
Duncan,1961; Villemez, 1977; Curry\W&alling, 184; Attneave 1951).Hall (1969, quoting

Vroom ackrowledges that:

G ¢ I 3 S & drdid@Btable gource of desiaf peple to workkX @ YR8 X O2y Gt Ay O2yy2il
one's social status and general style of life"|(He269, pp3738).

While Baurdieu did rot produce a precise definitioof economic caipal (Neveu, 2018), the

concept has been since operationalisedlifierent ways. Paccoud et al (20), in their stug of

health inequalities, used a measure of houskhwealth (summing total finacial assetand

bank accounts). In her sty of Jamaicanb& & Q dzy A GSNRA(G& | AaLIANI (A 2y 2
sociceconomicstatus,parental occupations and dirictasproxi@ @ . | 2ely g aAy 33
(2015) defined itinterms® Y2y S& a LISy choofing, wilekVirdwBkiNE RoSsa &
(2001)used Y SI a dy 22R OWEK I NRAKALIQ GKI G ai@mR AYR?
bills, bod/household goods andhedical care. iAxten & Lievens (2014) distinguished between
material economic capital (measung actual itome) andosychosociaéconomiccapital

(percepi A2y 2F tAQGAY3I O2YF2NIl 6f &ning ofdiffiérénees in thet S NJ R
availabe amountofeco@ YA O OIF LA G f ¢ 0 LIMn dy 6 mightrgfertaNR FSa & 7
actual levés of incomeand workplace resourcing, asWas perceptinos of economic equity or

hardship.

So what does this mean for E#aches? Inthe FE sector, theres iboth recognitn that

teachers have joined the sector for instremtal reasons (Gleeson et 2005) as wk as
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SPGARSYOS 29I DK Y (i @dhity @lgha@aSmith et al, 2008). The impact of

economic driers ofprofessionalism is thereforgconclusive.

If income is a source of professional status, tkiee comparative position dfE salarieselative
to other education se€ors and occupabns is worth reflecting on. Recent international
benchmarking efirts, sich @& (i K S Edwafioh & & Glance 20168how general teacher
salaries in the UK to havedined in real terms betwee2010 and 2@4 whilst rising in 19 of 29
OECD natios over the same period (OECD, 20T6e median at £27,768 is approximigte
£3.5k less that the OEC&¥erage ipid) despiteyearon-year increases in salaries for UK

professimal, scientific and technicalccupationssince 2008 (ONS, 2016).

In FEincome has been a site of contestation since Incorporation in 1993 (Sh&@, 19
Taubman, 2000) whee pay disparities with schooldehers and HE lecturers have progressively
widened.Currently, the average (megh) salarydr an FE teacher is £31,754.8@nificantly
below the £44,135 for university lecturers and below £35,64Z&pondaryschoolteaches,
though marginally higher #n the £30,793 for primary school teachers (ON3620n the

wider professionsFE teacherare paid significantly lesslvthan aircraft pilots, medical
practitioners, police officers, pharmacistsdiparamedcs; about tle same as veterinarians,

socialworkers and midwives, but higher than nurses amdbation officers (ONS, 2016)

Even wihin FE itself, there are largisparities between senior managers, heads of
department, teachers and curriawh supportworkers (Red, 2016). In 2013/14, as the mber
of Principals earning £200k trebled to twel@fford, 201%), the Associabn of Collges pay
settlement for FE teaars came in at 0.7% (AoC, 2014) prompting a series of strikes from
teaching andhon-teaching unions. Vith cuts to the adult learningpudget of almost 40% since
2010 (Okolosie, 2015) S NJ G KS f I 0 é pririfal ofNESZOT SoNslyaisawChEr
sdary increase by20% from £150,000 to £381,000(though it was rumoured to be asgh as
£363,000, makingher the highest ever pdiprincipal of an FE #ege, at the same time that
her staff received a pay freeze and saw a 17% loss in real earnings over theipgesi® yees
(Weich, in Guardian, 17 Mdr@016). Given these econondwisians, these may have a direct

effect on pereived professionalism.
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4.7 Cultural Capital

In hisstudies of the French education system in the 1960s with {&lande Passeron (g.

Bourdieu& Passeron, 1977), Bourdieuegied that schools were not méocratic but systems

of social reproduction fauring middle-class over workinglass students, eveafter equalising

for economic differences. He concluded that differences in blildy” Q aal Haliz ainaizNJ
dispositions, whee origins were rooted in thefamily upbringing, must be responsible for

differences in school succes¢ KSa S WK I 0 Aidiyaa @Y RA dRABERBEIR . 2 dZNR
NBE&2dz2NOS GKI G 38 WwiSudhaldNe W LANKRA TOAKG 3KE O L8R SAf E FEAR |-

which could be pssed o through generations.

Cultural capital dnotesT 2 NY' &4 -232 W¥ BN O0Q Odz ofdahguage, attifutjeszA & A G A
manners, deportment, artistic tastes and other pattefsconsumpton, as well as knowledge
and exyerience acquired over timég(iglish& Bolton, 2016). According to Bourdieu Jtoual

capital exists in three forms:

& X GetnBoded state, i.e., in the form of lontpsting dispositions of the mind and body tive

objectfied state, in the form of culiral goods (pictures, booksjationaries, instruments, machines,

S i OV X Tthelnsfifetiordalgeda G F G SXI & 6 Af & So @ Fa SRYEzON (i ARK/S £ O Ij dzt £ A 7
(Bourdieu, 1986, p4ariginal italicg.

Elewhere, inDistinction(1984), Bourdieu desibes cultural capital in tens of knowledge,
skills and knowhow. He maintaiad itwas powerful institutions (e.g. academia, paidl elites,
cultural leaders) that could define what is culturally legitimatel acceptableand through
their dominance ad their power to define whats accetable, social hierarchies are
reproduced.Thosethat wish to advance in the social system mpgssess attributes that are

valued in the prevailing orthodoxy, where alignmésa sign o Odzf (G dzNJ £ O2 YLISG Sy
SinceB2 dzNR A SdzQa A yrésaakblers have athinded b6 bpgrationalise aultal

capital. Some measures appear to draw consenBas.example, education is seen as a default

proxy forinstitutionalisedcapital(Pinxten & levens, 2014; Paccoud et al,2Z2).
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GLYy Y2RS NJYcatiogh@sib&condenn iforant steppirgjone forobtaining social status,
andisthe coreelementa@flzf (G dzNJ £ OF LIAGFt € 061 2y 3 39 WBKI2X HampI Lk

Cultural capital has beespecificaly linked toattaining qualifications (seedkson,2017;
Jaeger, 2010; Rason& Garnier, 1985Brown et al, 2016Hong & hao, 2015Cheadle 2008;
Roscigno and Ainswortbarnell 1999). Bourdieu suggested that credentials were important
symbols of cultuasl competene in societies that valued acawhic progress. Bourdieu predied
that graduate professions enjoyed higher statthan nongraduate ones, and professions with
the highest proportion of entrees from prestigious universities commanded highesistit
all. Enpirical corroboration in the Klwas hghlighted in a studyypthe Rinel for Fair Access to

the Professions (9) who found that:

GXFfldK2dzAK 1573 édariEpendentzsghool, wiell &vgf Ralf members of many

professionals did so; #5 judges, 7 finance directors, 45% topvitisevants, 32% MPs; 50%

baristersand solicitor attended independent schéok o6t | y St F2NJ CFANJ ! 00Saa G2
20009).

hiKSNJI NB&aSINOK G Ll ermbbdegculturdl daNidal \EEGxfiéh ik y O S LJG
social position with differencgin cutural participation. Br exanple, Pinxten & Lievens (2014)
defined EC@ terms of participation in concerts, musicals orseums. These measures of

cultural competence are also used in DiMaggio (1982)Wildhagen(2009). Alternatively,

Paccoud eal (2@®0) measured ECC usipgrenteducation as the indicative variable. Meass

of both embodied anabjectifiedforms of cultual capital have included reading habits and

literary climate (Cheung and Anders2003; De Gaaf, de Graaf, and KraaykampOR) Geag

2004), educational tme resources (Downey 1995; Roscigno and Ainsiivbdrnell 1999

Gustafsson, HanselaRosen2011) ard participation in extracurricularactivities (Kaufman and
Gabler 2004; Lareau 281

Spaaip H AMHU adl (S pitalidK RIS GBS € d2t LASdENtiadiyig<@pleRir¥idtmalf |

f SI NYyAY 3¢ obihgrapiex® cultuyal chpitali Bt refertoteacs® a1 y26f SRISS
LISRIF 323A0FE &1Affa | yR,Hutid BNk S0 andther 2 f K 2 dza
engagement with priessioral development (Kapilik etal, 2016). It includes both improving

expetise and the cultural resources available for stafflo this (Spaaij, 2@). Cheung &
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l YRSNBESY O6Hnno0 dzaSl fi KGQ toldBsdibeic@iaabtRifiethat & Odz
facilitate an individua Qarningy. 8road (2015) has shown that FE teaslvalue opportunities

to update their subject kmwledge and teaching skijlerhile Rivera (2013)as argued that

greater access torjzed cultual opportunities (like CPD evienandnetworks) is likely tie

associated with higher cultural capital (sels@a Jackson, 20)® / 2 d{20da@syidy &f 17

professional musicians suggested that while early music education was importaas it w

individug & Q LJ- NI A O hehdlorisivéhigh diew theyhdado ot with fellow

musicians and experts, that bottelped develop their musical skills and confiderared

strengthened their intrinsic motivation for a music career.

. 2 dzNR A S profzultecdpeabis relevant to study of professionalism in FEaches in
several ways. FE does not have minimemtry qualifications, and desgulation means that
teachers no longer need a teaching qualification. Two possibilities emerge frenkifst, as
Bourdieu suggested, highquadification holders may enjog staus advantage over their
unqualified colleages, by virtue of their success in higher educatnd the rarity of their
credentials. Or second, since-oe=gulation has changed thdynamics othe field, it may have
devalued the currency of qualificatins, ncluding teaching certificates, so that gifi@ations no

longer accrue their expected capitdhese matters are examined.

Whether professional development is regarded as amseaf advank y 3 2y SQa LINR FS3
career (@nd therefore status) is alsguesionable. The ascendancy of transmission niead

professional development in FE (Orr, 2008)gast this could be a site of struggle for

practitioners. Investment in staff maginforce max Ya G KI G W Zied abse | INySR 2 dzN
enhance opportuitiesfor job growth andpromotion (Maylels 2015). Alternativelywith

tightening economic resourcestaff are unlikely to study whatever they choose. Evidence from
Jameson & Hiktr (2008) mdicates that CPD is a cested arena with parttime staff often

disadvantaged. This suggests opportunitiesdevelop cultural capital may not be equally

distributed.

4.8 Social Capital

Social capital has received generous attention bgaeshers irthe last few decades. Song
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(2013) distinguishes betweentwoBools2 ¥ (1 K2 dzaKdY Ay ( KnBusesA NR G =
social capital to describe a propertyiaflividuals in the second, thémerican tradition,
represented by Coleman and Putnatheorise scial capital as a property cbmmunities

While acknowledgig thesignificant merits of the latter, it is thformer that informs this study.

According to Boudieu, social capital refeit® the sum of resources obtained fronda durable

network of more or less institutionalised rationships of mutual acquainta® andrecognitiorg
(Bourdieu, 1986, p251faraphrasing Bourdieu, Nahapiet & Ghoshal (1998, p248gesi it

ccomprises both thenetwork and the assets that may be mobilized throuigat networke

(Nahapiet & Ghoshal, 1998, P43).Consequentlyits acqusitiond NB Ij dzA NB&a KI 6 A § dzt
moral normsof a community and, in its context, the acquisiticivatues like loyalty, hongy

YR RSLISYRIOAfAGE darpé o0Cdzld2 I YI X mMdppI LILHC

In contras, the work of Coleman (1988nd Putnam (19932000 focusedon graup networks

YR Yy SAI3IKO 2 dzNIs@dy Bf A ®scliodld idenfifies tRcforms of socigditz:

Wa20A1f B2YRERLIANBAGK (K2aS HhtbrisiHs wditnée | y R Y
Wy 2 f AchBe linked @iseverdl ilporta berefits including social belonging and statu
attainment. Bonding and bridging are examples ofibantal networks: bondingsiabout the

study of relationships within homogenogsoups, wheeas bridging is the study oflegionships

between heterogeneos graips (Field, 2003). Michael Woolcock (2QG03ocial scientist at the

World Bank, argued thisoaception was too narrow anitlentified a third forrr Wa 2 OA I € f A Y
- to recoqnise the valie of vertical networking. Limkg capital, arguably the mogptofitable,

refers to relationships with those o have power, which enables individuals to leverage

institutional resources welbeyond their immediate work radius (Woolcock, 2000).

Other modds have been proposed. Nahapatid Ghoshal (1998) describedrigartite

framework comprising structural (nebrks), cognitive (shared narratives) and relatioftalst,
norms and obligatioda 0 O2Y LRy Syidiad ¢KAaA AAKBAXAMENI WgF2t
YySGUg2N] & | yIR al NokERl QOIS ybliSN] sicoridayon, {vidle/BakeBoylé andi M m
Yoon (201} found that network strength (i.e. shared purpos&pdnds on how expertise is

shared across a group. With constant changes to teasmivership, his capacity is impaired
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and weakens social capital. Carpia(@006)identified social support, cohesion angense of

community as resources generated from hgyleial capital environments.

{2YS 2@0SNI LI 6AGK [ @S cammunBigsd fratiizd (CaPMish M O
inescapake. Networks, trust, social spprt, recognition and statugHunt, 2006 Brehm &

Rahn, 1997; Zimmerman & Rappaport, 1988; Weng&g)l&re all properties argukto be
integral to a vibrant CoP. Social engagemeattsork cantake many forms socialisatio

practices, group rituals, lguagecodes, institutional policies and normsll ways that the

social world regulates and institiohalises social engagementsading, as Bourdieu claims, to
an unconscious acpeance of scial differences and hierarclié Yy R | WwaSyasS 27
(Bourdeu, 1993). BridwelMitchell & Cooc (2016suggest that collegial communities can be

important sources of teacher sociahpital.

Higher social capital has been linked to noyed autonany, commitment, burnout, turnosr

and selfefficacy (Hunt, 206; Brdwell-Mitchell & Cooc, 2016). Bonding hasen empirically
correlated with improved teacher eagement (Hasinoff & MandzuR005) and organizational
resilience (Field, 2003)riBging captial has been positively relatad improved professional
learning (Forbes, 2005; BridweMitchell & Cooc, 208), while linking capital can increase levels
of resaurcing and support (Grootaket al, 2004) and improve access to decismakingcircles
(Narayan &Pritchett, 2000). Socialapital can strengthen professmal communities through
enhanced knowledge shiag, improved ceoperation and problensolving (Cobin & Russell,
2008) and isimked to lower turnover intentions (BridweMlitchell & Cooc, 20&). Social capital
can also baegative, for example, Portés Lanalt (1996, 2000) and Silkoset (2008) id&atl

problems with the way social capital may be npaated to preserve the stas quo: through

2y

exclusion of outsiders, suppressignf W { @5/a50 3@ 2Ay ONB | aehded dDBrgup 2 NI A (

hostility and regative impact on creativity.

As in cultural capital, measurement of social capital takes differéorms. Partly, this is a

proo t SY GAGK . 2dNRASdzQa 2 NesdibeyHofto measyi©B hai 6 KA O

review ofpopulation survey measures, Hear (2002) identified network mapping, trust, sial

support and participation in community organigats as typical indicators.ilbacka (2006)

tested an individual measure basgdy’ / 2 f ok Wiyic éxamined respondes®t & 2 OA |

110

f



Paul Tully BD Thesis,November2020 University of Brighton

ties, trust in othersand sdf-efficacy, which he identified as stabdttributes of social capital,
though membership ofaluntary organisations wasot significant. Fandino et al (2015) drew
on Nalapiet 3 D K 2sdaniidelfto2reate an organisatial measure which tapped intté
stability of networks, information exchanggquality of relationships and trust. Consistent with a
multi-dimensional approach, Kouvonen, Kivimaki, Vahtera, Oksanen, Elovaixi®ii€mnen,
Pentti, Cox and Wilkinson (260developed a scale for measugisodal capital in Finnish
workplaces, usingems that measured bonding, bridging and linking tapas well as

structural and cognitive components. Later work by Oksanen, gawaouvone, Takao,

Suzuki, Virtanen, Pétn, Kivimaki and Vahtera (2018pnfirmed that social capital could be
categoised as horizontal (colleagues) and vertical (managjergnsions, each influenced by
distinctive workplace characteristics. Subsequease of ths scale by Firouzbakht, Arantadi,
Nia, Oksanen, Kouvonen 8aRi 2018) with Iranian nurses confirmed theliability of these

T OG2NAZ ¢ KA OKpQPRKKSS Af2lyoéS tof SER YOAINBYdA LI NI A OA LJ|
YEYyF3ASYSyiQ @)S3Houghrh sadhy@mitatitdzsf socialmital appears to have

been undetakenin the English Further Education system.

What are the implications for FE? Many actors stragiglegitimately enter their social world,

in which social engagements promisembership,constrain authority or lead texclusion

(Wenger, 1998). An a2tNISEANB S 2 F WSY o0 SRRSRhtlssugpeses@h G0 KA Y |
acceptance of its norms and rulesth&refore not only likely to improve their access to social

capital but strengten professdnalism. Membership of a grougcomes selfeinforcing and a

place d legitimisation, identity and recognittoamongst fellow peers (Coleman, 1998).

The economiwolatility of the FE environment (Unwin, 2011) and the significant structural re
organisatio of the FE estate under the &@x Review Process from 2015 omas, ae both
factors that have disrupted aneconfigured existing work arrangements, and with thes of
thousands of staff since 2010, it remains to be seen whether stockx @i €apitdare high

across the sector.@ovan (2019) states that:

& (i m&eased presence of the FE Commissioner tiedEducation and Skills Funding Agency (ESFA)
has foced Governing Boards in FE to become preoccupied by the precarity of theiciihpasitiin

to avoid the risk of collegeosure due to financial ihed (i U94)
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Donovan argues this has createduwdture of distrust between policymakers and practiers

that underlies policy decisions such as Area Reviews. Thiarghes, e&do extendsa relations

between senior mangers and other staff in which ganisaional re-structuring has become

commonpt OS Ay (G(KS &aSO00G2NX¥ 5 @hoatedolioyrCanmoytiom, & dzNIJ S «
reported negative responses to the enéad structiral changdeveraged by Area Reviews. For

example, one teacher who was ggithrough a merger complained of:

& Y & & eriieBundaricies and disenfranchisement of teacherg&§@ X ¢ KSNB | NB y2 L2 aAd
t SFNYSNEXE 6L o

Another senior managy brandedArea Review:

aXl Oz2f 2aal f,[dstadtifgbserfofteani® fyh Sding the day job, [excluding] a
significantLINB LI2 NI A2y 2F GKS aSO02N&O2yaRI GHKYS |YBSINGE S NNB2 (0 K2SFY
(Davis, 2018, p38).

This is to be autrasted wththe FEE Y YA & a A 2 Y S NI &ge$ i$ADI63vNdh wdte:C9 O 2

& lisienouraging that colleges are now seeing tirea reviews as an opportunity rather than a

threat and engaging fully in endeavouring to provide a stronger and mordeasiecta at a time

gKSYy Al Aa (Comna G016f.SSRSRd¢
Davis (2018) highligsthS & A 3y A TA Ol y i RAMILA NRWIASRY SySiia S5y
RSOAAAZ2Y A | yaRualleNpdriehides, asiwellas tNe&iattual disruption caused by
the Area Review ocess, to sggest there is little evidenc@ ¥ | o dz2@&l yi WiG23S(K
that a high social capital environment might pretiMather et al (2011) also points to
inequalities inteacher and SMT views on organisational cohesion, which may indedte

socid capital isnot equally distributed insid€E institutions.

4.9 ApplyingBourdieu to Further Education

2 dzZNR A S w29 dot sgsteMdtically applied to the study of FE @ssibnalism until the

publication of the Transforming Learning Cultures (TLEYither Edication project (James &
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Biesta,2007). Carried out between 20@hd 205, it remains the largg longitudinalstudy of

learning in FE and adopted a unique cult@agbroach to explain the practices observed across

19 different learning sites.uthmarisingthese findings, James & Biesg®(7) identified the

impact of nhadeqguate and unstable fundingegimes, and ta homogenising effects of audit on

staff teaching, asnactice was focused on student achievement and inspection targets.

. 2 dzNR A 1R,dz@ duhogsZlaimed, provided a richaimework to explain these findisg The

irony, as Bourdieu (199%20) statesis that when people aim for outstanding in a compeativ
FASERI GSOSNER2YyS O2LIASa SI OK 20K Sdisivitywhiehy | G
elsewhere leads to origaiity and singularity, yields iformii @ ' Yy R o0 yinds&( & d¢
Biesta(@nTt0 YR hQ[SINE 0HAMMU hds beBrdaBe ofinrimalisatibik S S

and conformity on FE practice.

. 2 dzNR A S dg® @ith & 2riphadis on conflictual relahs and social hierarchies,

illuminates how policy and institional changekey F F¥FSOG LINRFSaarz2yl t L
analyic framework arguably offers a comprehensive account of the main observatian$h
schohrship has converged on in resp®f FE professionalisr@. 2 dadidts® ¥ O2y a Sy a dza Q

preseried below:

1. Professionalism is important to FE practitioners (IflQQ®ut is a contested concept,
SELISNASYOSR Ay RATTS NBsjfion, rafelowdrkirig Sdnixy (Fangs3 2 v
& Biesta, 2007, Colley et al, Z)Bpacdey, 2006; Jamieson Killier, 2008 Clow, 2001,
Bee, 2018

2. FE institutions, excluding sih private companies, ted to be hierarchised and segmented
A0NHzOG dzNBas I yR 21FdeGNEIMBIBOR ;\EHEBR/, 2008; dhed & Wo dzNB

Bieda, 2007), circumscribing what staff can do at work;

3. FE work site are places where resources anthding are limited andriting, which can
affect how practitioners define their priorities and carnytaheir work practices ather &
Siefert, 2014; Mdter etal, 2009,Dad, 2016Gleeson & Shair1999; Shain, 199%hain &
Gleeson, 1999; Lobb, 201ipton, 1973; Gleeson &ardle, 1980);
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4. FE work cultures are commonly conceivadsédes of struggle between different
stakeholders: between managers ancgtters(Page2010; 20B), between teacherand
learners (VilleneuwSmith, Munoz & McKenzie, 2008gtween inspectors ah principals
(Offord, 2016 Offord &Roberston, 2016; Summg 2012), between FE representatives and
officials (Camden, 2016; Burké)15; Oford & Robertson2016), between resachers and
O2yadzZ Gl yda o0aSS h QistButiond(Gleesosk Mardle, 190 06 SG 4SS

/[ 2fttSex WIHYSa g Ydars &y éngrieeritigiedzRing siestsughdstbid that it

was neither structue nor agency &ne, buta combination of bdt, that explained differences

in professional participatin. FE agents, theygued, were constantly striving for legitimacy,

both in temms of meeting external demands (policy, inspection, audit) and through

improvisatons tomeet chaning student needs. ®&INRA SdzQa O2y OSLJia 2F WT¥,
arguably offe a more subtle repreentation of the complex realities of professional lifd-ta

(Gleeson & James, 2007). It is a framework that recognises that pafdsgiacticesand

ideologies have bothintel f ' yR SEGSNY I f RNA JS Ndrdwithnd | £ & 2
wider st of economic, political and cultural forces that influenchange, unsettle and +e

position professional priorities. This study teéore agreeswith Avis(2007, p80) when he

writes:

& . 2 dzNR fo@sa=fusd: aysimple duality beten agency and strugte and offer a way to
develop nuanced and complex accougty f S| Ny Ay 3 Odz G dzNBaé o

4.10 Summary

This chapter started by establiskjithe relevane of a Bourdieusian framewotk an FE system
descrbed as fragmentary, tribal and cdiat-ridden. tprocé RSR (2 RA&aOdzaa . 2dz
RAASYOKIY(lYSy(2p3ad&A AiIRST (ISWKR  RBIggenbyilebxtd y SR
that has dominatedsociologicalR A & O2 dzNB S & . 2 ol Anf Habitasvete?2 y O S LJG &
discussed as a reconciliatiént G KA d-ag®§ O BHzZONBBE SY I §A OQX | f 2y 3
capitalthatisOSY G NF f (2 (KAA GKSarAaQa Ay@SAaGAIAFNGAZY
BourR A S deidrdof symbolic capital wasext establishedand was argued to be the most

informingand relevant theoriston of whatK & 6 SSy € 0Sf f SRrelitwNR FSaa

the concepts of economic, cultural and social capital thas conducted which ircluded
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reflections on some ahe key variables eligle as measures:inally, a shorteflection on how

BolNRA SdzQa ¢2NJ] KI & Ay Tt dzSy WEsRindérfaken. dhiseailg 2 F C
O2y OdzNE 6 AUGK . NB 21 TdabéoR B sefubta thenegtent thalpt poviddd S ¢ ( K
us with undersandings that illuminate what we oBsNI3S | y R 8c¢utdlSuNgedry OS¢ ©

provides the toolkit that enables thismderstanding
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Chapter 5 Methodology

5.1 Introduction

In this chaper, | develop aset of hypotheses from the search questions in Chapter 1. Next, |

explain the reagns why Bourdieu was ¢hmost appropriate framework for this thesis. | then

outline some general methodological considerations for researdheisre givirg a nore

detailelR S ELJX A Ol i A 2 yicepudl framewdad X HisSsdzfloived®y?a report on wha

took place, the sampl profile, the research instruments, the procedure thasicarried out

and the ethical issues that were prompted durihg researt process. Findy, | outline a

description ofthe data analysis methods used in this study. Whef thii S N W LIN® FAS& a A
used (for brevity), the reader is reminded that whatbeing measured gerceived

professionalism

5.2The Reseah Aim

5.2.1 HYPOTHESE& RESEARCM ODEL

Testable hypdteses that could be examined statistically were devebbpsing the following

research questions (see Figure 5.1a and 5.1b).

Fig 5.1a: Research Questions and Hypotheses

Research Question Hypothesis

Are FE staff highly professionalised? Hypothesis 1: Professionalism* will
significantly vary with employment type,
education and professional membership

Hypothesis 2: Professionalism* will
significantly vary with career and employel
attitudes

How does professionalism vary with capite Hypothesis 3: Professionalism* will
significantly vary with work status (symbol
capital)

Hypothesis 4: Professionalism* will
significantly vary in relation to measures a
economic, cultural and social capital

*Professionaiism is meosured using the Hoil professionalism scale (HPS)
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Research Question Hypothesis
How does professionalism vary with positi Hypothesis 5: Professionalism* will
in the FE field? significantly vary in relation to the structur:

characteristics of the FE workplace

Hypothesis 6: Constructions of
professionalism will be related to structura
position in the FE Field

*Professionalism is measured using the Hall professionalism scale

In addition,the followingquedion was examined as part of a detailegarrative analysis of

respondent qualitative data.

Fig 5.1b: Research Queistns and Hypotheses

Research Question Hypothesis
What practices support or weaken FE Hypothesis 7: Factors that Improve or weal
professionalism? professionalism can be understood in tern

of economic, cultural and social capital

Figure 5.2. presents an overviewthe relationships that were tested. Thesglationships are
formalised inHypahesesl-5 (denoted as K H, Hs, Hs, Hs) and examined in Chapter 6.
Hypothesis 6 was assessed fromoaling of qualiative dataand isconsideredn the same
chapter. Qualitdive analysigHypothesis’) develops and aborates on these relationshiggsee
Chapte 7). Though neither hypothesisd@ 7 dependon statistical vefication,both make
predictiord 0 @SR 2Vy evwdgMiisdalePldrasad Mdcordingly.

Fig 5.2: Overview of the Research Model

Antecedents Professionalism Consequences

¢ ~

Prof. Org as Referent

STRUCTURAL
FACTORS

Autonomy

CAREER

Public Service ATTITUDES

CAPITAL
FACTORS

Commitment

Self-Regulation

\_ %

Hall’s Professional Scale (HPC)
5 Attitudinal Dimensions
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As thisstudy is exploratory, it awsiders the r&ationshipsthat are immediately suggestieby the
research questions. Other approaches are gassifor example the wesof structural equation
modelling to reveal moerating effects of variables on specified retetships(Garson, 2009)

but these were casidered ouside the scope of the exisgrninvestigation.

5.3 Choice of Conceptual Framework

5.3.1PHILOSOPHICAIOSITIONING ONTOLOG® EPISTEMOLOGY

Although Burdieu never openly conceded this, his concegptinamework could be sai nest

within a criticalrealist (CR) tradition (Bhaak 1978) because of certain shared ontological and
epistemological assumptian first, that the real world exists independ&nbf our perceptions,

beliefs and theoriesn-use (a commitment t@ntologcal realism; and secongthat reality can

never be tuly known, only interpreted and constructed by indivadactors (a form of

epistemological relativisin CR differs from positism because it accepts that social reality may

be perceived in multiple ays. It difersfrom socal constructivism by acknowlgyy 3 I Wg 2 NI |
GKAYy3IaQ GKI G §E A(Rdnermatketaly2R02i Hdbvs faréh¥ dogsiderafion of

actors adhistorical and political objects that are subject to mechanisms of martipula

G 0 S &thS/ Ra dzN@obpér 2912, p8) whilst coeptualising their beliefs and attitudes as

points of ntersection at a partiglar time, place and context. CR therefore offer a I Y 2 NB
O2KSNBYy G | 002dzyGl 6tS | yR Syelitbas dobjgctivelsfA f 2 & 2 LIK
providing insight into the ird@rrelationships between structures and individual aatigocock,
2015,p167) AYA GKIF G | NB O2y aA agy Sofhiackdolvligdge the2 dzZNR A S dz
WA OGN GAFASR NBI f Al 2 0999 &ndhe BeGdifdrrethddaldgiSal phuralisiyf R S y 6
to capture the complexities of social phenomenad@ariadis Scott & Barrett, 2013

5.4 A Bourdieusian FrameworkLinking Theoy & Method

5.4.1USING ABBOURDIEUSIANELDANALYSIS

Chapter 2 suggested@fessionakmwas a conested phenomenon and revolvedound a

claim of superior status. Chapter 3 arguedttR& workplaces were sad, hierarchical,
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resourcelimited and spacesf conflict. After Grenfell & James (1998), Chapter 4 argued that a
Bourdieusian approahprovided K S Of 2 aSad Wlanat@y poweRor ééd I (1 S &
20 &SN GA 2y acept ofiekdzhRole$hdz@searddeé to establish who has power

and satus in this field. His concept babitushelps us to understand why pratibners hotd

specific vews about their professionahs. His concept o€apital explains why certain actors

and ideas come to domirta social reality.

Bourdieu believed that indiguals do not exist in isolation but in relation with each other. His
constuctionofafSt R #&a 4+ SY 2 F NSHatlsdcial phedomend carn& bl & U
understood outside the wler social environmenfBourdieu & Wacquant, 1992, p106). Just as

thed SNXYaQWEF NBRARAOASY GAAGQ I iddBscidibA ¢ AR/AIS (SREBE sWAI9
professionai Q Ydzald 0SS dznoRSHUB(1BER WCIONBABGRQY

G¢KS y2iA2y B&hatthdtbié dbjecNd Yary@®nal £t aOASy O0S Aa y2i GKS
field which is primary and must be the focus of the research operatithis does noimply that

iy RAGARdzE £ a | Adbat tiey Ndhot éxist theyzixist ZgfeatsX & K 2e socially

constituted & active and acting in the field under considera by the fact that they possess the

necessary properties to be efféve, to produceeffects, inthis field. And it is knowledgof the field

itself in which they evolve that allesws best to grasp the ots of their singularity, theipoint of view

or position (in a field) from which their particular vision of the wotldcanstructed” Bourdieu &

Wacquant, 199, p107;originalitalicy.

I . 2dzNRASdzAA 'Y T Aréefnétesbayandirdeind & e A YA Y/ S Oa SRI K 2 Y
(Wacquant 1989, p40). Bir it explores the relationship between the field (FE) and the wider

field of power (se Chapter 3)second, it maps the positisof agents and their relationships (a
topographicalproject¢ see Chapter 6gnd third, it analyses the habitus of agents (a

dispositional projecta SS / KI LJG SN&E c¢ | vy Ririvethelreséafcli ppcésk S S WY
this study.

5.4.2 (HOICE ORESEARCIEESIGN ANIMETHODS

Quantitative and qualitave approaches are bothgnificant to this research exercise since they
NBaLISOGAGSt e RSIHE GgAGK . 2dzZNRA S dedtise aRafyditd Y R F2 N
explainsocial reality (Bourdieu, 193% . 2 dzNR A Pazidddion @ BN Pprovikisl
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compelling testimony for thenixing of quantitative and qualitative methodBorrowing from
I NBagStt o6nHnnov FyR {Af @6 NN Wré descio@ie@r: W dzl v G

Quantitative Approaces Qualitative Approaches

The goal is to test thedes or hypotheses, gathe| The goals to explore meaning, particularly thos
descriptive information, or examine relationgsi| LIS NIi | A y A y' 3 { 8ns, a3S@npiiosS C
among variables. Data is typically clossled, | and belie§ about their social situation®ata
categorised, rankedracaptured in ach a way consists of operended information (e.g. thragh
that it can be subjected to statical analysis and| interviews, focus grgoes, observations, open
generalsed to a wider target paulation. Often | questionnaires, etc) whh is then aggregated
associatedvith a positivist research paradigm. | into themes. Often associated with an
interpretivig paradigm.

There were eéments from bothpositivist andinterpretativetraditionsin this study. Each

approach presents a distinctivaew of the world and uses different tools é&pprehend reality.

A positivist uses instruments to measure data and lelsth causal las in orderto make

predictions about behawur (Creswell, 2003). An interpretivist valuesdapth exploration of

individual subjectivities and considers how indivitkieonstruct meaning from experience.

Whilst noting their polarity, Bouidu was keen t@romote theWomplimentary 8 @St | G A 2 y & O
each approach could yield (Hardy & Bryman, 2004).

Fram this, it was decided thiaa mixed method design most accurately refextthe intentions

of this investigation. In mixed methods research:

& (e World is notexclusivelyquantitative or gqualitative; ith & y 234G +y SAGKSNXk2NJ 62 NI R
(Cohen Manion and Morrison 2011p22).

A mixed methods design fits squarelitivin a Bourdieusian field analysis approach because it

treats social pheomena as empicalandexporatory problemgqSilva et al2009). Like

Bourdieu, choice of methods is less abtheoretical prescriptio and more about combining

tools in innovativavays to best illuminate the research question (Lee & Sarker, 2008). This
approach is cosistent with(i K S & (i diitcBaiindo edpically investigate professionalism

in the FE fie and to explore respondénd Q 6 St ASFa | 62 dzi @K/ Qhdl Y €
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5.5 A Mixed Methods Approach: Rationale & Justification

5.5.1RELEVANCE OHIXEDMETHOD®ESIGNS TRESEABHQUESTION

Mixed methods designs are increasingly populahe social science€ameron2010; Niglas,
2009; Alveson &Skoldberg200® @ / F YSNRY Q& ouwHnmn0v NBGASGg 27
training (VETIterature revealed that15% of all papefrarticles and22% of all empirical

papers/articlesuseda mixed metods design. Mixed methaddesigns describe:

GNB &S NOK Nestigaiok dol@dts, aindlySes, imikes, and draws inferences from both
guartitative and qualitative data in asingle study oraprag ¥ 2 F A YIjdzZANBE & O W2dzNy I £ 273
Research, @6, in Cameron, 2010, 6P

Creswell & Plan€lark(2007) have arguechait mixedmethods approaches provide a more
complete and informed underahding of the esearchobjectthan is possible with singf

method inquiriesThis is because they:

1. WS Rd3OSLILNE LINA | (i (Rotsdry 202Ny engagingdnnultiple opporities for
triangulating data (Denzin,1978). Such designs offset the otisppewveaknesse of each
individual method (Gorard & Tayl 1989), and shed light on matters of causalityggass,
context and intenion Dudwick et al, 2006).

2. Provide complementity g KA OK Syl 6f Sa GKS NBaSI NOKSNJI {2
the social worldeing invetigated (Greene, Caracelli & &am, 1989). Each method
provides additional explanaty power not covered bgingke-method approaches (Lincoln &
Guba, 199).

3. Enabé expansion and developmenih which earlier findings are usddrnatively to explore,
test and challenge emerging explaions or theories (Creswell & Pla@ark, 2007), or

used to refinefuture research exercise

In summary, a combined mixédS G K2 R&a | LILINRB I OK adzlJll2 NI a (GKS &
the exploation of a compex sociaphenomenon; the production ofew insights; and the

establishment of empirical relainships.
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5.5.2SFQUENGIG OAMMETHODS
Cresvell (2003) distinguishes bsten sequential and concurrentixedmethod designsin the

former, quanttative and quétative mehods are employed in serial gination; in the latter,

they are employed in parall or nested formats (se€igure 5.3 for a samary).

Fig 5.3: Most popular design choices for mixed methods approaches (Creswell, 2003)

Sequential Concurrent
Explanatory Triangulation
Quantitative method is followed Quantitative and qualitative
by qualitative method methods conducted at the same
time
Sequential Concurrent
Exploratory Nested
Qualitative method is followed by One less prominent method is
quantitative method contained within the predominant
method

Originally, theplan was 6 run alargeonline surveyfollowed by qualitative interviews and focus
groups in a sguential explanatory dsign. Howevetthe latter were droppeddueto the
richness of the survey datallected with the desigrresorting toa concurrent nestd model.

The final design, includintpe scoping (pilot) data phase, is presented in Figure 5.4.

Fig 5.4: Overviav of Design Sequence

Scoping Exercises Online Survey

Pilot Dat > Data Mixi
QUA; + ;.SAL QUAN + QUAL ata Mixing
PRIMARY PHASE SECONDARY PHASE SYNTHETICPHASE

O«

Primary phaseA serief smallscale semstructured questionnaires to collect pilot data to

inform the desig of the man survey (see Appendix 1; rétsunot reported here).

0 Secondary phasé& largeonline surveyto examine theempirical relations between
(perceived) profegenalism and selected variablasith a series of opeitext opportunities

to collectinterpretative data on respondent dispositigr{see Appendix 2).
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An overview of the research plan isegerted in Figure 5.

Fig 5.5: Overview of Research Plan
RESEARCH QUESTIONS

‘ Jan-June 2013

Literature Review

' Feb 2013 - July 2017

PRIMARY PHASE

Scoping Exercises (Pilot phase)
A series of short semi-structured questionnaires distributed at
training events and conferences

' March 2013 - June 2015

Analysis of Results: Primary Phase

' Sept 2013 —June 2015

Development and Piloting of
Online Survey

‘ June 2014 —June 2015

SECONDARY PHASE
Administer Survey

' June 2015 —Sept 2015

Analysis of Survey Results: Secondary Phase
Quantitative: SPSS v22 - ANOVA, correlation, regression, CA.
Qualitative: Thematic Coding - Nvivo Pro 11, MS Excel

5.6 Primary Phase The ScopingPilot) Exercises

5.6.1METHODOLOGICALSTIFICATION
A set ofscoping exercises were developedth three objectives in mind:

1. ¢ 2 SELX 2 NB (AK2Sy |t SANSVAY thie WigRIREISiaad by an FE audience;
2. To soicit themes that required further elaboration in the main survey;

3. To testthe efficacy @ certainquestion items for the main suey.
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L O2ttSOGAGSt e NBTSNI (dse thel SauSbto-establighitiezdaey 3 S E

(content and breadth) bthe online survey.

5.6.2SELECTION ABOLS FORCOPINAXERCISES

The sutability of a rang of qualitative methods were jugposed against the objectives of the
primary (pilot) phase. éfe, issues ofaverage and convenience were important considienas.

Noting Silverman (2000), the following methods wezgected

[@]3

Stuctured and Paticipant ObservationsObservations prode rich, naturalised data in authentic
settings, but are expesive on researddr time, can entail lengthy access negotiatiomse limited

samples and can generate mistrust and impressionistic behesi

[@]3

Focus Grups:Similarly, focus groups consume sifjcant time, in terms of staff availability and
researcher acess; they canlso inhibit individuals from being honest witlews, and do not

guarantee diversity of coverage.

(@]

Interviews:In theory, a large numbeof interviews could provide extensive deground material for
an online survey, but they are expensive staff and reearcher time, antherefore were not

consideredeasible.

Instead,semistructured questionnairesere selected as more flexible nethod ofachieving

the pilot objectives. Ghen, Manion & Morrison (2000, p248) describe the sstmictured

questionnaiS | a | & L9fowcSpFingzparticipdd Q@ 2 LAY A2y a | yR 06Sf A
the agenda but des not presuppose B NI & LIhfits Bcduding bethg:

(@]

Easy to adminter to a wide range of staff groups;

Sensitive to participan@® | @+ Af F oAt AGET

(@]

(@]

Useful opportunities to test specific questidems;

(@]

Useful for collecting information onrange of issues relevant the research gastions;

5.6.3CONSTRUCTION GEOPINCUESTIONNAIRES

The scoping exercises were exploratory, dedigioestimulate ines of enquiry, test emerging

themes and triafjuestion forms. Several formats were usedweénMarch2013 and June
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2015 (see Appendig). Eaclguestionnaire was brief and foced on just one or two themes,
starting off general, and becang more specifiover time. In total, five main themes were

investigated (drawing on the literature and persd experience):

1. IssuesAffecting the FEsector

This questionnaire aimed to prade participants with a wide range of elements that the
literature and personagxperiencesuggested may be influential in tlexperience of
professionalism

2. Definitions ofProfessionalism

Participants were askefbr definitions of professionalism and thessked to compare theit
occupatio & LINE T ScGicdhér Bofupdtidngior sliding scale from similar to
different, with justifications

3. Reactions to e LingfieldReport on TeacherTraining and Professionaism

Acortroversial report, publisheih March2012 (inteim) and October 201Zfinal report),
represnting the most recent government review of FE profesalism. It vas noted for
its decision to remove the need for teachers to be diei Participants were askifor
their opinion on a nurber of congquences that might be implicad by this report.

4. Professionalism & Professional Status

Participants gavehieir commeirts to four questions on professionalism that looked at
meaningf professionalism occupationabtatus comparisns and adgond 2 A YL
professioral status.

5. Reputation and Presge of FE sector

Participants were asked faiefinitions of reputatbn and then asked to compare the
reputation of a list of occupations witthe role of the FE tedner

Copies obelectedquegionnaires can be found in Appdix 1.

Examples of Quantitate Questions:

{ SOSNI f RATTSheRigns wee@rald. Bl&dEdg di @velal varietiebLikert
style questions used undérL & 8 dzSa ! TF SOl A NHG6)G &SI 205 p
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Fig.5.6: Extract from Scoping EX@A a SY dLaadzSaSoFFEOiAy3ad (KS CO

Issues that Concern You:

Please rate the following issues in terms of how damaging you think they are for the FE sector:

Please Tick 5::3';{: < 5;_?:” <
5 4 3 2 1
Funding Cuts D D D D D
Job Redundancies O O O O O
Teacher Morale D D D D D
Student Fees O (n U (] O
Lack of Resources O O O O O
Poor Management D D D D D
Student Discipline/Behaviour O O O O O
Student Literacy D D D D D
Teacher’s ICT Skills D D D D E]
Qbservation Grading of Teadhers O O O O O
Unqualified Teachers D D D D D
48 hour Notice Inspections O O O a O

This question helped to map ousiges that FE agentslt strongly abouin their work.For

example, the exercise conducted bfarch 2014 found that rggondents were matsconcerned

about funding, morale, teache® Y I (1 Ka g f A (inSaddie®@iwith yidan @es NB R d
at 4.0 or aboven=29).

Examples oQualitative Questions:

Whilst all the scoping questionnaires had somevsion for qualitativecomment, the most
significan of these exercises was the @narried out in March 2015 orhé topic of

professionalism and professionaatus. In this exerse, there were four quesgins:

(@]

When we describe someone as 'professignahat does that meana you?

(@]

How wouldyou charaatrise the professional statud BE teachers relative to otherofessions in
the UK?

(@]

Do we need to improvehe professional statsiof FE teachers? Pleaseplain?

O«

If you could wave a magic wand, whateoting would you chang® improve the pofessional

status of FE teache?s
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TheseqSadA2ya OF LI dzeBRintdNE desgdnsd? Sefdiréc€veddof whas
were usable. Somwere brief, others more developed. The data was used to feed intanheé f

draft of the surveyprior to its laurch on 24 Joe 2015.

5.7 SecondaryMain) Phase: Online Survey

5.7.JAMETHODOLOGICALSTIFICATION

In line with BONR A S dzQa ThiaSdrniey wad dndBrop@ate choice of method for this

investigation. Tie survey had four purpes:

0 to exploredifferencesin perceived professionalisnetween different FE staffing gups
0 to test empirical relationships betweerepeived professionam and selected variables;

0 to generatedata which could be used to malpe social positions offFagens to a top@raphical

map of the FE field; and

0 to exgdore the professional habitusf &-E staff.

Purposes of the Online Survey

A aurvey can be a usefelploratory tool where the intention is to reveal relationships between
different variables. Caequently, surveyare an idal method for exploring a comgt issue or
for testing propodions in the form of hypotheses (Creswell, 2008iveys can collédarge

data samples with relative ease (Kelley et al, 2003), and thigrasce ofanonymity can

encourage greater ditmsure of gnsitive viewpoints (CresweR003).

Online surveys hawdistinct advantages over traditional postal foats because they ca

usually handle very large sample sizes over a short timeframe (WeBeadley, 2005).

h Q[ $I(2BmE)Burvey on Isson obseration (3958 responses) and Roget al (2016) on

prison educators (mailshot to 1300 staff) are recentéamples. They tendo be less

expensive on time and money than postal surveys (Sheehany&1989) and because

responses are collected W NBme > G KA a Sy K| ya&x&pability € Sanhgs & S+ NOK
regponse rates and followap (Tse, 1998; Fricker 8clonlau, 2002). Ome surveys permit error
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checking, automatic data entry, minimise traription errors and facilate data analysis

(Fiicker & Schnlau, 2002). They protect th@ NI A OA LI y (i Qiyant ga8hee YA (G & St
O2YLX SGSR | i ( K&ienddSIa thazbgsexSmpieQr@spdddeyts can save their
responses in various stages ohgaletion, which respondw the need to be fletble with busy
practitioners. No other métod can provide this scopa capability and was therefore deemed

ideal forthe FE audience (Rin & Babbie, 2009).

A survey calsobe an appropriate tool to explerthe professional habit Habitus comprises
the valuespreferences and dispositionsahinform practical actionMethods that tap into

NB & LJ2 Yy RSy (i at0thindNMidIiés! § cerkain lv&ysiare all attempts to gain access to the
habitus. Precedenfior measuring habitus epirically via surveyan be found for examplein
Johnson (2014)n religious civic oriemttions and Hong & Zhao (2015) on parental oriéiotas
towards schobng. Unlike Hong & Zhao who used a thitmm closed question set, th&udy

used four operended questions. In parthis recogrised the work on narratives yavey

(2009), StringfellowMcMeeking & Maclean (2015) and Stewart (200hpwuggest open

ended enquiry can be a fruitful opportunity to explore organisational pcas. These questions

hada practical focus, soe the orientation of habitus is practicalor example:

Q41 What apects of your job role support/ enhance ymense2 ¥ Wo SBRA AR YLINIDTF A Y
Further Education?
Q42 What aspects of your job role dinsini undermine yoursens2 ¥ Wo SAy 3 f1Q LINR TS 32

in Furtrer Education?

Both questionseS SELINBAaSH bBSAYIVASYMB TS aaARYBHQEAAY
definiionof 6 A ldza a Wk FSSf F2NJ GKS 3IFYSQd ¢KSAN
reveal insightd y (1 2 LIS 2 L) dSogdies, MiesCandiedibng atviork (Wetherell et

al, 1987; 8mmerlad, 2007)

O«

O«

assess howhange impacts on established ways of thigkemdworking (Stringéllow,
McMeeking & Maclean, 2015);

(@]

illuminate broader issues of power drcontrolwithintheres y RSy 1 Q& 2Fhldésy A a | (0 A
2015).
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5.7.2CONSTRUCTION OFEBNLINESURVEY

The survg aimed to achieve two main goals: first, dstantial quantitativeexercise to test
specific hypotheses relating to professionalism angited, and to map the egting empirical
relations betweenFE agents; and second, to userative (qualitative) opprtunities for
respondents to discuss what theinderstood by the td\ly WLINRP FSaaAr 2yl Qo

A great many literature sources were used to cdmpategories of practicehere
professionalisnmight be pominent for FE practitionersoBie of the most helpful iclude that

of Bacon et al (2000) who suggesteébais on:

Yw2ySR 2NASY Gl GA2yaQ Ll2PaasSaasSR o6& GSIOKSNE NB3II
WLy G89Ga&YOK ¥ 2e@amrsSvant 1 gchievirough their actions
Wh dz(i 02 Y S &qdtSy R S@ DY & K hednipacBof tka¥hent&isidns aadtions.

¢ (@]

¢

Further exgagement withthe FE and schools literature on professional status (see for example
Day et al, 2006; Beijaar¥erloop & Vermunt2000, Beijaard,1995;Hargreaves et al, 2007 al

& Langon, 2006; Caey et al, 2003; James & BiestapZ@Hargreave& Fulan, 2012 Fdlan &
Hargreaves, 1996@1argreaves, 1994and findings from the scogjrexercises, produced six

survey categories:

Per®nal Detai$

O«

O«

Employment

O«

Subject Knowledgé& Professional Developmé
Views as a Professional

Work Rehtionships

O«

O«

Work Motivation & Intentions.

O«

In total, there were 42 questions, though some (e.g. Q26) cweagradditional sulguesions.
The length fell somwhere between existing FE survgyor example, VilleneuveSmith,Munoz
& McKenzie (2008) used a-#6m questionnairgor their FE atisfaction survey; Jameson &

| Af £ A 6)Nt§ of partima FE st used a 2dtem questimnaire (some with multigg
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responseQ 10 S3 2 NRA S &0 T 16studyDMNEisonSedwtdrstused a 7dtemn
guestionnaireln the end two cometing objectves dictated the final length: a survey that

represented the key issuedentified, and one thatvas not burdensome to coptete. It amed

for a completion time of 320 minutes, with averge response times indicating thisas/

achieved.

5.7 3 SURVENTEMS EXTANTRESEARCANDCODINGPROTOCOLS

Survey construction requires dotontent and constructalidity. To maximise both, Figure 5.7

provides an outhe of the research supportingach question item. A word version of the

originalsurvey can be found iAppendix 2.

Fig 5.7: Survey ltems, Supporting Research and Codiotp€vls

Survey ltems:

Supporting Research

Coding

Section APERSNAL DETARL

Gleeson & Mardle (1980); Avis,
Bathmaker & Paons (2002); &ker
(2000)

Gender Witz (1992); Hugma(l992), Rous& | Male=1, Female=2o Declared Gender=3
Neptune (1997); ONS (26); Tropp
(1957)

Ethnicity Dhillon (2015); Offord (204); UCU | Categories coded 1 ® (combined into
(2016b) two caegories: 1= white; 2 = norwhite)

Age Venables (1967), Tipton (¥3); Categories coded 1 to 6

(due to small numbers in U25 & 28,
these were combined intd age
categories: E WB5s, 2 = 3814, 3=4554,
4= 55+

HighestQualification (Education)

Gleeson & Mardle (1980); Bourdieu
(1988; 1984), Toht al (1996)

Categories coded 1 to 5 (final categories
after combination were: 1= Non& =
Below level 3; 3=PrBegree,4=Degree,
5= Poggraduate 6=Doctorate)

Teaching Qualifation (Certification)

Greerwood (1957); Goode (1969);
Springbett (2018); Robaq1998
2007), Gleeson & Mardle (1980)

Categories coded: 1 = no qualification
2=partally qualified (all qualifitions
below Level 5)3 = fully galified (Level 5
or higherg 1 or two year recognised
teaching courses)

ProfessionaMemberships & Groups

Appleby & Hiler (2012); Lave &
Wenger (1991); Wenger (1998)

Categories coded 1 = moembership, 2 =
membership-These vere combined irm
two groups: 1 = less tha2 memberships
3 or higher memberships

Experience

Peters & Waterman (199;
Spenceley (208); Aviset al (2002);
Bathmaker & Avis (2005); Wenger
(1998)

Categories coded: (1=0yrs, 2=24 yrs, 3=
5-9 yrs 4=1019 yrs, 5=20+ yes}; these
were reduced to four categoridsy
combining 61 yrs and2-4 yrs due to small
numbers (1=64, 2=59, 3=1019,4=20+)

*only those variables used in the final analysisiactuded
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Survey lters: Supporting Research Codig

Section B: EMPLOYMENT

Years aDrganisation Spenceley (2006}viset al(2002); Text insert, then categorised in®
Bathmaker & Avis (2005) groups: {=0.3 yrs, 2=6 yrs, 3=519 yrs,
4=1015 yrs, 5=180 yrs, 6=20+ yrs).
Type of Organisation Sharp(2011); Lumby (2@); UCU Categories coded 1 o (GFE &ertiary
(2016); OFSTED (2014; 2015); Hoyl| groups combined for analysis)
(2001)
Conract & Emplgment Type Jameson & Hillier2006;2008); Contract: 1 = permanent, 2 = temporary;
Lingfield (2012); Edwards ak (2001) | Employmet type: 1= fultime, 2= part
Swain & Cara (200) time> Q5; 3 = parttime<0.5; 4 = casual &
agency (combined category)rfsmall
numberg
JobRole/ Title Responsibility VilleneuveSmith, Munoz: McKenzie | Categories coded: 1eurriculumsupport
(2008); Bacon &l (2000) Clow worker (@mbining L®/s, asessors,
(2001) trainers andtechnicianswith teachingdue

to small numbers); 2 = teache3 = middle
manager; 4 = SMT

Paid Fairlygconomic caital) VilleneuveSmith, Murmz & McKenzie| Categories coded 1 (Igwo 5 figh)
(2008); Clow (2001); Spenceley
(2006); Taubman (2000)

*only those variables used in thimal analysis are included

Suney ltems: Suppoting Research Coding

Secton C: SUBIH KNOWLEDGE AND PROFESEIDRVELOPMENT

Teaching NorBubject Specialism Bernstein (2002)Clow (2001); Two coding methodeased:
Mather et al(2007);Mather etal (1) Regressioanalysis: Categories coded
(2009); (1=never to 7=high)2) CA aalysis:

binary coding used (1 = taugbh
Wdzy lj dzI £ A F AGh&E tadydtdzN]

Attitudes towards subject & T Bristow(1970); Geeson & Mardle Categories coded 1 (low) ®(high)
qualificatiors (1980); Hanley Orr; Lucas (200
2004b; Lucas &Jnwin (2009)

Professional Development Unwin et al (2007)Eraut (1994); Cdegories coded 1 (lowpt5 (high)
Crowther (20B; Hargreaves: Fullan
(2012) Evans (2008)

*only those variables used the final analysis are included

Qrvey ltems: Supporting Research Codng

Section D: VIEWS AS RGFESSIONAL

Professionalism Definitions Item included based on findings fron| Responses were coded thematically.
the study® copingexercises

Professionalism Hall (1968Y; seediscussiorof Categories coded lof) to 5 (high)
instrumentation
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Commitment

Day et a[2006);Kelchiermans
(2005) VilleneuveSmithet al (2008)
Jephcote & Salisbu2009);Blau
(1985), Swailes (2003)

Categories coded 1oflv) to 5 figh)

*only those variables $&d in the final analysis aiaecluded

Survey ltems:

Supporting Bsearch

Codng

Section E: WORK RELATION

SHIPS

Social Capital (Q30 & Q32)

Kouvonen et al (@206)

Categories coded 1 (low) to 5 (high)

*only those vaiables usd in the final analysis aredluded

Survey ltems:

Supporting Reseah

Coding

Section FWORKMOTIVATIOMND FUTURE INTENTIONS

Work Status

Robson (1998002 2007); Clow
(2001); Spereley (2006); Jameson &
Hillier (20®; 2008

Categories coded lof) to 5(high)

Future & Career bentions

VilleneuveSmith, Munoz & MKenzie
(2008)

Future Intentons: 0 = stay td00 is leave
organisation

Career Intentions

1=Definitely Stay, 5=DefiniteLeave

Recommend Organisation & Career

VilleneuveSmith, Munoz&: McKenz
(2008)

Categories codedl (low) to 5(high)

*only those varibles used in the final analis are included

Whilst there were clear strengths to using an online suimegrms ofcontent coverage,

distribution and response management, an aemess of lhe limitations helped to gdeits

construction and avoid commapitfalls.

5.74 PROBLEM®VITHSURVEYS ANEHEIRPRACTICAIMPLICATIONS

Fricker& Schonlay2002) cite four commonrpblems to using online surveyEsponse rates

timings covermgeandresponse quality

Respons®atkes

Results are mixed on whethenline surveys are more liketo attract hidgier response rates

than postal surveys. The mesdudies of Manfreda et d2008) and Shih & Fan (2009)

suggesed response rates for onlinsurveyswere slightly lower Earlie studes have suggested
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the reverse(e.g.Zhang, 2000; Pealer at, 2001). Accordg to Manfreda et al (2008),

respondents may be less willing to answatine surveys owing to the rise in online spam.

A number of degjn consideations can be mapulated toimprove response rates. Drawimog
Scantron (2014) and Fker & Schonlay(20®), Figure 5.8 presents the main ways researchers

have done this and therelevance to this study.

Fig 5.8: Strategies for Improvip Respons®ates

Improvement Considered | Actioned | Action Implemented

(Y/N)
Use of Incentives N None used
Cover Letter Requesting Y See Appendix 3, 4 and 5.
Help
Statement of Salience Y See Examples in Appendix 3 from Page 1 of the
Online Survey
Length of Survey Y Pilot testing of survey length and items on two

discrete occasions, alongside feedback on navigation
for online pilot.

‘Stamp’ of credibility Y All correspondence was prefixed by either a written
or verbal statement that the research was approved
with the University of Brighton and supervised by
Professor Yvonne Hillier and Dr Nadia Edmond (see
Appendix 2).

Assurance of Confidentiality Y Written and verbal instructions to respondents, both
in pilot testing and in the management of the online
survey, gave assurances to the respondent’s
confidentiality

Timings

Online sureys can be completed in a fita@n of the time allocated to pstal surveys @ant &
Dillman, 1994; Fricke®% Schonlay2002). However, they also havieltien time costs which

must be budgeted for. These include:

O«

choosing amappropriate online platirm for survey hosting;

O«

designing thecontent items including any pla-dependenciegwhich may presuppose some

programming and/or training as well as time &niliarise with the functionality);

O«

testing and piloting the dime envionment.

When these aréakeninto consideration, the totalime cost for running online sueys can be

consderable, requiring a clear timetable for implementation. In this invesioga between
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August 2014 and Dec 2014, six months was allecaietheNBE 8 S NOKSNB@ 2 NRA Sy (

completion of the first draft othe online survey.

Coverage

Partial coverag is the most widely recognised shortcoming of online surveys (Fécker
Stonlay 2002). Coverage is necessarily restricted to those have compters with email or
internet access. Participation in suchsieys implies a basic level d@ifyital literacywhich should
not be presupposed for all FE staff. Those who do not hasesa® computers or prefer other
forms of contact (e.g. by pim@) may beomitted from the studywhichhas implications for the
repreentativeness of the findingsn kthe case of Fpgractitioners, this might apply to staff
without a permanently allocatedaenputer, or where staff infrequently visit their workplace, or
where staf work in small provideenvironments that do not have relide access to the

internet (e.g.motor vehicle verkshops, agricultural settings, construction sites, hairdressing

salons, &).

Despite these concerns, the emerging digital trendsathtihe FEsector and the populabn at

large suggest that connectivitg more widespread than eveefore:

FEstaf Q& I OO S &raadyidesktdpyPGsSnthéiSviork environment has beteadily
improving for a number of years (BECTA, Q003 FELTAG, 2@1.

O«

(@]

In the wider populabn, 8in 10 people are now going ané every day (ONS, 2016);

(@]

Useof portable devces to access online content has almost doubled in the last five yea& (ON
2016);

(@]

Portable devices (mobiles and smartphones) are thefgrred ways for adults to gainrdine access
(ONS, 2016); and
20% ofadults now access the internebm Smat TVs ONS, 2016).

(@]

To maximise coverage, two practical issues were considarseg:& need to find multiple
outlets to post/advertise the swey to maxmise the possibility aftaff notification and access;
and £cond, ensuring that the survelesignwascompgiant with portable display environments,

a factor in choosing thEluidsurvey platform.
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Response QualityValidity and Reliability

Due to the convergent nature of wantitative data sets, surveys tend have strong reliability
but weaker vadity (Weber & Bradley, 2005). The strong reliability refers to the opportungfes
testing and retesting participants on the same data instrants to se if scores remain
consstent (Qeswell, 2003). This is geradlly a straighfforward processvhich iseasy b

replicate under the same conditions as the original testing procedutterthms of validity,
surveys can be artificial instruments ifajilative enquiry is not undertake to triangulate

findings. Babbie (ZI¥) raises the following gendreriticisms ofsurvey instruments:

1. { 0O2NBa GKFdG NBfFGS G 2rbeSamel tol@ appdxidations2 ya OF y
issues seldom take the forof strondy agreeing, agreeingentral, disagreeing or
strongly disageeing with a specific statemén

2. Surveyscardii WRNJ ¢ asiaj follovdupsiant Hprdbihg as researchers canmlo i

comprehensive qualitative inquiries.

Both matters could beaidtoch f £ Sy 3 S | ita(Gasuzes& Milkkr, 2000 Phése

criticisms have been offset by:

1. Using acceptedcales and questions most cases that have a clear record of usage
and cedibility in educational research, with the advantage that manmmentsan be
analysed systeniially in a relatively short spacef time.

2. Incorporating opporturties for qualitdive responses that tangulate and elaborate on

the quantitative data.

Following Creswell (2003), validity of the online survey wasnsjthenedin four specific ways.

Frst, the survey demonstral WNDJtfSAry S 2 T & A Zcknied ard tBelthe@eficsl a dzNJ
work informing it (improving construct validity). Secoridgovered the salient issues

represented in the lgrature (mproving content validity). Titd, itemswere written succinctly,

using whee appropriate, the exacivording of the original instruments from where theyere

drawn, and validated in piletesting pior to deployment improvinginternal and external

validity). Fourth,openended questiongnharced the explanatory poweof the surneyQ

guantitativeresults (impoving triangulation).
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5.8 Instrumentation and Variables

5.8.1HOO0SING MEASUREMENOQOL: HALIGPROFESSIONSIM SCALE

Few metareviews onthe efficey2 T LINRPFSadaA2y | 1 2AVa QYK AENSSSyY
out by resarchers The medical reviews dertaken by Veloski et al (2005) and Arnold (2002)

both highlighted the chasm between theamy studies that seelotimproveprofessionalism

and the pauck of valid measurement tools to giore this. Drawing on Arnold (2002pd

Swales (2003), this studget three criteria for tool selection:

0 the need to use an instrument that has applicapitind generalisabilitjo
occupdional groups such as teachéfskE teachers;
0 an instrument thathas been regularly used by researchewerthe last few decades;
0 aninstrument that, by its regular deployment and review, has gained the confidence of

reseachers.

Of those revie R~ (1968) proféssionalism scalePS) was the best known (Swailes,
2003). In its revised form (see S#kz192), it is a welestablshed instrument for measuring
professionalism in a range of occupational settings incluthaghers, university@ademics,
auditors, priests, nurses, amantants, building professionalengineers, police, scientists and
pharmaciss (Hall, 1968; Snizek972; Kalbers and Fogarty, 1995; Bryman, 1985; Wynd, 2003;
Chan, Chan & Scott, 2007; Hussewl, 2011; Carlan &lis, 2009 Mat & Zabidi, 2010).

The HPSmeasures the strength of indRidzl f Q& LINR T S & & Adinyehséns (ord G A G dzR ¢

subscales). Tise are:

Professional Organisation as Refeént i1 KS @A Sg (K G 2 ySaQdinforddR FS & aA 2

(@]

colleagie groupirgs are the major source of ideand judgments for guiding woilractices;

(@]

Belief in Public Servidhe indspensability of the pri@ssion and the public good that the work

does;

(@]

Belief in SelRegulationthe view that the person best qalifiedto judgethe work of a professional

isafellow professional; a belief icolleague control;
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0 Sense of Callinghe dedication of the professinal to their work(commitment) the view that a

person would choose this work even if opided fewer extrinsic rewais;

0 Autonomy:a vew that the practitioner shold make their own decisions withdunterference from

external pressures suchs clientsemployers or other workers.
I FEftQa 2NAIAAYLE aO0FtS 41 areefedth andBun@tFataRs A (0 S
item scaleachieved improved empiricat@ A G K | | f £ Q& p o&sfing supeyidBy G Y 2 |

construct validity. It is his versionwhich has widespread acceptifity amongst researchers
(Snizek, 1972; Swailes, 2003). $h&NJ G NRA I (i A 2 y & s@l® hafdednprépdsea NI g
in Bryman (198f Swailes (2003), Wimmer (200and Loftus & Price (2016)

| I £ f Q& bEskek theBegr8edfiittbetweenoccupak 2y a ' yR GKS Of I aaA Ol
Y2RSt Q 61 I, L9%9% Hall iguticgted that highfeces suggsted a highly
professionalisedccupation. Whilst Hall did nopgcify what this meanti raw scores, the wii

of Carlan & Lewis (20099uggests scasmuchhigher than the migpoint.

5.8.2MAINVARIABLES
Professionalism Variables:

Professioalism:In this study, a shortened vemi2 ¥ { y A-itel® yudsiionnaip was used,
a 15item scalec which is sggested empically in Swailes (2003) and Wimmer (Zpand
satisfies the need for utility (being paot a larger survey to participantdtach sukcale

consisted of 3 scale ites(see Appendix 9). The wordingsufale items follow Scédes (2003).

The HPC uses akert scale (1 to 5) comprising questions with five possible answers, ranging
from StronglyAgree to Strongly Disagree. Ilten®.2, 26.626.8, 26.9, 26.11, 26.12, A8 were
reverse coded. Agreement thithe scale itemsneasues higher professnalism, exept in
reversescored items. As in Wynd (2003) and Carlan & Lewis (2009), scale scaresbnmeed

to produce a total mean sce for professionalism.

CommitmentBladzQ dtempcommitment scale (Blad985)wasused asa measure of
professiondcommitmert (Swailes, 2003) andasl LINPE& F2NJ | | f f Q&4 wasSy
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It was included s.a separate measure within the suyvdt follows a 5point Likert scale (1sw,

5=high). Reverse coding dems: 27.1, 27.3, 23.

Capital Variables:

Economic @pita: Ly G C2N¥a 2F OF LAGEHEéY SO02y2YAO Ol LA
becauseiti®m A YYSRA I (1St & | yRé RA MEMREERR7). BathyPith3eNE A 0 f
Lievens (2014) and Paccoatlal (2020)warn about usingctual income as a easure of
economiccapital because of the high likelihood of missing values, as staff are reluotant t

disclose The use of pay unfairneas a proy for economic capital drawsxd®’inxten & Lievens

OH AN MM 2 ARLAAE G KQ  Anyivhich ik Bedall warink BfgEonomicdifferences (e.g.

feelings of injustice; being exploited; dissatisfaction) careesbly affect professionalism.

Taubman (2000; D15) suggests that it is theepceived unfairness of pay (elgetween teachers

and maragers, or between F&nd the wider edu@tion sector) that motivates staff to strike,

withdraw goodwill or change jobs iRE.

Kim et al (2019) and Tyler & Hi(1992) ague that actual pay levelsastrongly correlated with

pay farness; those on low paate their fairnesss low eva if they are paid the same as

colleagues, while high earners tend to judge themselvesidy paid even if their pay is

(unfairly) hidher than equivalent others. Smpello & Campbell (1983) have mieusly argued

that sinde item measuresf pay fairnes are nore reliable indicators than multiplgem scales.

Wanous et al (1997) and NgfR002) haveboth shown arelativelyhigh conordance béween

singleitem and multipleitem scales (&3 and 0.72 espectively)Adapting Mgy, economic

capital ismeasued by the gqestion:a L 'Y LI AR Tl ANJusingZ3BNBerl KS 226
scale froml (Strongly Disagree) to 5 (Strongly Agre

Cultual Capital:Bourdieu definedtultural capital in three foms: institutionalised, mbodied

and objectified 6rms.This study sed measures of institutionalised and embodied forms (see
Figure 5.9).
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Fig 5.9: Cultural Capital Scale

Item

Q4 Highest Qualification

Q5 Highest Level of Teacher Certification

Q23.1 FE teachers should hold a relevant subject qualification

Q23.2 FE teachers should hold a teaching qualification

Q24.1 Regular opportunities to update teaching skills

Q24 .2 Regular opportunities to update subject specialism

Q24 .3 Regularly consulted about professional development needs

Q24 4 My professional development needs are taken seriously by my line manager

To measure intitutionalised capital, itemsal Ji dzNJ&A y 3 NI & Lighridl eslclied Q S R dzO |
certification were utilised. Edwation responses were scored in six categories (1=none, 2= Up to
Level 3, 3 = PrBegree (levels 4 ahb), 4 = Degree, 5 = Masters, 6= Bhdykingon the

assumption that educatnA & | WLJ2 & A (hatzylturd cagtd@iizrlaQes hsyfhR level

of qualification (and therefore its scarcity) increases (Paccoud, Nazroo & Liest, 2019). Teacher
certification responses were scored underdh categoies (1= not qualified, 2 = paqualified,

3 = fullyqualified). Fully qualifiedeferred to the possessioof a Poggraduate Certificate in

Education (PGCE), Certificate in Education, Diploma in Teachibgs)DSpecialist Level 5

Literacy, Nmeracy orESOL qualification or a Baabrein-Education (BEd). Pagualified

referred to teaching, assessing or reaugedlearning-development qualifications that were not

full-teaching qualifications.

To measure mbodied capital, six items were usenltestredJ2 Y RSy G aQ | GG A (dzRS &
the quality of their professioal learning environmenfThesedrew on{ LJ; | A 2)Qié&v O H N M

that cultural capital develops from participation in learning contexts such as workplace

training. Beliefs about qualification armtcess tgrofessional development incéte the

degree to which a individual is both inested in, and has access tpportunities for

developing skills, competencies and cognitions. Questions 23.1 and 23.2 méatiefs

in holding qualifications (1=b@to 5=hidn). Questions 24.124.4 measte attitudes

towards partcipation in organisatioal learning opportunities @low to 5=high).

Responses were converted tesgores to combine as one scale, with higher scores

denoting higher levels of cultural cagit

Socid Capital:This instrument habeen validated by Kouvomeet al (2006) and comfses 8

items on a 15 Likertscale(see Figure 5.10). Kouvonen et al (2006) have previously used
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composite scores for sociehpital by aggregating the scores of wdual items, with higher
scores denotig higher social capital.HE original scale was ed to measure aspects of #iree
forms of social capital: bonding (items 3, 4 and 5), bridging (items 6 and 7) and (iteang) 1,
2 and 8), as well as cognitiyieems 3,5and 8) and structural (items,2,4,6 and 7) components
identified in Nahapiet ad Ghoshal (1998). Later woby Kuvonen et al (2008) suggested
social capital comprised horizont#30.230.5)and vertichcomponentgQ32.132.3) The

instrumentis testedagainst all three possibilés(see Appendix 9)

Fig 5.10 Social CapiteScale (Kouvonen et al, 2006)

Iltem

30.1 We have a 'we are together' attitude

30.2 People keep each otherinformed about workrelated issues in the work unit

30.3 People feel understood and accepted by each other

30.4 Members of the work unit build on each other's ideas to achieve the best outcome
30.5 People in the work unit co-operate in order to help develop and apply new ideas
32.1 Our supenvisor treats us with kindness and consideration

32.2 Our supenvisor shows concern for our rights as an employee

32.3 We can trust our supervisor

Work Status (Symbolic Capitalhis scale was adapted from Jameson &gfi{P0() and Hil
(2000). It consisted of 9 question items asking resfgmts howmuch they felt valued by
different stakeholders, ranging frorth (strongly disagreeo 5 (stronglyagree) Iltem scores
were combined to produce an overall total score on professional stathisre higher scores

denoted higher status (see Figurel ).

Fig 5.11 Work Status Scale

Item
35.1 | feel valued by senior managers

35.2 | feel valued by myline manager

35.3 I feel valued by my full-time colleagues
35.4 | feel valued by my part-time colleagues
35.5 | feel vaued by support staff colleagues
35.6 | feel valued by mylearners

35.7 | feel valued by the general public

35.8 | feel valued by Government

35.9 | feel valued by OFSTED

Career Attitude Variables:

Four career attitude variables were higinted for empirical attention, all of which were
adapted from Villeneuw&mith, Munoz & Mkenzie (2008):
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Turnover Intentiona S I & dzNB & s desiredSdale 2hgirdrganisation oaLiket scale
from 1 (Not at #) to 100 (Verynuch).

Career Intentios:a S adzNBa | LISNE2YQa AyiaSydadazy G2 €SI
next five yeas using a Likert scale from(&trongly Disagree) t& (Strongy Agree)

RecommendationfdOrgansation as a Place to Workieasures the extent to which a person
would recommend their organisation as a place of work using a Likert scale from 1 (Strongly

Disagree) to 5 (Strongly Agree)

Recommendation of Careas an FEeacher:Measures the exdnt to whicha person would
recommerd their career to others using a Likexdale from 1 (Strongly Disagree) to 5 (Strongly

Agree)

Structural Variables

Sixdemographc andtwelve occupational varialgls were used in analyse$the stuctural

factors affectig perceved professionalism. Cowj for variables is presented in Seati®.73.

DemographicQ1 Gender, QBhnicity, Q3, Age, Q4 Education, Q5 Certification EQ@erience)

Occupationa(Q6.26.5 Memberships offrade Unions,ProfessionalAssociationsExternal
Forums,Internal Committees andWork Aubs; Q9 Organisational Teire (career years); Q10
Organigtional Type; Q11 Contract Tyg@i2 Emplgment Type; Q13b Role Q15 Weekly
Teaching Hours; Q22 Teaching on a{Specialist Subject1 (newer) to 7 (high))

5.9 Pilot Testing of @vey

Pilot testing means finding outyour survey will work inthé NS £ &2 NI Ré sto &  NEB
on a ew people. The pyrose ig0 make sure that everyone in the sample not only understands

the questions it understandsttem in the same way. lparticular, a pilot test can:

O«

Check theclarity of eachguestion;

O«

Check the clarity of the instructiomgven toparticipants at he stat;

O«

Identify ambiguities or errors in presentation, sequencing esimvey inguctions to

participants;
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0 Check the legth of time the survey takes to complete

First Pilot Esrcisec The Print Version

The first pilot ofquestionnaire items wasarried on 5" June 2014 with a group of 10 Year 2
DTLLS (Diploma in Teaching.ifelong Learning stugleti a 0 G Kpfacedd®S & S NOK SN

occupation(an FEcollege on he South coast)The aimof this exercise was:

O«

To provide feedback on thearity andsimgicity of the questns

O«

Toreview areas of professionalism that staff felt were missing from tnesipn set;

O«

To check the istructions on the participant cover lett were clear and convincing order

to persuade people to participate.

The feedbak (O respnses) is summarised ippendix6. The participant letter was shortened,
and a decision to remavtwo key questiols wastaken, with some minor modifications mado
other questions. Following Jameson & Hillier @0&he personal details sectiomas relocated

to the back of thesurvey

Second Pilot Exercig&he Online Version

The second pilotest was carried otiwith the online survey platform. With an bine survey,

additional checks must be considered:

O«

The clarity and comfort of the prestation of the survey on the scem, induding the total
number of questions that can be presented befacroling down;
Checkf 3 G KS adzNBSeQa ;FdzyOlA2yl fAG& T2NJ SNNENGE

O«

O«

Checking that data is recorded and coded correctly.

On 16 June 2015, 7 staff traireeen a Ceificate in Education aarseat the researche® dace
of occupationg SNB | &4 1 SR thé anling dliPely. Rartiip&nis iv€de asked to evaluate
each seabn of the survey for clarity and usexperienceFdlowing this, bur key changeto

the final questionnairewere made
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O Therelocatior?2 ¥ (SKNG 2Witl f 5 StatheXrbnéipage(@a®iCpait2syggestedst
appearance at the end of the stey was disorientating)

0 A correction to the word limit function on the opeended text boxegparticipants felt that

a limit of 250 characters as not stficient for their commets);

Adhangeinthd INBASY G GA2F02 FYYViXKSET YR AD @ionsBIdécw2 y Ay

O«

the scroll line and proved difficult to recétjuestions that fell belowite scroll line required
participants to return to he top ofthe screen to check respse céegories, whch made
this section moe time-consuming and harder to cqptete, so this section was presented on
a newonline page)

0 Reduction of the survey by threpiestions due to reduce completion tinfe ensure the

suivey compled withits expected duation of 1520 minutes)

5.10 Samphg & Distribution

5.10.1 OVERVIEW OBAMPLINGASSUES IN THEESECTOR

Ideally, researchers aim to use probability (randoamhpling because of the abilitp make
direct sampleto-population gereralisations. However, vén a taget population cannot be
clearly defined, representativeness carnrme guaranteed (Trochim, 2006). In this study, the
target population referred to stafivith a teaching, management or curriculum support role in

the EnglishFE sctor who worked in thedllowing types of institutiors:

(@]

General Further Education Colleges

(@]

Sxth FormColleges

(@]

Adult Education Colleges

(@]

Work-based Learning Providers

(@]

Independent Glleges

(@]

Specialist Colleges (e.g. Lavaked, Drama, Art)

Prison Hucation

(@]

Unfortunately, it is alrost impossible to be precisabout the numbers of FE staff who work

acrossthe sector. Workforce data statistics are notoriously sketchy and incomplete (ETF
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2014;2015a;2015b;2017; Hutchinson et al, 2014). This is hes=a

O«

Thee is no mandatory or stalardised system of collectig FE staff data

(@]

Many smaller organisains do mt hold government contracts and remain largely invisible
from official listigs(Sinpson, 2009)
0 Existing workforce surveys are based on vampisubmssions (ETEQ19, 2018; Q14).

Consequently, attemptto estimate the teget population in E are tentéive at best.

5.10.2 CHOICE OBAMPLINGSTRATEGY

WithoutaseOl f f SIRNIYIFARAa 0 Q 2F adl FF Ay (KSdom9 &SO0?2
stratified, clustering, quat) wasruled out in favour ohon-probability sampling. The two most

popular brms arepurposive samplingnd convenience samplingurposive sampling was

discounted on the grounds that samples were not-pedected. Theefore, @nvenience

sampling waslwsen lased on staff availabili. Trochim (2006) argues that convenoen

samplng has gained widespread acceptance in the sodiahses. Creswell (2003)eits

advantages as:

[@]3

Encouraging maximum participation and ecage;

[@]3

Realucing the time taken t@earchfor suitable participarg;

[@]3

Greater flexibility to plan around thschedus of busy participants;

[@]3

More economical on time ahbudgets than other samiplg methods

There are also drawbacks to convenience samplaseSheparticipants are seléekcting

(both in the scoping exeises and main survey), the samples rhald chaacteristics that
distinguish them from the targetgpulation which preventstandard generalisation (e.g. they
are more motivated, more disgntled, dc). This form of volunter biasrisks distorting the
findings, either by exaggerating or mingimg a poperty held by the target audience. However,

it wasfelt that these concerns @NBE 2dzi ¢ SAIKSR o6& (KS YSiK2RQa
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5.10.3 PRIMARYPHASE SCOPINAEXERCISES AISBMPLING

Scoping exercises saied attendees on a number efternal taining and conferencing events
that took place between March 2013 and June 2d1the South ofEnglamdl. A majority of staff
came from colleges in the Soubh Englancand London; somwere asodrawn from colleges
andspeciailst institutions in the Midlads and the North; and #&w worked in collges from the
East and West of England, aindm Wales. As all participants were attending professional
development events, there is a posdiyilof respondent bias e.g. atf may bemotivated, or be
mandated toattend, or work in finagially secure workmevironments which are supportive of
professonal development, factors that may influence responses towards the questionnaire
items. Notwithstaading,smping exercisewere treated asexploratory. Figure 5.12 prales a

brief overview ofthe samples from ezh scoping exercise. In total, 163 respansere

received.
Fig 5.12 Scoping Exercises, Samples and Details
Date Topic & Data Type Numkber Respndent Details
22nd March2013 Reaction to Lord 8 Location: Guildford
[ Ay 3T AafRepo a Drawn from a sanlp of 96 delegates at a national
Quantitative with professional development conference; mix of
qualitative gotion lecturers, managerand senior managers; from sik
form andFE colleges, and a small numbéprivate
providers including FE congamts and members of
professional FE assocatis; participants drawn from
across the South, Midlands & North, with some
representation from he Easof England
300 Augus 2013 Definitions and Ideas of 29 Location: a large General Further Educateollege in
Professionism Surrey. Mainly an audience of ftiline and parttime
Quanitative & some lecturing staff with some sthon management
qualitative data responsibilites.
Reseacher travelled to college site
25h Octdoer 2013 Issues Affecting thel~ 22 Location: A larg sixth form college located in the
Sector South of England
Quantitative data Researcher travelled to college site
21stMarch D14 Issues Affecting #h FE 29 Location:Guildford
Sector Drawn from a sample of 78 deleggs at a national
Quantitative data professional development cderence; mix of
lecturers, managers and senior managers; from six
form and FE colleges, angmallnumber of private
providersincludng FE consultants and membeffs o
professional FE associations; particifsadrawn from
across the South, Midlands & N, with some
representation from the East of England
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21stMarch 2014 Professions, Prestige dn 17 Locdion: Quildford
Status Drawn from asample of78 delegates at a
Quantitative data professional developmerconference; mix of

lecturers, managers aneksior managers; from sixth
form and FE colleges, and a small number of privat
providers includig FE @nsultants and membersf
professonal FE associationgarticiparts drawn from
across the South, Midlands North, with some
representation from the Ea®f England

26 March 2015 Professionalism and 27 Locaton: Lordon
Professional Status Drawn from a samplef 99 attendees at a national
Qualitative data professionabdlevelopment conferengemix of

lecturers, managers and senior managers from sixth
form and FE colleges, and a small number of privat
providers including FE consultants and membérs o
profesdonal FE associations

9th June2015 Reputation of FE 31 Locaton: Croydon

16h June 2015 Teaclers Mix of teachers and managers from sixth form and
18" June 205 Qualitative and colleges in London & the Southith afew from

250 June 2015 Quantitative data colleges fronthe West ofEngland, attending a series

of third party professional development enes

Procedure

The researcher attended eaclithese events. The questionnaire was circulated to attendees at

the start of the day, with a wbal instruction on what theipurpose wa, and how their data

was to beused. While names were added to the gtiesnaires on a majority of occasions, all
participants were notified of the confidentiality of the data and its compliance with University

of Brightan research guidelineuesionnaires were collected attheend afK S Rl 2 Qa4 S @€

and transferred to anxxcel spreadsheet for data analysith namesemoved.

5.10.4 SECONDARKMHASE; MAIN SURVEY ANSAMPLING

The survey was designed and hosteshgthe Fluidsurveys softwre platform and data was
stored on a secuw server managed by the same companya&eline targetf 300 respondents
was set foithe online survey which is an appropriate size for factor amalf@omrey & Lee,

1992).Therefore multiple distribution channed far the survey were sought.
Figure 5.1%resents a list of these organisatiomgluding details of the target audience and

date of circulation. These included tBglucation & Training Fodation (ETF), the Association

of EmployerLearning Providers (AP) the Unversity College Union (UCBhdanumber of
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smaller research networkaish as the London Learning & SKikearchNetwork. The survey

was opened on 24 June 2015 and was finally closenl 28" Sept 2015.

Fig 5.13 Survey Gitribution Srategy

Organisation

Target Audience & Formta

Total Possible Circulation

Date Published/Set
to Membership

Educators inLifelong
Learning Group]

community. Comprises FE and
HE teacher trainerand
researchers. Published to
websiteand promoted in
circulas.

TELL gnap had 220
members who represent
the teacter training
community a&ross FE and
HE insitutions.

[XXXX] Consultant | Published to her CPD 1500+twitter followers 24.06.15
and Author noticeboard on website.
TELL (Teacher Teache training and research | Reported in Jan 2016, theg 26.06.15

FE Comunity (FE
News)

A national online blog and nesw|
outlet for the FE community

64 views

Published June 28,
2015

UCET (University
Council for
Educating Teachers)
Chair

Orientated to higheeducation
staff. ITT tainers work vith FE
staff.

Represents ITT dfefrom
over 130+ universities

e-mailed 29.06.%

Brighton University
ITT Consortium

Represents 6 colleges in the
university ITT partnership

6-12 ITT staff plus others
to recommend.

e-mailed late Jme
2015

Private CPD &
Conferencing
Company

all staff on mailing i,
approxmating to 6@0
responses.

A secad email to all staff
development managers with a
request to circulatea all staff.

list, teaching staff at all
levels of the organisation.
250 staff development
managers listed on
database.

Lirked In Allcortacts2 y (G KS NXB| More than500 Sent July 2015
Linkedin network- professional| connections
community

NewbbblesLtd, e-mailed link and cover letter tqg 6,000. Approx. omailing | e-mailed on folbwing

dates:
06.07.15-09.07.15

ETF (Educatio&
Training Foundation)

The professional assegion for
Further Education

Thewhole FE sector
(those on its membership
list/ directory). At the
time, its membership arm
had 17,000 membe:

Blog writen to
advetise survey,
published 08.07.15 on
ETF webs#

Westminster CPD
Group, lead
convenor

HE and-E network community

July newsdtter circulated
to 20+ members

Sent 11.07.15

LSRN [Learning &
Skills Research
Network], London,
lead conveor

Learning& Skills Reearch
Network, emailed as circulato
membeiship.

50+ members

e-mailed 24.07.15
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AELP (Assation of | Represents members of the Circa 3,500 members August newsletter,
Employer_earning | work-based learning secta connect,issue
Provides) community 95, p3 sent 31.07.15
UCU Policy Officer | Email link embedded in 116,000members awul 11.09.2015

monthly circula branch offcers

went out in the Fiday email to
allmembers and inke email to
Branch officers

The Campaign Update email

which is sent out to members
every Friday

5.11 Ethical Issues

h Q [ry§2011) citing Gorard and Tayl¢2004) suggsts that ethics should be viewed terms

2F (KS Wl dzI f ihérés@archplaBing @ N3pahgilltityn resdarchers to choose
methodologesd (i 2 A/0 UIIK S g 8ABA il KISY & (i dzBzE 8 & A RF D8 thd8dDIk i 0
terms, a mixednethodsapproach provides part of this i@ Qa SGKA OF f 2dza i A FA

Given the sample characteristics, and the purpose of the research, éintiagatedthat this

study would not miseserious ethical concernélthough participant responses demonsteat

that professionalism was both an emativand contested topic, these were not believed to be
issues that threatened their welleing. That saidt was inportant thati KS & dzNJ@S & Q&
construction and accompanyingstructionswere sensitive tathe potentialfor patticipants to
react negatively totie exercise. All questions and instruments were subject to the critical

scrutiny of my supervisors andher knowledgeable stdfat the Univergy of Brighton.

Thisstud02 YLI A SR gAGK (KS ethigdp@id fohréséagch. 2 Summaxod K (i 2
the issues is presented belowppendix 7 refers to the completed ethics checklist for research

approwal.

Informed Consent

Ly WA YyeBrigsSNOMIIR  SnimificdNdErt 0btRis iritatiorg was attached to therbnt of

the survey setting out thexpectations of the research process. All participants were asked to
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respond to a link in these instctions conirming theirintention to paticipate.

Noteistake of Bw! Q& 3JdzA Rl YOS 0 H 1 MM Zesdaghers gyst take/ F 2 NIV €
the steps neessary to ensure that all participants in the research understand the process in
which they are to be egeged, inaliding why tteir participation isnecessary, how it will be

used and how and to whom it will be reporte¢this guidancevasincorporated into

participansCnvitation to participateand accompnying instructiony

Online survey: On the fromtage wa a statenent aout the purpose of tle project, how the
datawas used and storednd a statement of anonymity and eeent.Bytaking part inthe

survey,participantconsent was assumed.

Management of Data

A data analysis plan was producediimelwiththe recanmendaions made in Glasow2005).

These guidelinesstablish that:

O«

Survey datahouldbe stored on a priate and secure web servarhichis password

protected

O«

Participant datsshould beanonymized

O«

Datashouldonly be shared with thoseho aredirectlyinvolved with the researciprocess

O«

Datashouldbe kept for its intended (and approved) use onlyith personalised data

deleted 6 monhs after PhD approval.

Confidentiality & Privacy

A number of considerations to ensure confidentialivereimplemented:

O«

Participant names wer@ot required by the onhe survey. Each participant was

automatically assigned unique reference number lipe software

O«

A standard confidentiality / privacy statement was agreed and added to each flyer,

docunment or @rresponcencewhere there was an intation to participate
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0 Data storage was compliant with the Data Protectiet 1998 (prevailing legislation)As
such, it was not intended for sharing or dissemination in its raw state outside of the

research pocess, hough itsusag was intended for pulitation in anonymous fan.

Insider Research

Theresearcher, who word for a Sussex based FE Collegas awareofthe L2 § SY G A € WO
2F Ay S NBendig o a/d#S i | Ayh 2 v &hs e adrdsshidiith @doveling S O
statement whech read:W ¢ K A & epeladert PHDXggeRrch project that is being undertaiien

the Doctoral College, USWNE A G & 2F . NAIKG2Yy Q

As the researcher hasany years of working iRE there was an awarenegbat these
experiencesouldundermne the integrity of the study interm8 ¥ WO2Yy il YAY Il GA 2y C
(1996) identifesthe need for reflexivity to redress thisequiring the researcher to constantly

check findings, emine possible sources of error ané, ar engage iteratively vih the data

to confirm emerging findings.

5.12 Data Analysis

5.12.1 COMPLETEQUESTONNAIRES

Data was collected between Junel®and September 2015. Figure 5.14 presents the response

rate based on total completions as agportion of total responses.

Fig 5.14: Response Totals and Completion é&at

Total Responses | Total Total Partial Zero %
Useable Useable Useabe completions | Completion
Regonses | Completions | Completions

536 461 320 141 56 60%**

*Data drawn from FluicGurveg Online Software
**pased on ompleted questionnaires only/ total respses

In total 536 questionnaires wemreceived. 19 were from university staff and neaherefore

excluded. There were 56 zero completions. This left 320 fully completed gueaires with a
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60% completia rate (it was not possible to estimate the respge ate from the target
population & this was not known). Statistical data wascatdted from the full set of 461

useable responses, using SPSS protocols for missing s Yshva R G F Q

5.12.2 QUANTITAIVEANALYSIS ANBRESENTATION DATA

Daa Analysis Tools

The raw data fronthe Fluid Surveys online platform was importatb SPSS v22, Nvivo Pro 11

and MS Excel for further analysis.

To use parametric tests, winoffer greater statistical pwer than non-parametric testgField,

2013) certain assumptions were made:

 Thedatag | & ( NBriteiv&CRD | ¢EkkadhingWith previousresearchdza Ay 3 | | f £ Q3

professionalisnscale (see Wynd, 2003; Carlarhewis,2009).ThoughLikert scalesre
attitudinal and use ordinal datagintervals béween ratingindicators cannot be presumed
to be metrically equalXhe use of paranatric testing is common ithe analysis oLikert
scaledata (Lubke & Muthen, 2004Vadgae & Khainar, 2016) especially \were ratings are
scored and aggregated to produce & dzY Y SR & O |ptoféssionhlianschlgandl | £ f Qa
Y2dz02y Sy Si alcapiediscaleH nnco &2 OA

1 The datawvasnormally distributed (see Section 6.3.1). Plots for @les inthis study
followed a bekshaped curve

f Sampleslid not differ greatly irterms of their variance (testedi A y 3 [ S@Sy SQa Sjj

variance tesk

In addition,using a large number of data cases means that there can be some violation of these

assumjpions without compramising the usef parametric tests(Field, 2013)

Given that he population is not weltlefined, there was no presumption of representativeness
between the findings for this sample and the general FE populafisrhe sample was nen

random the findingsrefer explicity to the sample alone.
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Quantitative Tests

A mixof data tools were used in th study. Exploratory factor analysis (EFA) was ereglty

testthe fiveF I OG 2 NJ & G NHzOG dzNB 2F | f f Q& dxalrhadihd 2 yy I A N
empirical relationshpsbetween professionalism (HPS scores) and gaattéudes and capitals.

Three forms of regression analysis considered the effeétsapital on professionalism:

Binomial regression (the effect of capital volume on pssienalisn), multinomial regressio

(the effect of capital structure on professioliem) and stepwise regressidmain structural

predictors of professionalism). Ingpect of capital structure, ateans cluster analysis with

squared Euclidean distanceRn 2 | &garlthén was used to gnap respondents based on

volume and composition afapital at individual leveBcales were-gtandardised to ensure
comparability. Far clusters based on different combinations®fA 3K Q 2 NJ Wf 26 Q SO+
sociocultura capitalwere uS R @ W1 & Bé&pial washiktéprhirkd by comparing an

individdzl £ Qa & 02 NB 1. SocieOkd8 GQENIIA G OF LIRS £ NBod2 Iy A & S
between material and nanaterial forms of capital and was calculated by averadiega
standardisedsocial and culttal captals. Oneway ANOVASs andtésts were usd to examine

differences in pofessionalism (HPS scores) for selected structurgbias.Chitests of

association were used to examine the composition of different mersiiprgroys. Folbwing

Bourdieu (B84), mrrespondence analysis (CA) was used tm@re the relationships betwee
NBAaLR2YyRSYy(GaQ aiaNHzO UG dzNhaf haliti®s,auding segfed btryidRurall K S A NJ L
LINPLISNIASAE YR O2RSR é&&hafesbrainS A ¢y 8 2 DRiB QK 0 W5
the coding for this rercise are presept in 69.1. Codingisedfor the CA calculation is

presented in section 6.2

Corrections to tests took the fédwingapproach:

Ox¢

ANOVA usedthe TukHS G Sad | yR [ Sapéariagea GSad 2F Sljdz
InteractionMain effects wereexamined using the Bonferronorrection

Chisquared tests are corrected using the Bonferroni method

Frequenciesn correspondence tables wereeightedand standardised using agires of symmetric
normalisation.

O« O¢ O«

Coding protocolfor all variablesare highlighted in section 3.3

Sgnificance

If a statistical test indicates that the differericassociatiorbetween samples is large enough
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that it isunlikely tobe caused by chance/ranchned a = | Wa il iy &Ed A RbE T 8NBY
assaiation is concludedCommonly, this is when th@obability value (pvalue) is less than 5%

(or 0.05) or to be specific, wén aresearcheiis confident thatthe difference has a 5% or less

chance that it was caused by chandactors. A 0.05 level of sigincance is the defalt level

accepted for nordirectional hypotheses. Nadirectional hypotheses (sometimes called two

tailed hypotheses) are ones that predict#ference or association, but do nandicate which

direction this diference/ association W fall. Two-tailed hypotheses are usual whendfstudy is
exploratory(asthis one i3 andwherethere are no cleaempirical or theoreticakeasons for

choosing a dectional(one-tailed) hypothesis.

Qualtative Analyss

The ug of Nvivo Pro 11 and $Excel werased to code thejualitative data, using nodes to
represent key themes and arranging thdserarchically Thisprocess adapted an open coding

protocol by Mles & Hilberman (1994) which entailed:

O«

The researchesearchinghrough the statementselating to the relevant question and

coding eat word, phrase or idea to a category

O«

Refining/ develomg categories to fihew themes/data

O«

Developing parent codes @h summaised offspring codes using a maat postcardsystem

(chosen for its flexibily and ease of usg)

O«

Entering final codesito MSExcel and rehecking these against 10% of the dataeet

accuracy/reliabity. Where categories and codes misalignéese wee amended

O«

Developing nodesiiNvivo Pro 1 to represent the key themes, ahcrossreferencing
responses against dem@phicand occupational variables (imported from Excel) to

investigate similaritieglifferences between staffing groups.

NonRespons8ias

Nonresponse bias is a pattial issudor all suveys(Atif, Richards & Bilgin, 201ahd occurs
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when thereis a sk of differences between actual and potential respents. Respondents
might bemore motivated, more interested or maye in siuations that make full particigtion
more lkely, allof which can introducéias. Unfortunately, these effects are difillt to
estimate. One recommendation is to follewp nonrespondents to establish thesasons for
non-participation(Porter &Whitcomb, 2009; however, due to time castraints, ths was not

performed here.

Missing Data

Missing data was planned for advane. Participants wereequiredto complete one section of
the survey before movintp the next section. Open ended (telzased) reponses were

exempted from thisand remainedvoluntary.

In respect of the sttistical analysis, SPSS protocols to rathstwise deletion were observed. In
accordance with reported good practice (Bakker &Neérts, 2014), outliers were left the

dataanalysis and reporting.

5.12.3 RELIABILITDATA FORMAIN SCALES

When congderinga scéde in a new contextit should te retested for internal consistency

(Cohen, Manion & Morrison, 2000). The practicelbd A y 3 / NPy ol OKQaing f LIK I
scaleconsistency is webstablished Gliem & Geém, 2003;Tavakol & Dennick, 201De Vaus,

2002). Reported in Gliem & Glief2003, Nunnally (1978) sugests 0.7 is a conventional

threshold for the reliability ocales in educational research, wHiaraphBenson & Schroeder

(1989) andGarson (2009)believe 0.6s acceptable for exptatory regarch.

I FEtQa t NRAGHPBYRalghility A & Y

Figure 5.15 presents traphacoefficients for the 15tem H f f Q&4 LINRPFSaaAir 2yl f A
Q265, Q26.60Q26.8, Q26.9, Q26.11, Q26.12)26.13 wergeverse sored.
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Fig 5.15 Reliability Data foProfessionalism Scale @isubsales(Cronbach scores)

Cronbach
Scale N* Mean SD Cronbach
(if 1 ifem deleted)
Hall (criginal scale) 346 3.18 5.76 0.60 0.61
Blau-Hall (composite scale) 346 3.24 7.67 0.73 0.75
Autonomy (AT) 346 2.78 2.14 0.47 0.54
Profession-as-Referent (PR) 346 3.26 2.04 0.36 0.40
Beliefin Public Senvice (PS) 346 3.36 1.95 0.44 0.39
Belief in Self-Regulation (SR) 346 3.20 1.97 0.42 047
Sense of Calling (SC) 346 3.29 2.02 0.46 0.49
Commitment (Blau Scale) 346 3.25 4.49 0.84 0.83

*N=valid cases

The overall reliability for the HPS was 0.8jch inproved to 0.61 with item deletionThis is

lower than other reported studiegsing the BPS(Hall, B68; Snizek, 1972; Gan & Lewis, 2009;
GK2dzZAK O2yairaidSyl

Swailes, 2003; Wynd & Gotsth2n n n 0 X

(1972) initial pilot of33 university teaching facultyhile the saleexceeded the 0.6 cuudff,
BFA did not poduce a @an fivefactor strucuNBE @ C2f f 2gAy 3 { dtémh f S &
commitmey i a Ol fS g+ a adzoadAddziSR F2NI I I ffQa

reliability for HPS (Bladall) t00.73. Tls composite scale was subseqtlgrused inthis study.

Reliability estmeSa 2 F 1 I f f Qa

g AGK |

OHAN

{ Sy

2 N 3 A yderfine % pdeor{036 tb &47), iNd y 3 ¢
O2yUNI 4G G2 GKS KAIK NBafe dfl0.84)Iferh debetio? ohigodestly dzQa  C
improved the reliability of PRnd SR subates, but sbstantively raised ta AT scale to 0.54

Scailes (2003) states thalphais dependent on the length of the scalegcreases with longer

scales, but is leggliable for shortened scales (Maus, 208). In repect ofshort scales,
5 f f QthalF2020BonfiEn a reliabilityof 0.5 as acceptable. Thereforeyérified confidence

in the use of two of the five subscales: commitment and autonomy (with theoveinof

Q26.11). PS, SR and PRescdld nd achieve acceptable reliabilignd were no reported on.

Cultural Capitakcale- Reliability

8 items comprised the cultal apital scale (Q4, 5, 23.1, 23.2, 24.1, 24.2, 24.3, 28et}ion

5.8.2(p138)gives details of the scale.
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Fig 5.16 Reliabiity Coefficient- Culturd Capital Scale

Cronbach
Scale N* Mean SD Cronbach
(if 1 item deleted)
Cultural Capital Scale 366 N/A 4,14 0.67 0.72

*N=valid cases

Scale items converted to Z-scores

An alphacoefficientof 067 (see Fig. 5.168uggested that the scale had accdptareliability as
an exploatory tool (Sharma & Wagh, 2019; Saragthal, 1989) It was decided not to eliminate
Q4 (Highest Education Qualifications) piés being the weakestem, as this would ha

underminedthe mé a4 dzZNB Q& O2y a i NHzOG Ot ARAGE D

SocialCapitalg Reliability

The social capital from Kouvone al (2006) comprised i&ms (Q30.1, Q30.2, Q30.3, Q30
Q30.5, Q32.1, Q32.2, Q32.3The med dzNB & i | LJaspect®ifsddid chgal] iglading
membership in local networks, trust, tettive DG A 2 Y 2 R A @S NB(Kouvener ef &
2006, p259).The alphacoefficient is presented in Figai5.17. A figure of 0.91sggested that
the scale had high relbility.

Fig 5.17: Reliability CoefficientSocial Capital Scale

Cronbach
Scale N* Mean SD Cronbach
(if 1item deleted)

Social Capital Scale 342 3.6 7.37 0.91 0.9

*N=valid cases

Symbdic Caital

The symbolic capital sleawas adapted from items in Jameson & Hil{2006) and Hill (2000)
andcomprised 9 items (Q35.1 ®6.9; Se&setion 5.8.2, p139Y. A figure of 0.71 sugestedthat
the scale had good reliabilifgee Fig. 5.18)
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Fig. 5.18: Reliability Coefficiet ¢ Symbolic CapitgWork Status) Scale

Cronbach
Scale N* Mean SD Cronbach
(if 1 item deleted)
Symbolic Capital Scale 257 3.26 4,78 0.71 0.72

*N=valid cases

5.12.4 FACTORANALYSIS AHALIS PROFESSIONALISIZALE

Exploratory Faor Analyss was conduted to test the fivefactor strutO G dzNBE 2 F | | f £ Qa
professionalism scal@ppendix 9 sks out the considerations and@cedure for undertakig

this. The results only areeproduced here.

Usingthe original 15 item questionnaire, expldory facor analysigusing Principal Axigjith
oblique rotation revealed five factors with an eigenvalof 1.00 or above accountingrf53.4%
of variance KMO=0.65; Bartlett (105)578.23; p<0.01). The factstructure proved to be
unstable, with ony 1 of 5 factors Public Service) achieving tle desired3 item loadings of 0.3 or
above. Sense of Calling@)ProfessiorasReferent (PR)and SeHRegulation(SR) hadnly two
item loadings above 0.3, while SC andsbBscaleshoth had crossloadings above 0.3.

Rerunning the malel by substituting BldzQa 02 Y Y A in¥68 yI-if {aQbdcdlp®stored
the five factorstructure (KMO=0.77; Bartlett (136) = 1230.p20.01) accounting fcb5% total
variance, though loadings were weaker thtainse reported in Swailes (2003) and Wiemm
(2007). Factor 3 (seifegulation) was less stablgith item Q26.3 loading weakly at @.1<0.3),
and with a significant crodsadingof 0.45 from Q26.12RRsubscale).

5.13 Summary

This chapter started with statement of the research aims and hypeses, he latter
developingout of the core questiongenerated from the literature revieWChapters 24).
Li GKSyYy Y2 @SR cige oficBncejit fBamewdrkzine tie rationalfor
using a Bourdieusiateld analysis to investigate professioisah. Itprovided two

methodologcal foci: a mapping dhe social positions of FE agents ardexploration of
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FASyidaQ LINE 3 Sdawikhgtlyidudtification dok aindxed methds analysis was

made includhg the reasons for adopting a concurrer@steddesgn. Primary (scopm

exercises) and secongda(main surveyjnethodswere then eyplored in detail, examining

their rationale and constrction. Sanpling and survey distribution were nediscussed

Finally, method of data collection and relevant ethicansideraions were eplained,

including statistical@stsand scale reliabilitied. I t £ Q& LINPFSaaAiz2ylfAay &ac
strengthened by subiguting Bl dzQ&a i $Y O2 YYA G YSyWensa @ctafli®@ F2 NI | |
subscaleto improve the overall reliability ohie HPS. Onlgommitmentand autonomy

achieved reliabilitg dzi 2 ¥ | | fThe@eiairindzubscledpdblicservice,
professionasreferent and selfregulation- were droppedfrom the final analysisThe next

chapter moves on to presenting the fimgys of he quantitative data generated by the

main survey.
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Chapter 6- Analysisof Quantitative Findings

6.1 Introductionand Headlne Findings

The previous chapter discussBdK S 4 (G dzRe Qa4 NB &SIk NOK RSaiAday:

rationale for daa colle¢ion. This chpter begins with an overview of the headline findings

againstthe sixhypotheses tested in this chaptdfollowingthis, an eamination of each

hypothesis is ndertaken. The chapter concludes with a summary of the findings.

HEADLIEHNDING.
The reporing of quantitative data is organised around the followingdtheses:

Hypothesis 1: ProfessionalisnWwill significantly vary with employment contract,
educaion and professional membership

This hypothesis wasartially supported Professiamalism was sigificantly higher for
members of professional associationgtimon-members. There was no main effect of
employment highest éucational qualification or teadr certification on professionalism.

Hypothesis 2: Professionalism* walignificantly vary with career and employer attitudes
This hypothesis was supportedrofessionalism was significantly postivcorrelded with
career intentions and employer anchreer recommendations. Professionalism was
significantly negatively cortated with turnover intentions.

Hypothesis3: Professionalism* will significantlyary with work status (symbolic capital)
This hypothess was supprted. Professionalismvassigniicantly positively correlated with
work status (symbolic capital).

Hypothesis4: Professionalisnt will significantly vary in relation to differences in
econanic, cultural and social capital

This hypthesis wasupported Economic, cultural and social ¢&gb were significant
predictors of professionalism.

Hypothesiss: Professionalisnt will significantly vary in relation to structural
characteristics of thd=Eworkplace.

This hypothesis was suppodeThere wa a signifiant effect ofjob role, trade wion
YSYOSNBEKALIZ AYOGSNYFf O2YYAI( (of&edylSHwachidg®
on prafessionalism.

Hypothesist: Constructions of professionalismwvill vary with social position in the Field
Thishypothesis vas supported FE staff construgirofessionalism in one of three main
ways: expertise, service ormpliance, with preferences depndent ontheir position in the
FE field.

*Professionalismefersto sefNJ G Ay 3a& 2y nhlibnf Sc®@@EPS) NB TS &
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6.2 Sample Profile

6.2.1 DESCRIPYESTATISTICS

Figure 6.1 gives an overview of the sammiefile broken devn by denographic and

occupational characteristics.

Demographic Profile:

A majorty of FE respondents were female (65%)jtel{91%) ad aged 45 ad over (74%). The
gender and dtnicity splits were broadly in line with the national profile (Educatiofr&ning
Foundation, 2@9), but the sample in this study was slightly older (aroafiéth report as U35
nationally comparedo 8%in this survey (EEF, 2018).

Respondents were wWeeducated, with 8% of respondents holding a qualification higher than
aLevel 3much higher tlanthe national profile estimatef 79% (ETF, 2019, p5&1%teachers
held a main qualification at Lev6 a higher, approxmately50% higher than national
estimations (ETF, 201p51).

84% had a recognisddll teaching qualifiation (eg. PGCE, Cditiate in Education or Level 5
Diploma), higher than the 66%ported nationally* (ETF, 2017, p29). Tiember of certified

staff rises to 88.4% after includi partlj dzt f A FASR® WhiKSNR GSIOKAyYy3
Guilds TDB awais and univers$y certificates. Only 2% reported no relevant teaching

qualification compared tdl0%in the FE workfore (ETF2019, p52). 9 in 10 respondents had
fiveormoS &SI NBEQ SELISNASYOS 42Nl AYy3a AY COT 1 AY

*National estmations vary bewveen 6680% depending on provider type, sampling frame an
whell KSNJ a6+ TF WYunlfiddliok § 3 i geqid€a2011; Hutchinson et al,
2014 ETF2015; BIS, 2012).
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Fig 6.1: Sample Profile

Demographic Characteristics Occupational Characteristics
Characteristic N % Characteristic N %
Gender 346 Organisational Tenure 345
Male 117 34% 0-3 years 56 16%
Female 225 65% 4-5 years 24 7%
Prefer Not to Say 4 1% 5-10 years 123 36%
10-15 years 66 19%
Ethnicity 346 15-20 years 34 10%
Non-White 22 6% 20+ years 42 12%
White 315 91%
Other 9 3% FE Setting 346
GFE & Tertiary Colleges 292 84%
Age 345 Sixth Form Colleges 22 6%
U35 26 8% Adult & Community Provi 12 3%
35-44 65 19% Work-based Learning 8 2%
45-54 138 40% Specialist 8 2%
55+ 116 34% Other 4 1%
Education 340 Contract Statu: 346
Up to Level 3 14 4% Permanent 312 90%
Pre-Degree (Levels 4,5) 41 12% Temporary 34 10%
Degree (Level 6) 116 34%
Masters (Level 7) 150 44% Employment Status 335
Doctorate (Level 8) 19 6% Full-time 228 68%
Part-time > 0.5 76 23%
Certification (Teaching Qu 346 Part-time < 0.5 9 3%
Fully-Qualified 296 84% Casual & Agency 22 7%
Partly Qualified 15 4%
None 5 2% Work Role 346
Other 30 10% Senior Manager 31 9%
Middle Manager 69 20%
Experience (in FE) 346 Teacher 225 65%
0-4 years 29 8% Workplace Assessor 3 1%
5-9 years 79 23% Learning Support 5 1%
10-19 years 151 44% Technician with Teaching 1 0%
20+ years 87 25% Trainer/Instructor 6 2%
Other 6 2%
Teaching on Non-Specialist AI 378
Yes 191 51%
No 187 49%
Teaching Hour 251
< 15 hours per week 84 33%
> 15 hours per week 167 67%

Note: Percentages have been rounded to the nearest whole number
Sample profile is based on the entire respondent set. Sample sizes may therefore be different to those quoted in specific statistical tests
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Occupational Pfile:

The average teure of respondents at their main organisation was 124 morwhgjst over 10
years,ranging from juse few monts to more thar20 years. Almost a quarterad 5 years or
less; just over a third had between 5 and 10 years; and riiane 40%had 10+ yearsThe
majority of respondents @) were drawn from General Fher Education Collegesd
Tertiary Insitutions, with the remainde (16%) from sixth form cadiges, adult community
learning providers, private training providers, oftear edu@tion and speallist colleges (e.g.
land-based, arts, dramapnd a small nundy of independent condtants (not showi.

Therefoe, this study des not claim to represent #hfull breadth of FE work.

The vast majority of respondents had permaneantracts (90%) and merthan twothirds of
respondents were fultime. Almost twaothirds (65%) of respondesitvere teachers hile just
under a third (296) occupied management pdsiis. This ishigher than the national profile

(ETF, 2017), but expectediy, as e study did nbincludebusinessupport staff who

represent 15% of all contess. *Learning support workers, trainers, assessand techniciamwith teachingvere

grouped aséurriculum support worketldue tolow sample sizés These roleare linked by their curriculum focbst have a

narrower set oturriculumresponsibilities than teacheesd areusuallypaidless

Approximately half (51y©f respondats claimed tohave taught on a programme they felt

ungualfied to teach, whildwo-thirds taught more than 15 hours per week

ProfessioneBMemberships:

Staff were asked about their mdrarship of five different wordbasedorganisations:
professional bdies, trade umons, external forums, internal committeea@dwork social clubs
(see Figure 6.2).

Fig 6.2 Percentage Mmbership of Occuational Bodies, Networks or Clubs

Characteristic Y N

At least one membership 90% 10%
Professional Body 44% 56%
TU Membership 64% 36%
External Forum 41% 59%
Internal Committee 34% 66%
Work Social Club 4% 96%

N=400

Coding: Member =1, Non-Member=0
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9 in 10 FE spondents were members of &east one professional group. Lessihalf of £
respondents (4%) belonged to a professiahbody, suggesting that these did not play an
influential role fo most staff. Mend SNBE 2F LINRPTFSaaArzyl {=182BRA S a
p=0.031) and were merK A I K & S @)zCR:53, =R Mpthan nonmembers.

The sample was highly unionised. Almost twwds were in a trade union compared to 48% in
the wider education setor (Department for Business, Energy and Industrial Strategyg)201
Significat RA F T SNB y g8 31303/p h @5 n w8 Z[5] & Ib4i2d&B.004] and job
NE 28] =@0.1, p<0.001] were found. There were fewer U35s, new stagied managers
amongst members, but higher numbers of older staff (> 45 years), teachetbasel of mid

tenure (515 years).

Only 4 in 10 respondents were members of external forums or networks. Managers were
significantly more likely to attend theseK | y (i 3[B] 6 £396)J<0.001]. Middle managers
were overrepresented by 60%, and senmanagers by almost 65% (against theected
average). Conversely, teachers were unepresented by almost 40%. Attendees were
significantly more likely todfulktime thanpart-G A Y'33] =17.57, p=0.001] and on lower
gpSS1fte (S PKF8PHp=0.a08.Ra ®-

Just over 3 in 10taff sit on internal committees. Expectedly, managers were ogpresented
@3] = 65.39, p<0.001], while those on higheaching loads)1] = 12.77, p<0.001] and part
0AYS O233)i=-Nb.9{ipa0.061] wergnificantly undefrepresented. Membes were

Kl

0SGHGSN SRUDI B SiRu ®dbn = LI 1 dn m3BB=10.38F=0026NB S E LISN

however, there were no diffrences in agdenure or trade union membership with nen

members. Few respondents stated thieglonged to a work social club

6.3 Headline Findingg Are FE Staff Highly Professionalised?

6.3.1PROFESSIONALISM

Professional attitudes for FE staff wenglmerthan-average (see Figure 6.3) with an overall

mean of 3.24 (>midpoint=3). Just over h&lB%) scored above the mean. Althougls
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adz33SadSR GKFG Cc9 adl FF LISNDsohindiGak stiophigSYa St @S a
Ff A3y YSyld o asiodal modef ® MAY LINRIFISQA F aaSNIA2Y GKI G
correspondent with highereMels of professionalisation, this rdsoffered little compelling

evidence that FE staff were highly professionalised.

Fig 6.3 Professionalism: Headlirigata and SkewnssVieasures

Measure N Mean SD Skewness? Kurtosis®
Professionalism 346 3.24 .45 -.34 -.02
Dimensions
Commitment 346 3.48 .90 -.47 -.17
Autonomy 346 2.96 .93 .01 -.51

Note: Mean represents a scale of 1 (low est) to 5 (highest)
& Standard error of skew ness statistic = 0.13

b Standard error of kurtosis statistic = 0.26

Note: Professionalism scores were slightly negatiskgwed It fell within accepted parameters for
skewvness (+2) and kurtosis (+3) and meant that the data could be treated as normally distributed
(George & Mallery, 2010).

Commitment wa the strongest of the five dimensions measured (M=3.48), while autgno
was he weakest (M2.96). The results for belfen public service (M=3.36), segulation
(M=3.29) and professieasreferent (M=3.26) are not reported due to lowlrability (Crotad
<0.50).

6.3.2COMMITMENT

The FE sample has a higher than average ctmenit (M=3.8, n=324. 65% scored higher
than thescale midpointvhile more than a quarter (27%) scored belo@loser inspection of the

a Ol fe®s)However, reedsa mixed response set (see Fig6rd).

Fig 6.4: Response Profileder FE Staff on the Blau Commitment Scale

Dimension; Commitment

Question Item Mean Agree Disagree Neither
Q27.5 lam disappointed that | ever entered my profession* 3.95 8% 74% 18%
Q27.2 | definitely want to make a career in the profession lam in. 3.73 63% 12% 35%
Q27.4 | like this profession too well to give itup. 3.45 55% 20% 25%
Q27.3 If | could do it all over again, | would not choose the same profession* 3.26 27% 50% 23%
Q27.1 If I could go into a profession other than the one lam in and which paid the same | probably would* 3.01 38% 33% 29%

*iterms are reverse scored
Percentages have been rounded to the nearest whole figure and may not total 100%

terns organised fromhighest to low est mean
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Almost threequarters (74%) did not regret entering the FE sector (Q27.5) and just under two
thirds (63%) wanted tdevelop an FE ceer (Q27.2). However, just over a h@is%) liked their
work enough to stayn their FE post (Q27.4) with almost 2 in38%o) prepared to leave for a
better salary(Q27.1) There is no compelling evidence that FE staff exddl@tstrongsense of

calling, withonly hdf indicating they would make theame career choice again (Q27.3).

6.3.3AUTONOMY

Autonomy is ratechegdively (M=2.96 n=324) Around a third (35%d)elieved they worked
under autonomous condition@.e.scores > B while almost 40%tated the opposite However,
item inspection shows variation in respomssavith Q26.6 rated more positively th@26.15

(see Figure 6.5).

Fig 6.5 Response Profiles for FE Staff on Autonomy Scale

Dimension: Autonomy

Question ltem Mean Agree  Disagree Neither
Q26.6 | dondét have much opportunity3.2Bo e288r ci ¢80 j u 5% m
Q26.15 | am myown boss in nearly every work-related situation 2.70 30% 51% 21%

*items are reverse scored

Percentages have been rounded to the nearest w hole figure and may not total 100%

More than a quater (28%) agreed there aslittle opportunity to exercise judgeme®26.6)
This rises to 53% who did not disag. The weakest item was Q26.15which less than a third

suggested they had full autonomy.

6.3.4COMPARISON WITABTHERPROFESSIONS
There § no precedent in FE on whitthassesghe strength of these attitudes. However, a

comparison of means showebdat FE professional attitudes weneeakerthan comparable

professions measured using the Hall scale (see Figure 6.6).
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Fig 6.6: Comparisorof Means for Studies of Profeesalism! & Ay 3 | | f 6-2046) { OF £ S o mpT
Researchers Year Professional Group Iltems Likert Type Sample M
Plaster, E* 1979 Physicians (US) 25 5-point 10 4.15
Loftus, J & Price, K* 2016 Police Officers (US) 10 5-point 278 4.09
Hampton, D.L. & Hampton, G 2000 Nurse-Midwives (US) 23 7-pointa* 654** 4.01
Mat, N & Zabidi, z* 2010 University lecturers (Malaysia) 19 5-point 239 3.96
Plaster, E* 1979 Attorneys/ Lawyers (US) 25 5-point 11 3.67
Plaster, E 1979 Teachers-Experienced (US) 25 5-point 49 3.62
Plaster, E* 1979 Accountants (US) 25 5-point 9 3.61
Miller,J & Fry, L* 1976 Law Enforcement (US) 25 5-point 136 3.55
Plaster, E 1979 Teachers-Novices (US) 25 5-point 33 3.51
Wynd, C.A & Gotschall, W. 2000 Nurses-Army Reserve (US) 25 5-point 57 3.46
Plaster, E* 1979 University lecturers (US) 25 5-point 13 3.45
Carlan, P & Lewis, J* 2009 Police Officers (US) 25 5-point 1114 3.44
Schriner, J & Harris, I* 1984 Nurse Educators (US) 25 5-point 387 342
Schafer, W, Park, LJ & Liao, W2002 Management Accountants 20 5-point 319 3.42
Bartol, K* 1979 Computer Scientists (US) 20 7-pointe* 159 341
Hausner, J.A. 2002 Nursing (US) 25 5-point 584 3.33
Wynd, CA. 2003 Nurses (US) 25 5-point 774 3.33
Chan, A, Chan, E, & Scott, D 2007 Architects, Engineers & Surveyors (MiXedR5 5-point 510 3.32
This study (Blau-Hall) 2020 FE Staff 16 5-point 346 3.24
Yang, |, Kim, Y & Kim, K 2016 Oncology Nurses (Korea) 25 5-point 285 3.12

*means calculated using available data
*»*sample generated from Table 6, p224
*»*7-point scales have been adjusted to a 5-point scaling system for comparison

Nineteen studies of occupations mead S R dza Ay 3 | | {f fe@éen 89BanH S OF NNJ
2016 were compare@hose that reported mean scoredjE staffvere placed second from

bottom in this list, below scoresifdoctors (Plaster, 1979), nurses (Wynd, 2003; Haunser,

2002), university lectwars (Plaster, 1979; Mat & Zabidi, Z)1police officers (Carlan & Lewi

2009; Loftus & Price, 2016) and accountants (Plaster, 1979). Thetdts (@though mainly

conductedin the US) indicate that FE staff may be less professionalised than comparable

WLINE F Saccupatoyst f Q

6.3.53UMMARY

FE respondentsated their professionalism positively. However, a mean score only modestly
abovethe scale midpoint suggests thresattitudeswere not strong.While commitment(the
KAIKSAaG 2fivedimkrnSions)stdretlaBaReihe scale midpait, autonomyfell below.
Item analysishowed that many staff werenot strongly attached to their occupatiocend did

not experienceautonomy at work.
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6.4 Hypothesis 1: T&ing FEAgainstthe Professional Model

Wilensky (1964)and later Hal{1968 1969), suggested that highly professialised occupations
tended to be fulitime, uniwersity-educated, linked to active professional associations and

bound ly a code of ethicsThis supposed thregroups that shouldhave stonger professional

attitudes:

1 Fultime staff
1 Highly educated/ qudied staff

1 Members of professionalssociations

¢tKSaS GKNXS INRdzLJa 6SNB (1SAa0GSR appied®&E I 6f A &4 K

Employment Highest Teacher Professional
Contract Qualification Certification Membership

9 A

- = &
O @ == '@
Not significant Not significant Not significant Significant

X X x v

6.4.1BVWPLOYMENTONTRACT

Fultime (M=3.26)and parttime staff (M=3.26) with contracts larger than 0.5 scoreghlr on
the HPShan those on smaller (3.14) and casual/ agency contracts (3HbwWever, aone-way

ANOVA found theseifferences were nosignificant, F [3, 331] =48, p=0.69

Fig.6.7: Employment Contract and Professionalism Mean Sc@re335)

3.28
3.26

3.26 3326

324

322

3.2

318 317
316 -

314

312

31

3.08

Fulk-time (228) Part-time > 0.5 Part-time < 0.5 Casual/ Agency (22)
contract (76) contract (9)

Professionalism Mean (HPS)

Employment Contract
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6.4.2 EDUCATION ANDEACHERERTIFICATION

Highest Educational Qualificatiolhere was no obvious link between educatand
professionalisnscores with a range 00.08 betweerthe higlest and lowest categorieg hose
with aMasters qualification had theigphest scoregM=3.28)while those with degrees were
lowest(M=3.20. A oneway ANOVA confirmed thekgere no significan differences F [4335]
= 0.46, p=0.76.

Fig. 6.8 Highest Qualificationand Professionalism Mean Sco(es340)

33

3.28

3.28
3.27
3.326 3.25
324

3.24

3.22

32
3.
3-18 .
316

Uptolevel 3 Pre-Degree (41) Degree (116) Masters (130} Doctoral (19)
(14)

Pt

Professionalism Mean (HFS)

Highest Educational Qualification

If high qualificans supported high professionalism, those with PhDs should be highest on the
HPS and those with a Level 3 qualificatoy below should béowest. Thiswasnot the case The

pattern suggested by Wileky istherefore not suppated in this study.

Teacher €rtification: In classical profesonalismthose who are professionally certified are
more likely to have stronger professional attitud@sisresult wasnot borne out by the
findings.Thereverse was found, with unauified staff expessing the highedtiPS scores, and
fully-qualified staff the dwest(see Figure 6.9However, samples sizes in pirhe and
ungualified groups were small.ghe-way ANOVA founchese differences were not siicant,
F[2, 313] = 0.3@=0.74.
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Fig. 69: Teacher Certifiddon and Professionalism Mean Scores (334
3.45

a4 3.39

3.35
3.3

335

Professionalism Mean (HPS)

32

3.15
Full-Qualified (296) Part-Qualified (15) Mot Qualified (5)

Teacher Certification
*excludes qualificationm Wtherdn=24)

6.4.3PROFESSIONASSOCIATIONS

Professional Associatiordf the respondents whaompleted the HPS scallessthan half
(46%)belonged to professional associatiofsse Fig. 6.10)Thestudy did not collet data on

which professional associationsspondents referred to, so the proportion who belong to an FE
professional body maybe even fewén independent test foundthe differences in
professionalism between membgand normembersto be significantf (344) =2.16, p=0.032.
Members ofprofessonal bodies had significantly stronger professional attituthes) non

members

Fig. 6.10Prdfessional Body Membship and Professionalism Mean Scores (n=346)

P Members, M=3.3 (n=159)
Non-members, M=3.2 (n=187)

LGSY | ylteara -a3Referert fcdleQ a
showed that 85%ndorsel the work d professional
associatios, but only 4 in 10 (41%ggularlyattended

46% 549 association meetings and only 1 in 6 (16%) believed
associations provided benefits to members. Wh
respondentssupported professional associatioims
principle, mat respndents didnot thinkthey offered
valuableservices.

6.44 SUMMARY

The profesional model drewod A f Sy & | & Q & -tingeA qoadifiedstifi-wino Werdztrained

in their prdessional work, and belonged to a professional associationjdvoe expected to
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demonstrate stronger professional attitudes. Except profesal associationsFE staff who
exhibtedthese properties @ not have significatly higher HPS scoréd/hile membes of a
professional body scored significantly higher on HeS than nomembers, his study did not
identify which associations responderitglonged to, andso it cannot be assted that the

enhanced HPS scores were fhreduct of an FE membership body.

6.5 Hypothesis2: Professionalism will significantly varyii career
and employerattitudes

A highly professionalised workforce is likedyshow a strongattachment to theircareer and

employer.Hypothesis 2 tested ik proposition.

6.5.1 DESCRIPTINETATISTICS

Four career attitudes were explored: turnovetentions, career irgntions, reommend
organisation and recommend career. Diegtive statistis for each variablare presented in
Figure 611.

Fig 6.11: Descriptive Statistics for Four Career Attitudes in FE Sample

4 in 10 want to leave their 4 in 10 see¢hemselves working in
organisation FE five years from now

Career

Turnover A
Intentions

Intentions

m low = Fair =>Average mHigh W Agree M Meither ® Disagree

Q Pleaséndicate the etent to which you  Q Can you see yourself workind-a five

want to leave your current organisation yearsfrom now?
N=319 N=337
134 staffexpressed a strong desire leave 121 staff expeadto leave the FE sector
their employer within the next fie years
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4 in 10 wouldrecommend their 4 in 10 would recommend a caree
employer as a positive lace to work in FE teaching

Recommend 38%

Recommend

Organisation

Career

W Agree M MNeither ™ Disagree W Agree M Neither B Disagree

Q I would recommend my organigat asa  Q | wouldrecommend a career as a FE

place of wok teacher to otlers
N=334 N=333
214 staff wouldhot positively endorse 206 staff donot positively endorse
their enployer as a plazof work a career as an FE teacher to outsiders

Inrounding figures, percenges may not total 100%

Coding: Turnover Intentions (1=Wao stay, 100=\nt to leave reported by quartiles); career iahtions ((=Leave, 5=Stay); recommend
organisation {=do nd recommend, 5=highly recommendgaommaend career (1=do naecommend, 5=highly recommend)
Likertscoring:1+2 = % negative; 3% reutral; 4+5 =%positive

Summary of Profile

Appraximately 4 in 1Gshowed a strong inclation to stay with their employer, whilanother 4
in 10 expressed a desire to leave (including a minor number who were changipngSwiarly,
only 4 in 10ndividuals suggested they would stay in their careethi@énext five gars, while
over a thid expected to leave their career altogeth Just over a third recommended their
employer as a place of wodnd recommendd a careerm FEBeaching These reslts do not

show an occupational group that is stronglyaghed to their ocupation or employer.

6.5.2 INFERENTIARTATISTICS

w»
[atN
[N

TotestKS NBf I A2yaKALA 0

correlations were performedsee Figure 82)
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Fig 6.12: Inter-Correlation Matrk: PofessionalismSubscales and Careéariables

Variable PROF COMM AUT TURN CAR REC ORG REC CAR
Professionalism 1.00

Commitment N/A 1.00

Autonomy N/A 0.35* 1.00

Turnover Intentions -0.53* -0.59* -0.42* 1.00

Career Intentions 0.43* 0.54* 0.21* -0.54* 1.00

Recommend ORG 0.56* 0.48* 0.39* -0.59* 0.47* 1.00

Recommend Career 0.55* 0.57* 0.34* -0.45* 0.45* 0.56* 1.00
N = 333-346, * p<0.05, ** p<0.01

turnover intentions (1 = stay, 100 = leave); career intentions (1=leave, 5= stay); recommend organisation (1=low, 5=high);

recommend career (1=low, 5=high);

All four outcome variablegere highly correlated with professionaliscommitmentand
autonomy(p<0.01). The size of thesorrelation coeffiients suggest professionalisnais
substantialinfluenceon the formation ofattitudes towards ¢ S Qa SYLJ 2 & tbse | YR
findings suport Hypothesis2. Employer recommendation is significantly related to an

AY RA @A R dab rendai in Bné sedir (t3.47) p<0.01) arnlikelihood of recommending a

caree in FE teaching (r=06, p<0.01)This suggests that what happens inside FE institutions is

linkedto the attractiveness of FE as a career.

Linear egressioranalysisestablided that professionism was a significant predictor of
turnover intentions =0.28, p<0.001), caer intentions(R=0.19, p<0.001), employer
recommendation £=0.31, p<0.00land career recomandation £=0.31, p<0.001) (see
Figure 613). This suggées that supporting pofessionalism is likely to strengthen the bond

between enployee and employer ahdecrease thdikelihood of exiting the FE sector.

Commitment was also significantpredictor d turnover intentiongR=0.35, p<0.01), career
intentions (RR=029, p<0.@), employer recommendatiofR =023, p<0.() and career
recommendationR =032, p<0.@). Likewise, atonomywas asignificantpredictor of turnover
intentions (RR=018, p<0.Q), career intentiondR =004, p<0.@), employer recommendation
(R=015, p<0.@) and career recommendatioff =011, p<0.@). Whilecommitmenttends to
be the strongest predictor brespondets(rareer attituces autonomyhas the biggest impact

on intentions to leave FE.
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Fig 6.13: Multiple Regression Analysis for Professionalism @aceerVariables

TURN CAR REC ORG REC CAR
b t b t b t b t

Professionalism 413 -11.20% 1.20 8.80* 1.48 12.23% 145 12.04*
Constant 181.47* -0.85 -1.86% -1.75%
R 0.53 0.43 0.56 0.55
R?2 0.28 0.19 0.31 0.31
F 125.87* 77.48% 149.52% 144.94%
Commitment 059  -12.93% 0.75 11.69% 0.63 9.84% 0.75 12.59%
Constant 127.04* 0.45 0.75* 0.33*
R 0.59 0.54 0.48 0.57
R? 0.35 0.29 0.23 0.32
F 167.15% 136.63* 96.87** 158.39%
Autonomy -15.79  -16.01* 0.29 3.91% 0.51 777 0.44 6.53*
Constant 94 54 9.85% 1.44% 1.65%
R 0.42 0.21 0.39 0.34
R2 0.18 0.04 0.15 0.11
F 68.35% 15.31% 60.37** 42.61*

N =333-346, * p<0.05, ** p<0.01

Professionalism (1=low, 5=high); commitment (1=low, 5=high); autonomy (1=low, 5=high);

turnover intentions (1 =stay, 100 =leave); career intentions (1=leave, 5= stay); recommend organisation (1=low, 5=high);

recommend career (1=low, 5=high)

6.5.3 UMMARY

Professionalismvassignificantly associated with key career variabled sna barometer forhe

guality ofattachment between individual, employer and career. High prafasalism indicatd

a strong attachment, while low professionalism peidto a weakened attachment

Canmitmentwasa significant predictor odttitudes towads employer and occugtion; high

commitment increases positive attitudes towards both and decredsesover intentions; low

commitmentwassignificantly associated with a desileave FE employent. Conditions of

high autonomywere significantly mordikely to strengthen mployer attaciment and

O2YYAUYSyi

G, dvhile lghSa@eénon® kighiasti}ihcreasd the desire to quit FE.

6.6 Hypothesis3: Professionalism willignificantly varywith work

status (symbolic capital)

Respondents answere@lquestions on the dgnt they feltvalued at work by different

stakeholders (see Figure @)1
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6.6.1 DESCRIPTINETATISTICS

NN

P& i

Learners Line Manager SMT OFSTED Government

9in 10 6in 10 3in10 1in10 3in100

Who do you feel valued by?

*rounded up to the nearest 10

Fig. 6.4: Mean Scores for Worlstatus Items

Status tems M SD Agree Disagree

| feel valued by:

All 3.29 0.54

Learners 427 0.72 89% 2%
Full-time Colleagues 4.12 0.79 86% 4%
Part-time Colleagues 4.09 0.83 83% 5%
Support Colleagues 3.85 0.88 72% 6%
Line Managers 3.62 1.29 64% 22%
General Public 2.90 0.92 23% 30%
Senior Managers 2.56 1.30 27% 51%
OFSTED 2.36 1.02 14% 53%
Government 1.70 0.85 3% 81%

N=310-335

Coding (1=Strongly Disagree, 5 Strongly Agree); (% Disagree = 1+2, % Disagree = 4+5)

FE respondents felt most valued by lears, with almost 9 ir10 agreeing tts. More than 8 in
10 felt valued byurriculum colleaguegfull-time, parttime), whilealmosttwo-thirds confirmed
they were valued by line magars. Conversely, 8 in 10 did not believe governmentedatheir
work, whie over 5 in 10 respondents did not faglued by OFSTED @n$or managersLess
than a quarter believed their work was positively valusdthe general public. Overall, a
majority of FE staff felt underecognised by senior teams, ext@l regulators ad ministers,

and indicated concern witfEQ & LJdzo f A O NBLIzi | G A2y

174



Paul Tully BD Thesis,November2020 University of Brighton

6.6.2 INFERENTIARTATISTICS

Bivariate analysis (see Figure®.torfirmed a significant positive correlatidretween

professionalism and work status=(r.54, p<0.01)This supports Hyothesis3.

Fig. 6.5:t S| N&A 2 ye@ GoefficRnfs for Bfessionalismand Work Status

Iltem PROF COMM AUT
Symbolic Capital (Mean) 0.54** 0.46* 0.23*
35.1 | feel valued by senior managers 0.49* 0.42* 0.18*
35.2 I feel valued by myline manager 0.41* 0.37* 0.23*
35.3 | feel valued by myfull-time colleagues 0.22* 0.17* 0.17*
35.4 | feel valued by my part-time colleagues 0.20* 0.10 0.18*
35.5 | feel valued by support staff colleagues 0.28* 0.21* 0.12*
35.6 | feel valued by mylearners 0.20* 0.21* 0.05
35.7 | feel valued by the general public 0.26** 0.17* 0.03
35.8 | feel valued by Government 0.21* 0.21* 0.03
35.9 | feel valued by OFSTED 0.25* 0.22* 0.07

*p<0.05, **p<0.01
Coding: Questions 35.1 to 35.9 (1=not valued, 5=highly valued)

The two strongest correlations with profesealism were items 35.1 (feeling valueg &enior
managers, r=0.49, p<0.01) and 35.2 (feelingelby line managers, r=0.41, p<0.00hese
itemshave the highest correlationsvith commitment (r=0.42, p<0.01;70.37, p<0.01) and
autonomy (r=0.18, p<0.01=0.23, p<0.01). Being valued by manadeas substantially positive

implications for improvingprofessionalism.

6.6.3 UMMARY

Professionalism was sifiicantly positively arrelated withwork status (symbadi capital).
Respondents felt valued most lsarners and colleagues, but least by gamxment and OFSTED.
FE staff also felt undervalued byetpublic which maype suggestive of a negative media image
though this was nogxplored furtrer. The data implicatesianagement practices in the
experience bprofessionalism (see Chapter 7). Whilmast two-thirds of respondents believed
they were valud by line managers, over half of respondents did not veltbey were valued

by SMT. It suggged SMT and line managehad a discrete impact on practitiorseat work.
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6.7 Hypothesis4: Professionabm will significantly vary in relation to
differences n capital

This hypothesis identifies relationships betwegaofessionalism andapital. In Ine with

. 2 dzNR A S Yp€edictians) iigvastigates two propitions:

1. That professionalism will increa with highewvolumesof capital

2. That professionalism M vary with thestructureof capital.

6.7.1 DESCRIPTRETATISTICS VOLUMEOFCAPITAL

Figure 6.16 presents the distribution of high and low capital hetd (economic, cultural, social)
across hghest (P4) and lowest (P1) quartiles on the HPS. Fof 3 S = dzy RS NJ WS O2 y 2
while only 15% of respondas in P1 believd they were fairly paid, thisroseto 44% for

respondents in P4, almost three timtee number.

Fig 6.16: Distribution of Hgh and Low Capitals Across Lowest (P1) and High®st (P
Professionalism Quatrtiles

BD%
71%
T0%%
=2
£ 60%
E 53% 50L
3 47%
= 50% a4%
= 36%
e 40% 33%
=
€ 30%
Y
Yo% 15%
S 11%
0% - 0%
- B B
0% [ ] .
High EC Low EC High CC Low CC High 5C Lowr SC
Economic Capital Cultural Capital Social Capital
B P1 (Low Prof) B P4 (High Prof)

Twice the number of regmderts in P1 believéthey were unfairly paid €conomic capital) as
those in P4. Almost five timeése number in PExpressedegative views atut professional
learning opportunities (cultural cagil) and work relationships (social capital) than in R

greatest differences between P1s and Pdlated to volumes of cultural capitallThose with
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high cultural capital were almost 18 timetore Ikely to be in B than P1. These reks
suggesed that education and learing oppotunities were major influerers a the experience
of professionalismThe distribution of capitak consistnt with the argument that high

professionalism (P4) is assoedtwith higher stocks of economic, cultural and socigpital.

6.7.2 INFERENTIARTATISTICSVOLUME OKAPITAL(ECONOMICOULTURALSOCIAL

t SI NE2Y Qa and NN fessioriadayysis were used to tése effects of

volume of capial on professionalism.

Correlational AnalysisCapitaland Proéssionalism

Bivariate analysis (see Figure®.tonfirmed significant positive correlations between
professionalism and measures of economif.@9, p<0.01), cultural (r=0.4p<0.01), sod
(r=0.45, p<0.01) and symbolic capital (r=0.54, p<0THissupports Hypothesigl that

professionalism sigtiicantly varies with differences in capital

Fig6.17.t SF NE2y Q& a2YSyid /2NNBtl GA2ya aF@eahsy NP FTSaarzy

Capital PROCF COMM AUT

Economic Capital 0.29** 0.29** 0.12*
Cultural Capital 0.45** 0.34** 0.25%*
Social Capital 0.45%* 0.36%* 0.30**
Symbolic Capital (Status) 0.54** 0.46** 0.23**

N=337 to 346, * p<0.05, ** p<0.01
Coding: Economic capital {1=low , 5=high); cultural capital (converted to Z scores);

Social capital {(1=low , 5=high); symbolic capital (1=low , 5=high)

Allfour capitals were significantly positively asstethwith professionalism, commitment and
autonomy (p<0.01)Cultual and social capital kighigh coefficients and indicatka stronger
association with professionalism than economic tapHigher veumesof capitalwere also

associated with higher commitemt andautonomy.

Regression AnalysiCapitl and Professimalism

A binary logisti¢binomial)regression analysis was used to assess the relative contribution of

each capital (ecarmic, cultura) social) on the odds of scoring high/ lonofgssionalism
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(defined as above/ below the HPS mean). Sghalcapital isiot included as it is a form of
converted capital. As in Pinxten & Lievens (2014) and Paccoud eR28),(28pital varialds

were addedn simultaneously into the regression (seguiie 618).

All three capitals significantly increasecdethkelihood ofscoring high professionalism. Cultural
capital had the largest impact (OR = 3.27, 95% CI 51784, increasing the od&s ¥ WKA I KQ
professionalism by more than three times. In coanfgon, social cagal increased the odds by

86% (OR=1.8&I = 1.4@50).For economic capital, the value was 31% (OR=1.31, ClI= 1.10
1.70). This confirmed that volumes of cultural capital hawetitghest effets on

professionalism, while economic capitedthe lowest.

Fig 6.18: Associations of EconomiCultural and Soci&apital on Professionalism (HPS)

Types of capitals

Economic capital Cultural capital Social capital

OR 95% CI OR 95% CI OR 95% ClI
Professionalism 1.31* (2.01,1.70) 3.27* (1.84,5.79) 1.86** (1.4, 2.50)
Commitment 1.36* (1.06, 1.74) 1.99%  (1.18, 3.36) 1.49*  (1.14,1.95)
Autonomy 1.23 (0.0.95, 1.59) 1.57 (0.90, 2.72) 2.19* (1.58, 3.04)

N=342, *p<0.05; *p<0.01)
Coding: Professionalism (1=Low, 2=High); Commitment (1=Low, 2=High); Autonomy (1=Low, 2=High)
Economic, Cultural and Social capital were z-standardised

Binary logistic regression

6.7.3 DESCRIPTN& ATISTICSSTRUCTURE @APITAL(ECONOMICQULTURALSOCIAID

A Kclusteranalysis (withsquaredEuclidean distance arfd | NR Q& | iagugddo cl&sify
individuals acconag to the type ofcapital they possessed. This assigned individuals to clusters
based on combinations of high or low capitals. To ensareparabilty between scales, capital
variables were standardised. FollowingPaccoud et al (ZD), which drew on BANR A S dzQ &
distinctionbetween material (economic) and nenaterial (social and cultural, called socio

cultural capital), four clusters wereeated (se Fgure 6.19 and 620).
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Fig 6.19: Four Qlisters Based on Cdymations of Economic and SodBulturd Capital

High Economic

High Economic
Low Socio-Cultural

17%
N=59

High Capitals
33%
N=122

High

Socio-Cultural

Low Economic
High Socio-Cultural

20%
N=70

Low Economic
N=342 valid cases

Coding: Inputted variables: Economic (1=low, 2=high), Socio-Cultural (1=low, 2=high)

‘high” and ‘low’ defined in relation to being above/below mean score
All variables z-standardised

Low
Socio-Cultural

The structure of capital varied across the sample. A third of respondents score highly on all

three capitals (economicultural, social)Another third had low capital,

leaving a fihtnird

with mixedlevels of economic and soetultural @pital. The implicatios of these divisions in

capital are considered in section/64.

Fig 6.20: Means and StandarDeviations of Atandardised @pitals forthe Four Capital Structures

Cluster

Cluster 3 (59)

Cluster 1 (112) Cluster 2 (101)

High economic, Low economic, High economic,

cultural and cultural and low cultural and

social capital social capital sodal capital

Cluster 4 (70)

Low economic,
high cultural and

social capital

M sD M sD M sD M sD
Economic capital 0.90 0.58 -0.94 0.41 0.70 0.46 -0.81 037
Cultural capital 0.36 0.37 -0.38 0.43 -0.26 0.39 0.17 0.44
Social capital 0.72 0.48 -0.97 0.83 -0.54 0.65 0.62 0.52

Clusters - coding: socio—cuitural capital =average z-mean of zstandardised social and cuftural capital scales

K-cluster method in SPS5v22

6.7.4 INFERENTIARTATISTICSSTRUCTURE @APITAECONMIC, QULTURALSOCIAI

Hgure 621 presents the results of the multinomial regression analysis of the likelihood of each

Of dza G S NIha2 yI ad®2iaKA |88 Kekdh@oNslibscales. The regiesss suitable for

dependent variables with more than tweominal categories.
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Hg. 6.21: Multinomial Regression Analysis of Professionalism and Four Capital Structures

Capital Structure (ref category = low volume of ALL capitals)

High economic, Low economic
High volume of low social/cultural high social/cultural
all capitals capital capital
OR 95% CI OR 95% ClI OR 95% CI
Professionalism 4.62* (3.12,6.82) 1.29 (0.91,1.83) 2.29*% (1.59, 3.30))
Commitment 2.75% (1.90, 3.98) 1.20 (0.85, 1.68) 1.56* (1.10, 2.21)
Autonomy 2.94* (2.03, 4.26) 1.40 (0.97,2.03) 2.18* (1.50, 3.16)

Coding: Professionalism (1=low, 5= high), Commitment (1=low, 5=high); Autonomy (1=low, 5=high), all predictor variables = z standardisec
Capital Structure (1=High capital; 2= low capital; 3=high economic, low social/cultural; 4=low economic, high social/cultural

95% confidence intervals from multinomial logistic regression

High capitali produced the gredest gains irprofessionalism. Compared todke with low

capitd, high capital holdersverealmost 5tmesY2 NB f A { SABKQ2 LINPF B a WRY
(OR4.62 Cl 3.12, 6.82. Those with low economic capital and high samitiural capitdwere

more thantwice as kelyli 2 & O2 NB W KlisiE (OR2.2BJNIE .F98.30 Th2 ¢dds

reduce for those wh high economic, low socicultural capital, butvere still 29% more likely

G2 a02NB WKAIKQ LINRPTFSaaA=Y2CKE®IVLEY.Whily (K2asS 2
increases in professionalismeaachieved with in@ases in one or more capitals, socidtural

capital appears to dwve a stronger effect than economic capital. High capital increased the odds

of higher commitment and autononlyy amost 3 tmes. These gas appear to be mostly from

increases in sockoulkural capital

*What is measured is peeived capital

6.7.5 SUMMARY

Professionalism (HPS scoregssignificantly positively correlated witfperceived)economic,

cultural and sociecapital andall cgpitals were significant prediots of professionalisnResults
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indicate that profession@mwasrelated to thevolume of capital. Cultural capital was the
strongest predictor of professionalism, increasthg odds of high scores by methan three
times.All three capitals were sigmnsanty correlated withcommitment and autonomyHaving
high volumes of economic anddo-cultural capital increagkthe odds of high HPS scores by
almost5 times compared tdow capital holdersHigh som-cultural cgital has much higher
effects on proéssionalism, commitment aralitonomy than high economic paal. Not only
does this sggest that professionalism #édsorelated to thestructureof capital but focusing on
improving sociecultural capitais likely tobe aneffective strategyfor improving

professionalism.

6.8 Hypothesis5: Professionalism wilsignificantly vary in reltion to
the structural characteristics of the FE workplace

Hypothesis Snvestigated the effect of 18 structural factoon HPS sces. Stuctural factors

incorporated:

0 6 demographic variablggender, ethnicity, age, experieer, education, teacher

certification)

O«

12 occupational variable@enure, FE setting, contract typemployment type, job role,
teaching load, teduing on norspecialist subjects, professional bodyembership, trade
union menbership, external forum membehng, internal committee memérship, work

club membership).

6.8.1 DESCRIPTINGTATISTICSSTRUCTURAVARIABLES

Figure 622 presents the ten highst and lowesmeanHPS scores across th@ structural
variables.
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Fig 6.22: Highest and Lowest HP8o&es for FE Structure

Top TerStructural Factors Bottom Ten Structural Factors

Characteristic M SD Characteristic M sSD

Senior Manager 3.66 0.40 Teacher 3.17 0.43
Specialist Providers 3.51 0.41 Male 3.15 0.42
Sixth Forms 3.47 0.40 45-54 3.14 0.46
Work Club Member - Yes 3.47 0.31 Temporary Contracts 3.14 0.45
20 years' tenure 3.42 041 Part-time contracts <0.5 3.14 0.41
Internal Committee Member - Yes 3.41 0.45 5-9 years' experience 3.13 0.40
Learning Support 3.40 0.45 Teaching Loads>15 hours/ week 3.13 0.45
Teacher Certification: Not Qualified 3.39 0.33 4-5 years tenure 3.08 05
Trade Union - No 3.39 0.40 Adult & Community Providers 3.08 0.39
20+ years' experience 3.37 0.44 Workplace Assessor 3.02 0.63

Top Ten Structural Factors

Senior Managers had the highteHPS scorg81=3.66 n=31). At the other end oftie job

hierarchy, learning suppt workers also scored hidy (M=3.40 n=4). Specialist pviders and

Sixth Forms, which occupy niche corners in the FE market, had the highest HPS scores of the
major FE settigs (M=3.51, M3.47). Membership of work clubd=3.47) and internal
committees(M=3.41) were also higherers, as werehose with the bngest experience

(M=3.37) and organisational tenure (M=3.4R)ade union membership klea negative impact

on professimalism (M=3.390r non-members vs M=3.17 for nmebers).As discussed in section
6.4.2,uncertified responénts had higheHPS scores thdully certified respondents (M=33

vs M=3.3).

Bottom Ten Structural Factors

The weakest professional attitudes weerpressed byvorkplace assessors (M=3.08) thgiu

the sample was small (8% Also found in the bottom te were teachergM=3.17), withlower
scores coming from those on higher teaching loads (M=3.13). Staff on temporary contracts
(M=3.14), parttime contracts <0.5 fraigon (M=3.14) and casual & agenoyntracts (M=3.17,
not shown)suggesedthat less substatml and less saure contractsegativelyaffected self

ratings. Males (M=3.15), those aged-35% years (M=3.14) aritiose in midcareer(5-9 years,
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M=3.13) werealso lowscores, as were respondestwith4p & S| NE Q G Sy dz8B

Community providers (M=B8) had the lowestmores of the major FE settings investigated.

The following inferential analysis does not explore themgmgs(which lies outsid the sope
of this thesig, and insead restricts the analysis to theutputs of the stepwiseregression

analysis (section.8.2).

6.8.2 INFERENTIATATISTICSSTRUCTURAVARIABLES

Stepwise Analysis

All eighteenstructural variables were entered into stepwse regression modeto identify
variables that significantly preditt’s & LJ2 y R S y (i dS@pwiserdgressiadia us@usiwhen
there are manypredictorvariables Variables are automatically entered in sequence and

retained in the model if theychievesigniicance(see Figure 63).

Fig 6.23: Results of the StepwasRegression Analysis & $tructural VariablesroProfessionalism (HPS)

Structural Variable b SE B Beta t p
Job Role 0.11 0.04 0.19 3.10* 0.002
Internal Committee Membership 0.17 0.05 0.18 3.16* 0.002
Trade Union Membership -0.12 0.05 -0.12 -2.27* 0.025
Weekly Teaching Hours -0.04 0.02 -0.14 -2.17* 0.028
Non-Specialist teaching (counts) -0.04 0.02 -0.11 -2.08* 0.035
Constant 18.51*

R 0.45

R? 0.20

Adjusted R? 0.19

F 14.50*

N=291, *p<0.05, **p<0.01

Professionalism (1=low, 5=high);

job role (4=SMT, 3=MM, 2=Teacher, 1=curriculum support); trade union membership (1=yes, 0=no);
internal committee membership (1=yes, 0=no); w eekly teaching hrs (1<15 hours; 2=>15 hours);

non-specialist (O=low, 7=high)

Five structural factors were significant predictors of professionalism: Job role, committee
memberdip, tradeunion membership, weeklteaching hours andon-specialist teachinff =

14.50, AdjustedR=0.20, p<0.01], accoumtg for 20% variancdhis suported Hypothesiss.
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Job rolehad the highest predictive power, followed bgmmittee membershipwith both
postively related to HPScores. Trade union membership, high wgeklaching loads and

higherfrequencyof nonspecalist teaching had negativdfects on HPS scores.

6.8.3 JOBROLE PROFESSIONALIWMDCAPITAL

Figure 6.24 illustrates profe®mnalismcommitment and autonomy sores for job role, and

shows that teaches scorel lowest, while SMBcored the highest.

Fig. 6.24 Job Role and Mean Scores for Professionalism (HPS), Commitment and Autonomy

4.1 3.98

.i:E
39 Let3.77
3.7

3.5

High

3.3

Low, 5

3.1

Mean Score

1=

2.9

2.7

25
CSW (15) Teacher (225) MM (69) SMT (31)

Job Role

Q= professionalism — eedbse commitment — e=t)e= qutonomy

A oneway ANOVA showed th#tesedifferences wee significant(Figure6.25) for
professionalism F3| 336] = 134, p<0.001; for commitmenF [3, 336] = 5.54, p<@1) and

for autonomy, F[3,336] = 12.34, p<0.00he size of theeeffectssuggests that job role has a
more prdound effect on autmomythan commitment.Post-tukey tests found that SMT scored
significantly higher on professionalighran teachergp<0.0a), CSWs (p=08) and middle
managers (p=0@R); signifcantly higher on commitmerthan teachers (p=0.01) and

significantly higher on aohomy than teachers 0.001) and middle managers (p=0.002)
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Fig 6.25 ANOVAResultdor Job RoleProfessioralism Commitment & Autornomy

PROF COMM AUT

Job Role 13.04** 5.54* 12.34*

N=340, *p<0.05, *p<0.01

Coding: (1=Curriculum support worker, 2=Teacher, 3=Middle Manager, 4=Senior Manager)

Figure6.26 confirms aigher percentage aihanagers in quartiles 3hd 4 (higher

professionalism) than nemanagers.

Fig 6.26: Job Role and % Proportions in Professionalism Quartiles (HPS)

Professionalism Quartiles
P1 P2 P3 P4
C3V (n=15) 33% 27% 20% 20%
Teacher(n=225) 30% 30% 25% 16%
Middle Manage(n=69) 17% 30% 17% 35%
Senior Manage(n=31) 6% 3% 35% 55%

Rounding up means % may not add up to 100

3 in 10 teachers were in the lowest quartile (P1). Thiséstimesthe proportion of senior

managers and almost twice the proportionmafddle managers. A thirdf CSWs, albeit a small
group, were in P1nicontrast, 1 in 6 teachers were in the highgetirtile (P4) compared to 1 in
3 middle managers and 1 insBnior manages. Those in management ranks have significantly

stronger profesmnal attitudes than nn-managers.

Job Role and Volume of Capital

Using SMT as the reference category@tinomial regressionvas carried ouand found hat
job rolesignificantlypredicted theodds of soring high economic and cultural capifake
Figure 6.27)Teachers were one thimks likely as SMT to rate their pay as {@R=0.33, Cl 0.20
0.56) Theywere five times less likely than SMT to rate their educaaad leaning
envronment at work as positive (OR=0.20, CI 0.07, 0.61, px@-0t CSWs, the learning
climate (cultural capital) is much worssapund one twentieth as likely as SMT to rate this
highly (OR=0.06, CI 0.01, 0.30, p<0.Migldle managersignificantlydiffered from SMT on
economiccapitalonly, around half as likely toate their pay as fafOR=0.45CI0.26-0.78,
p<0.01).
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Fig 6.27: Multinomial Regession Analysis for Job Role and Professionalism

Types of capitals, Ref Category = Senior Manager

Economic Capital Cultural Capital Social Capital

OR 95% Cl OR 95% ClI OR 95% Cl
CsSw 0.34* (0.16,0.74) 0.06* (0.01, 0.30) 1.07 (0.47,2.45
Teacher 0.33* (0.20, 0.56) 0.20* (0.07,0.61) 0.83 (0.45, 2.45
Middle Manager 0.45* (0.26, 0.78) 0.45 (0.14. 1.45) 0.92 (0.48, 1.78

N=336 valid cases, *p<0.05, *p<0.01

Coding: (1=Curriculum support worker, 2=Teacher, 3=Middle Manager, 4=Senior Manager)

Economic, Cultural and Social capital were z-standardised

Multinomial distribution

Inspectionof correlation coefficiets across the four capital scales identifibse following five
items with thestrongest relationships with professionalism (see Figure 6.28). Thesg #m

referred to management

Fig 6.28: The Top Five Capital Variablesldrofessionalism

Top 5 Capital ltems PROF
| feel valued by Senior Managers® 0.49%*
| am regularly consulted about my CPD needs?® 0.47**
My CPD needs are taken seriously by my line manager® 0.46%**
We can trust our supem’sorJJ 0.43**
| feel valued by my line manager” 0.41**

N=310 to 346, *p<0.05, **p<0.01
2 Coding (1=Strongly Disagree, 5 Strongly Agree)
b Coding (1=Fully Disagree, 5 = Fully Agree)

The strongest relationship with professionalismswhe degree to which respondents felt

@t dzSR 6& AaASYyA2N) YIFyl 3ISNAR 6 NIAn 4 (drBzByRitond n m 0 @
reinfF2 NOSa (GKAA (KSaAaQa 02y O@mifsgndolic dabith Bey 2 F
consulted on CPD needs(.47, p<0.01) and having these needs taken seriously by line
managers (r=0.46, p<0.01) underlined the importanceutfural capital Trust in line managers

and being valued by themndicated the inportanceof verticalsocial capital effect$r=0.43,

p<001; r=0.41, p<0.01).

Oneway ANOVAs confirmed that all five variables significantly differentiated those in the
higheg (P4) from thdowest(P1) quartiles (p<0.001).
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6.8.4 COMMITTEE MEMBERSHIRADEJINIONISM TEACHINGIOURS ANINON-SPECIALIST
TEACHIG

Being members of inteal committees had a positive effect on professionalism. Conversely,
trade union membershifhigh teaching load (>15 hours per week) and nespecialist teaching
had a negatig impact Committee membership and trade union membepshed equally

strong efects, but in opposite directions. Trade union membership eckttie strongest
negative effecon commitment andautonomy. Autonomyvas negatively affected dyigher

weeklyteaching lads(see Figure 69.

Fig 6.29: OneWay ANO¥s of Structural Vaables (except Job Role)

on Professionalism, Commitment and Autonomy

PROF COMM AUT
Committee Membership 4.76* 3.03* 3.57*
Trade Union membership 4.32* 3.69* 5.62*
Weekly teaching hours 4.76* 3.29* 4.82*
Non-specialist teaching 3.81* 3.15% 2.52*

N=336=346, *p<0.05, **p<0.01

Figure 6.2 confirms that committee menters scored significantly higher professionalism
(t[344 = 4.8, p<0.@1), commitment ({344]=3.03, p=0.003) and autony (t[344]=3.57,
p<0.001) than nomembers.Trade union members scored significantly lower on
professionalism (f344] = 4.32, p<0.00), commitment (§344] =3.69, p<0.001) and autonomy
(t[344] =5.62 p<0.001) than nomembers. Those omorethan 15hoursperweek teaching
had significantlylower scoreson professionalisnit (344)=4.76, p<0.001), commitmerit [344]

= 3.29, p=0.001) and autonomy[{844] = 482, p<0001)than thosewith fewer teachinghours
Teaching omon-specialist programmesvhich respondents felt untraied for) also significantly
reduced professionalism scor@éqg342] = 3.81, p<0.00Hnd ratings ofcommitment (t[342] =
3.15, p=0.002) and autonomy [842] = 2.52, p<0.05
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6.8.5STRUCTURAVARIABLES ANDAPITALSTRUCTURE

The effects of these five structuraariablescan be interpreted in terms dheir capital

structure (see Figure 80).

Fig 6.30: Results of Multiomial Regression Analysis 8Structural Varialeswith Capital Structure

Types of capitals, Reference category - low capital

High economic, Low economic

High volume of low social/cultural high social/cultural

all capitals capital capital

OR 95% ClI OR 95% ClI OR 95% ClI
Job Role 0.22* (0.10, 0.49) 0.69 (0.26,1.88) 0.50 (0.21,1.23)
Committee Membership 0.75 (0.37,1.54) 0.74 (0.34,1.63) 0.64 (0.31,1.34)
Trade Union Membership  3.63* (1.84, 7.16) 0.77 (0.32,1.85) 2.25¢* (1.10,6.61)
Weekly teaching hours 1.43 (0.74,2.77) 0.99 0.48, 2.06) 1.03 (0.52, 2.06)
Non-specialist teaching 3.26* (1.73,6.12) 1.97 (0.99, 3.89) 2.10* (1.10, 4.02)

N=334 valid cases, *p<0.05; *p<0.01)

Coding: Job Role (1=non-manag&rmanagel); Committee membership (1=non-memb&smember, Trade union membership (1=non-member
2=membel); weekly teaching hours (1=<15 hou?s>15 hour$; non-specialist teaching (1=never yes-no-specialist teachifg

Notes: categories iitalics are zero, therefore OR figures reflect difference with italicised category, e.g. 0.22 for Job role (high capital) repor
the likelihood of non-managers being in the 'high volume of all capital’ group compared to managers.

Multinomial regression

Using the same clusters asfbee, each of the five main structural variables was examined for
their likelycapital structureThree variables wersignificant.In the case of jolbole, non
managers were 5 times less likelyitave hgh economic and socicultural capital as managers
(OR=0.22, CI 0.10, 0.49pese resultalsosuggestd that sociccultural capitalwasless easy to
acquire for noamanagergOR=0.50, CI 21, 123) than ecanomic capitalOR=0.69, CI 0.26,
1.88)when conpared tomanagersThose withhigh capital werever three timesmore likely

to be norrunion members and to haveevertaught onWy & YJS O xdurfsegs Bhas@ groups
were alsomore likely to havénigher sociecultural capital (OR=2.25, Cl 1.8061; OR=2.10, CI
1.10, 4.02)Theresultssupportinterventionsto increasesodo-cultural capital as thenost likely

way toimprovework status
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6.8.6 SUMMARY

18 structuralvariables were examined for their effects on professionalism (HPS scores).
Stepwise regression analysis yielded 8ignifiant predictorsin order of magnitude;job role,
internal committee menbership, trade uiron membership, weekly teachingads and no-
specialist teaching-ocusing on the most significant of these variables, job role, the top five
capital measuresvere allabout FE managnent, siggesting that manager respect, trust and
suppat for developmentwere significant issues thatftkrentiated perceptionsof

professionalism.

6.9 Hypothesis6: Constructions of Professionalism wik related to
structural position in theFE Field

Bourdieu sugested hat the substance of habitus reflected the catnohs of its consuction.

Following Bourdieu, tis hypotness LINBERAOGSR GKI &G NBaLRyRSyi(aQ
professionalism wouldorrespondto their structural position in thé-E fieldThis hypotheis

usedrS & LJ2 Y Ré&yeit tesponses to the questioa 2 K 1 REBSY PKBRFSaaAr 2.
YSIy i AwitRiretllzohitext of your working role and dutie€p25)which werecodedto

produce a set of maiprofessionalisnthemes.Ths hypottesis providedhe rawdata for the

addzRe Qa Iy f & (thetefore NBigriGaat8ebtbn it KR aA ®K I LIJG SND& |y

6.9.1 DESCRIPTN&TATISTICS WHAT ISPROFESSIONAL

Coding of Question 25What does Professional Mean?

308 respondents 67% of the suwey sampe) submitted responses, with answeenging fom
single words® several lines. These were analysed anceddor their substantive themes or

ARSIF&®d 1'a |y SEIFYLXSY NBRaLRYyRSyid Hwny RSTAYSR

G Kaving a highldegree ofautonomy to nake dedions about my work and my
learners based on iy experiencéandmy research. It also meandehaving welly
andi NBFGAy3 Y& fSFENYSNAR |yRbO2ffSF3dzSa 640K
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Statements given by respondents could be sindgas or, like this onegg combnation of

several ideas. In thabovestatement fiveideas werddentified: tautonomy, 2 experience,

%eng ASYSY(ld Ay NBASEFNOK:EZ wlISNR2Ylf O2yRdzOiGk 06S
These ideas were turned into tegories, which were tan adjused, combined or replaced as

the coding procesproceeded arriving at a series of main themes.

Main Tremes

In total, 1102 discrete items were coded (see Figér81 and 6.2) which yielded 94 elements,
35 subcategoriesand 13mainthemes. Inorder o frequency, these wereexpertise (45% of
sampe), standards (38%), students & service (32%), personduct (31%), role and
organisation (B%),community (2%),personal qualities (22%), and recognitio®¥d),
continuousimprovement (18%)expeience (5%), autonomy11%), pay & career (7%) and

conformity (2%) (see Figure33).

Fig 6.31: Schematic®Oveaview of Coding Process

1102 items

94 elements

35 sub-categories

13 main
themes

190



Paul Tully IRD Thesis,November2020 University of Brighton

Fig.632:2 KIF i Aa WtNRFTSaaraAz2ylfQK alAy GKSYSa |yR /2YLRYySy(a
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Expertisestandards angtudentswere the most frequently highlighteattributes. Surprisingly,

Fig 6.33: Mostand Least Common ThemesFB5 STAYA A2y &
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autonomy and pay were not widely cited. These themes were-fiestpresentations of the
many, complex narratives givelyNB & L2 Y RSy G a® 2 KAf S Intwihddiha

these categories (e.g. community encompassesmnce_Jii
RSTAYAGAZ2Y A

Of SI NJ GKI

the themes, subcategories and exemplars mentioned byarthan 15% of the sample.

Fig. 634: Professionalhemesc WK | i R2a t NPFSaaArz2ylf aSlyKQ

Primary Theme

N
(%
persong

% of
Total
ltems

Description, Subategories and Example

Expetise

45%

18%

Statements about the possessionexpertise, knowledge, skills
qualifications, training athachiexements in research
Subcategories: Knowledge & Skills, Being Qualified

Example:

Gt NEFSaaAz2yl futorhidlbomigualifisationandi K
experience related to both their speciabsibject area and
teaching (respondent 83)

Standards

38%

12%

Staements about standards, competence, performance, doin
2ySQa O0SSHISQUAOIYBIE INEROY
Subcategories: Setting Meeting Standards, Being Effective,
Doing My Beis Quality-focused

Example:
. SAy3

I 6 f % bes®f mil dilitdeiid uptld {
AYRdAGNE a0l

YRINRaé ONBaLRy

192

2F Wt NRPTS&aaArz

i KSH

2F WaNBFSABYVEWNOL I )
SE (S yaaéprovidley dsumnmaig R 2

OAY



Paul Tully BD Thesis,November2020

University of Brighton

Students &
Service

32%

13%

Statements that higlight commitment, service, megty

student needs, putting students first, studieachievement.
Subcategories: Meeting Student Needs, Catnmant & Service,
Enabling Achievement, Promoting Learning, Consistency & H

Example:

d¢2 SYLR ¢S N eplihdzR &iavaia ldvefd? K
knowledge and skills that are commensurate withegognised
yIEGAz2zylt tS@St 2F | OKAS@SYS

Persoral Conduct

31%

11%

Statements that referenced personal conduct, behaviour, val
& attitudes, dress/ appeara®s maintaining boundaries.
Sulzategories: Attitudes & Approachntegrity, Soil Justice,
Managing Boundaries

Example:
G¢KI G haveinz w$ & GKFEG A& | O0OSL
(respondent 227)

Role &
Organisation

26%

9%

Statements about roles & respsibilities at work, including
accountability responsibility, loyalty and resircing.
Subcategories: Role Accountability, Responsjbilit
Orgarnsational Advocate, Resource Allocation

Example:

GOF NNEAY3I 2dzi Y& RdziA S& bés
prepared and resourced t@rry out itsduty to the highest
a0l y R ledpbhdent 204NJ

Community

24%

9%

Statements about professnal conmunity, regulation, codes of
(ethical) practice, collegiality, respecting others and fair
treatment.

Subcategades: Good Relationship$rofessionas Referent,
Supportive Climate

Exampe:

a! LISNBR2Y 6K2 aK2g6a & G Nahy
thelLJdzZN1J2 8 S Y2Nl f & | yR SGKAOZ
217)

Personal Qualitieg

22%

8%

Statements focusedn personal qualitiesttributes and
capacities that an individual possesist®uld possess to
support their work.

Subcategories: PeopiSkills WellPrepared, Adaptable, Creativ
Drive, Objective Decisions

Example:
a. SAy3 2NBEI yAa DBmgpreépatddioig yiigely
ANBaadSRXé¢ ONBalLRyRSyYyd Hyno

Recognition

19%

6%

Statements that exclusively refer to being recognised,
respected/ valued by others, making a good impression, being
role-model, and trust.

Subcategories: Being Respected,ifiasIimage, Being Trusted

Example:
LG YSIya oSrespettyimddagers @itd vaiuk &
subject specialism and industry etk S yre3gadent 333).
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Continuous 18% 6% Statements about professional development and reflection,
Improvement deweloping others, improving proeses.

Subcategories: Updatskills & Knowledg&eview & Reflection,
Developing Others

Example:
& ¢ Kiity, land requirement, to reflect on personal practice a|
to continually develop that practice. This process algolires
reflecting on the expesnces of learners andork undertaken
with otheNJ O 2 f f(8dpahdebt238)

6.9.2 INFERENTIARTATISIC, MAPPING THEEHELDUSINGCORRESPONDENARALYSIS

Explanation & Coding

A two-way correspondence analygiSA)was used taexplore the relatioship between
professionabmthemes(variablel) andrespondent propertiegvariable 2) CA is aiseful
geometricapproach for visualising how two sets of categoric variables are related in low
dimensional space (Fiet&Boyd, 2017) CAis constructed fom acontingencytable which
examineshow varidles ceoccur(seeFigure 635 for an overview seeAppendk 11 for original

contingencytable).

Fig. 635: Overview of CA Contingency Table

Professionalism themes
CAT A CAT B CAT C CATD

CAT1
CAT 2
CAT 3
CAT 4

Respondent
Properties

HPS Scores generated for category-category pairing

Variables, categories and cany procedures are presented kigure 636. Variable 1
(professionabm themes)consisted of 2 activecategories Variable Aresponden properties)
consisted ofl4 activecategories withd4 sub-categories Commitment and autonomg7
subcategoriesyvere supplementary (they areomponerts of the HPS scglandwere projected

into the displa as passive variables
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Fig. 636: Categortal Coding fo CAvariables

Active Variables

Variable 1- Professionasmthemes lff GKSYSa SEOSLII w(
(definitions) (due tosmal sample size).
Variable Z; Respondent Properties

1. Progssionalism (HPS) 2. Social capital 3.| Entered as quartiles (values assigned 1, 2, 3
Culural capital 4. Status/ Symbolic capital 5.| 4 based orHPSscore)
Turnover intentions

6. Economicapital 7.Career intentions 8. Assgned values 1 (low combining original
Recommend organisation commend ratings 1+2), 2 (moderateoriginal rating = 3)
employer or 3 (high- combining original ratings 4 and 5

(These were single item meares)
10.Job Rold 1. Trade union mmbership 12. | Jdrole (1=CSW, 2=Teacher, 3=Middle
Committee membersip 13. Nonrspecialist Manager 4=SMT); Trade Union Membershif
teaching 14. Teachirgad (1=yes, 0=no); Committee membership
(1=yes, 0=no)l Neapecialist taching (1=yes,
0=n0) and teahing load (1= <15 hours/week;
2= >15 hours/week)

Supplementary Variables

Conmitment Entered as quatrtiles (values assigned 1, 2, 3
4 based on HPS score

Autonomy Three values used 1 (lovbottom 25%), 2
(moderate- middle 50%) and 3 (higttop
25%). Quartiles 2 and 3 presedtthe same
value and therefore quartiles suitable.

Statistical Results

The correspondence mgpgee Figures 87a and 637b) offers an acceptable representation of
correspondences in two ghiensions, with ammverall retenton of 56.1%. The trace inertcd
2.9% (sum of observed eigenvaluesygested aweak association between rows (respondent
properties) and columns (professioishthemes; a chitest of association was not significant
W - (4i73) = 437.83, p>0B). Glynf2 @014)point is usefuherewhen he sates thatthe purpose
of the CA map is not necesdy to achieve significance but éxplorerelationships between

variables
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Fig 6.37a: Two-Way Correspondence Plot Mapping Definitions if@ssional to Selected Resmtent Properties

Plotol  "T Service @ oefinition
’ Professionalism (HPS Score)
ol ® Lo * B Cultural Capital
- L-Sene @ Social Capital
v:mcawl» t-'{m"“""' O Economic Capital
°
e Sty wo 0 °°':’" 2\ status (Symbolic) Capital
0 ;
LLSC chu No-Non- SpeciaistO o] e - @® TU membership
L-Org Pecc Pr-sut . o o |
I A Teacrer @ ReccH.Career Saying @ @ Jobrole
E 0.0+ LSt L.sC YesTU ?ﬂg _m..n Wlﬁ Pecc { : -
3 LLOOMS b ‘ 13 @ sc. LTUrerEgHOg Rece 4+ Committee Membership
> L ow Capital Ouighace T C00ia :c’ a1 0 Migh Capital '
o« Autonomy L Ce feee o e specan ° .c":n.n & Comphliance A Non-Specialist Teaching
] o .-

® Teaching»1 5w sO ’” Q e ﬁ_ (O Teaching Load (weekly hrs)
o Recogon =, , prot * Statuses i
) . Y s YV Turnover Intentions
1 e ¢ @ Career Staying
'; e 4 [J Recommend Organisation
=2 o) O Recommend Career
2 COMM«+
qé (> (O Commitment
[ Autonomy

1.0

Turnovers
v
pay
15 Y T T T
ASs 08 o0 0s 10 15

Dimension 1 = 40.5% - Control
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Fig 6.37b: CloseUp of Selected Region of CA Map Hidtiigg the Most Significant Clusters aRdlationships

15.6% - Reward

Dimension 2

Dimension 1 = 40.5% - Control
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Qualtties
Autonomy
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L-Status
A Student
L-Turnover=tudents
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L-Prof = Prof+ Teaching<15hrs
g' o)
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A Teacher @@ 11.Career ReccH-Career Staying o
0 LL-Status _L-SC_ Yes-'ﬂ.l’ aAUTO reroe QH-Career Recc
LL-COMM O i Standards CC+-| 0 SC+ LL-Turno'::g!r-l-gg pect
" M-Org Recc @ ol
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"pe"'se’ LEC. m 0-INTComm Prof++ [
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Professionalism (HPS Score)
Cultural Capital

Social Capital
Economic Capital
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TU membership
Job Role
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O Teaching Load (weekly hrs)
Y Turnover Intentions

@ Career Staying
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Labelling Dimensions

labelsF 2 NJ RAYSYyaAz2y M onndp:0 YR RAYSY&aAzy u 6
thal & Ay (G S NLINB i At Bhdihgyut WhiatAsSsimilary dh tlzg ahei hartmbtween all

the elements figuring on the right [or top] of the origin and, thke other hand, between all that

is written on the left [or bottom]; and expressing with coneises and precision the contrast

62N 2LILI2AAGA2Y 0 0SSl 6 S Hefe badedon vadadles$haticdiiBbytd&dd ¢ ¢ |

most to the inertia of their respeacte dimensions (see Figure @B

Fig. 6.8: Highest Contributors (Definitions) to Dimensiorridace

Dimension 1 - Control Score on Dimension

Negative Positive
Autonomy -0.87 Conduct 0.46
Expertise -0.35 Community 0.42
Recognition -0.32

Whereas autonomy emphasises independence over the work task, 'conduct’ and ‘community' emphasis
behaviour that conforms to external expectations . This is further reinforced by the plot of 'role’ on the
right side of the field (which stresses accountability). In both cases, these reflect issues of control.

Dimension 2 - Reward Score on Dimension
Negative Positive
Pay -0.50 Qualities 0.55
Recognition -0.24 Autonomy 0.52
Students 0.32

Pay is the extreme pole at the bottom of the CA map and indicates a concern for material rewards and
promotion. At the top of the map is a more diffuse group made up of 'Qualities’, 'Autonomy' and 'Studen
which described 'professional’ in terms of psychic rewards (e.g. a service/ pedagogic ethic).

Interpreting Dimeni®ns

Distances between plot points reflect degseof similarity or difference, with closer plots more

likely to sharesimilar atributes. Points at the origin have little or no ability to differentiate

SS FT2NBOERMYINRE Yy PANBYROENR Y &K
0SG6SSy (o2 ORBEBKROt §R (K|

otdzaS Fy3atSa AYRAOIGS YdzOK

individuals ondimerls2 ya 0 a
acutel y3f Sa &adzoaGSy
WoerSy OSQu s gKAE S
WNR b &
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Dimension X Control

Negative (left) side:

The leftside is dominatedby low scores for the
HPS, capital and career/ employer attitudes.
These individials weare most likely to describe
LINEFS&aaArzylf Ay GSN¥xa
YR WEDBGMA EKSe ¢ §MB
be teachers and trade unionists (for example
69% teachers and 69% trade unionists referrec
expertise compareda 48% semir manayers and
53% of noAmembers).Individualson thisside
scored lowest on autonomy and loweno
commitment.

Dimension 2: Reward

Negdive (bottom) side:

The bottom half of the map as dominated by
WL eQs FyR G2 | fSaas
followed 2 xpgegenOS Q® ¢ KA & SY
orientation towards the material rewards of FE
professionalism, thougyf dzy 6 SNA F2 N
small 6=21), which raises questions about the
LJ 2 didbidity. Wille teachers appear to show
modest commitment to serviget isimportant to
note the CA map represents a bdist
imagination of all variable associations. Many
teachers identified studentsidefinitions of
professional (47%), with only @S higher (at
69%). However, moreacherscited expertise, so
plotsrefled theserelative differences in
geometric space.

Low and Hjh Professionalism

University of Brighton

Positive (rightside:

The right side of the field is charactesisby high
HPS scores, capital and positivity towards care
and employr. Individuds were most likely to
define professionalism in terms @ 2 y R dzO (
WO 2 Y YaznyARi( &V Nightars &guably
concerned wih compliance to external
standards. These individls were most likely to
be managers (for example, 52% of senior
manages referto WNR £ SQ O2 Y LI NJ
teachers who answered Q25) and had higher
autonomy and commitment sces.

Positive (top) side:

Wydz- f AGASEAQ | YR Kelytxi 2
distinguish individual® the top part of the map,
F2tf206SR AP WKIBHERES YK ¢
matters of pedagogy, commitment and skent
support,dzy RSNLIAYY SR o6& |
2NRASYGF SR (26 Niurialli K
rSe NRaQ 27F ( SHmakgrpi2ged ¢
2006). When pay is perceived as unfair,
individuals were less likely to define
professionalism in term2 Fen® & Sdinmittee
membership and avoiding teaching on non
specialist courses were associated with an
improved service focus.

Theclustersof variables arand low HPS scores (P1) and high HPS scores (P4) highlighted

profound differences inprofessional dispositioniseld by individuals in thessvo quartiles (see

Figures 89 and 6.40 ¢ starplots are useful foitlustrating central clustersrocomplex CA

maps.
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Low Professionalisifi1)¢ the bottom 25%

Fig 639: Starplot - LowProfessionalism (P1)

’ Teacher

Yes —Trade Union

L-Social Capital

LL-Commitment
Standards

) Low EconomicCapital
L-Career Recommend m M-Recommbnd Organisation

Expertlse LL- CuItUraI Capital

Teaching>15 hrs/week “
. Recognition Experlence

LL-PROF

‘ Pay

*Dotted lines are for presentational purposes only

GL 3IS{ Bvebeeh dsfilledtathe poinz ¥ 0 SAY I dzy SYLI 2@ | ¢
(respondent 226, teach

G/ 2yaidlyld aoONdziAye FTNRY ahandsBo®iNES yWiRT ONSBIGE A

(respondent 132, teacher).
4. SAy3 (2fR 6KIG yR K2g ifiecRk SBLIOKA §EO0OER2 |

(respondent 436teacher).

Teacher Curriculum Support Middle Manager SMT

1ind 1in4d 1in8 lin16

Who is in the bottom 25%
professionalism?
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tK2aS gK2 ao02 NbhifessichaiSmsdale HARe mdstly fkaly to define
professioralismnterms of WS ELISNIG A 85 QX WNBO23yA A2y QT WSELX
WA G+ yRI NRa @owefedtingly linked @ I0@ditcultural capital and economic

capital. Thisrevealed an obvious paradox, namely, that expertise wasaed with low

culturalOlF LA Gt @ ¢KS Ot 2488 LI ANARY3I 2F WSELISNIA &S
with low status (see Figui& 37) indicates that those who sgxe of professionabm as

Expertisedid not feel valued at work andid not rate their learnng opportunities positively.

Of interest, andalsoconcern, teachersere most likely toexpress lowprofessionalisn{5 times

as many teachers were in P1 than senior managers; eosely,almost4 times asnany senior

managers were in P4).

High Pofessimalism(P4)¢ the top 25%

Fig6.40: Starplot- High Professionalism (P4)

O H-Career Recommend

LL—TurqovéFv

H-Autonomyz” D H-Recommend &gq\n\w‘sation
A QO . Conduct
Status+ I B Cultural Capitak++

Role i
! PRO Ff.+

SMT

- Status++

*Dotted lines are for preentational purposes only

.63 Sy O2dzN} ISR (2 0SS OdBdaiageddS¢ 06 NB & L2
G¢KS AYLRZNIOIFYG 27F adzepddBes 3,FacNd)Ye 2NAI yA
Gl SkaKS adK2dzZ R 0S NBFtSOUAGSSE (2 FlLOATtAOGI O
committed to theirroleandeddt 6 A 2y ¢ ONBaLRYRSYy(l HypZX
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Teacher Curriculum Support Middle Manager SMT

1in6 1in5 1in3 1in2

Who is in the top 25%
professionalism?

Srikingly, high professionalism (HP&)d high cultural capitalere strongly asociated

suggesting thabpportunitiesto acquire valuable knowledge, skills and qualificatiomsld be
professionalising experiencésorroborated in Chapter )7 As predicted, lgh professionalism

andhigh statiswere closely relatedboth clusteringwiA G K WNZER f S Qemiphagsing? O 2 vy R dzC
compliancewith external expectations Individualswere strongy attachedto their employer

and career andvere least likely to quit their emplyment.
Clusters for higland low HPS scorers were fundamtally different and suggested different

professional habituse&ee Figure @1). Though based on a snapshot of iadtes,it revealed

two groupswith verydifferent professional experiences aimtentions.

Fig. 641: Professional Habitus A Summaryf Attributes for Low (P1) and High (P4) Professionalism (HPS)

Attribute Low Professionalisi(f1) High Rofessionalisn{P4)
(bottom 25%) (top 25%)

Preference 0 Expertise, recognition, 0 Role, conduct and community
experienceg emphasis is on the emphasis i®n accountability
possession of valuable skills an| and compliane. Responses
knowledge 68% of thigyroup range from 9% to 14% higher o
refer to expertise, 24% higher thesethemes compared to P1.

than any other theme.

Capital 0 Cultural, social and ecomic 0 Highcultural @pital ¢ associated
capital idow. Associated with with expansive learning
restrictive learning opportunities, and overall highe
opportunities. Low status economic and social capital.

Highstatus indcatesthat
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indicates feelings of low value individuals feel highly valued at
and recognition. work.
Job Role 0 Most likely to be teachers on 0 Most likely to be senior
high teacling loadsffve times managers almost fourtimes
higher than senior managers) higher than teachers)
Management 0 Low trust 0 Hightrust
Trug
Career Attitudes 6 Weak attachment to career and| 6 Srong attachment to career ang
least likely to recommend FE most likdy to recommend FE
teachingto others.Occupational teaching to othersOccupational
commitment sweak. commitment is strong.
Employer 0 Attitudes are mostly negative | 8 Attitudes strongly endorsthe
Attitudes towards the employer, though employer asa place of work.
some are moderateThee is a This group is least likely to tik
strong desire to leaveE of leavingtheir employment.
employment, though high
turnover intentions arenot
exclusive to this group
Control 0 Individuat measured poorly on | 6 Individuals measured highly on
autonomy autonomy

P1s fd strongly undervalue@nd were most likely to rate thework environmeat as

restrictive, autocratic, low trust and unstable. P1s valued expertise and experience, but their
low status suggests these quadgiwere not recognised ithemselves Converselythose with

high HPSwores framed their employment as ermf opportunity, learning, autonomy and high
trust. While a mix of job roles populated both P1 and P4 groups 4 eachers were in P1s
compared tgust 1 in 16 SMT, whil@imostfour times as mayp SMT members were P4 as
teachersWhen it comes to pfessionalismteachers and SMere deeply divided

corresponding to very different professional habituses
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6.9.3 THEBEMERGENCE OF ANIALYTIERAMEWORIC, EXPERTISEERVICE. COMPLIANCE

(THEES®/ODE)

Corespondence mapping suggesttéaeerelated clusters of themes(see Figure @2). These

are labelled 1, 2 and 3 based on how tigtitlymed clusters were.

Fig. 642: ThreeDiscursiveClusters: Expertis€ompliance Service

Turnover++ Service
v -
” ~
T Aualties \
. L-cC ’® \
o | |
LAStatus
YexNTComme} L-TurnoverStUdemJ
T N ¥ $/ COMM+
@ L-Career StapQg MM Pﬂ
§ L-Prof S o et f+ Teacch)ing<1 Shrs
2 LL-SC L-CoMM No-Non-Specialisto HEED No-TU
% L-orgRecc D - -AUT (c°m“"‘“ ~ SCEs
1 A Teacher’ M-Career ReccH-Careef Staying X
- R
T g LL-Status  L-SC_ ves.TU AUTO | rov bt r\ S
o [] LL-TurnovergH-Org Recc
5 S Om R’ecc’mnﬁrds Lot A’ St H'Ag::l ug |
g L-Career Recc 99 o e Yes-uﬁn-Speci&ist iatus’ ’Condtft CC+
Exp:rse L-EC. o-INTComy prof++ [l
Teaching>15hrs b & '!nce . «, Role 9 4
RecoWnition i Prop * - @
N - SX"“S*"
@ Pay
o T T T
-05 00 05

Dimension 1 = 40.5% - Control

Three clustersdescription and rationale

Cluger 1,labelS R W SIESLOS NJigdkl fiomR S NJ

9 the tight clustering of expertise, experience and recognition in the botftrof the map

9 the prominence of expertise in definitions

Cluster2f I 6 St t SR WO2 Yedfrank: y 0OS Q> 4|

w

a

RSNJ

9 the coalition betwen role, condict and (toa lesser etent) communiy on the right side of the

map

1 ashared emphasis on accountability, Hddowing and external expectations
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1 the highfrequencyof comments that relge to WonductQ4bleCand Wommunityin respondent

definitions

Quster 3,1 6 St t BARO ASEWG from:

§ therelatvep2 EAYA (& 2F WalidzRSy (haltbftheynBp Wlj dz £t AGASEQ A
1 ashared emphasis on pedagogging and commitmentacross comments

1 thelarge number of responsdalling inthe W& G dzZRSy 4 Q OF (G S32 NB

Themapnot only plots the structural positions of FE agents, it dap NB a LJ2lighesiiond & Q
space. Dispositions formed three recognisable clrst expertise, compliance and service.
These clusters are referred kerel 3.IN® F S & & A 2 ywhbse djeatkd® fsdisza@ the

self, the organisation and the studentsspectively.Figue 643 provides a simplified

representation of the three scheas identifiedin respondent narratives

Fig. 643: Tripartite Frameworlc Three Professional Schemas

SERVICE
(Students)

Recognition

EXPERTISE COMPLIANCE
(Self) (Organisation)

Prdessbnal sclemas were envisaged asopensities to thinkabout professionalism rather
than discete ingroup-outgroups reflecting the fact thamanyrespondent RSFTAYAGA 2y a

included multiple ideas fromone or more schemas.
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Expertise

Respondents whperceived WLISR Z A& G Q8 Ay ( S Néfemotlikely4bS E LIS NIi ;
ARSYUGATE [UMBAFAOr AISR Y & Q> & dzosklSaSvaluedpfopastesS R3S 2

Professional was about:

Gly26f SRIS 27F & dzoeo§nBeénmalifERiddy éxpeienteNshdh y A y 3 =
O02YLISGSy i ®é oNBmypidligdRald/ G pmT I / {2

Gl Sk aKS At thérsbjei$ kn@vledge and skilled intheNli 2 F (S| OKAy 3¢

(respondent 285, teacher).

Q)¢
w»
O«
(kN
N
Z
ot
m

©

oRecognised qualificatiorggving status and credibility with otheduaational
(respondent 295, SMT)

G1y26AY Be akl@td deliver your subjedt LISOA L f AaY (2 @2dzNJ £ S Ny S|
(respondent 240,dacher)

¢CKS LIKNI} &S WNBXO23yAaSR | dzintfdr drédéntials fohaied Q A Yy RA C
standing in tle wider FE fld. There were consistent linkgith experience ad competence.

The termW R dzi2 f SKBIA A 2 ¥ darblyuged @hly @vicediby respondentsbut  WR dzl €
ARSYGA(G&Q O2dz R 0 brekabpleSa®éed o & dfo DRIYYWiBNlada 1Y 2 &
practicalSy 31 3SYSy G Ay I &dzo 2S Ofxgericoddfagidpibse®iS Yy i M d
qudifications or destbased study) was alsostroggl | £ £t ASR (2 WSELISNIAA&ASQ

between different viewsFor example:

Gt NB FSaaA 2nydorcernedineafis piddedsianal bothpetence and knowledge
gathered through experience andrealoMJ, +F QG A @A GezZ y20 NBIR 2dzi 27
192, teacher).

Compliance
wSalLR2yRSylGta ¢6K2 dzazSR | WO2YLX AlFyOSQ &A0KSYIl C
organsationd context, acknowledging the importance of accaainitity, external standards and

loyalty. For example:
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! YRSNE (I y Rhdgratanding mpt@anisatibrs priorities. Carrying out my duties
to ensure that theorganizationis best prepagd ard resouced to carry out its duty to the
higheststandard$ ¢ K| 4 A a ¢ KI { sto® goSgiuantyof/actibntor S|y

organisational & Y dréesgondent 214, seniananager my italicy

Gt NB T Saoafarmiy2 tBKS &0F yRIFINRE 2F | LINPFSaarzyé

(responcent 291,senior managenny italics.

G 02 Y LI S ksyequiréd fadny jold rédeithout grumblingr Yy R G2 | KA3IK &Gt yR

(respondentl85,teacher, my italics.

G Fdzf FAE f kotddanc@witiNdytei@plogey's requirements
(respondent 113staff develgoment, my italicy

Senior managers were proportiately more likely to identifyvith a complance schema than
other roles. Suppding organisational initiatives, acting as an ambassadorearsairing

completion ofpriorities and targetsvere underlying prorities.

Service

wSaLRyRSyl(a ¢ KOSdeitiisd stuRlens,Ta carpdiSpeddtion and the importance

of creatinga positive and enabling learning environment as major properties. These comments
captured the enthusiasm, commitmeanddedicat2 y G KIF G OF YS g A (0K, WLz (
as wel asa desire to empower studés and improve the quality of their learning exmace A

professional was someone who was:

G55RAOFGSR YR O2YYAGGSR® t NBfidh A frésponc@r G K S

29, middle maager)
G{ 2YS2yS appréctate deé nteds of adldrrers respect their differepes and

encourage an environment of respect, thléd y OS 'y R LISNAR2Yy It 3INRSGGIKE 0O

teacher,my italicg
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4 D2 Ay 3 ainile $r tiB Bidents that | work wth to ensure that their experience

within the course is psitive, meaningful, and rewandg. My sole objective is to help all

studentsm& G G KSANI LRGSYdGAlt |yR adzOOSSRé oNBaLRyR

G. SAy3 & dzicirizgNiaktdients) ref&dless dfackground, gender, ethnicity,
SES, sexuality, orreligotS f A STa¢ o6 NBa&he® yRSYld mMHHI S

s oA N oA

OELINB&aaAA2YE 2T VEBADSQ2FYRBALRYRSYKEAQAYGHSY OKY

aL f20S &2 Ndughyhdfisdl ghd @kical climatés iie&lly hard at the moment,
nothing would stop mérying todo the best for our studeis and making a difference to
LIS 2 LI S U aspondeitd 3418, Setior endkiageny italicy

These expressiomaostly came from repondentsscaing above the HESmid-point, though not
exclusively sd-or some4veior studentswasclamed in spite ohegativeemployer views

lf 0K2dAK GKS GSNY Ww@20F A2y Q ¢l a NIYNBfe& dzaSR
dedication and sadice, inwhD K & ¢ iK@uchad®red Ky | LI(réspoaugnd 14.dzS ¢
GSFOKSND ¢gKAOMN MBI OIS NBANMBYOSyd2 GKS addzRSyl
YEYEFISNOD Wt NBPFSaarzylt Q aSiemsded adaptye @RS R a |
organised. Successfservicesvere mostlydiscussed interme¥ G KS | OKAS@SYSy i
YS I & dzNB & Gatedl AIRS GUINREANSEa aA 2y (2 SYLX 28YSyd 2NJ
middle manager) In contrast, there werédardly anyreferences testudentcreativity, curbsity,

civic awarenssor imagination.

Professioalism asSymbolicCapital: The Importance ofRecagnition.

Recognition was important for properties to function as professionalising cldmesneed for
WNBE O23yAalof SQ libdit makkérdf@thiéverdeyitandonidBS vy Ay 2y

subject fidd, with links made between subject currency arddibility. For example,

Gl F PAY3 | KAIK 808t 27F dzJ irecogritedsk]andy 2 6t SRIS
allows me a degree of automy inmyré S¢ 6 NB a Ldesf;R$italics) y = G S
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G { 2 Y S 2gfisSespedtedor their knowledge and the workhatthey ® ¢ O NBa L2y RSy
123, teachermy italic9

dTreating somebody as a professional metinsting them to carry out a good jobs they
are the expertand specialigt  @dwd@t 132, CSW).

G LG Yehg tyedted with respect bynanagers who value subject specialisrand
AYRdAZAGNE SELISNASYOSimydaiBalLR2 YRSyl ooox G4SIF OKSN

It was not unusual for expertise and recognition to bgcdrsively paed with concepts of
autonomy and trust Autonomywas often reported as#ust in expertis€Both trust and

autonomycanbe seen as manifestations of recogniti@mother teacher suggested it was:

G! LISNE2Y ¢ A0 KXandiRelanBBvedd\iakeé réspondibijtfol their

work. This peson is vlued by their employers and sociéyé(respondent297, teacher).

/| 2YLIX Al yOS 0O2dzZ R 6S LINRPFSaaraz2ylftAaAyd gKSy i

reputation. Professionalauld mean comleting work which:

& YKes a excellenimpressioroftheora F yAal GA2Y F2NJ gK2Y &2dz 62 NJ
(respondent 96middle managermy italicy

Or entailed

GNRtS Y2RSttAy3d 0SKIGA2dzNI  yR SELISOGLFGA2Yyas o

G O2 y R g@anner at draws repect from2 K S NE& dden62BSSniiddi2 manager)

These omments spoke of the importance of setting an exgerand promoting individual and

institutional reputations.

~ oA s AN 4 oA

¢tKS ySSR FT2NJI NBO23ayAlA2Y 61 & IlténaadratditBrougOld SR A

references to regpectand public appreciation. Thesncluded:
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oRespect for the responsibility ofynoccupation. People recognising how the majority of
teachers do go above and beyond their job descriptions in order to benefitshalents

(respondent 156, middle mawer)

GoSAy3a azyvys$s

(@]

2RY GBREMNABIREYIAHNBALRYRSY(l HnnZ

Gt NPFSaaAr2yIlf aK2dAd R Hrh@SKandai Kl tLility SiaviaFyolR Sy O &
R 2 (fespondent 263, CSW).

Asdiscussed edier, some d these comments were ahdabne, whileothersdrew on multple
schemas, illustratinthe eclectic nature oprofessionalism. These schemas were envisaged as
intersecting, overlapping and sometimes discordant narratispsakingo different

professionabriorities and experienes.

Narrative Links: Autonomy, Stdards and Community

In reality, discursiveatterns were complex and contradictory, and did not form neat
groupings. The concepts of autonomy, community and standards (see Figdyeh®wever,

provided meaningful corections between the main schemas

Hg. 644: Tripartite Framework- Main ldeas andConnections

SERVICE
(Students)

Recognition

Standards
EXPERTISE COMPLIANCE

(Self) (Organisation)

210

v



Paul Tully BD Thesis,November2020 University of Brighton

Discursive links were drawn directly from the CA plot (see Figu82a, 6.3Fb). Autonomy,
although a smallesampleof commentswas the strongest diffentiator on dimension 1
6 WO 2 )yand\sBohgly paired with both expertise and dant pedagogy. The next quote is

illustrative of this connection:

d am qualified to higher Education level in my subject speciaisin am abléo work
independentlyon the development of my courses atelarners<l can workundirectedand
with the authaity to make informed decisions independent of others in the development
of students withinmy cake 6 NB & LJ2 Yy RS yhiyitaicg o = (S OKSNJ

W{ i IRERY NJG 0 NI @ higést frégahcy df8ddenghtsi@p = Yy SEG G2 WSE L
and the two were commonl paired discursively. Standards could be mentioned generically but
usually referred to nabns of competencequalityand effectivenss. Improvingxpertise was

suggestedhs amechanism for meeting and exeding high standards.

0A professional role isme which demands that you work to professional standards at alll
GAYSaxXe GKIFG @2dz 02y i Apedze tvithid hedriaiBskidiy & 2 dzNJ a 1 A f
continuous professical cevelopmeng 6 NB & LJ2 ioSmanagany > &

GKI @AYy 3 GKS &il2A (FdE FIAVIR &lj2ddeNd ANBATSSE 6 A G K O2YLISG Sy

(respondent 230, middle manager)

Community related to the importace of relationkips whichincludedstudents, colleguesand
professional associationgvhile there werediscursivdinks with both compance and service

schemas, there was a clear tension, on the one hand emphasising adherence to community

rules (compknce), and on ta other,referring to collaboration ad relationship-building

(service) Prescribed ways of working, for examptdot allowing silosto exiS8 NJ & ¢ 2 NJ A y 3
NHz Sa FyR NB3IdzE I GA2ya Ay |y adleddinesodfiang | & ¢ 0
orientations ofcommunities. Refenmgcesto duty, ethics and engagemeniith external agencies
LR2AYISR G2SY 0 WGKAPROSQAGGWAS 2F o6Sft2y3aAay3a G2
along with the unity this promoted, underpinnedmonunity narraties. Arguably, itsithis

desire for unity that links compliance with seice.
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Gt NPFSaaAazylfAaay A& LINRMO BMEAIIX NS A & SKR2 4 2S RdzG I (]
20KSNBEQ S&8Sas T2N SEIl YLx §z k2. fardd how@hg leef & = 0 dza A Y
aboutthe NB T S & & A 2 derv46, niddl® raniR)ef)

G t NPohadbsar@ the modermlay knights, tied to their ates of chivalry, and trying to

manage conflicts of duty. We all have a duty to each other, and professionals exemplify

i KA & Xb 2 cotacRoBstréngrinciples = pooprofeda 8 A 2y f AaYé ONBALRYRSYy
W

G22NJAy3 Fa I 0O2KS didtdistinfdrereach gegaitmentivérid g A y 3 & A f
AY Aad2ftl A2y dcadhBaLRYRSYld wmnnz

6.9.4SUMMARY

Hypothesis 6 analysed the & Q& |j dzI f A & o thé qieionN@hat daes/ & S
professional meato € 2 d¥B fain professional themes were iderdifi, the range of which
suggested that FE professionalism may be more nuanced than Hall theorised.rigxcludi

WO 2y T ZolNiMgitaistnddnumbers) these themesvere plotted on a correspondence map to
visualise their relationship Wi professionalism (HPS), capital and five struaitvariables: job

role, committee membership, trade union membership, teaching load andspecialist

teaching. The resulting plotugigested aracceptable representation ohese relationships in
two-dimendonal space, with plots varying by control amavard orientation. Three clusters on

the map provided the raw data for the analytic framework based gregise, compliance and
service schemadepending on submissions, imdiuals were likely to inhab@ne or more

schemas to varying degrees and intities. The model can therefore be seen as a way of
NBLINSASYGAYy 3 |y A y-RkdidioridpateTae nbdehebsdtie G A 2y Ay
professioralism as a dynamic interpreige space where constructiongere responsive to an
AYRA QDA RdzI f Qtin iritieNFEARIA. ddMIreultsd SBoivéd that an expertise schema was
held by those with the lowest progsianalism and capital. In odrast, those aligned to a
compliance schma expressed the strongest gessional attitudes and capital. The final model,
which is an abstraction of the CA analysis, confirmed that recognition is important for
properties to furction as capital. The modeliggests thaprofessional habitus is corspondent
gAOK |y BKtyidilapasRaz f QA&
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6.10 Main Summary

FE appea to be moderately professionalised with a mean sddfe= 3.24)only slightly above
themidtLJI2 A y i 2 F Tworaibdcadksiweralbrépbried on: comntment and
autonomy.Overall, ommitment was positively scoredhough this variedcross scale items
and staf category with managers scoring more highly than aeranagersA significant
minority of respondentgated their commitment negaively. The mean score for auttomywas
below the midpoinfwith only 35%rating this positivelyThose with thdowestscoreswere
mostlikely toadvocateautonomyasa characteristicof professional workConverselythere
was little mention of autnomy anongst high scorer Senior managers had the highest
commitment and autonomy of all four staffingroups Teatiershad the lavest score®n both

scales

In testing the fit withWilensky® professioralisation modelpnly membership of professional
assocations had a sigficant positive uplift on professionalism (HPSresd. There were no

effectsof employment type, education Vel or certification contrary toWilensky predictions.
Professionalism waalsosignificantly linked to positive appisals & 2y SQa SYLJ 2& SNJ
career; however, only a minorigxpressed positive viewsvhilea significant minoty were
contemplating leaving theector. These results did natggestthat moststaff were strongly

attached to their occupi@on.

One reasa may le the lack of recognition that many staff reported. Professionalism was
significantly correlated with work status. While legrs and colleaguesere sourcesof
recognition and valuanost did not express this about senior managgm/ernment and

OFSTEDNd overall, respondents did not believe the public were positive abBut F

Professionalism was found to be significamtbsitively correlated with rasures of economic,
cultural ard social capital. This confirmed that professibsm is relatedo the volumeof
capital. Cultural capital proved to be the strongest discrianawith high cultural capital
linked to positiveassessments of the instit@iy Qa S| NFrafgssimalSrhwadalsal S
linked to thestructureof capital. All three cajpals @mbinedto produce net positive effects on

professionalismHowever, the findings showed thabciocultural capitalwas found to haea
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stronger impact than economic capitahdthis iswhere strategies for iproving

professionalisnare predictedto producethe greatest gains.

Hve structural variables were identifieas having significant predicéweffects on
professionalism, accounting for 20%sabrevariance bb rolewas thestrongest variableand
confirmed that professionalism was a hiecaised expaence Snior manageswere
significantly more likely than other staffing groups to be in thénbgy quartile for HPS scores
Senior managers wer@so found to have signifiodly higher volumes of cajal than teachers,

with teacherss timesmore likely to ban the lowest aiartile for HPS scores.

Structural variables, along with HPS scores ampitaiascores were plotted on a two

dimensional correspatence map, and although netgnificant, was an accegdle

representation of relations igeometric space.his map showedHhat capital, status and
professionalism were consistently orientated aroussgues of control and rewaydh line with a

capital pespective of professional sias. This yielded three w$terswhich providel the raw

data for the tripartite analytic framewaok. Here, three professional schemas were suggested,

those relating to expeise, service and compliance (the ESC modékse schmas

represented the major wgs respondents constructetie tS N WLINR FSaaadlz2yl f Qo
holders were mee likely to adpt a compliance schema. Constructions were shown to be based
on social posibn in the FE field and were suggested as the main weyfessionalisnwas

contested by FE respondents
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Chapter 7 ¢ Factorsthat Enhance andVeaken
Professiondism

7.1 Introduction

Chapter 6 examined the key relationships between professionalisncapital and explored
how FE agents interpreted the tetALINR F S & & A 2 y If thensgin findingdareY | NB
highlighted in Figure 7.1.

Fig 7.1: An Overview oMain Quantitatie Findings

T HPS scores for FE respondents did not suggest FE respondeatstrwagly professionalised
though members of professi@l associations scoregigrificantly higher than noimembesrs.

1 Professionalism was signifidhnpositivelycorrelated witha desire to stay in FE and with
positive recommendationfor employer and ceeer. It was significantly negatively celated
with turnover intentions.

1 Professondism (HPS scores) were signifitta correlated with work statsl @ measue of
symbolic capith.

T Professionalism was significantly positively correlated with measuresasfomic, cultural
and social capital. Tse with high capitalere 5times mae likely to score high
professonalism as low capital

1 Socioecultural (nornrmaterial) capital exertedtronger effects on professionalism than
economic (material) capital. Cuhial capital exerted the strongest effects and wekted to
differences in pofessional learning attitudes.

9 5structural variables exerted signifitaeffects on professionalismceres. Job role had the
strongest impact, followed by committee membershimde union membership, teaching
load and exposurt non-specialist éaching.

1 The coding of qualitative respees showed that respondents construgterofessgonalism
using three main professional schemas: expertiservice anccompliance These were
dynamic, and intefpenetrating logics informing percépns. Schemas wenelatedto the
NB & L2 y RSy (i diondnihe BETiéldizNI f LI

This chapte helps b understand and expia these findings. It wasotivated in answering
the following questionWhat practices support or weaken professionalisntdprompted

the following hypotesis:
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Hypothesis/: Factors tlatimprove or weakemrofessionalism aabe undestood

in terms ofecanomic, cultural and social capital

The evidence collected in this chapsrpporied Hypothesis/. The findingsare drawn from
Q41 (factorghat enhanced professionalisrapd Q42 (factors that diminished
professionalisjnandare supplemented by Q18 (commis about the FE role). Just over
60% of the sample submitted comments tdand Q42. Cultural and social capithough
not economic capal, were implicated in factorenhancing professionalism. Conversely, all
three captals were useful in explainirfgctors that weakened professionalism (see Figures
7.2and 73).

Fig 7.2: Factors Enhancing Professionalis@apital Type, Theme Namasd Theme Elements

Capital Tye | Theme Name Theme Elements
Cultural Acquiring/Improvng 0 Beingqualified and credible
Skills & Knowledge 0 Acquiring new skills and knowledge
0 Exercising autormy
Cultural Giving Skills &nowledje | 6 Possessing desirable extise
0 Giving skills and knowlee to others
Socie Service & Sacrifice 0 Caringas a virtue
Cultural O D2Ay 3 KR {YSIDE G NI
0 Enabling students to achieve
0 Redemption& compensation
Social ApprovatSeeking 0 Feedback from students
0 Feedback from managers, mdgues
and external parties
Social Exchanging Sl & 0 Making contacts ath networking
Information 0 Being consulted by others

Fig 7.3: Factors WeakeninBrofessionalism Capital Type, Themgames and Theme Elements

Capital Type | Theme Name Theme Elenents

Cultural Contesting cultural capitag 6 Policy assault
0 Criticisms of the data dwre
0 Disrespecting expertise
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0 Restrictiveautonomy
Social Contesting soai capital | 0 Being excludetty managers
0 Being criticised and threahed
0 Disruption to teams
Econonic Contesting economic 0 Work intensificaton and eacher
capital pushing

0 Pay ancdexploitative practices

These themes antheir components are now discusseddepth in this chapter.

7.2 Factoss that Enhance Professionain

7.2.1THEMEL: QULTURACAPITAL- ACQUIRINGKILLS: KNOWLEDGE

This theme émonstrated that individuals who immpved their own skills and knowledge
were more likely to gain advantagestireir organisation. These advantagesuld be new
positions or etended responsibilitiegositive student feedbackr greater persaal
confiderce to make decisions. Opportunitiesdevelop expertise were chances to acquire

cultural capitawhichcould acelerate being:

GXOBASHSR oedt asvalvgiuedngiviber oféiteam with specialist skills dmot
justamemberofstafs A G K |y govidest BIE teadhbs &

Three subthems wee identified which strengthened professionalism. Being qualified and
credible; acquiring new knowledge aséills; and exercising automy. In all three cases,
possesmg expertise did not appedo be sufficient togenerate strong professional
attitudes.Expertise needed to be recognised to accrue status advantadgese esults

concu with the findingson expertisein Sections 6.2 and 6.9.3
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BeingQualified andCredible

W, SAYEAFAISR | YRLIPNBRYat $2 N b pithBriloygreedsld G2 RI
andeducé A 2 y I £ Odidnged 363,{CSW)NIBis wapecially relevant to teachers.

Teachers associaderedibility with

GX0SAYy3I adzAlGl of & | daahdskils, $éng cudemitiyduh y 3 |y 26t SR3
subject knowledgéregpondent 406, teachermy italic9

Respondents poke of qualifications as a raas ofachieving credibility anthcilitating

deeper connections betweepractitioner and subject, offering job enriatent, as well as
cultivatingadvanced skills and qualitie®neteaO K SNJ | O] y 2 dobisgR@MARN (G KI 0 a
educational research greatly Banced my teaching, relationship with learners,

understanding ofeducatib I YR aSyasS 27F LISNE 2A53)tdacheINP I NB & a ¢
Links with mdustry werehighlyvalued by voationa staff ¥ 2 NJ a6 SAy 3 6t S G2 &l
up to date resourcesand p@A RS f SI Ny SNE gA 0K NBFfAaAaGAO 321}
(respondent 68, midieé manager) so that students felt prepareddaconfident about

entering their chosen industry.

G L dakeRaéBd\ehsure my team doegular industry ugatess T2 Ndzya SGOXwl yYR6
develd] t AY14& 6AGK AYRAZAGNE ©i26 ONBFAGS | NI y3s
(respondent 68, middle managany italics.

Teaching qualificaticswere less frequently mentionedsdrivers of professionalism
Where identified they were linked to highertandards of pedagogy and better student

learning experiencesrhose who were teacher qualified compared themselvesueably

on competence and status those deemedidnqualifiedQ

AcquiringNew ills andknowledge

Professinal development was high 1l f dzZSR ¢ KSy A G Sy O2dzN}F ISR adil
AYRAzZGNEQ 0SOFdzaS AU I RRNBaaS RhreatgngdiniNy a | o2d
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credibility. Organisations that were comtbed to developing staffjenerated posite

accaunts of professionalism. Ormaiddle manager suggested that:

Gt EFOAY3 AYLRNIIYOS 2y /t5 SyadnNBia 62Nl Ay3I LN
this in turn ensures studéna | NB ¢St f & dA I82mNddlIS Rahager NS 4 LJ2 Y RS

However, respondents also comamed hat these opportunities werémited and often

OS2y GNAGSR I NRPdzyR 2NBFYyA&FGA2YIEf 3SYyRFAD ws
in training hat | have elected to do rher than havingtiforced uponn$ ¢ O NB & L2 Y RSy (i
teacher), and critised thed Y2 4 G f & A y I Rifst hoxStickidNilNdDdisS & |

NI AYAY Ik RSGSE 2 LIY Sy GSWR Fraining oriéntideditadargsSFOSSTED p M T X
wasnot seen as a genuine invdsS y (i A Yy expéfise bift &dpliance exercise to

satisfy managersEnfored training ran contraryty 2 8 i LIJS2 LJX SQa @A Sge 2F L

W, SAy3a fA1S AYRAZAGNERQ y20 2yteée RBEGSt2LISR NBa
their expertise), ialso enhanced iecheNBE Q GIRRIOAG It GKNRdzZAK aSy 3l 3SY
externd practtioners and organisations #t can, and do, lead to career launching

2L NI dzyAGASEaeE F2N) addzRSydas Ay biliydeNy NBAY T 2N
students(respordent 150, teachemy italics). Holding events where staff couldeet

and netwok, and therefore build theisocial capital, was one of the ways

organisations could support a positive staff development climate. Sugidighted

G 2 LILJ2 NI dzy A O A(rSspondegt 169g8ripitamaljekps an essential part of

developng aprofessionf | G GAGdzZRS rk2¢6 NRa 2y SQa 42

aL G118 Y& NeptS SEGNBYSte aSNazdzate |yR aLISyR
abreast of my specialist sj#zts and of teaching andieNJ/ A y 3 (résfaBient\B

teacher).

However time for researctwas not a common expamce and did nbsustain an

impression of FE as a reseatwdsed culture. ibe managers were regarded as important

players in supportinghe organi¢ G A 2y Qa f S| N¥fra goBide@dzjatekddpds | vy R
of learningand researclopportunities:
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Gae fAYyS eflsyppaRigeldd bv@r thd summer gave me tasks that were
beyond the scope of my current role at the college, but that were related to the
additional literacy work tiat 1 doin my other part time job as ayBlexia Tutr. This
made me feel valued professially, and | joyed working on this specific project.
Undertaking this project has also led to the opportunity of doing some HE literacy
support eaching cover withithe colege, which will be a valuableldition to my
LINEFSaaArz2ylt / +8W) 6NBalLRyRSyd nntsz

TheWxtral | Awler@ vt viewed as a burden but a job enrichment opportunity, which

RO YOSR GKS NBa&LR Yy R Snédijebdesporkbiltigsyitt theNsHectS | Yy R
of enhancingthe indiR dzi f Q& 2 GS NI f AnitHisyaBeXtiieDdppartyinityioK S C9 7
doyd &a2YS 19 fAGSNI O &adzLILRNI¢ ol a KAIKEE G

ExecisingAutonomy

By acquiring cultural capital, individualestribed the enhanaksocidrecognition this
generated. Exgrtise came with expectations of job autonomyhieh wascited as an

important indicator of recognitionTeachers valued:

Gl dzizy2yYe Ay LIXIYyyAy3 Ye tSaazyaPA ONBIFGAyYy3 Ye
[personal prepardon and administration] time. Being tisted by my managers to carry
out my duties witlout beingmicromanaged. Being trusted by my managers and

colleagues to always put the learn@needs first. (respondent 304)

G. SAy 33 | ovieS 2wy R EEPomeyAy P 0> al | @Bhogsd G KS |06
gKFEG L R2 FYR gKS@ghdndRdng A d AAKS 4 IDERSYF W dzi :
O2dzNB S8 2N)] RSGOSt2LIVSYyl WwefeRyived &S eka@@debie O NB & L2y
enharcingprofessionalismHolding expertis¢hat managers valued was associated with

greater trust and autonomy at worldnother reerred to being:
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A 2 s oA x

GNBALISOGSR FT2NJ 1{y26ft SRIS IyR 0O02YLISGSyOS o6& YI
being] able to make decisions abauay own work, wokload, support | iye towhich
d0dzRSyliadé o08aALIZYRSY(G ovyy

¢ SN a & dzOK characterifediutondngydfRamadaSYSy & IA TG F2NJ SEI
allowedii 2 RS@St2L) 0SIFOKAYy3 ARSI&X €SI Nydefita YI 0S|
201, my italicy. This showedow autonomy was linked to power relatics. References to
WFNBSR2YQ | T oorekafdd @edom th deBignSahaémes of work and plan
fSdazya F2NJ Ot aasSa ONBALRYRSY(nthaviseefiil SI OKS N
to suit the learers neelst O NB & LJ2 Y RSy (I LISINGKS LAAS | G0KE S NRDy>3 f18y>R &
to teach uninterupted forsome2 ¥ (G KS GAYSEé ONBaALRywW8afcd. onnz

While autonomy wasalued, it was constructed asprivilege that managerdestowed.

Sunmmary

Acquring new knowledge, skills or glificationswere a means of gaining cultural gigal
becausehey suppored credibility and expert status. Credibiltyas mostly linked to

currercyA Y 2y SQa a@nd#o &1&sekil exténte&chirg Fualitatiors. I isthe

recognition of expertisthat generates privileges at work: job enricent opportunties,

greater job autonomy and manager trust, all of which &y K I y OS  FeputddoiNE 2 y Q &
Opportunities to develop expertise, for axple through pofessimal developmentwere

therefore gredly valued.

7.2.2 THEME2: QULTURALCAPITAL: GVINGXKILIS& KNOWLEDGE

PossessinBesirableExpertise
High cultural capital holders were more likelypossess dvanced subject specialist,
pedagogic or managgial expettise which was coveted by lesggerienced colleagues. In

providing support to thers, FE agds demonstrated their expertise to others which
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brought recognition; and by helping others, it showed individuals valued the organisation
and its mis®n, which ould produce further positive dirmations and status improvement.

Supporting ohers was equizd directly with enhancing professionalism:

Gaé NRfS adzZl2NIa 20KSNAR Ay GKSANI LINI OGAOSzT

the forefront of what| &2 €resindent 238, senior manager)

In giving advice, coachimgentees or modellirg behaviourholders bestowed important
knowledge, and therefore capital, onto others. Imparting capital, in turn, valditite
AYRAQDGARdzZ f Q& BaN@asi i Suppdrydthérsbasad-on speEcidt expertise

was perceived as a personal homdhat entailed:

GwSO23yAlAz2y FNRY O2ffSF3dSaz (2 G(KS SEGSYyd 2
YSYOSNE 2F (GKS (SIYé ONBaALYRSY(l dnz AyaidNHOI

TheS O#ila 2 F Yy 2 YA ereitided ifif@@maiy? fdzexampie Sy teachensisng
lessonmaterials with colleagues who asked for help, or formally when staff were enlisted
into whole-collegestaff development or quality improvement functisr-oroneteacher; it

was an:

a! O1y2 st Stind Ehondeyogé andl skills by being asked towaelstaff
devSf 2LIYSyid I OGAGAGASE (G2 GKS adlFF o02Reé¢ 6N

&
Q)¢
—

Givingills andknowledge toOthers

Enriching the experiences of otheed,workor in the classroom, were motives attested

08 NBalLRyRSylta K2 @NfdzSR WRSGSt2LIAYy3a 20KSNH

& ¢ K &ff dévélopment role that | have enables rwehelp staff grow and develdp
their own knowledge and expase. My role is to help staff develdpeir teaching,
learning and assessment skillsddar me, to help them enjoy the work that thelpe

(respondent 113, staff development practitionemy italic9
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¢CKS aaAadyyYSyid 2F W2FFiQRI +0AYBYiSR LYRAYAOK
theseW2 FET QOO LI OA G A B®IE as &ustbdias of@igdnidaBdral stakidgird

and improvenent:

a L Leaw Practitionefin] English and Maths. My role is to work in a supportive

capacity with Parters to achieve and maintain standardf exelence acoss Teaching,

Learning and Assement and ensure that excellence in trainingéhieved forll

learners. | carry out developmental observations and work with teaching staff where

areas of improvemeln | NB KA IKf A IK (i BlRrbaragelN®y/dtidd.y RSy i mMZ YA

CAGE Sa adaADK AA 2W[SNRE tWNIR G Yy O 8@ R OK K I Ry RU+AR v S NI
carried symbolic status by virtue of their expertig®ing function. Connections with terms
f AIEDOS®YS Sy 0SQ | yR wemdzitel thidistaus AeNabliNRréedSoNusSntsiioQ
takel Yy 2FFAOALFE NRBE S AY. TheKcrotefihgselvBga8dedxytiieir 2 ¥ 2 (
aSyasS 2F 2NBlIyAalGA2yf &aA3yA ondisaficddd > § K NE dz3

events:

& . S A yoly téndke® educdor in my organization, | workevy closely with the HEI
[Higher Education Ingtite] of the programme | run, and this makes me feel very
professional as | contribute to their staff development sessiand am involved with

their confererO S aespndlddd § teacher trainermy italicy

Summary

In the FE field, expertise is a magmurce of adantage. It lubricates individual recognition
and reputation, andnore widely,cansupport organisational competitivene<sultural
capital that § passd to less experiencedworkers in the form dadvice,skills or knowledge
canprovide new saff with vallable resources to support their position, which in turn can
lead to enhancd credibility and future opportunities to demonstrate expertisetdractions

alo beneft expertgivers in terms of immved cultual capital (exchange of ideas), sdcia
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capital (hfluence) and symbolic capital (admiration and respect of those they coach, train or

mentor).

7.2.3 THEME3: SOCIGQULTURALCAPITAIC SERVCES SACRIFCE

Thether S 2 F Wa S NIA Qderedvele@mdnt@Nchiltdirdl andserialCapitdl dhe
former linked to specific attitudes and values about students and pedagogy, the latter

reflecting the quality of student relationships and interactions.

Caringas aVirtue

This element reflected a mixX attitudes (cultural capital) and interactiorisocial capal)
around the importance of caring, commitment and selflessness that FE workers (especially
teachers) claimed as evidence of their dedicati®n t Wihddhé iégay’ SN FANR G QP | GG A
deedsthat conveyed a sense of devotion, duty and peis sacrifte carried significance,
YR GKSNBEFT2NB OFLAGIE Ay |y C9 2NHEHIFIYAAlIGAZY
aA3AYLIffAYIQD dofthisSspravied bydgeiieachdt Who pdinted othat:

32 2R NB a don éxireméylcéminiiied tofmg rolé shddovm@dS L
aSa aAavydzZ dFyS2dzate F2Nlc Y2yiKaé oNBalLR

[N

aL 3I2
H Of |

Qx

Classroom interaction with students was greatly ealuRepondentside// G A FA SR G2 2 NJ A
with the studertd ¢ 0 NB & L2 y RS ghdda avén TNEB i kith ADadSaNgva ¢

(respondent 150, teachegsfactors that enhanced professionalism. Canwvags regarded as

an intrinsic property of these relationships amdsdemonstrated n comments that valued

thed LJoNUGtf OF NB FT2NJ Yé &l dzREWDA & rifidgMahani@RamR Sy G ™M
to ensure that the learners havevery2 LILJ2 Nlidzy Aieé (2 | OKAS@SE¢ O6NBa
managemy italicg. Underpinning thisvas aclear sense bcommitment to developing

learrers and helping them succeed, singling out timportance of
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G¢SIFOKAY3I YR LINBLINAYy3 2dzNJ @2dzy3d LIS2LX S T2
FAdZNIKSNJ aiddzRe Ay ! YA GBSNE Auldahér fatuges.losallp S @ G S OK S N.
f 23S G(GKS 2énitdlb0iteachdp 4 L2 Y R

Going thatExtra Mile

Dewtiontothetad { = S@SYy dzy RSNJ KI NRAKALE A& | GNYRAG,
Although the term itself was rarely uség respondentsits associgon with altruismand

selflessness was salfidert:

A love working in FE. Although the fisaatl politial climate is really hard at the
moment, nothing would stop mérying to do the best for our students and making a

RAFFSNBY OS (i @spboideat A8 Bhicr mdndgenByaitahed

AnothS NJ NB a L\ vrR I8ilRarit teéchers and ain it forthe learners and not the
Y2y S@H 6NBaLRyRSYy(l wmoy Wwastianvrstraedbglay F 3 SND & W+ 2

willingness to make personal sacrifices:

a Lorkdnanly with lewel 1 and 2 students from depridareas, theyneedto be taught,
they need to cae into colege every day. | also spend a lot of my own money (my
husband was made redundant so | do not have a great household incanagenow my
wagehasbeen ait) to buy things for the studentsotherwise they would not be able to

do the work theyneedli 2 Re®pbidend151, teachemy italic9

In such casegrovidinga good service to students was constructed asamal obligation,

where wokind eYoad he call of dizii éff€xed direct evidence of®Jdzi G A y3 a (i dzRSy G a
This commitment inclued makingpdl&E 2y I f & ONATFTAOSas S@Sy AT (Ff
respondentsFulfilling student expectations and maintaining a higlality service uner

conditions of tightresourcing were regarded as hamable. Examples included working

across two ras simultaneusly and stepping up to a higher role in an interim capacity

tasks unlikely to be remunerated, but which ensured students weralisatdvantagd by

funding and saffing cuts.
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EnablingSudentsto Achieve

9yl o6f Ay 3 aidzRS yai inpoitaghtelénerd & pr&fedSohalism| Azhievement,
GKAOK (221 aSOSNIft FT2N¥Xaz dzyRSNEO2NBR aill FFC
contribution to learrers and wder society, with staff expressing pride these

accomplishments. One teacher spoke dbththitkded 2 NRE O NB ALIRYRSY (G cc
GYFYlF3ASNAR 2F GKS TFdzidaNBéX 6KAES | y2GKSNI NBFS

GiKS aSyas 27 1y26A Yaanabusdedigey éhallgingdzi A 2y G2 (K
A0 dzRSY GitaQ I'f WBNE SYLRGSNAY3I FSSEtAyaIéEd ONBaLRYRS

Respondentsh I Kf A3 KGSR at NBLI NAy3 addzRSyda F2NI | 9¢
@2dzy3 LIS2LA S G2 | OKAS@GS (KS&nMdllembangB)&md | Yo A (A 2
& éaching and training individuadsd seeing them progress as engineers andifza ¢

(respondent 139, middle manager) as examples ofittgansformativeNR f S® Wal 1 Ay 3
RATFSNBYOSQ | yR WOKI y3A yidhs difeiedeioRs/ i A dSaQ 6 SN

Teacher oMaking a[difference] tothe lives of young people outside of the
classe 2 Yé¢ 0O RBER)Z VR

CurriculumSupport GGKS aSyasS 2F | OKA SIS ¥Yigghing thak
Worker | havemade a differencand thatthe learr5 NJe®Qas bel
improved ONBALRYRSY(O mMdbno

Middle Manager G¢ KS Okhayg®livesi D didiedt 132)

Senior Manager oMaking adifferenceto people's lives. Standing up for those whc
NS tSaa F2NldzytdS dKIy YS¢

Respondents savhemsehesl & ee@KRAFIASNE Q | Yy R n@dvichifdedSYSy i | =

individuals opportunities for mfessional sasfaction and validationMore than a third
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O2y iUl AYySR GKS (SN¥a Wwadz00SaaQ WwWadzOOSSRSRQ> Y4

defined in sone cass, but inothers it related to specific deaomes such as:

G ¢ KSANJ adzOOS atrgkandniérnatidhal dogpetitibnZnd yiwards and on
into employmentandsel YLX 28 YSy G ®¢ oNBaLRyRSydG mpnx GSI O

Enabling students to achieve, whialas ofen characerised in terms of pass rates,

retention, attendance and progression (the-saf S R W kconied), Gnay2bdz

unsurprising in a culture where selissessment and inspection are dominant orthodoxies.

However, pogression to higher educatiaor empbyment wasnot just a student success

storyodzi | aevoz2f 27F I ( ShcOKBaBl adz00Saa | yR O3

Redemption andompensation

For those who worked in GFE colleges and Adult & Community instituiwbiasywere a
majority in this surveyrespandents dravonaO2 Yy OS LJi 2 F a®E KR St KRIA R KRNI ¢
t2aA0A2yAYy3 aofdaBKYod & 3R & G STVIQA S¢gzNB & S R S

the sociakignificance of their role.

aL o60StAS®S GKIG L KI@S | ehdlusdam gkijed idl#FeNJ G S| OKA y 3
and enjoy the chathge of supporing those that havéittle selfbeliefin themselves and
watching them progress. laomlyK SNE 06 SOl dzaS L @k fdz2S € SI NYySNAR 3

(respondent 99, middle managany italic$

Redemption narratived, {ike this onehinted at the @ency teachersnvested in their roles.

G 9 y lgasthdenfso achieve welbecaus2 ¥ Y& adzw 2S00 (1y2¢ft SRAS |y
(respondent 47, teachemy italic§ andclaimA y illis miy planningthat enables stidents to

pad & G KSANI SEI YespohdgnR30&aedhet Ndg isabcsvére fartkar

examples! Y20 KSNJ aSyA 2N YI yI 38eMIOBI I(SBENIFR2 IR f ¢ MG SI

(respondent 81, senior manageny italicg. In these instances, teacheasd maragers saw
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themselves as instruments of chaghichpositioned students passively. Anotheeacher

referred to:

G{ SSAy 3 f SI N NEel atixseeihgiEm mgve dn to a higher
level. We are the&ourt of second chance2 NJ Y | y & Xent 66,thdthar|.J2 v R

my italics)

¢ KS NBTSNBJOSOZYR YORIAINOS Q A f f desightddngl SR (G KS LJ2
respondents ascribed to their role. These comments stood in contradiction to the lack of
autonomy presented in many teacher narratives. Furthere, me dew on aview that

the education systermwvas igged against workinglass students aspimj to a veational

career, which produced responses ranging from protection to outrage specific criteria

for defining the workineclass could bdiscerred, butit wasevident that ministers were not
characterisedas sharing the same background as kestts(see section7.3.1¢ Policy

Assallt).

[ FNBSte& YAaaAiayd FTNRBY NBALRYRSY(G YyIFNNIGAGSaA ¢
adzOK | &4 Wi 2®86 K BIDA v Iosdf-RsieedN FeasryeSilience, a

devd 2 LAYy 3 waSyasS 27F §oljtdaAabdaree i hatunfy2oNdodiabilifyK I NI O
b2yS 2F GKSaS LINPLISNIASa 6SNB NBIFIRAtf&@ ARSY(dA
referencel G F £ 020 PEENMAARS LISWY2R/S vy O Sahdojéctives|daNR F S & a A 2
accounts of creativity didot focus2 y a i dzZRSydas SAGKSNI Fa | RS&AI
d0dzZRSy GaQ 2N Iy AydSyaAazy (2 ydadPrdghtiss a i dzZRSy
from respondenfi Q &de FuQ@ested they did not furien as capitalenhancing strategies

in the FEiéld.

Summary

A ¥ 4 A 9~

CKSNBE 41a I adNRry3a WSGKAO 2F OFNBQ NBTtSOGSR
WILIINRFSaaAzylt Qo KS &B-TANE A QlenPdpRdidg ackhEsER Y |
institutions. Thad K WY @2 O lhardlythghfibned Fegpondentsexpresed a cleasense
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of dedicatio® !y WSGKAO 2F OFNBQ gl a Y2ad OAraArofe |
sacrifice that ensured stents were notdisadvataged by changes to economiasspaffing.

Wal {Ay3 | RATFTS NEyoOSE bstigns ian theNEE hit& s v G S

commitment to student achievement was also important, though this tended to refer to

WK NR YS I ZszkEsi Tlereovaditte mentidn of creativity, inagination or

OAGAT SYaKAL) AyscORgOSLIia 2F WwWaldzRRSyl

7.2. 4 THEME: SOCIALCAPITAL: APPROVASEEKING

This theme considered the importance of getting recognition and approval from significant

others & work, including feedback from students, cofigues and managers. Approval

seeking behaviourdevelopand susain social capital. Gaining approval strengthens an
AYRAQDGARdzZ f Qa NBflGA2yaKALA FyR aSyasS 2F o6Sft 2

legitimacy that promaes personal reputation (symbaolefficacy).

Feedback fron&udents

Evidencdrom respondentcomments suggested that feedback, more than any other
FOUAGAGESY NBAYF2NOSR | LISNER2YyQa a&wasS 2F € S13
provided an eviderce base for respondents to beaagnised and acknowledged. As one

middle manageenthusasticaly declared, what made them feel more professional was:

G/ 2YYSyda FNRBY addzRSydax/2vyyvySyda FTNRY LI NByida
(respondat 170)

Another teacler spoke of the importance of:

oFeedback from my students and their achievenseReedtack and collaboration with
Y& fAYS YIYyIF3ISNIFYyR g2N] O2ffSIF3dzSaé¢ oNBaLRyYyR
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Getting positive feedback from those held to be significant didiators of legitimacyg
students, managers, parentsispectors and awarding bodiesvas central taeputation

which could earn trust and privileges from managers such as autonomy.

Recognition from students, via formal and informal feedback routesessmtal a
significantreservoir of positive (and negae) regard where professionalism could be
enhanced or challenged. This was particularly pronounced amongst teachAerenhanced

professionalism came from:

G¢KS FTSSRolF O] TNRY insRheid doudg® Stahnts thad haeyeft G KSe ¥
that contact me to reaffirm that they were taught industistandads andgrateful for
G§KS 3dzZARIYyOS L 3IAGSéHymdaNSalLR2yRSyd nwtrwmI GSI OKSN

Feedback confirmedtheyp3 2 Ay 3 ONBRAO A A (i dvellzstendiStdatel® Y RSy (1 &
a0 dzRSY (1 Qa 3 NI dnasd. dzRaSothkryeRchek goieSsedi S

& C S S Rrorh ystudents- they appreciatewhat I'm doing and value my skills and
1y26f SRAIS¢ ONBALRBWIRISY G ncdpZ GSIF OKSNE

Feedback was highlighted asneans ¢ validatingred LJ2 Yy RSy a4 Q O2y (I NRA 6 dzii A 2

effeci A @3Sy S&aas T2N SEI YLIbuShotell askdvyheytaklprigfeSshdd & G | @

gKSY (KSe& fSI@Ss e2dz 1y29 e2ddd&ch&®2yS a2YSiK

Feedback, whether written or verbal, prided recogniton of ret LI2 Yy RSy 4 Q S E LIS NI A

contribul SR RANBOGt & (2 (KS TMBEERYIRCGY iRAYABYENI 2
N

how much a good tutor is fully respected and apprecigted6 NS & LJ2 ¥a&t®esf.i4 mnnz 0

Feedback frorManagers (olleagues andExtemal Parties

Feedback from peers, manageand other stakeholders were also highlightedimpotant.

t NPFSaaA2y I EAAY 6Fa SYKFEyOSR o6& &.8Ay3 dF 18y
(respondant 49, teache), while another highlightethe imp2 NJi I y O &7 | /% S65aNd
comments confirmingthat [ daa NS I i 220 ¢ ( tddshe)l Fhig RStyidioE H T ™
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senior managers, with one claimingtrat¢ KS FSSRolF Ol GKIF G L NBOSA QO
about my students enharg[s] my sense of doingworthwK A f S 2206 ¢ & dEBigr L2 Y RSY
manage}. Comnents like theseemphasisedow good feedbaclcould enhance both
personalandingtitutional reputations In ahandful of casesy LJ2 4 A G A S FSSRol O]
fromXh Fal SR Ay aLISOh 2 Nhde margBrpweigpyolesSighalising faatds, Y A R
though, overall,both teacher observation and OFSTW&¥e negatvely regaded in this

survey.

A strengthenedprofessioralismwas alsdinked to a sense of belonging and the importance

of trusting relationshipsOnetd OKSNJ a0 F SR GKIF G awSftfl A2y aKAL
my feeling valued and valuingé LJ I OS spandeat Bad)teacher)Nde a middle
manageremarked thatt 0 KS L2 aAGA GBS g2NJAy3a NBfFGA2yaKAL
made mefeel that | am working in a profession at times ¢ NB & LJ)\GRiGngl o n

approval, along witla sense obelongingwas linked to the estatdhment ofpositive

relationships whre trust was a precondition to feeling valued.

Respondents associated trustthoLJSyy Saa> Ay GS3aINArRGe | y,R NBaALISO
acknawledging the importance ai ¢ 2ingJwith close colleaghid ¢ GO NBa LR YRSy d nwm
teadK SN | Yy R Y S @itS2 yWeerd@I§gBeadni). Trusting relationships could

be inferred from commentsbout job autonomy and working A G K adF FF WaAYAf |1
Trustg & ONXBI (1 SR ¢ K ®of and doriNdsatioardniilineomauiaget and

colSt 3dzS & v¢ 3™ Feachd)y RSy (i

In high trust conditions, staff were more likely to give and receive sugparad other; in
lower trust environments, staff spoke of akaof support. Responses could dgeneralised,

for exanple:

& { dzLJLJ2 NJiorgari&Btivh, lingdehager, collegues to delivery effective learning
LINEINI YYSaé ONBALRYRSYd Hyms 81 OKSND

InothercasestheySELJX A OA (G f &8 NBTSNNBRRIIZR (TR Y O y21 3 Y.
(respondet 518, job role). Mangement support was valuedhen it helped teabers set

and mantain standards of conduct for students, or by encouraging individualski da
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new responsibilities within the organisation. Some managdso acknowledged the

importance of developing a cliate of participation withstaff, for example:

G { dzLJILInWtBaknyo@ards outstanding and encouraging them to feel part of the
decisionmakingLINE OS a & ®¢ o ,Migldlddayagey & M mH

Summary

Common across tiee statements, and symptomatid much of the commentaron

question 41, was thassociation of prafssionalismwk WNB O23Iy A (A 2y QT Wi NUz
WFSSEtAY3I Ot dSREpoRSPAAY EGAFAIEYROREBRQ | YR S
assignment of meriby others. Respect highlightede importance of coudous, trusting

and just elations between intviduals and tams and its presence or absence was often

used to denote the quality of theesponde/ 1t Qa ¢ 2 NJ Ay 3 rSafiddship y YSy G | )
Feedback waa primary avenue for staff to gge how valued they werby students,

managers ad colleagues. Thimeasure of selfvorth is arguably at the heart of

professionalism. When it is absent, prodemalsm fails to flourish.

7.2.5 THEMES: EXCHANGINGKILLS: INFORMATION

This theme demortsated that respondentsaw social capital opptamities to exchange
skills and information as a means of improving professionalism. Respondents valued time
with othercolleagues, both internal and external to the institutjdo share exeprtise,

information, research, experiems advice and solution®tproblems.

Making Gontacts and\etworking

Opportunities for making contacts and networking with peers tchexge &ills and
information were greatly valued. These exchasgeuldhappen in both reatime and

virtual environmelts, were visible at confences, meetings anstaff development events,
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and to a lesser extent in organisational meetings. A selecti@xtodds on the value

ascribed to these exchanges is presenetbw (ny italics.

CurriculumSupport G . S Abl¢ @ make a differencand share knowledge.Mostly
Worker sharing ideasind exchanging ideas with other professionals
around the country imetworkA y 3 I NR dzLJa ¢ ® ¢ NX

Teacher Gl I @Ay 3 WhSSviile rghgedof stakeholdepesent
clarifiesmy role from an organisatiofa LJ2 A y (i $p@hdegt;
13)

Middle Manager oBeing up to datevith what is going on in the sector. Netvkimg

with other 'professionals' and attendingeetings within my
2NHI yYA&lI GA2YyPE ONBALRYRSY(H ™

Senior Manager éDirect dealingswith the SFASKills Funding Age@c8 ¢ 6 NB 2
309).

Exchanges indicated two main benefits to individuals. First, therg wnportant
information-giving transactionsyhich aided job larity, brokered new understandgs on

work activitiesjnformed on sector devepments and enrichethe repertoire of ideas, skills
and knowledge (and therefore cultural capital) that induats héd. These exchanges
sometimes led to th re-calibration d standards and expertise as goument, inspection or
curriculum priorities anshorms shifted, and wh it, the knowledge and criteria designating
Wi SAAGAYI G§SQ LINI Ol regerBabimpoBadizotiRl Eansadtidhiteng 3 S &
individualscouldget support and advice from thesn similar positionsvho were facing
comparabé challengesFor sone, it was also an opportunity to communicate directly with

important stakeholdersfor exanple:
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G AlLA&2Y 6A0GK S EdnBdydsholn tHatAehitg] Okl suppfot ai NS LI
[XXXXKCollege is valued arid a reason why some stedts choose to comedre as
2112 aSR (G2 20KSNJ 20t LINPOGARSNBEE® ONBaALRYR

The affirmation that extaral agecies or forums could providespondentsvas a palpable
demonstration of how such even&s LIS NI (1 SR 2 yaa SHO NiHiiGhicER iediifn
and legitimig approaches to work taken laydividuals or groupsThese exchayeswere
important for elcitingW NS O 2 Jrgik ektar@al/partiesn the absence of peeived
support from the respondeli Q& 2 gy 2RoBEekayhplé | G A 2y ©

& a S S th¢x@rnd professinals such as the local council and employers and
realising that hey value what you have &ay aml offer to support the local economy

g KA OK R2 Sfeelmiported béack i@ the wopkace by some senior@S f & ® ¢
(respondent 143, nddle manager)

Beirg Gonsulted byGthers

G. SAy3a |aiSR | yR {183iteaéhy) vasintégeakio thie ékBedidni® yfR Sy
professionalism. Colleagues were important. Resgbgdii & @ f dzZSR & vg&sa LIS Ol
and team members two value my advice and oponé 0 NB & L2 shiddf yhanager

I Y R -wiorke?s asking for a professional opinion or judgeindrespadent 369 CSV.

Consultation by managers waglged to be especially significanbriexample, one teacher

felt valued:

G2 KSy &S geksaidldctvallyeobnsukecturers directly abut what they do, or
are going to have to do as parttbieir job role or role change; for example, working
with staff to find the best type of course ftiiem to deliver based on experiee and
qualificationsd & dzo 2 SOl | ¥pulenSIRAcachahs 6 NB

Otherinstances when consultation was valued included JN@®ive and informative

F LILINI A &l f &¢ ,tceacRehanitty, BBy iENbpinibrbBfore management
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makedecisions which affect mysetfyy learnersand my c@lF 3dzS&d¢ ONBaLR YRSy
teachel). Whenindividuals wee consulted, it provided affirmatioof their expertise status

and worth, for example:

A 2 4 A -

GoSAYy3a O2yadzZ 6§SRT GNHzaGSRI NB@Mam@gehé i T2N (Y26
O2t t S| FdeBenté383EC B &

From thefew comments submitted bgrade union represetatives, it was evident thatte
opportunity to work alongside senior managers was highly prized, in which consultation

carried for them a certain distinicn.

daé fAYS Yl ¢f mah&ghid dsyiyPopibrSayidias a union repdpresentative] |
am onsulted on policy and otheotlegeA & & dzS & ®é¢ o NiEndheJ2 Y RSy G H T

Summary

Building relationships, alliances and networks can be important for reinfordings ¥ Qa a Sy &
of belonging and daarity at work, as wdl asprovidingimportant sourcesof information,

skills and contas forimprovingindividualexpertise andstanding.When staff are asked for

their opinion, or feel that others are listening to théileas,this increases both thquality

of their partiapation and the perceivedespect that accrueom this,whichenhances

professionalism.

7.2.6 FACTORS THANHANCEBPPROFESSIONALISMA SUMMARY

Professionalism could be enhanceddnguiringcultural capitale.g. by gaining quiications
and skillstaking on recognised rogeto develop otherspr by signallingan explicit
commitment to students even if that meant personal sacrifice; or by improsaagal
capital, e.g. by engaging in collegiatigities, external networks or pprovalseeking
behaviairs. Qpportunities to buid cultural capital BBo enhancd social epital,and vice

versa, as networks promotieexchanges of intelligence and resources. FE agents used their
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power and resources to strgthen ther positional statusd.g. by working aa staff
development trainer oby attachment to the quaty improvementteam).By improving
cultural and social capital, individuals were better placed to advance their symbolic and
economic capital. Howeveas the nexsection illustratesindividualsalso used their
position to prevent othersfom acquiring capital, wibhinhibited andweakened

professonalism.

7.3 Factors that WeakerProfessionalism

A loss of capital weakened professionalisyncausing 4oss of statusW¥/ 2 y (i Sesdiide¢” 3 Q
challerges topeople®@ statusgdenoting attenptsby individualgo acquire or potect capital

to improve or maintén their position(Bourdieu, 1990)When cultural capitalvas

contested respondentgjuestionedthe belief-systems and orthodoxigbat underpinned
appropriate ways of thinking and actingthre field; when social capitalas contested,they
disputed the legitimacy of soal networksand exsting monopolies on decisiemaking and

when economic capitalascontested they challengedhe equity ofthe economic

privileges afforded by work.

7.3.1 CONTESTINGULTURALCAPITA

We Are anlrrelevance Policy Assaultfrom Above

Criticisns of government policymakingere contests ofcultural capitalbecause
NB a LJ2 ybRliswédpdlicymakers Bld illegitimate views about FE and its purpolstany

practitioners felt this ld to uninformed policymaking:

X D2 @S NY Yssghilundeérvaiues thimpact of the Further Education sector on
developing the adits of the future who will provide prosperity to the UK going forward.

[It] fails to recogrse what Further Education offets young pe@le in terms of helmg

them make he transition into adlthood from schooX([lt] is invaluable and ensures that

those youngpeople live valuable and productive lives in the future. This cannot be
boughtonthe cheapé¢ O NB ALR YRSy lde)my dX &SYA2NJ Y|yl 3
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Complaintsaboutunderfunding reflected mag@ NB a LJ2 y RtBaymiirisersdinG 4 a
value FE despite a rhetoric of employability and sKilie same senior manager suggested
FE compared less well to the funding s&ttents for both schools and warsitieswhich

reinforced he longstanding imagof FE as:

& X G KnBerellajof the education sector and | remember quoting this in my very first BA in

9RdzOF GA2Y aaA3dyyYSyidz FyR y2iKAy3 KIFa OKFy3SR

While Cinderella had a glamaws resolition, this contrased with respondent® o f S| ]
prognosis ol K S & $néngidl puBittonClr YSy 14 NBFSNNBR (2 aiKS O
GKFEG C9 SELISNASYyOSa FTNRY 3I20SNYYSylGé oNBaLRy

GX Iy ANNBTE S aeyeuSexpeytiure faghdhabiBe investmenin skills
and welleingwithaK A 3K NI 6S 2F NBOdz2NYyé¢ ONBaLRYyRSYyd HoD:

Further education unlike schools and universitiesas positioned as a sector vulneralb

ministerial whims:

a X (dgévernment hasslashedunding while universits and schools are lagively

untz2 dzZOKSR Ay O2YLI NR&2yd ¢KS FLOG GKIG GKS 3208
2007. Clearly so they were not required to fund lifEi#l teacher educatiohfor the

secor. The &ct that we are beigforcedto deliverE and M English & Mths) gradeC

and above for learners who have spent 5 years in in Schools failing to adtaekgof

0KS 3I32@8SNYYSyilié¢ 6NBaLyiRiSyatidemghass 4 Sy A 2N Yyl 3

This quoe, and dhers like it, undescoredthe powerlesnesssomefelt towards a policy
approach theybelieved wasinfair and unaccountabléChangevas mostly portrayed as
excessive, Hinformed and unnecessary, with anumberagciy 3 YAYA&A0GSNE 2F W

about the work of FE, and bel@A y 3 f A t SwaterQPF D58 22 gzA Y

G¢KS 101 2F dzyRSNEGIFIYRAY3a 2F (GKS @LFtdzS 2F C9
recognition of the importance a second chance can be to theligsces of individuals

and the mpactitK I & 2 y (raspodders 818 seniananager)
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ltwasfeli YAYAAGSNE RAR y2i( dzyRSNAGFYR GGKS yI {dz

A X, L A X

about their aspirationsandwere therefore culpabldor thea S O (i AdidQ probdndz

a ¢efSector is being drained of income and is completely disrespected by the tory

government. | would suspect that none of them have even been into one&l vdth

adults, and here we deéavith the vulnerable and dis F F SOG SRXnis2 6 SOSNE
government dos rot deem these individuals relevant to society, and should not have

FALIANI GA2Yy I f (K2dZAKGad ¢KAa F2FSNYYSYyidXtNB |
right to university education; theast of us rmust go the appreriteship route, whik is

why they arethrowing millions at it. How dare the poor have aspirations! (respondent

378, teacher).

Not surprisinglyFE policymaking wa®metimescast as a cladsaseR Wk aal dzf 6 Q 2y &
class aspation (e3 ® 2 y f eNBIK S2 T OelRaubVE iiBsDHeR,
respondentschallenged the perception dffrelevanc&€and instead highlighted the

importance of giving students new opportunities for sociakility. Several pointed t@

duplicity in government rhetori€ & K A O K Cdnstaint 8catl8rg adidelentless cuts

RSALIAGS It LREAGAOALIYEA |AINBSAYI GKIG 6S ySS
(respondent 139, middle managef).K S 3I2 JENF YBKE®A A 2y WadzO

O
(0p))
Qx
Qx

chdlengedas hollow

& a lle@e recently adeved a fabulouseasut at our recent Ofsted inspection, and not

a week later we were looking to see how we could save £7 million from our current

budget whilst trying to mairgin the very high standards aelied. Thiscan cause stress

and anxiety as weee the very resoureswhich got us to a great place, stripped as we

struggle to face further Government cuts in the FE budget. Can be very frustrating for

hard working anddetl O 1 SR LINE F S & & 189, yehot iahagen)NB 4 LI2 Y RSy

- - A

Accadingly, the FE séar faced somethigof | Wl 2642y Qa OK2A0SQ® { dz«

managers complainethat policymaking:
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& X dzy' R S[tjdvidrafeSis teams work harder and harder to achieve evenesing
demands which results:iisome feelng that whatevethey do will be braght into
constantqb A G A2y ¢ ONBALRYRSY(H mMnoX YARRES YIFyl3ISND:

Perpetual policy renvention and regurgitation couptewith cyclical waves of funding cuts

conveyed to respondws a sense of worthlessness awdodékbkio/ € A YLR2 1Sy O0SQo
Government and OFSTEire also accused ozy F I A N¥ @ LISNLISGdzr Ay 3 | ¢
T A Eang/cHti@ised the power dDFSTED judgemts to make or break institutional

reputations.

G ! asdmd Of government intrusions education of the most uniformed and
ignorantkind, policed by OF%D, an organisation that in 20 years has spectacularly
failed, at great cost, to improve educati services, diminishes the role of qualified
SR dzO| iegpdllent 210, middle manager)

Sone suggsted that the se@ NJ ¢ | & & .sdbadbly Beld dngdvidde by government
FYR hFadSR F2NJ FI Af dzNBa 27T maraden. Fdr exadgple,A O ¢ O N
one senior manager indicated the scale of thgli&m and Maths reit requirement which

saw students

& t kingup English andlathematics in 1 yeawhere individuals have not been

successful in 7 years of secondary school edugatid O NBaLR2 yRSYy (i ocm0O ®

Not only did these policies put pressures onffag resources, respondentgere critical of
h C{ ¢ 95 @ tbredognisé tdekldocial pressures their reports, and more widely,
02y RSYY SR dppfaatifo@iadinkcher grformance.

GXK2g NAROK A iminktegiobsériation that mainsofve diddficult learning
situation, can be criticised t@a point that teaclers lose the will tacarry on. No wonder
a2 Ylye LS2LXS NS SEAGAYIAXE ONBaALRYRSY(d HcoX

wSalLRyRSyda ofl YSR (KS WwWaiNBax A Sh MALIMNBR axdyNg
GA 01 thd®%a Spoddd 517) and process where indS O 2 NB  &foQtieA St & f
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ySAL GADBSe ONBALRYRSY(G nHdO I-efficayyaddil yOSa GKI
professionalism. Accusing OFSTED of being obsessed withdaa Ml G Ky G NBIF A
S E LIS N3\ @wnfhér3espondent conclude that:

& X i K SaawasteNaBgovernmermoney and can make teachers feel degraded and
g2NIKEf Saa ¢AlGK (pRdEnkI9) mdidlermvaBageid ¢ 6 NB & LJ

At best, respondents saw inspection asisti@ction; at worst, they saw asa pretext for a
new rourd of admonishmentspolicy assaults anfiinding cuts that would lead to further

uncertainty and turbulence in the Fector.A negative policy climate was blamed for a:

G F O1 27T NihGcigtyTfdr thd d®fficult fpvaihave b do. | must be bokers
doingthisj@ ¢ ® ONBaLRYRSYy(dl nnyo

TheWrong Priorities - Qriticisms ofil K Bata @izt { dzNB Q

This themeexposed divisions between managers and teachers in how they positioned data
as a mobilising driver of FE ptae. Thedata cutureQls arguablythe predomnant modus
operandigoverning FE operations and activiti€mr managerd, N2 R dzOA KB G Wa 2 2 IR&

good business because it gave institutions a competitive advantage:

a L @aLHdedd of Department in a GBillege. Weare aresultsled organigtion
whichhas embraced theurrent philosophyof post 16 education. The job role is simply
to bebetter than any other collegesgionally and nationally in terms of results and
positive2 dzii O2 YS & T2 NJ podaddit %l inaikfeghgnagerimy italNss &

Inmart IS NA Q { SoNMhabprodlzaDS RA WdeS GG SN RFdGFQ gSNB Y2N
a0dzRSyda |yR Syadz2NBE AyadAadddzi A 2@vasttheref@e/aad S oA (& d
intrinsic obligation of peopl@ work sirce it rovidedW K |- eNid@6xe that vork was being

performS R W O 2 INhEBnDpractiidiers werg@reoccupied with:
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GXYF1Ay3 &dNB FEf REGE A& dzd 62 RIFIGS FyR asad
through? dziT G KS @& S NX lofingll ha®dogethalst Ikcan¥arklong Y

what lam supposed to db gespondent 43teacher,my italicy.

b2 2yftée 0O02dzZ R LINRPRdzOAYy3d WwWIA22R RIGIFIQ LINRTALS

increased the likelihood of coses running in the next acadeérryear:

a C 9mucéh anore a busiess model thn it ever was. If R3\fetention, a&hievement,
succeskdata is strong then the likelihood of courses running is good. However, if

something goes wrong the course is likelpté Odzii ¢ @ 6 NB &)L YRSy G p= GSt

Teachergriticisedthe dependene onWR I NB F AT S & Q course Ra®ily;S NIY A y S
however, producing?32 2R RIGFQ ¢l & | WKAIK aidli1SaQ O
preserve courses, jobs and reputatiobsata, initsPa Yy I LJAK2 3G Q adtobeSah o1 & L

imperfectrepresentation othe studentexperience:

& ¢ Kofe ofKide lectirer seems to be changing to become a process not of developing

the individual but of meeting targexsThe emphasis on data and measurablécomes

diminishesot only the earning exgrienceand breadth of tle curriculum but also
underminesprofessionalydgement: | am not charged with what is best for the student

0dzi 6KIFIG Aa o0Sald FT2NJ GKSmprlef SIS¢ ONBaLRYyRSyl

Forg YS (S| OKSNE X wasklfegduorbedail i CodR Ridizb@sioNvKe dzRizoé
(respondent 261, teacher)t was not avays clearwhatl KSa S W@ f dzSa Q LISNI | A

nearly always embodied an objection to education as a phafged enterprise.

Goe KSe tBEsketnddoui td bekignney,not providng the best education for
the studen&t ®@¢ O NBa Laeh&) Sy & pnnx

Wt NB®> a | Y230AG3S T2 NJstuikhtaeads appraachdbsad o2 y i NI &

student care and supparBuch dispositions embodied aiternative, ifnot inareasingy

Y2 dailb RQ> F2NX 2F Odzf (GdzNF £ OF LIAGIE f Y
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& 9 Ratiz®is not what itused to be when | started teaching and it is for this reason

that | won't recommend it to people wanting to come into the ms$ion. This is really

sad aducation is thekey tolife and is as neessary as access to good health care,

water and food. Tedwers should ballowedto get on and do the job they're meant to

do, not have tgpanderto tick box requirements and fulfil gernment's other agendas.

Poitics should beemovedfrom determiningwk | & | 322 R SRdzOl GA2Y A& D¢

250, teacher consulta, my italicg.

¢CKS GSNX& yRI (WL2 FREBOID Af € dza G NI (0 SR respénSentR SaA NS S
ascribed to their roledRespondents no longer regnised the setor they had firg joined,

and because of these impositions, mm¢ier recommended F&Ss a career. Teachers

NB LJ2 NI BIRG i KR KRE Wi A 2 y-@@nsliniing &nd af timéR durfishing vberd ofef

would be:

G/ 2yatlyate Nfuedaididdarding findihgagckiboming. Reminded
of Ofsted visits, gradeimprovementof staRF NR& > LINSaadzNB2ESa&§A 01 ¢

(respondent 517, teacher)

¢CKS LINBaadzaNBS (2 LINRPRdzOS WwW3I22R FRetting aBoddg R O2 YL
certainW A NtEed oft NI Q Drie @®@ScQer confessed to:

G. SArfedtoTae onstudg i & ¢ K2 & K2 dzZf Ry Qridthendeigy G KS O2 dzNA
forcedi 2 3ISG Fft 2F GKSY (2 O2YLX SGS FyR LI} aa (K.

teacher;my italic9

In theseW O 2 v Ta5CABheiR §fesated themeelvespassivelywith no power to chage

compromising pradgtes, which indicated dislocation 54 6 SSy (G KS W2FFAOA Il f
studentOSY i NBRy Saa FyR (KS WadzoiSNNIySFy 62NJ] Q |
Manl 3 S NB& 6n otvdr & E B (aécQuRtsofiledchersW FA EA Y 3 (I K&thakl G Q (2
courses anfobswS LI2 NIl & 2y W Tredd desaitethesdSrass thigchuResl & LJ

respondents:
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Interviewing Studentsi . S A y\#e have tb &cept students aoursesvhatever their

issues admotivati2 Y X ¢ KA & A& 0 S Ay 3 theipSiit of ddediewidg thErh A f & 2 K
then? We have to get a mnager to sign their agreement if they are unsuitable and then

we getoverNHzfE SRPé S NBaLRyRS®T oyp> (S OKSNE

ManagingStudens:& 2 K S jer safilie to the students to try andoercestudents into
doingKAy3a G2 | OKA S DS 196, tedcHedniy dtalicd. owSa LRy RSY

Student Achievemenft a I Yy} 3SYSy (i KILGSYKII2ARQ YiSh cdifiptaia & ( dzR S
of educatioal sta/ R I NJFespdnédentdlBlJteachermy italic9

Student Prgressioty & ¢ Kt is loistiid@ntéXo passourses at any costii KA & A &

gNRYy3d>X SallSOAlffe ogKSy ailidRSyda FNB yz2a FGdSy
level courses wéin they are nbappropriate couses and sidents will not

I OKA S @S X LINBtpdssy dio the N&t led[of] tutors and lectured @ ¢

(respondent 113my italicg.

The rhetoric of accountability that performance data purported to represent was juxtaposed

with teachera®© 2 dzy' G & 2rdS R0 SiRy AINBR dzOS YS I NInOa GKI G LI
LINSEFSNNBRI #BIRQT I & RIastknowiDgly AnRed B Isdcuriy fuading

streams, increasing student numbers and promoting institutional reputations, thougasit w

clearthat Wl O & 20RQ FK IIORANAIO RIS\t Spiofssiordldaifor &anfplelyi 2 y
askingteachers to carry out actions thdirectly chakknged thei sense ofairness,ntegrity

or purposeat work.In these mstances, teachersomplainedof beingignored or

marginalised B managersexperiences that oftecame withemotional and psychological

costssuch asanger, guilt, stressandshame.¢ K S  WRI G OasfudivdzbdlyQ 61 & | f )
condemned by teehers for trivialisig the teaching taskdlowever while these incidents

clearlyl y 3dzA 8 KSR &l Tpregenedash A Y&N2 RFEDABE B y2NY 2

Disrespectindexpertise

The subordination of pedagogic i€suto profit motivationsvas casas a specific forrof
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disrespecty teachersvhich devadued thar purposeand expertise Therefore, the
trivialisation of pedagogic issuass symbolically connected withe trivialisaton of
teachersthe relegation otheir knowledge, skills and expence, and theisubordination

to managers.

Just asreputation was impaotant to individuals aloss of credibilityvas claimed taveaken
professionalismThreesituations encouraged thisvhen teachers were asked to work i
curricula or contexts for whitthey felt unqualited for (parachuting; whenteachers €lt
their expetise was overlooked in staff training (ignoringnd whenexpertiseof colleagues

was judged to be illegitimat€impugning) The following was represgative:

d ¢ SI OKA y Jamlnot §udiified & Briglish. GCSE [arBing managed bypeople
who do rot hawe subject knowledge and experience [as an] English and Maths
Yyl 3ISNWéE 42NBachadd Yy RSy

Wt | NI Oéfetradito/sEugtionsvhere teahers found themselves teaching areas
outside theirsphere of expertiseTeaclersfelt out of their degh when they did not hold a
relevant qualification or previous teachihgccupational experience in the subject they

were teaching. Assigning teacheéosnon-expert curriculavas conglereddisrespectful.

d al y I 3 S NIhe tdaherisunimpaitant andcan jist deliver a lesson prepared by
A42YS82yS StaSX Ay Y& LI NIAOdA NI FASER 2F Fdzy O
nond LIS OA I f A @dntBaémiddieNiasabg? v

2 2 NJ Ay 3 2dedpriisk Soterdidf Su@atenedd (i I cFedi@ity andrequired them

G2 62N)] KIFNRSNJ (2 Y Foltyniakens weiefbarmeNJorescautd§ingli A Y I
I WOdzf GdzNB 2F (GKS dzyljdzl £ AHASRSoPeGuike@dntfok RRE S Y
ateaching qualificabn [and consegently] feeling like the poorelationto schools and

dzy A @S NE A (0 A S a é¢midullblEandgsr Krivtey tikachemagcused their awarding

body ofpromotinglj dz t A FAOF GA2ya &2 iKgwhethérlthgehavgtbe OF y
facilties and appropriatly edwated/experiencd std¥ 2 NJ y 2 (1 Hé 6,Geld®e).LI2 Y RSy (i
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WLIY2NRAYIQ OF LWGdzNBR NBalLRyRSytaQ o0StASFTa GKI
their expertise. mposing financial costs atudyingwasone way to do this. Removirggaff

remisson time for studying was amther. Hidh teaching loadsvere blay SR F2 NJ & alj dz§S1
/t5 GAYSE YR LINBGSYyGAy3d LlaairAoAfAidASa F2N C
the gap between the rhetoric of CPD atiné reality of access, complany of:

G anagergaying lip serviced professonal development but nohaving enough time

to develop (respondent 24, teacher).

Opportunities to develop expertise, throu@PD andetworking were highly valued.

However teachers complainedfl & [ fim&ehingfl andrele@ | y i (réspdbdént 201,

teacherE a b2 (AFTSa FRNYILINI 2N 4dz0 2SO0 dzLRIF GAy3a 27
and eventgshat SNE GaNBLISGAGAGBSST LI GNRBYyAAAEEA 2N ANNB
(respondent 58, teacherManagers werggatekeepers of staffCPD, entrolling access to

valued capitalyrowingopportunities, determining what CPD would be available, and who

could access it.

WL Y LMz y A y 305 NBF SeghiBeihata@erisains of colleague® SELISNI A aSs
especiallywhen they were not casidered qualified to carry out their dues.Evidence

came from respondents who felt their own expertise went undecognised:

GXGKSNB Aa y2 FTLOAtAGE (2 theBkeeomyid 84S Y& SELISNI
instructors/assesors. Fregently | have experience obperatorsbarely technically

compeent becoming instructors/assessors. This facilitates a race to the bottom. And all

industry wonders why there is a chronic skills shortage at evegy}.lBvmy line of work,

the congquences an eady be f- { | (fespéndent 310,CSW)

Professionalism wa.undermined by:
G! yiljdzZ £t ATASR aidl T Fsomsaff dedufe Benidr fostOdéedpised NRB f S a
lacking any teaching qualifications... Qualificas being taught by neaxpertise

personrel e.g.a level 3 businessdministrator teaching health care adules, a childcar
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assistant teaching anatomy and physiology or health research modules or assessment
being IV'd internally verified by unqualifiedoeople (basically anyone can dp

(respadent 413, teacher)

Thoughit is notpossible tocheck the autenticity of thesestatements,it was evident
respondents use aprioriassumptions to judge thecolleaguaQegitimacy Colleagues

without credentiab wereaccused of masquerading deception:

a &m avare that some clleagues ee 'pretendinghat they can teach &ubject
when it is quite apparent that they cannot. Students easily pick up the lack of
1y26f SRISPE ONBADRKRSY I nodox GSFOKSN

Teachers ab impugned the reputation ahanagess, opposngd t d&rshp by nonrii S+ OK S N& £
andd A y i S NF S NBspedidlistpiNE NOyRyetat SISR WRAAGEF yOSQ TN
FTdzy OGA2Y 2 dza (i AtfefldeRed thefebuldad Gassfoam expitisers F

competenceto make informedstudent decisions. Typichl, teacherscomplained of:

dal yl 3SYSy ingtytBeligrabsirant8" Stgffiand making decisions they have no
knowledge about. All senior management should be from a teaching background and
have afull understanding of how hegthe load is at the mment¥ 2 NJ £ SO0 dzNBE NRA @ ¢

(respadent 215, teacher)

RestrictedAutonomy

Loss of autonomwascharacterised as an assault erperience and expertisgultural
capital) Teachers described a climaté# limited independence and irmvation where

practice was driverby compliancewith institutional targes:
GL KIF@S y2 ldzi2zay2Yeé ¢gKIGa2SOSNE | yR GKS Odz (d:

controlling andnfantilising. There is no room for initige, and too great a focus on

colecting dataand ensiring that dda is favourab S¢ O NBa LR WRSY G y I GSIF OKS
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2 KAES WTFI@2dzNIF 6fS REFEGEFEQ LINBASYGSR AyadaAddziai?2
and the timetaken to produce it, was source offrustration. For managers, improvirdata

often meant re-configuring st# practicesaround its production,ncluding practices that

closely monitored staff performance such as lesson observations, appraisal artgl quali
improvement frameworks focwgl on studert outcomes and inspection needdowever

the restridion and reprioritisation of teacher€Yesponsibities by managersvasdescribed

by teachersasdisrespectful.

hoa2aSOlAzya G2 GKS a/ 2yadl yiusbkeditéiafd® FNRY al
AaK2 ¢ Ay 3 yspondeMli3? dedchegdB all dzNE 2 F dwo-2yadl yd Y
management and target $ing reducing autonomy@S NJ 220 ¢é ONBalLRyRSyid o
were highlighted. Micrananagement waslosely associatedith the activties of senior

managers andaused esentment for staff lower in he FE lerarchy, for example

Gb20 o0SAy3 abdidmigetdRwith tBgobithatd've been highly trained to
do (I'm more qualified in both teaching and subject area and have experience than
most of the above} 0 Nde#dt #35 t6ache)

A lack of tust wasmost powerfully expessed when students were belred to be
disadvantagedy management decisiong.or example, uling studentfacing services such
as dyslexia assessment raised concerns that managerspuéneg financebefore the

student. The dllowing quote confronts maw of these confidence and tail issues:

a! t G S Nue tNd realraasons behind changéot being trusted or appreciated or
acknowledged. Not allowing us to have a voice as the learners do. Makieglus
worthless in oukefforts, complaints and aabins. Undermining us in theadsroom and

2 dzNJ O keSpordlebits6, teacher)

Management pratices were described admost always involag a re-location of decision
making away from teachers to upper megement teamsThis dew criticisms from
teachingstaff. One teacher complained K I & Y I y I dreheBited in 8aNd@opigg?2 i

new courses oconsulting tutors in course development [as] decisions were imposed from
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F02@0S¢ 0O0NBA&LRY RS Yier teachpeofdt that 8i$s10da Sebidiods hadybeei
completely removed from theijurisdiction, illustrat®k 0 & & yaRolvedid Biakg daily
decisions which would help learners, e.g. reward them with a 10 min early finish for hard
g2NJ] T2 NI Sententl2%0eacher,Mdadick) These practicesonflicted with

0SI OKS&ARDKIBA S@o S Jayoded to keHzh inySoRN way/iRimportain
FSStAy3a tA1S | LINRPFSaairzylfé ONBaLRyRSyl

al y I 3S Niefchalphsgrvafich alssveakenedprofessionalismMostteachesdid
not see this aslevelopmental but as a prose of surveillance. Teaets objected to
Gl I Ay 3 S diEyNdachingistdgitseéd e2eR though | have been teaching a long

GAYSé ONBaLRyYyRSYyild nHsemation&tvédi:SND | yR 0SSt AS

& X LJautehything that dos not meet the current 'apprach'’ to teaching effectisly

and use it as a way to down gradestlesson. | am thinking specifically of times when
‘teacher talk' {.e. lecturing, which is my job) is idergidi as less effective &m idea such
as getting stdents to write lots of thing®n postA (i Yy 2 (i Soadknt 127, & ket))

HnNZ

PSR

2 Kl G0 O2yaildAiGdzi SR Ww3aA22R GSI OKA Wianager®2 dzf R 1 KS NEB

regulation of practices also extended to howftased their timeoutside class for

example, amaad S NJ & lj dzS a G A & § Hospihl appbiMiBemtF 1A SWNI £ ¢ 0 NB & LJ:

333, teacher)For one manager who left their employment, they complained of:

Galyl3SNBR GKF G al &-roénfadall tmdsiifyou@Boting G KS adl ¥7F

lessorXManagers wb think that unless they chécyour planning, you wonhto any.
Managers whaay you couldn't work at home as your children would be too distracting,

oblivious to the fact that we regularly plan or marklie evenings or weekets.

Needless to say, | lethe organisation where thesé y I IS NA ¢ 2 Nht8®é ONBaLRY

middle managey.
Managementestrictions on how to plan, teach and spend time with studeggserated

disagreement®ver whowas most competent to makgedagbgicdecisions Managers

g K 2 ctédfd)changes befe gathering all informatio to enable them to makaformed
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OK 2 A O $andent 838, 8eaacher) were challenged as both uninformed and patronising.

Overall, the FE culture was depicted as ementrolling, conbrmistand petty:

Gl BBNY 2 | dzi ipdsgiBledd gt thingsone. The focus is on stthatuff -

the processes etc and not the big picture. They take people who have come in from
industry and instead of changing to work more professitynéhey expet them to

corform to the way things ha always been done ... Tleeare lots of petty restctions

which, together with an opaque decision making process, make progress nigh on
AYLR2aaArAoftS G2 I OKmi&ESandagerth NBaLR2yRSY(d oo

Evenmiddle manages felt constainedby this culture Useof W (i KirSc@r@ments
suggesteda distancing fronthe practices of senior managewrcknowledging a tension
that while industry experts were needeéd FE they were not expected to challenge the
statusquo. Owerall, restrictedautonomy and a coercive mangement climate was held to
be the responsibility ofenior managerddere, low trust and a disregard for teacher
expertise, compromised S | O &ffSrisn fhe classroonSome middle managers also
contested their limited autonomy andwvhat they perceiveda be 3  Wd-idiZ dz@ o

management autocracy

Summary

Cultural capital is a major source of professional advantage and unsurprisingly, perhaps, it

was deeply contested. A consistent complaininfr FE €spondents in this surveywas the

perceived lov regard that FE was held by ministers and policgakers. The relentless

policy assault, which was often mentioned alongside funding cuts, was argued to be a

result of ministers failing to understand appreciate the vdue that FEristitutions offered

students and communities s&eg a trade, universitgr life skills. This was countered by
NBaLR2yRSyiaQ dzaS 2F O2YLISyal id2NE yR NBRSYLI
significance of their workdowevae, in respec of policy aad OFSTED interventis, views

presented the setor as a passive spectatowith little power to mediate or alter the policy

GN} 2SOG2NED® hC{¢95 4Ia& I FILOG2NI GKIFIGZ 2SN
professionalism. Nvas neiher seen asvalid or suportive, but rather a extension of

government ad complicitin perpetugt y 3 I WRAa402dzNES 2F RSNRAaAZ2Y
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GSNE 2F0GSy YIFIYyATFSald Ay O2y FtAO00G& Fo2dzi LINR 2N
neededto produce ths, was set agairnsS I O K S N& Qandtite lal8oNdmy they vakd

inensuring students00Saa® / 2YYSyida AftftdaAaGNI G§SR GKS OAN
ddzLILR NI SR RATFTFSNBYy G Ay daSNLINBGI G A 2AySaNST OS E LIS N
dissmance was mdsacutely demonstrat® Ay O2y FSHREMAVEAQ R T WRIF G 1

7.3.2 CONTESTIG SOCIALCAPITAL

BeingExcluded fronDecisions andNetworks

Just as inclusion strengthened social capital, excluseakened itReports ofexclusion

were usuallyaccompared by feelngs of lowworth and esteemand wasquatedwith a:

& X O dzfofinolzbelig valued and respected and not befapcredit as aremployee.
Not being heard and listened to as an employee. Not being treated equallyrlgraia
w2 NJ r&spondént 64, ¢éache)

Gb2i oySaAd¢idl R¢ | yaRi SayyS2RI fiegGeht yhEBiNISAThese tended to
come from teachers, support workeand, to a lessexxtent, middle managers, although

y2i aSyA2Nl Y|yl DS MiksdibetVasik of dbralerBdstileR S R
managemat culture that did not egourage staff to see theselves as valuable

contributors to college decisiemaking pr@esses. Senior managers wétamedfor this

culture, and were presented as aloof, unsyatipetic a R YWRA A O S Staff bb@edih NR a
the hierarchy.

G ¢ KS a Sagenremidreyuently makeatisions affecting the classroom without
understanding the imact of these. They do not consult staff beforehand and are

dismissive of negative feedbpab ¢ onddB159, teacher)

Another teacher expresd frustration at:

G / 2 aftly being ignored whedecisions are being taken and systems and procedures
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being putin place which do not work, never have worked and senior management who
do not have tause the gstemsinsist on puttirg [them]in because it is theidea

without proper corsultation and LISTENING The people who will have to use the
aealisSyaoné o N&BeheIDYYRS capitals) o p

Teachers, in particular, saw their exclusion from thesesaltation and decisiorprocesses
as an exarple of senior managefsisregardf 2 NJ U Skpérfic&TH&s@exclusits were
LISNOSAQGSR +a | X

G F 01 27T NBenbddabagenteid Tefdsitowruto the body of the
A0FFFX{SYA2NI YI yI shSudbe ejual partnérS irth® devejopmedt G | F F
and achievements of #horganisation, rather thn a hierarchical systeof impositions

FYR dZRAGAY 3 YSOKI yidaéhafla dé O NBaLRRYyRSyild Hyp=

Senior managers, as the most elevated positions in the FE instituiere, acusel by
teachers ofusing their pogion to push through npalatable or motivated écisions without
testingthese in critical discussion with the staff corpus. Dieais were seen as opague,

interestdriven and poorly communicated.

G2 KSNB Rar®Manayghfent does notommunicate oconsult with staff. It
seems that they presumégecause they are paid theg bucks, that they know best.
Changes are often madeitivout informing staff so we end up looking as if we don't
know what we are doinguifrontoféi K S & (i deRpg®ntlénis5d%eachex)]

Thishad im@l O G A 2y a 7T & dgdibillylwhek BiNGRA R ®G 62N X SaLISO
SELRASR (KFVEIRYySOKBAWRNBRGdzRSy (ay

GL FAYR Y& NBfS dzy RSN)NAY D tha dre madeivhianSAy 3 02y a d:
effect my ability © plan a lesson or cose of study. This mighake the form of students

being taken out of groups half wélyrough their learningr finding that the students

have been told to do something else when | actuaslyenteen waiting to take a8 & a4 2 y ® ¢

(respondent 27, teacher)
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RefeNB y O S &-doivredeciBion LJ1 A Y 3 Q Rubtidrd Nien tS8akherwevrd]
GSELISOGSR (2 4dStNERNIY RANPABRZaIEAE2Y I 2dzRISYSy
teachers, it was the remotenes$ senior managers from thé& ¥ Ny §ieatimeant

decisions weg not always approfate, tested or relevant to th audience they were

intended for:

G2 KIFG Aa I|faz thep:ddisidntly hak@dedisions ivikh&ut evdr O (i

consulting us as to wather or not they are workale. Seior management are always

trying to put square egs into round wholes by virtuaf the fact that they have never

taught before they see the college as a business (which of course it ighieytare

totally unaware of wrkability of what they areproposird ¢ O NBa L2 YRSy i noy = 0
my italic9

The & S 2 TaganilustBatedr F 2 NI 2 Frespdddestdided/t@isassd@nte
themselves fronBMT decisiondVhere these related to pedagogy and studentbere

teachasbelieved they were sgrialiss, exclusiormostly signalleda:

G Xt I O1tinavAat wie Ndrdm seniormanaISYSy G Xb2 i odEy3a IAGSY (K

deal with situations or the backing of managers. (respondent 123, teacher)

However, perceptions of bejnanWdzii & A R S NI t dbSust&achgrthanagerdeiations:

dLearning Support B F 0 Sy & SSy I RBerthayan¢dsdrtial erye@f SomNd (i
aGdzRSYy i aQ SRAzZOF(GA2yX{2YSGAYSa | OFRSYAO {idziz2Nza
¢inthat we are noequalsb¢ o6 NB & LIESMR.SY G nnT 2
These comments describddarnng supportworkersasWa i  YRAY 3 Ay (GKS &aKI R
academic staff because théwrE LISNII A &S 61 & LISNOSAGSR & wazvys
2F GKSANI Wi OFBERAuyIdn (ras GiFelt iy Prtinz® wRLYA Yy IR ARG ®Q KI R

implicationsfor recognition, acces® feedback and opportunitieof development

Gb2GIOBNPE dZRSR Ay &GFTT YSSGAy3Iad b2d KFGAy3

Not being supported in the same wthat staff with fixed hoursare treated. Not
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receiving personalevelopment review$rom the appropriate line marger to my
teachingK L  vpPdtit exploring options for the development in my teaching
career and | do not feel that | can access thigosut and advice at my placef work.€

(respondentd76, teacher)

Exclusionas a fom of social closurajot onlyconstrainedoptions for gainingocial capital,
it narrowed the possibilitiefor acquiringcultural capital. Many suggested that exclusion

could be deliberate and caldated, for example, through forms afepotism, favourigm

YR aOf ANjYORSSIRES RiINGE (F OO0S&aa G2 LIS2LX ST AYyTF2NNI G

respondent described the:

G!' LI EEAY3 ySLIROAAY ¢ KnSeBembepfpstaff adegiten T A SR

promotion over others and treat more favourably de to being relatedd senior
m-ylF3SYSyiGdéd ONBALRYRSY(d ponx GSIFOKSND

Iy R

Feelings of exclusion could be heightenedwhieK  NR ¢2NJ] |yR O2YYAUYSyYy

when others[are] rewarded for your hard @ NJ ¢pondléista, teacherXd { S Qyreaf 3
staff treateR 0 | Rf & ltaff Getti?2 O IKSINE & Jalsckmaghifid RiS NE
(respondent 195, teacher). These acts, and many like it, were restraints on gapitahg,
keepirg sone staff (mainly teachey andCSWé) at the periphery of instittional activity.This
could impact on w&ff well-beingwhen staff were expected to maintain a positive outward
appearance despite their belief that whatever they did, and whatever theiegige, their

efforts wouldalways bagnored:

Gt S2 LX S de pohddtedsImplyecause they're in thright phce and the right
time, or sharing an office with someone. | sound bittand | am, but | have worked
my socks off all my life. | have #& degrees, professional guifications, teach for the
OU[Open Universifyoutsideof college, work aan internal inspectg and hae only
ever given my all, and with an outward smile. | just don't want to do it anymore. I'm

Y2NB GKIYy 06dz2NYy i 2 dzipondant®es, middliedahafen)2 T | 4 KS
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BeingQriticised andThreatened byOthers

Falure to comply with managemernargets or procedures could invokerange of reactive,
and occasionally intimidatoryesponsesrom managers t@orrect behaviour, wherean-
compliancewith could lead to saal marginalisationThis incuded managementcriticism of
staff behaviours andcts of threatening or bullying behaviou€apturing both elements,

one teacher lamented:

G. SAy3a oflFYSR YR Llzy A &hé SsPumighthend ofliikdsdets N2y 3 NB | &
improve performance or setreexample. Haviga culture of harassment and lyihg at
G2N)] ®¢ ONBaALRYRSY:G cnX GSIFOKSNDO®

In respect of staff criticism, management communicatiasaescribed as derogatory and
insulting, andndicathvS 2 F 0 WaX | YS Odz ( dzNB

G¢ KSNB A& Hiyfe ok bfa@&NIFE. 3 stydéhts Godzot attenadlbege or fail a
course it is the teache® fauliXwe are asked to take unsuitable students on to courses
to make up numbers but then get penaiif sucS & & NI (1 Séandeht169f @€ o6 NB &

teache)).

Criticism, espaally when it waviewed as pernicious or unfaiyasreceived agn assault

2y 2périSdialreputation, and caused nedgige emotions such as anxiety, anger and

detachment These instaresamplified feelings oflow worth andinstitutional dislocation.
Respondentscompla@ R 2F G0 SAYy dsehirmiaP ASANB R dZAEY¥RI (G KS ¢
Wdzy LINR T S & a (reBppridént45 fmiddlkninhaget T eachers objected to the
GO02yaitlyld QHwOSERGNOKE y28NBatheRah®R 8§ FTF YSSGAy3
where you manaer ridicules wu in front of olleagues (responant 512, teacher). These

commerts, aimed at SMand some middle managerseflected a sense of despair and

hopelessness expressamvardsa management culturenanysaw ast 0 lA@G1 0 6 A y 3 €

(respondent 265, midel managerand unsupportive,in which:

G b2 eéfhoilvivelltheteam,orldggS I NB |t gl &8a gNRyYy3I 2N AJy2NB
(respondent 337middle manager)
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VRSN

The second element saw the plirsS (WENIE 2 T  Tefal tinks WdzK 8 DS YS Ay

many forms. Some enmasised the:

G ( goBstant pessureand feelinghat we are not keeping up witexpectations of the
2NBFYAalLGA2y ¢ O NBwital2yy RSy i nt3X G§SIF OKSNE

I y2 G KSNI SE LidhBsad SIRE & O2 ¢ 8 Mitag&Sespoyht 273a

teacher), while a thirdlescribed thex LINB & & qajdSchrioldgy indptopriately and the

sense obelittlingA ¥ &2dz G 1S A&dadzS oA 0KyitdlidéTheo NBa L2y RS\
pressure to confornto certain ways of behavingndermined profesionalism.The ever

present potential for OFST 5 (1 2 Q@dtidefinspectio®y 1 & of F YSR o6& (St C
relentless state of vigilance that many found stressful. Another called attentitmeta £ I O

of respectand support from manda S Y S (ye8péndent 380teacher)created bythe

demands to meet toglown targets. In thewords of anothemiddle managerthis produced

'y Wdzy K Sdr,fvilefee Q &S0

GOGKS O2ffdzaraz2y 2F YIlyeée t N&syobbuddtBthe 0oaA 08 | yR &
creaion of an unwieldy, bullying and highly esisful system that is failing my staff
and learners acrosktS O 2 dzy (bhNEn®I29, midte énadager)

Disruptions tdQourses andeams

The volatility of the FE environmeatfected the stability of cours teams and staff
relationships andtherefore constrained thevaihbility of social capitalStdf re-

organisatiors disrupted established workingatterns and dynamics, and injected insecurity
and mistrust. For example, onesgonderi  NJB LJ2 NIi SyReeling uhglu@diahd/not f
trusted byK A 3K f S@St ofiteyt 463, S\E, dvhiledaNdsharlbkted a:

G [ | Gslaff cdhEsion, due to job insarity staff are often distrustful of each other; it is
difficult to remain 100%rofesgonal when you becomexhausted from the stress felt
byh @Ay 3 (2 Wg(redpihentd20deddheér). O] Q

255



Paul Tully BD Thesis,November2020 University of Brighton

Regularchanges to fundig exacerbated job insecuritiégcause courses were often subject
to annual viability assessments based on fagdtontnuity and student erolments. As
student numbers were rtausually confirmed untillte beginning of the academic yeadhis
could leave ®&ff uncertain about their posions and the planning needed to prepare
effectively for the year start. While tse ontemporary contracts \wre most vulnerable to

0KSa Mmyidii &N RS O Aperinghahtcantracti dsa Bune tifistressful:

& ! butkl am on a permanent contreeach year there is always the threat of

courses closing due to numbers and shplanning over the summerdcomes stressful
plus I do not alway know what subject and levlam teaching until September weh
numbersaremdd RSTAYAGSEé OadBRALI2ZYRSYyld umpz (S

G FO1 2F 2LISY YR UNIyaLl NByld OFRYERHROI GA2YE
transparency ilRS OA aA 2y YI 1 AY 3 &£hed WeBZdrplgimsdndef cn> S|
managers. Another teacher critged thedChanginglassrooms, unpredictable planlack of

cover[and| mid@ ST NJ OKIl y3aSa Ay LIf A Oanadhidcd& & L2 Y RSY

a a |y | AbyhEganisation seem keen to stap collaborating i.e. thegendme
emails BCC so | can't coatathers directhik @ a& YI yl ISNAngg SSY G2 YIS
RSt AOSNI (iSte& RAFTFAOdAZ GH LUGS KI Rentdp2dzaAK | yR |

teacher)

The los of staff to restructures and couesre-organisations was alqmerceived as

damaging. Issues iZR S R & C dzjedmy/t@resDutiirdandlds 2 F a G+ FF¢
ONBaLRyYyRSY(l mMmp0O YR GKS &NEB dedrO)ANGtherz a3 2F O
criticisedll K S X

GwSRdzOUA 2y A yat] hasigrdafgnpEcted upon Biabilidy dokieliver good
quah G & O2 dzNdi &imixstratife lsupfort effets recruitment initiatives.
Proposed cuts to teaching and technical support wipad on teaching role a
breadth of curriculum as well asdtsupport for sizR S y (i & ddent 699,Beachad)y
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Senior maagers were accuseaf not appreciating the disrujon their decisions caused to

staff teams and networks of expertise. ChangeldquesS y i I WNRXY 2(FOAYSH R |
who lacked the experigce with coursesnd teams to mke an impact. One respondent

bSY2 I Yy SR inkaXhadging of lind managerapst of whom don't know what we do

2NJ K2g ¢S I NB & dzLJLJ2 &38,Reached). RBfRctinkghé problerss & LI2 Yy RSy (i

constant change had foold planning, aother respondehnoted:

& o NB 2 NHih 3/ykass| shifigesghds of Sahara havingngffd 2y dza ®é

(respondent 265middle manager).

Summary

Practices of exclusiontitcism and disruption werevidenced in respondent comments and

cited as majocontributors toa loss of professionalism. Miree practicesin different ways,

represent fams of social closure. Exclusion, which referred to a lack of consultation and
participation in decisiormaking, suggested that managers retain@enonopoly on

institutional dedsionrmaking which extended tissues relatingd pedagogy and good

teaching pactice. Criticism was reserved for individuals that acted incampliant ways,

whichsome suggested was paf a wider management culture oldme and rebuke.
Commentsthatk S C9 Odzf  dzNJ b5l AW ou$oR AGH yaBiAgoaoMiayti A OQ RA |
indicate a positive appraisal of working conditions inside FE institutions. One problem

suggesed by the data waste regular disruption of teams, in WhOK WY@Bf @284 Q2 ¥ R
entire support departments couldeore-structured ou of the organisation. These tans

O2dzf R SEII OSNBI S FSStAy3aa 2F B2RaEBROdNA (&

staff and middlemanagers highlighted the instabilibf institutionalexistence.

7.3.3 CONTESTINECONOMICCAPITA

While economieapital did not appear to plag motivating role in professionalism, several
elements relating to theconomcs of FE were implicated indlexperience ofle-
professionalisatin. Two elements are reviewed herthe impact of funding cutsn the
intensificdion of FE work; and criticisnas exploitative practices relating to pay and

contracts.
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Work Intensfication

Much of the critique on work intensificationrevolved aound the impact of government

funding cuts, which have beencanstant feature 6 FE life in recent years.

GXyO0S GKS Odzia Ay SRdzOFGA2y YR G Y& O2tftS3s
wages @crease by £5k pa, my worklotréble and the support staffviped out and yet

we are expedd to keep the standards higind professionalThere is more and more

sicknessdue to stress and the team support for each other is+eaistent, as we are

all under pressure to reach targets Bn KA i LIS NJF 2 N¥spoyide@ 126 NR G SNRA | ¢ ©
CSW).

The dranatization is vivid and strigid = ¢ KA OIKI2 RIS S& (0 WH HzLI0adLIS R 2 dzii Q3
GNBoft SQ | yR (55HAYA (ASyLdLI2INTI¢C KIS/32S/ ¢ S eBorckdNB & Sy G SR

change and organisationapbeaval brought about by furilg cuts.

G/ dzil & = -@edrictirzof fGndimigdrom Garnment. Jobs thadire not replaced
andtherefoeNB adzt 0 Ay Y2NB ¢2N] F2N) 6K2aS 27F dza tS°¥

In response to funihg cus, SMTwere accused of initidhg a policy of work intensdation
by refusing to replacetaff who retired or resignedRespondents complay SR 2 F a Kl QA Y
domorewokT2NJ f Sadé¢ o0NBALRYRSs\ailesuipic> YARRES YLyl

& w S R dzO S&R budgtislafd¥irke/ So much of theare for less approach that ¢éh
elastic band has been stretcRe (2 0 NB I { A ydént 199, middledripager)NB a LJ2 Y

Teachersvere criticd of:
G! YNBITAZGAO 62N f21IRa 6KAOK | ABfefinysldR aaAof S @
failure, despite mamoth efforts. Relentless chge for the sake of change (eduicen
being used as a polititpawn by people wh have no idea). Relentlessk for

improved performance in the face of reduced budgets, increased workimadls

QX
-
[
N
<
¢
(0p))
<

reduced standard of living as paffectively reduced year@fS NJ & S| NXé¢ 6 NB

teache))
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Another pointed to the reductiorof curriculum planing time:

4 a2 NB R diihdvétime forkwhgn | break down my working week, taking out

meetingsand vaification time, | only have 15 mins pkesson to plan, prepare dn

mark. This shrinks if | haviudent issues to deal with.dan only see thigetting worse

as support for larners has been cut; the problems won't disappear, but the burden will

fall onteaching staff to increase our alreagly® S NB& (i NB (i O K spondentNgof 2 RHE o6 N

teacher).

Theseexanples exemplified the contlons under whictstaff reported a weakening oheir
LINEFSaaAz2ylftAayYye ¢Sl OKSNE O 2aldiNBpoydsriR262 T | Od
teacheh GAGK ay2S8B6NE RRZeARE AN SpIYSy 2F aAYyONBI &S
demandsfordaarR & G G A & A Q2bdeachddS & IFWKRSSE Ri2A ISR GG 2 LI |
(respondent435,teachep = | YR b2 0 Klo@ppdEl SiyreSIzIsKi daRSyySh Alé
(respondent 305teache). These conditions appeared to work agéins WLJdzd G Ay 3 (G KS 2

firstQY 06SOFdzasS GKS@é& Lizi G§SI OKSNAY

oXunder massive time and finaial pressure to tach more and more larger classe

leaving less and lesrtetoLJt 'y YR YINJ] 62N] yR ONBFGS 06Sil
(respondent 167teache)

Another illustraton came from a teacher toldy their manager t@éx O 2 Y LISBviedk |
course into 24 weekwhich severely impets on the quality of work that S LINE RdzO S ¢
(regpondent493, teachej). For teachers,aducing time for studenfacing activity was

represented as downgrading of teaching and learnimgmanagement prioties:

oWhen someone leaves, thdynanagerg do not replaceghem, they just add the workot
someore elses caseload. Most people are employed on-0.8 contracts but are doing
full time. This meas that there is a limited amount dime to see studentswhom | feel

are being shorD K | y FeSposdend 447CSW).

b2 2yf & RA ®echtidis WD Ko fF INSS (@9 £ €t &8 dzy NBF f AdGA O¢
GSFOKSNY GKSe It az2 ORodads]forho/asdrionadl fenumdrafiQ NS a A y 3
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(respondent 203teacher).Some teachers admitted to usintheir owntime to make up for

reductions in cowe conta&t time, complaining in one case of:

aXz2yte M K2dzNJ F2 NJ {dzi 2 NR y Jof suppariNeBctizitlidentf

needs. To beffective, we use or own timeto tutor. (respondent 27 lteachej

TKA & SEMBINE NRB dzy Rwab it uNsigidalyHBVever conditions of

intensification and uncertainty tootheir toll on the health and wélbeing of staff. Staff

addzRSy i

gave examples of reciant sickness and absence issaesongst teams. Reliance ogency

staff to mairtain continuity of service waalso eported:

428 KIFE@S KIR GKNBS YSYo SoMwith atréss thigzadadéns | ¥ 2 FF f 2

year and we have been managing with agerta§f svhen recruitment for a permnent

member of staff was bdy planned the propsed employee did not turn up.am kaving

GKS O02ttS3S Ay o 6SS1 aQveanbtieByedr Bke thisihodt y2 (G0 FSSft

Y& KSIfdK &adzf FSNaaghahbe OoNBaLRYyRSyd yr13

l.:.l

Emerging health diffidties wereblamed onpoliciesof intensificationand poor planning by

managerswhich weakenedstaff@ professional outlook:

G L OdzNNEB y (strass rélated fFigeNihaeNdghd and often feel anxious and
depressedas a result of poorly communiad, inappropriate policies @ahdemands on
my time that stifle professionalie and aeativity, thus impinging on my ability to do my
220 ®¢ O NBlatedehgtRSY G n

The bluring of public and private life was asserted inlanber ofsubmissions, in which
staff worked outside their armal working hourso stay on top of workloadand

management targets, as well as ensuring students were not disadvantaged.

Gaz2ald 27T dow Baka Kdiffgréhée | do outside a normairking day |
regularly work eenings and weekends to ensumgy tasks are cometed. If | only

worked my ontracted hours the students would still be taught but would have limited

enrichment or employabil@ 2 LJLJ2 NI dzy A (i 6% diddée manydy a L2 Yy RSy G
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These were anditionswhere staff suggestethereg & a2 2 Y da@@&ded3dbé NI (A Y
professionad  spdhBent271, teache). Overall, management intensification practices

caused resentment and suffegriower in the FE hierarchy.

L NBaA3IySR FNERY styear ad wihneverdb liaélcktgaching de a & |
C9X¢tKS RSIcdmprBndises armo 3 NB Fesipéndent 86, teeher).

Policies of work intensificatioalsosharpened divisions betw@echaracterisations of

teaching and nosteaching roles. One criticiséd. S érgér@dto complete endlss admin

tasks by noreachird & G I T ¥ ¢ t 568N&chdr By itRIISy Another beated the
GWSLISGAGAZ2Y 2F 62N] YR INBSLEANKZESR GRaTRYAKRE
ONBALRYRSYG wmccx (S O&ifiNigtrdive tasks vihici\sReethds & Sy G SR
O2dzZ R R2§¢ 103Ny #alidg. JhR Bejeviance of administratyy G2 WYSFy Ay 3ITd
work also came from middle manageéddany of he jobs | do have very little, or no value,

but are done for 'auditing' purposés 6 NJXerit 863 ghidle manage. Administrative

tasks wereconsidered lowstatus, tedious andotalising:

G6S INB y2d0 (S OKSNE 68 | NB,teaché) I RYAYA &GN (21

Exploitation

Pay did not materialise as a driver of professionalistvias a source afareer
dissatsfactiord & [ 2 ¢ LJ-edtél0, ieadi®)zamdpay fReezes were recurrent

complaintsfor teachers factors identified as weakening thegirofessionalism

G.8Ay3 LI AR O2yVAARSNI O0f & f Boludersdekditghain®@K22f (St
the toughest cohort of students tacX | OK ¢  @MITE tea2hérR

G2 S KI @Spadrise fét 5 yeard. When | began teaching in FE 11 yearshegl

to take a £7000 pay cut from my scho@hchers' salary. Now 11 years latestill earn

lessthan Idid 12 S N&B | 32¢ othdBhen2 Yy RSy i H@pT =
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Unfawurable comparisons with the salageof schoolteachers and HE staff were made
by several respastents. Implicit in these statements were allegations of being

disrespectedy governnent and the general public:

a ke Government and public pegptions (freqently expressed) that we are a bunch
of skivers who do our very best to do the very least far sdaries. The old adage of 'if
you can't do it, then teach it' is still used. | wdwehallenge anyone so blinkeréal

deliver a session to ourevel 1 studets, anda dzNJJA S PP d ¢, tedchp &4 LI2Z Y RSY i cc

Comparisons with schoolteachers and higher education lecs@licited counter-
narrativesemphasising the complexignd social desirability dfE workwhich served
to magnifya sense of perceived inedui These clanswere strategies individuals used

to re-assert their meaning, status and dignity

L KI @aBdengtGod Bhyvages for lecturers in FE are worse than those in
mainstream eduation or in HE; we do just ag not [a] harder job on the typef
gualifications ve deliver (Alevels, Access)nd often we are also having to support
students wio did not ahieve sufficient qualifications at school, in order to get them to
| 9Hé o NBZUdachd) SV

Therelativedeterioration in FEsalaries vas gparert to staff who had e-entered the sector
on inferior pay terms Policies of work intensificatioaffected how respondents reported

their economic status:

G¢KS FIFOG GKIF G A Fhouiszhdr | wiolk Mith th2 lkieamduiit®f | O ( dzt
paperworkand oher duties I'm essetielly earningminimum wagé espdhdent 425,

teacher, my italic9

The termW Y A Yy A Y dzpjoinidtatis w status of FE work brought about by the impact
of work intensificdon on working hourskorpart-timers, frustrations wth contract

allocation aml job insecuritycreated cyclesf anxiety as staff waited tbe told whether

they were neeéd in the nextacademic yeaiSome described this process as opaque and

disingenuousas managers obfuscated appantment decisions:
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a havebeen a 0 hours comact lecturer, course leader drtutor for 4 years now and |
don't understandwhy as a continously good lecturer in every observation, | am not
employed on a contract. It hasaused huge amounts of stresginiimesheets going
missing,pay not being on the and eventually last summedg homelessness for my
FILYAf @& | yRntlO®tackeNB 4 L2 Y R

These were situations where individuals viewed their existence as precarious and
expendalte. In the above examplgood performance didchot appear tobe rewarded
with higher job security and, accordjrto the respondent, went unappreciated, as well
as kd to theirfinancialdiscomfortwhich they feltpowerless to changeseveral par
time respndents described situatis wheae they were vorking well beyond their

contract:

A reduced my hours to 0.&d the college increased my workload and respongjlals |
am a good Course Leader. |workptsi K2 dzZNBE LISNJ 6SS]7 6KAOK Aa yz2i
(respondent 385, teacher)

Assessmens of the wageeffort bargain as evidenced in thprevious quote, raised
allegdions of being exploited, especially when extra wddne was not remunerated and

where managers did not offer TOIL (time off in lieu) as comguéns

G2 S KI @S payhdiemé&nt sihcdlhaveworkedfor [company nameltheir ethos is
4vY2NBE  Wwhekwk &égivéh more work but no extra pay d, tmorale is low
FY2y3 aidFlFF¥ KSNBI ¢S aK2dzZ R 0S 45B fedkhe) RS OSy

We do not kow what was consideed to BS  lecen¥ Wagé€ln thiscase, though the word
WRSGSHTIXS adGa LI & ¢ a Sl uhed $Rpeweivadkherd Sehayf 3 I
unfairness between employer expectations of work, and theilinghess to fund it, these

issues eroded comntiment and prompted staff to look &aalternative employment. Hereghe

WY2NBE FT2N £ SaaQ Oeazéfittizid@ployetadd disitidagdtteS R ( 2

employee.
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OAs a partimer, | feel exploited and oftehave to work on 4 days a weekelto
working n a smdl stretched team and | amot paid for more than 0.6TEThere is no
real opportunity to claim back TDandS E (i NI K 2 dzNB& (reb@Bndsfit201, LI A R F 2 NE

teacher)

AnotherteacheO2 YLJ I AYSR (KI 0 § K&PcashaPstatb gtde@stral A 2y @ S
mile to fulfil the criteria br substantive managy's targets and OFSTED regments

without recognition2 NJ NXB ¢ | NRrit 530tdadha) L.IBryeRt&ff suggested that

managdB Q SELBPOGFAMRY 44 0 KS S E ( Ndnt watd dicBlativefo?2 & K2 6
3S{H @P¥ANIGsugyested ploitation was embeded in management

policymaking:

G L TS Sdghmy réle isiukedl ds cheagathing staff ... provide cover yet expected to
perform and hit targets in my other job roles. itechnician duties procurement,
g2NJ] LX I OS b xespordéntic§zeackesf 3¢ 6 NJ

While SMT did not identifpay as an issuspme teachers saw SMT as fiting from the

same conditions in which pay freezes or depreciation had become the norm for ¢Hetea

GThe Colge has its porities wrong- last year bp management got 20% pay rise but
the lecturingand all other supJ2 NIi & ( | F T reSpanilenty326(it&aghyrd ¢ & 6

Managers were accused of using their positiosti@ngthen theimpower, status and

privileges. In these statements, manageracteachers were not descfoR | & WA Y A
togetheNX) T , e§pacillywerecharacerisedr & WFSSRA Y 3 ,AdEnsofpayk S G NP d
rises, restructuring programmes and determination of contraclfis comparedd teaches

wkK2 | NBdzSR {KSe walksioiBeefar e ¢dSdar thé servide avh

managers have secure jslandincomegé NS a4 LJ2 Y RSy (i pHp Dseatdhe OKSND >
coal face of delivering teaching do not get any additional financial reaarelcognition for

student successrachievs Y Sy (1 ¢ 0 NB a LIy, R&tylcturipgwas idéntied@k

a managenenttool to improve SMT salaries, job security guition, and in a few cases, to
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target individuals SMT considered unsuitable for tinganis@ion. Income discrepancies

between $/T and other staffvere approacheccynically:

G ¢ KS 2 Nihatlwoskfoii v [a] higlopinion of themselves as a business

andthe senior management team are paid accordingly to this whilst the retsteof

staff have had pay freeze ¥ 2 NJ Iy dzY 0 S Ndal2ohsefsSsltoNErds th& S ISy S
organisation is one tht is beoming increasingly fretuous as a result of continued

restructures year on year and the ability of our senior management team to continue

to rewrite their job rolestoh y Of dzRS LJ @ NMA fedckde) o NBa LRy RSy

The paradoxial situation that aw some &ff gain in income, Wilst others felt

4! YRSNDI f dZBRYZYSUBNFANBYdzySNI 1A2y¢é ONBALRYRS
GAYYSYAS caayspdy (12 BYY O2 y AsZALS sugporsfof stunléhts@dzi €

(respondent 87)reflected a general schia in FE btween senioleaderswith the power to

impose changeand a saff followershipthat felt powerless to make change. Pay, as a form

of recagnitionand an indicator of @ganisational valueynderpinnedthis schism. These

dispariies, and expressiord expldtation, compromised pofessionalism.

Summary

Economic faars were not identified as levers for improving professionalism, but thesew
strongly represented asattors that weakened iWork intensificationwasa major prdlem
for many staffpoth interms of the increaseworkload, and in terms of the need to+e
prioritise tasks that ensugecommercial targetsvere achieved. Teachemere hidnly critical
of work intensification practices that madbem work harder, faster ahlonger, and which
somedescribed as contrary to studentcentred philosophy. The trivigktion of pedagogic
issues associated with work intensification genedaterang of emotional and hedit
difficulties, with some respaents changing to paiime status or leaving teir jobs
altogetherto addressh @ 4 dzSa& 2F 2 OSNY 2 N@rtdzZA KEXSQFRNBE 27T i
presented as exploitative because they benefited empbyerat the expense ofhe
individual. Here, pay was canented on negatively and cqgmared unfavourably wh

schools and universitiegsor some teachergerceived improvements in SMT pay at a time
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of relative austerityconfirmedsuspicionghat FEemployes, and SMT in particuta

exploited their staff.

7.3.4 FACTORS THAWWEAKENEPROFESIONALISI A SUMMARY

When cultural capital wasontested, this was a contest over the definition of expertise and

a need for political recognition. Perceptionspmlicyassault created a viethat FE was in

a permanent statef crisis and was undervad for its societatontribution. Institutional
priorities were also contested, often revolving around what was in the student interest.
Managers promoted the neel 2 NJRWR2 & | Q (i iditiodabgéosperily ybut foy” & {
mary teachers, this emphasis dermined their profasiondism and their belief thait

should bepedagogues not managensaking studenfacing decisions. Accounts of data

fixing showed most vivig the dash in profesenal priorities in which expede and service

were subordimted to the need fotarget complance. Strategiesf impugnment and
parachuting weresocialpractices that evidenced the symbolic struggle for expertise, in

which the dengration of unqualifiedcolleagues and the assignmenttators to nonexpert
teaching were two forms otlisrespect thachallenged theauthority of FE teachers.
Impugnment of senior managers was also witnessed as teachers complained they were too
remote from the dassroom. Exchion, criticism and disruption we practices that

protectedY I v I 3 S NBA @cidNwHIstiéstabil®ingRoal course communities and
relationships to support new institutional efficiencies. Funding cuts were felt by all staffing
groupsto be deleterimda 2 C9 Q& Y A aidlyktedohdrs whalklt thkdice o | & Y I
these cutsthrough work ntensification pactices, pay freezes and opaque contract

decisions, where those with least power experienced professional life as one of

exploitaion.

7.4 A SImmary of Practices that Enhan@nd Weaken
Professionalism

Interrogating the views of FE staff in relation to the factors that enhanced or weakened their

professionalism illustrated that these could be considered as factors that either supported
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or enfeebled their cultural, social and economic capital. These fadescribed strategies

that gained individuals new privileges, recognition or positions in FE, or described situations
where their position, reputation and legitimacy was compromised. By privileges, this thesis
draws attention to the new titles, respongiiies, autonomies and training opportunities

that enable staff to develop their professional experience and improve their institutional

status.

Cultural and social capital were identified as important drivers of professionalism and
underscored the importance of expertise, credibility and staff solidarity that supports
professional work in FE. When these are deprived or removed, as part of work
intensification or flexibility initiatives (e.g. assignment of a teacher to aspatialist

subject), respondents reported conditions of-geofessionalisation.

Economic factors (pay, workload, funding) did not motivate professionalism but weakened it
whenconditions were judged to be unfair, excessive or exploitative. Criticisms of senior
managers were often explicit in this section and were held responsible for a culture of
teacherpushing, impossible expectations and pay inequalities, all of which lezigtit

feelings of job insecurity and anxiety. Where respondents claimed to be exploited, they

showed signs of emotional suffering (e.g. resentment, burnothgilith).

Alongside the many positive narratives that featured the importance of students ade p

in their accomplishments, in which a service ethic was evident, respondent narratives also
described working conditions in restrictive rather than expansive ways. When this

happened, respondents reported disagreements on what expertise constitutedvaad

gl a Ay GKS a0dzRSyidaQ AyiuSNBaded 2KSNBFa (S OK
and student contact as crucial, managers impressed the need for good data so that

institutions survived financially and reputationally. Managers used strategies of

disrespecting, social closure, disruption and work intensification to ensure that priorities

were consistent and adhered to.
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Chapter8 - Discussiorof Main Findings

8.1 Introduction

This penultimatechapterexamines the research questions in lighfioK S & & dzR& Qa
findings ad theoretical oncepts discussed in the litexare review. The study posddur

guestions:

1. Isthe FE sectohighly professiomlised?
2. How does professionalism vary with capital?
3. How does professionalism vary with position in¢hFE field?

4. What practices enhance or weakerprofessionalisn?

The chaptediscusses each of the quests in sequencerrst, it argueghat FE is not a
highly professionalised occupatidihdoes this byshowing that FEHoes not demonstite
strong alignment wittHall® pofessioral model (Hypothesis 1and by examiningthe
relationshipbetweenprofessionalism an#ley career variabke (Hypothesi®). Next, it
disausses the proposition that professionalism can beasgiualised as form of symbolic
capital (Hypothesis 3) whicvarieswith the volume and strature of capital (Hypothesis 4).
Following thisthe chapterexamines evidenceéhtit professiomlism is linkedd certain
structural characteristics of the workpla¢dypothesis 5) and draws upon a tripartite
analytic framewrkto K 2 g 0 KI G NI fedsiéngl Ra®it(isiisicOrresgdtiewith

their structural po&ion (Hypothesis 6)It proceeddo a discussionfahe factors that

enhance and weaken professionalismd suggests that these can be understood in terms of

the acquisiton or loss of capital (¢bothesis 7)This finalsectiondraws togetherthe main
discussion points using 2 dzNR AnSeqeQdfillugivand doxa
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8.2 Is the FE Sector Highly Professionalised?

¢KS SEGSYyld (2 6KAOK Issonai GRALIAGA 2 WritW@EtT WOMA Kif &
subjectivejudgement HE £ Q& LINE T S jadakreans df dckiexy this@hloivSa

functionalst tradition to identify core attitudes that distinguish professions. These were

autonomy, selregulation, pubic servce, sense of calling anmofessionasreferent,

attributes that Hill believedcouldbe measured to assesan occpatioy’ Q& LINR BMB a a G 2
professionalisatior? K & O2y adAddziSa WKAIKEE LINRPFSaarAzyl
but there arecluesiv | NI 'y g [ studyroipOlige officers, vipéaiimed that

mean scores onlglightly above the@ | f Sdfdint indidated anoccupation that was

moderately professionalised at be€dn these terms, Foes not appear to baighly
professimalised.This supports previoummentaries by Jameson & Hilli&008),

Spenceley (2006) dmMvis & Bathmake2004)who havedescribal FE &ofelsgional status

as'‘groblemati€

The results for both commitment and autonomy indicated an occupationofepsioral
tension. Noting variaces across individual itemayerall, respondents scoredommitment
positively Commitment waoften associatedvith studentachievement and welfare/hich
underpinnedthe professional motivationsf many staff However, asection8.2.2 explores,
many FE warkers were unhappy with theirreployment experience. For ample, while a
majority suggestedhey wanted to bild a career in the FE sector, only half indicated they
would choose an FE caraéthey had their time againThis indcated that FE staff weneot

strongly attached to theioccupation.

More surprisingy, autonomy washot one of the mat frequent propeties citedin

definitions which seemed to contradict earlier FE reviews (see Robson, 1998; Clow, 2001,
Spencety, 2006. In this study‘&xpertis&€and Bervic&€were muchmore dominant

However perceptions of autonmy were more nuanced thaoreviousstudieshave

Oor t S

%

uKAa

indicated Whileautonomywasscoredbelowthe midLJl2 Ay 4 2F | f Q& &
generalW | dzii 2 yRBAY@A (RS A Yy & A R Smasgked dikfefeadesibétazeristaff a >
groups Autoromy was astrongdifferentiator betweenhigh and low HPS scoreseé

section 6.9.2) ath most frequentlyadvocatedby those with the weakest professional
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F 034 A G dzR SpiTeachér K& exdrhpie filentified autonomy as being important to their

classroom discetion and authority(see Chapter). In contrast, for SMTwhose autonomy

scoreswere significantly higher thateachers and middle managetbere was little

mention of autonomy across the qualitative datd 2 & 2y f & RAR (KAa &dzZ33S:
of decid 2 Y Q ¢ birgly deytr@liNésl Bmongst a shp@lite group of individals, it

presentedau® Y 2 Y& | & | Wy atidndMNEMT woskBIR & vinth&ratoia G

correcta nutritionaldeficiency autonomywasimportant to thosewho felt it waslacking

from their job.This finding iNE YA YA A0Sy (i 2 F InGonlbéiveedhH Qa 6 mdpcy 0
motivating and lygiene factorsaffectingworkplace motivation suggesting thatvhen

autonomy igmissing, professionalism is inhibited.

8.2.1COMPARISOSIAGAINST THBROFESSIONMODEL

Both Wilensky (1964) andall(1968)argued that strong professional attited were
cultivatedwhenoccupatons possessed certain sttuces: a till-time workforce, a
universitybased traning system, a professional ass@n and a code of ethic3hese
structures are missingr weakly associated witRE: its workforces mainlypart-time (ETF,
2018),there isno graduate entryand these isno universal prdessional bodyr binding

codeof ethics. Greenwood (1957) and Git®(1969), and later Clow (2001), suggested these
structuresenabledcommon systems of socialisation, values aecognitionthat

strengthened: y 2 O OdzLJl { A @ppL@ andcandnirkitsRoBsan 20057 warnedthat
theseOG 2 Na f I O] 2idn waslimkiéa@ais dadindntatibr/andSrapherished
professional statusAsthe trendin the last decade hdseentowards further deregulation

and structural diversi€ation,arguably,professionalisation has come undgreater strain.

Despite smallariations, there were no significant differences between-flers and part
timers, and no effect of educatn or certification on HPS scaeThese were contrary the
predictionsof the professioal model (Wilensky, 1964; Hall, 1968)respectof
employment, fulltime employmen did not confer a professional advantage over garie
work. Results indicated a mixed picture, with someasing parttime work to avoid he

pressires of fulltime, while others felt exjpited and marginalised by warlg parttime.
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This concurs with Sain & Cara(2010) and Jameson & Hillier (2008) who conclude that the
effects of parttime working on professiwal motivation will often dependn other
intersecting vaables such as age, gger, lifestyle and career stagThese issues were not

analysedn this thesis and deserve folleup.

The absence of an effect of education on professionalig®s unexpecte@ndcan be
contrasted with otheroccupatonal studies wheréigher education isssociated with higher
HPS scas(Schriner & Harris, 1984; Wyr2l)03; Carlan & Lewis, 2009; Loftus i@,
2016). These studies have theorised the effect of education atioel to career structures
wheregraduat status l@adsto career progression andcceleration. As in Swain &1@a
(2010), a lack of career strucand career stagnation were obstasl® FE
professionalism. Responderitsthis studycomplained there wago established system for
recognsing their expertise andherefore no clarity bw careers could be planned and
developed. Clear career and tramgi pathways have been shown to posiv affect
professional status in FE (BIS, 2012); however, unlike $eaoberswhich have established
career @mthways the absene of a national apprachin FE may help explain tmelatively

low impact of educatioron professionalism

The effects of tacher certification were something of an anomaly. Not only were
differences in professionalism betweeprtified and uncertified saff not significant,
professionalisndecreasedvith rising levels of certificatiorAt first glance theseresults

appear to oppose the restation of teaching qualifications as the basis for professionalising
FE However, mall numbersn partqualifiedl y R -ljWsf X A T A (s dudgesycautioh NP dz
with these findings Further examiation of these trends is suggesd here.lt isalso

possible for examplethat fully-certified teachers held expectations alidueir role that

were not beng fulfilled in practice postualification. Those with futjualifications also

tended to be older and me experienced and gnificantly more likely to indate leaving

their jobs for an equivalent salary, indicating they werssleatisfied with their wrk than

their uncertified colleagueshere are implicationgherefore,for how the sector nght

incentvisemore experienced staff.

Most FE respondents were not member§ grofessional associationbut those who were
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experienced a professionalisnplift. In what might be an obvious point, membership
promoted positive viewsf the work of professional assm@tions. This confirmed a

synbiotic relationship between professi@h associations and profdaesalism. However, as
no membership data was collest, it was not possible to tell if these benefits accrued to FE
membership lodies or subject associations. @ former, there was no memn ofthe
Education & Training Fountian (ETF) and only threeferences to the forrar Institute for
Learning, sugeging FE professional associations were not conscious drivers of

professioralism.

Under conditions whereacupations do not appear to neéthe full requirements of the

profei A 2y I £ Y2 RSni-EINE KSa & led spfliedqHizdni ét 8, 19T his

work, however, has been criticised for ignoring the role actors iplaefining

professionalism andhaping the conditions that eble a constrain it. Semprofessiondid

not describe the statusf FE respondents ihis study. Respondents wemavested in a

professional ideolog@2 y aA alG Sy i ¢ A (K | REfebparients Ke3e2Mdlh & | G A 2 Y
educatal, many referred to their expéise and qualifications for credibili, andmore spoke

of theirwork as complex, vinous and intellectualhdemandng.

However, it was also apparent that respondents inhabited workplacésivi WO 2 Y LIS G A y 3
f 2 3(Bidph & Janti, 2013) As employees, spondents were tied to institutional gals

and priorities, in whih conformance and agbtability were valued. Thesensions produced

different constructions of expertise: as subject expertnooitted pedagogue and

competent aiministrator. Thes&lbgic€were not \aluedequally, but were aligned to

postional rank, with subjecknowledge and qualifations significantly nme valied

amongst teachers than managers. To borrow from Muzio et al (2@i&se constructions

wereillusi N GA2y & 27T (K Sspékdeysieigagedinitd Mayhtaif their 2 NJ Q NB

workplace status and dighyi

There were no mcedents on which to copare the scores of FE respondents in the UK.
However, FE staff measuredder on mean HPS scores than otlpeofessional groups (e.g.
doctors, lawers,university professorsA consitent finding amongst studgwith the

lowest HPScores(e.g. Wynd, 2003Janget al, 2016 Chan, Chan & Scott, 2Q0¥as the
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negative impact of adit regimes on professionalisr@®f interest, almost all these listed
studieswere carried out in the USéeSection 63.4), where the orporatisation of pulic
services and the onmpreserce of neoliberal economics has dominated political reform
projects,and where quantitative researdimas been most prolific. It seems susging,by
comparison, that the UK ha®nhundertaken a similar resarch programme, whearguably
public serviceeform has been equally penetrating and pervasiwhile this indicateshat
FE staff may not be as strdggprofessionalised as these occupasodiferences in culture
(most studies were carried out in the 8), time (spanning 40years) and methodology
(usingdifferent scales and item wordings) are all possible confoundanigbies that make
direct comparson difficult, and where further trendnalyss is needed to verify differees.
Not only is this likelyo shed valuable inghts on the relative gaacities of different
occupations to professionalise, it can provide a mneeded evidencéase on whichd

assess the impact of policy.

8.2.2PROFESIONALISM ANGAREERUTCOMB/ARABLES

According to Vollme& Mills (1966), aighly professionalisedazupaton describes
memberswith strong attachments to their career and @oyment, signsof a committed
workforce. However, many FE staff tmnger wisied to work in the FE sector ardid not
find FE teachingraattractive careerThese findings corrobota the opening statement that

FE did not show signs of being strongly pesionalised.

Those with high pfessionalism were significantlyare likelyto remain in their jobs and
careers and rate their employeand job positivelyOf concern, a majoritgdid notexpress
positive views about either their career or employer. Camgal to the survey carried out by
VilleneuveSmith et al (2008), augbly, cowmlitions of work have deterioragtin the last
decade (seeigure 8.1). Comparetb 2008, respondents wermorenegative about their
career, with a greater number (a majority) neilling to recommend their emplger as a

workplace.
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Fig 8.1: Comparisa of Survey Responses (% Agmeigh VilleneuveSmith et a(2008)

Recommend Career =%

Uik =

Recommend Organisation Mﬂﬁ%
Z 37
G W Fve Yea 35%
Leave Career Within Five Years WM .
Z 418
A &

0% 10% 20% 30% 4005 505 B0%
W 2008 @ thisstudy

Villeneuve-Smith et al 2008 study - all items measured on a 1 (stronghy agree) to
5 (strongly disagree) scale

*2015 uses percentage figures in guartile 1 on turnover intentions as a proxy for staying with employer

Links béween quality of employertsachment, turnover intentions and career expectations
reinforce MuziocS G I £ Q& & H n m otls ingtilutioSsMizere (prbfésyionalisa-ish A
made or broken. Arguably, the déaé in students and workfo® A Yy EBE2SREME Q a
highlights a rising preciousness in FE employment. Between 2010 and 2017, FE teachers
havefd £t Sy o6& I f Y2 & D20n Wik sightening budpptsS instititianal 1
performance and efficiencies még the difference betweennesperity ordeficit, driving
practices to maxniserevenues and streamline costs. As a result, this can narrow the
professional options for FE decistimakers, leading to greater control and cinascription

of staff behavioursand a restricted autonomyhiat resultsin highe staff turnover

intentionsandpoorer employer ratings.

Many staff did not see a loAgrm future working in the FE sector. Winetr this translates
into actual turnover is ot clear.Little empirical workin this areahas been undegken by
governmentto show how policy decisioreffect staff outcomes and stuaé achievement
This is to beontrasted with the plethora of studies onursing turnover and quality of
patient carecarried outin Western healthcee systemgseefor example Limb, 2017;

Minore et al,2005; Cherba et aP019; Difield et al, 2A4; Khan et al, 20185hoorideh etl,
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2015).Theresults sugge i O Kl @ awd® fiQe Yy R GKS RA&NHZIIAZ2Y
significantly negative effect oREpractitioners; his contrasts with emerging reaech that

identifies staff ontinuity and commiinent as attributes that supportudentlearning

(Ronfeldtet al, 2013)Davis (2018) argues that ministers, in conjunction with sector leaders,
mustdevelop a clear processrfask planning before embarkiran largescale bange

projects that affect stding stabilitybecause of theignificart implications thishas for the

quality of teaching and learning.

The deregulation of teacher training in 2012, flexible job entnddrequent ministerial

interference (affecting bth FE stratures and practicgsalong with complaints abowstaff

autonomy, managerialism and low pagll point to a sector struggling to professionaliges

staff turnover in the sector is reported teethigher than the national avege (ETF, 2018;

AoC, 2017; Mnster, 2019), thedck ofpositiveadvocdes for FE as an ccupaton and career
shouldbe 2 Yy OSNY F2NJ L2t AO0@YlF]1SNAR YR aSOG2NJ St
occupation could pose furthetifficulties in staff shortageat a time when tle sector ha

expressed problemsilling vacancies. An investmein internal ®cialisation, training and

OF NBSNJ YIYyl3aSYSyid LINROSaasSa Yleé KSfLI aGNBy3d
organisatiomand impove professional commitment (Gsswell & Elliot2004; Day& Gu,

2007). Pay ianother strategic lever that ecabe usedo strengthen commitment anarrest

staff attrition (Gu, 2014; Markovits et al, 2010; Goulet & Frank, 2002; Dolton & Van Der

Klaaw, 199). With a representational deit of teachers a externalforums, there is an

opportunity for FE associations maketheir presence felt, for exampldyy advocating (and

funding) new forms of engagement and challenging existing barriers to access, where
engagement is arguably framed a managerial prilege.Pcsitive steps to engge FE staff,

aswell as opportmities todiscust K2 ¢ Y S Y 0 S Wb best yrot&ddanndi & O

I RO YyOSR:E Aa fA1Stfe (2 AYLINROS MMBELRYRSY(GaQ
associations in FEVhy these factors arealely to inprove professionalis is the subject of

the next setion.
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8.3 How doesProfessionalismVary with Capital?

8.3.1 PROFESSIONAL 88VIBOLICAPITAL THEIMPORTANCE GRECOGNITION

Although Bourdtu was hostile to the concept §rofessiorfbecause of itsconnotations

with status and superority, hisconcept of synbolic capital hips to situate s study within a
Bourdieusian framework (Schinkel & Noordegraaf, 2011). This study agrees with Schinkel &
Noordegraaf when theystate:

G2 A0 KA yofesSibn@fféld, tddllegitimate substare of what it meas to act in a
GLINRFTSAa %Al ORFRASGY 62 oegrdaka0yl]ph. 3 b2 2 NR

As a form of symbolic capital, professionalism is subject to contestatiare gie profits of
beingdefinedWLINR F S& a A 2 y I £ @ the RSieldBsudiew(200) Ar§uR itiat

symbolic capital$ a measure of recognition, prestige and honoudZh | WLINRP FS&AaA 2y
socially distinguished individual who achieves redtigm and therefore Igitimacy,while

someone who is unprofegmal isWSEAf SRQ

A signifiant positive corréation was foun between professionalism and work status (being

vak dzZSR 0 62NJ 0P WwSO23ayAluA2y Q3 wat f dzSQ> Wi LIL
expressions in desiptions of FE work that enhanced resperS y G & Q hibl® AISck a A 2 Y

of recognition andespect domingd reports of weakened professionalism. Recognitio

. 2dzNRASdz aidll 6Sax aaNB&aodOdzSa | 3Sy Gancedad®flY Ay aaidy
Y S|y A gulieu, 2D00, p242). In other words, eegnition givesndividuals meaing and

makes then feel valuedThese results aligned with both Hargreaves et @0&) and Hall &

Landon (2006) who found that teachers who feel valued angested in their work

expressed Igher professional status.

Rewognition was demostrated in diferent ways in ths study. Beingecognised as a subject
expert was important for rany teachers. The notion of competence, effectiveness and
WR2AY 3 | ashiBohighligBtedoTachess anl middle managers also engaged in

virtue-signaling, identifyng a range of cang and personajjualities that were expected of
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good pedagogues, inclady 3 RS @2 A2y (G2 GKS GFrai FyR | 02Y
number emphasised the achiement of WK | NR Q @pdas sy rSténdn rates,

attendance rates, university progessiong tangble outcomes of pedagogic competence and

W32 2 R Q OthddsNddbie @&ydently in management positions, affirmed the importance

of making good impregsnsc in customers, parents and external agees, whictcould

enhancepersonal and instutional reputations. Across the spectrum of positions in the FE

field, respondents valued positive feedback and personal acknowledgemenSTh&sLJt dzNJ f A (
2 T { @dzio @al,Q013) represented the main wayhat professionalism wasontested.

At the heart of this professionalism flourishedhen people felt valuedwhile a lack of

recognition weakened it.

8.3.2 PROFESSIONALIS&ULTURALSOCIAL ANIECONOMIGCARTAL

In Distinction(1984), Bourdieu claintethat the wlume of capial and the structee of

capital were the two defining commodities that determined the relative status of individuals
in a field, and that changes in capital exp&d how this statugould improve or diminsh.
Substitute capitaldr power, alR . 2 dzN@FedrySsafeithatkplains diffeences in
professional status by the respective power positions that people Aadxamine the

impact of capital on professioniaim, accepting that theesultsneither confrmed causality,

nor discounted theprospect thatenhanced professimalismmight aso generatecapital,the
analysis in this thesgredictedthat professionalism would be related to both the volume

and the struture of capital.

Eachof the forms of capitak cultural, social ad economiag was significatly related to
professionalismHPS scores). This study confirms the importance of including
measurements of different forms of capital since the resuiticat they individually
contribute anet positive effect orprofessionabm. It alsofound that cgitals combine to
produce signifiantly enhanced effect$ligh capital holders were almost five times more

likely to score high HPS scores than low capital helder

Cultural capil had the stongest effect on professionalism tife three @pitals, incrasing

the odds ofhigh professioalism by more than three times. This is related to the
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opportunities individuals have for improving their knowledge, skills araifications, and
corroboratesresearch that expansive learning @mnments pomote professonalism in FE
settingso h Q[ LD Euller & Unwin, 2003Expansive learning environments provide a
GAaGNRBY3ISNI YR NAOKSNJI t S| tNijfed ssFestbeve@FulINR Y YSY (¢ 0
Unwin, 2003, p41#412) because thegupport subtantive opporunities to train,upskill,
improve and develop practice. It is clear from the high correlatiorGhapter 6 that these
opportunities depend on management agreent, with a lack omanagement onsultation
and support on CPD a aetnining fator on whetheropportunities toaccrue culturatapital
are availableAn expansive approach to CPD is also most likely to generate higher
commitment.At the same time, the ndigjible effects oeduation lewvel and teacher
certificationsuggestd that these forms of knavledge and qualiGation were aleadylosing

their value in the FE field.

Underpinning this was a dispute over what counted as expertise. Teachers were much more
willing to defineexpertise interms of subject knowledge, qualifitons and he quality of

the pedagogic rel@onship with sudents. In contrast, senior managers mostly measured
expertise by its capacity to achieve organisational targets and secursecdata

improvemens. When cultual capital is enhanced (e.g. thrduthe possesion of scarcegbut
desirable kowledge and sKg), it creates new opportunities to network and build alliances
that can prove valuable for promotion and career developmennggquently, as Ced

(2009) oberves, social and cultural capitakamutuallyreinforcing. h short, controllng
opportunities for developing social and cultural capital controlled the experience of

professionalism for FE agents.

Social capital had theecondstrongest effecon professionalism, increasing the odds of
high profesanalism by 86%t is not simplyhe quality ofrelationships that appears to
underpin high social capital and professionalism, it is the qualitgaofagement
relationships. fust, respect and conderationfrom managers were social capitalajiies
that were most higply valued, suggéisg that it isvertical relationships that were most
important in creating a professionalising environment. Putnam & Feldsteir8jZ)@gest
that high social capitals positve for organisational performancesavorkers ag happier

andmore productive. Bzii Y I YQAIMEMPPABSY LK dAa 2y GiNHAGTI y2
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also emphasises the importance of solidarity and connectiveness. These align with
collaborative and conneted professionalism (Whitty & Whisby, 2008/hitty, 2008;
Crawley, 201}, and corroborats the value stfi placeon practicebased networks (Hillier

2015).

Professionalism was significantly correlated with economic capital. Ty ss&k W LI &
S |j dzAsi préxyfdr economic capital based on Pigrt& Lieven@ a 6 H neptofd 02 y O
psychosocibeconomic capal. Managers considered themselves to be significantly more
fairly paid than teachers and CSWs. Narratives indicated that ecorzapial was a
contributor to de-professionalisation, not a drivaf professonalism. Theséndings concur
with Elliot (19%) and Boocock (2015) that FE teachers are more likely to be motivated by
intrinsic factors related to pedagogy and serviceaclimate of economic asterity and the
rationalisation of resourcesgspondentsaccepted thathey worked in abudgettight
environment. However, the differences in economic capital suggested that those lower in
the FE hierarchy perceived greater disadeges ad inequities irhow thiswas distributed.
Teacher pay is regded as anmportant facor in deciding whther staff findFE an attractive

career to join (Camden, 20ap

Capital is contested at times of policy disruption because it leads tecangitution of
institutional power relations. This disruption wasperted as ngative by mantaff

because ofts implicatiors for job security and job rdistribution. Amongst these narratives,
there were clear human costs to these initiatives, with kb&s d valued colleages,

charges in curricula, and ultimately raddancy. WHe institutional re-structuringis often

used b engineer new efficienciesgsearchers also suggest it may serve a symbolic function
for managers wishing to be seen as dynaamd asertive Mather et al, 2QL1; Mather et al,
Senior et al, 20 . 2 dgNdRde diilsrecognitionallows us to consier management
rationalities as motivated by position and status. Here, change argunag@euphemisns

for Wapitatd NI 0 a @litedewv whicyl carbe both ecoromically and sociaulturally
debilitating for others. Recentexamples emeligg from the Area Rview process are

providing evidence of this, in terms of lower morale and productivity, as well as in financial
settlements forredundancyLinford (2@9) repoted that between March 2018 to cober
2018, Hulgroup Colleg had paid ou£6 million in redmdancy and nosisclosure
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settlementsto those who were the objects of a significant (and often confrontational)
cultural changed G NI G S 3 & dstutidhal ¥fficiiydNefperd and orgaational re
structuring coudl be regardedn Bourdieusian tens as forms ofymbolic violencbecause
their claim to efficiency and improvement mask high degrees of sufferisgjmtion and

hidden financial costs

This hesis also investigated the effts of capital tsucture in adlition to volume of capital.
TheOf dzA G SNJ I y I f @aAa LISNF 2 N SOz 20ydzNiIKES Gl ALYAF INBE Q8
discussed in Paccoud et al 22), yielded fourtypes of capital struzires tha were

associated with clear flerences in progssionalism, @anmitment andautonomy. This

points to the empirical existence of different capital structures within the FE population that
are associated with distinctive prafsional experiences ampactices. Outcomes are best

for thosethat have the higest capitalm both economi and sociecultura categories,

followed by those with low economic capital and high semitiural capital, then those with
low socioecultural cajtal with high economicapital, and then finally those with l@

volumes of althree capitals This showshat professionalisnis sensitive to immaterial
factors(see Chapter 7and reinforces the need for professionalisation to consider the
institutionaland cultural dynamicthat are preventing staff from achievintpeir

professioral potential.

8.4 How Does ProfessionalismVary with Position in the FE field?

8.4.1 THE IMPACT CBTRUCTURATACTORS ORROFESSIONALISM

A combined stepwise analysis @ dtructural factors idatified five significant predictors of
professionalismn descending wler of strengh: job role,commitee membershiptrade
dzy A2y YSYOSNEKALIZ ¢SS3KE)80KIKt OikcgagdodhrO®RA ¥ ¥R Y

20%o0f the variarcein HPS scores

Jobrole wasthe strongest predictor of pri@ssionalism. Wheas a majory of teachers

scored negativelymprofessionalism, senior managers (SMT) were overwhelmingly positive.
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Teachers werdive times more likely to be ithe lowest HPS quartile (P1). Comaely, SM

were almost fourtimes more ikely to be in tle highest HP§uartile (P4)Closer inspection

reveals that teachers expressed the lowest commitment and autonomy of the four staffing
groups.ConverselySMT scaed significatly higher scores on eomitment andautonomy

than teacherslf professionalism a&s under siegen FE teachexr LeatonGray, 200), it was
flourishingfor SMT¢ KS&S RAGAaA2ya NBaz2yraS gA0K GKS Wi
et al (2009 and Mather& Siefert (2014)dentified.

The effects of job role on profegonalism can atsbe explainedn terms of dfferences in
volume and structure of capital. Compared to senior managers (SMT), teachers and
curriculum support workers (CSWSs) scored signifigdetis well on economand cudtural
capital, though not socialapital. The odsl of teachersating their karning opportunites
positively (cultural capital) were five times less than SMT, and a staggeringly 20 times less
likely for CSWs, although no sificant differences wie obseved betweenSMT and middle
managers (MMs) Giventhat social cpital is usedo exploit opportunties for learningpften

by building supportive relationships with line managerss perhaps surprising that social

capital was not a significant tferentiator.

SMT were more likely tirame professionkism from a cenpliance perspctive: hitting

targets, alignment with inspection goals, financial savings and student growth. The evidence

in this thesis is that FE teachers hav& Sy R NJ ¢ ylatedl gfdindlogiesof f O dz

LIS NJF 2 NI | ¢t @1,2612, @58); dvitlence® (1 KS OWY S @ NIT, 2@ LINI OG A OS
confirmation of the dominance of managerial professionalism (Sachs, 2001)ARis&n
Bathmaker(2004), teachers andr I y I 3 S NB& R NXB dof @iLIRB/Q I {iy2 WSHIKWLIE A T
commiment to students but commentsequally revesed thatwhat counted asP & & dzR Sy (i
FANBROGQ LINF OGAOS&E RAFFSNEBR G6SSy GKSasS 3INRd

0S
0SS OKSNBEvEe y I NNIJ G A ¢

discussions of datéxing and fabrication, whictnfoNJY' S R

completelymissing from SMT.

In conditons of restricted autonomy hich has indicated a negative impact on commitment
(Chapter 7), there are signs that many teachers are experiencingsfof

deprofessionalisation. Ehy of the features highlightechiRandle & Brad{1997) were
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eviderced: losf control, prescriptive cuiculums, external auditing, concerns over
a0FyRIFINRAD alyl3ISNA ¢6SNBE ONX (A GyagiSmRatteFs2 NJ 0 KS A
and for excluthg staff from decisiormaking. 8me described aoks of personal igrity

when required to comply with nreagement targets that conflicted with their personal

values. Such cases highlighted the pervasive effects of a complaiture built on annual

cydes of insecurity and anxiety, which meeting tagets insured stafdgainstredundancy.

More than two deades ago, Randle & Brady (1B98237) cited work intensification as a

major consequence of funding reductions whiobreased teaching hours and efayment

precarity 6ee alsdJCU, 2016). Ain Randle & BR& Q& & (i daie 8ubjetdol | FF &
rationalisation and costcutting strategies that reonfigured their work around new
WSTFAOASYOASaQd ¢S OKiglNg isstés bfieaalifandiéarningg Sa S Ay A
with some alleging bdt the deskillingand disrespectingf their roles. Unlike Randl&

Brady, trade unionism was not seen as a major defence against marketisation and was

largely missing from professionalism retives.

HPS scores ¢fade unon members were significantlyeaker than noamembers.In
particular, tade unionsts scord siquificantly less well on autonomy and this appears to be
linked to much lower levels of social capital, illustrating the effects of low manageimuest
and perceptiors of insttutional instability and exclsion. Low percesd professionalism

may betle proRdzO0 2F yS3IIFGABS 62N LINBaadz2NBEa Tl OSR
a0l ddza 6AGKAY C9 AyailuAddziAz2yl fureltdhie OSaasSa o
‘contentious paoitics' (Tarrow, 1998)of union campagns. Trade unons do not appeard

have aprofessonalising effect on members; in fact, they had the opposite effect to
professionahssociationsFor members,hie impact of change was cléyaa contesed issue,

viewed bysome staff as a motivated opponity for SMT tastrengthen their jirisdictions.

The construction of managers as exploitative (Mather et al, 2012) may reinforce existing
preconceptionsheld by union membersvhich sustains aegative claracterisaton of the

workplace.Further exploratio is required.

Members of organis&nal committeeshad significantly higher HPS scores than-non

members. The fact that members alsadsignificantly higher cultural capital aneere
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more postive aboutprofessionalearnirg opportunities might suggestembership is
perceived to be develomental. @mmittees provide access to higher status circles of
decisionmaking, which by association, confer a status uplift to members (Lumby et al,
2007).ly |/ 2 f(Z0BHtedR dhey @t as spaces where intellectugdpital can be
deployed to enhancéndividud credilility as well as representingpportunities to join
GF2NNIf KASKE QO KQ Ryéachidh-makingl Ondbst €t al, 2007 19).

¢ I 2 F Sd ideatity theb £1981) suggests that conittees can be @wed as irgroups
which provde individualswith seltvalidation (membership often implies a presumed
compeence, seeTheodorou, Philippou & Kontonvourki, 201Zommittees caalso be
seen as opgprtunities for information exchange, encoaging alignment wh dominant
espougd valuesand strengthemg feelings of belongingne€dn the other hand,
membershipcan be presurisedand oppressive (Lumby et al, 2007). More research is

needed b explorethe intricate dynamicef membership on professionaim.

Those who taght on nonspeciaist courgs wee significantly more likely to score lower
professionalism scores thandbke with no experience of this. Flexible deployment

undermined indivik dzI  @bility Witk&udentsP Ly | 2 NY Al EReénchoH anmm0 &
universitystudents, teachersvho werenot seen as crediblee. WS LIA A G SYA O | dzil K2 NJ
were least suaessful at building strong student groups because students considibesd

unreliable and utrustworthy. Lucas (2043 argueghat the transition to nore
commercialisedflexibleforms2 ¥ C9 Yl yI 38YSyids F2NJ Sasl YLX S=

F I OA t Adell hadselphdsBed expertise in many FE institutions in favodiesf

employment pratices (seelso Edwards et al, 2001; MaC4% 3 h Q/12)yAfHE  H n
thesepractices maybe considered a cosdffective use of human capital, such practices are

likely to undermine staff professionalism.

8.4.2 AN ANALYTIERAMEW®K FORXA.ORING’ROFBSIONALISM

An analytic framework was deloped from corrgpondence analysend narrdive links
around three organisingchemasexpertise, service and compliance (see Fi@u#e These

schemaseflected the primary ways professiolsm wasmterpreted and contesed in FE.
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The next section reisits the ESC meatiand its main coponents and estblishes their

relevanceinthecoMELG 2F (KA& (KS&AaQa FTAYRAY3I& | yR

Fig 8.2 The ECModel ¢ Expertise, Service &o@pliance

SERVICE
(Students)

Standards
EXPERTISE COMPLIANCE

(Self) (Organisation)

¢ K Sontéded andcompetitive terrairg of professionalisn{Peel, 2005, p126has beome
somehing d a cliché in the main FE literatutdowever, a model of professionalism should
be able to represent this contestation. The schemas of exggrcompliace and serde
describebroad propensities tahink about professioalism that reflecthe condtionsand
structures inhabited by respondents. This model, drawing on detailed narratnes
supported by empirical investigation, offers a waycohceptualighg these popensites and
provides a framewd for understanding tke schismshat haveoccupiedFE esearchers

such as Robson (1998007 and Guile & Lucas (199%) whichantagonisms between
occupational expertise and pedagogic mast@plson, 1998; Bad, 2015Gleesonk

Mardle, 1980; Lucas, 208, Guile & Lucas, 199, between vocatimal expetise and
institutional conformity (Page, 201and between service anggulatorymotivations
(Jephcote & Salisbury, 1999 h Q[ S bINERQ pOA0MMBbE n MT T y& Q[ S+ NJ

Simnons, 2012 have dominatedschdarship.
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Across lhe literature, theg contess hae been reported as clashes between managerial and
pedagogical priorities (Jephcote & Salisbury, 2009; Randle & Brady; 119571),

professioral and orgaisational adlegiance (Evetts, 2003) and demaed-enacted forms of
professionality (Evas, 2008) Thesebinaryapproaches did not fit the data in this study.

Managerial and pedagogic priorities were both represented as professional positions. To
speakof teachers exmssing a profesonal paradigm, and managsa managerial

paradgm, as in Bndle & Brady{1997a; 199D), did not accurately describe the HPS profiles.
Managers who valued accountability measures also reported stronger attitudes on the HPS.

In this study, herewasnoinB NBy i O2y Tt A Gk 20/F & OSASAF RUALINENE SO
values. Thosecaring higheson the HPS expressed the strongest attachment to their

employer, which is consistent with studies of other professional groups (Chan,&Scott,

2007 Bartol, 1979 | YR Fy | FTFANKI aresgisabl@ priessighal 2 Y
schemafor thosethat highly value the achievement of performance metridéhat

CAGT ASNIER O6HnnyZX Limmdpd KI & Oldfafoudnotionsob O dzt G dzN
quality, outomes, targets and improveme#ti NJ G S I uBdervites s dériplance
schema.Cureently, within FE, there is no professional model that adequately accounts for

this.

The Bourdieusian angle alaoges a reconsiderationof the concept o professionaty.

Evans (2008) has arguedattprofessionalityis a way ofe-invigoratngthe profesional
paradigmso that teachers can win back public confidenttevould be perhaps over

simplified to present this as an orientatioowards competence: y R~ W SIHNIS Qi A @S Q
and Evans has bedwmen to stress mfessionaliy ismore a reflexive modeof enquiry into

0 K &ality of dailyLINJ O A Oofiginal itaticsdhai a set of prescriptive and

improvable behavioursHowever, t would be diffialt not to condude that what counts as
professionalappears tdoe a proces that is bothobjectivelyderived andconsciously
understoodwhere the goal is improvement and selMvarenessEnacted professionalism,

2N | a 9 @I y actiR $at s giseried, perceiB B LINY R AY I SNISNBGSRE 6
not in fact advace us anydrther. Thereis no reflection on why peopl@ @rofessional
experiences are differentiated and unequélhat is labelledgelf-awarenesSmay simply

be the endorsement fothe existng statis quo.Furthermore, there is no capacity to
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theorise why certain ideasome to dominate proessional practice dnow they work to

reproduceprofessionaprivilege

Expertise

More than any other property, expertise was identified byré&pondentsas most essential

02 GKSAN SELNRWSEES 23T { DAESily@YI08TpNA VI 6 A (K
assessmentthatexpesgA & | G O2NB ISYSNI GAy3dT NI AGE 2F L
sample referred to the need for subjebased orteaching qalifications and/@ knowledge

OO02Y FANNAKRSY & A %&RA2 I rredl KoAhe iBiposaick & Ndgeneds an8

discreionAy YI 1Ay3 STFFSOGADS RSOAE&AA2YEA YR AyidSN
OdzZNNBy 08 QX A Y LINP@BaRFE Brrehy ad&enhaded stat§, forvegaiple

through promotions, new titles (e.dead Intenal Verifer), invitations to run CPBessions or
membership of organisational committees. Equally, its dilution, devaluing-oea®nition,

for examplepy being aked to teach on carses for which individuals falinqualified for, or

through the dispdcemert of pedagogic time with admistrative andregulatory tasks, were

issues that reduced professionalism.

Robson, Bailey & Larkin (2004) have previpghown thasubjectRA & O2 dzZNA S&a o0 G KS
¢ K edgréntral to constructions gfrofessionabm anongst vocational teachersnd often

much more so thapedagogic discourse i K S 1 Y 2 g/4shIheirBKd® ge@ahers saw
themselves as ambassaddes their industry and¥ 3 dzI NI y (i 2 NR Q b<aftivelj dzI € A G & «
linking of subjecexpertise wih prafessionalisnsuggested that rmnyteachers weréeing

placed in situations which challengjtheir professional credibility, and a-appraisal of how

subjed expertisemay be suported is one of the significarindingsemergingfrom

participant respoises.

Service

A service lens emhbced the pride, passion and care staff attached to student encounters

andtheir roles as guardiansf student goals and elfare. It suppated @& NNJ 3 YSYYA &aQa
(1986, p8) view® WLINE T S & a A dyelriding émdniitthefd [of piactitioglerspito

thewell6 SAy3 2F GKSANI Of ASyidae oAy 9ftA2G3X wmdpdc
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managerial and consumerist epshologies by itemphasis on the student as subject,
presenting stories of hope, Ve, dedicatio, sarifice ard redemption, and bthe need for
engagement, respect and control in the classroom. In respect of the service lens, findings
were reminiscent omuch of the recenhprofessional identity literature iffrE which shows

0K G By 2 WSitekphufessiornt Mativations (sedephcote & Salisbury, 2009;
Robson & Bailey, 200€olley et al, 2007; James & Biesta, 2007; Avis & Bathmaker, 2004).

Enablhg students to daieve, building positive relationshgp(with students and other

stakeholders) ad receiving paitive feedback wex factors that enhanced professionalism.
Negative feedback, workload (including lack of planning time) and management ietecéer
weakened itreplicating the concerns observed bgme teachers in Lobb (2017)

Submissionsvere also disinguished by an eibal dimension in which respondents
LINBaSyGiSR arldd FA/NFAQsRENSOWR GARGH G Of I KSR
and beliefs, whih urdermined professionalisnThis vas most visibly demonstrated

confessios ofdata fixirg.

Expertise andeyvice were linked by a connection amtonomy,sinceexpertise requireshe
application ofabstractprinciples toconcrete stident cases usindisaetion and judgement
(Abbott, 1988; Alterator et al, 2018 Demands for geaterautonomy emanate from claims
to expertise(Vigar, 2012)Granted autonomy was a recognition of expertise, whilst a
restricted autonomy undermined ignd implicaed the degree ofrust individuals felt they
commandedrom managersand coleagues Trust, ashie basis for authent, supportive
professional elationships is an enabler of autonomy (Taubman, 2015), both of which derive
from a recognition of expertiseoksof autonomy energed as a core fémr that weakened
professionalim. Responses from teachasenfirmed previous reearch that~E teaching
takes placen restrictive and controlling conditiong;here autonomy iperceived as
privilege and wheréthicromanagemerfils arecurringcomplaint(Mather etal, 2012;
Mather & Siefert, 204; Lobb, 2017; Randle & Big 1997b; Boocock, @17). The ack of
scope forpedagogidiscretion and judgemerdescribal by teachergs experienced aboth

disempoweing and de-professionalising
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Compliance

Whereasexpertise mostly focused on the self, and service on the achievement and welfare
of students, those who held conpliance lers framed professionals in terms of their
institution and external standard$ierewe see a distincttsft in what is valued by FE

agents, from qualifications and pedagogic preferences, to institutional data and reputation.
In a compliane schena, meetingtargets, accountabilit and organisational loyalty
strengthened professionalis; disloyalty, inefficiacy and failure to meet taggs, which

affected reputation, undermined it.

Those adopting a compliansehemawvere more likely to acqa that FE instititions were

businesseshat needed income to survivehis did not mean that idividuals did not

recogrise the instability of theector or acknowledge that current policy and funding

regimes could undermine organisational security. Atsaenetime, indivMduals recognised

that this was the situation FE musperate in and accepteds demand for accountaltity.

W{ GNXA A Y DSDENIVREOIISNR y3I 2dziadltyRAYI GSI OKA\
OSYiNB 2F S@SNE dtsthdtInderlsy &R QNI $ NBtaRSaidi 3 Q | 00S
internalisation of thenew FE business modeidhita NXI |j dzA NB2YSR/ (IR IFRING W & S

of performance.

Professionalism anstandardsare entwined in the modern FE literature (Shain, 1999;

Clow, 2001{ YA (i K 9 201%) $pBrigditE2a18 Lucas, 200& 2004k Tummons,

2016 as wellas being mbeddS R Ay WERKMNR Of If @ QINBE SO iLHzod A OWY 2
services (Barber & Mourshed007).Standards attracted the second highest volume of

referencesby respondents imlefinitions, though tlese tended to be drawn from acse the

spectrumof the FE fidd. Standards wersometimes vague in descriptidout were mostly

tied to notions of corhJS G Sy OS yR STFSOGAGBSYySaadis ¢KS LIKNI
synonymous withmproved student outcom& | YR Ay aLISOuw,2001)FTAYRAY 34
rather thana codeof ethicsand selfregulation, as classical thestshavesuggested.

Standards have also argbly assumed a prescriptive tonality in publications of téagh

standards andhe common inspection (nowducationa) framework, which ses out the

criteriaby which practitioners are gpected to comply (TummonsQ26). It is the intention
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to achieve exellence, with all the symbolic efficatlyis impliesthat assirespositive

publicity, reputational advantge and job security.

Compliancevas linked to seriee through the concept of conmunity. The latter embodies

a number of antagonistic elements, reinforcing the importance of individual and collegial

relationships on the one hangdand recognising the boundas, responsibilitieand rules

that a communitymposes ona professional grquon the other Arguably, thé=E

community is fragmented and highly stratified, and there is no overarching professional

body thatequally represert all parts of the sector.ddvever, a community ian

opportunity to provide spport, information and clarig, which respondentsuggeste they

highlyvalued (see Chapter 7). Disruptions to teams, as well as difficulties in participation

with external networks due to teaching loadsd economics, are créiag barrers to the
emergene ofa remgnisable communitpf practice, and while commmity pockets may
exist between the cracks and crevices of institutionalised employment, genuine
opportunities for dialgic work are scarce. The atitions reported in tls study,and the
absence of Y map@.J G 2 NB | dnfhgnis|saygestgd th@t theeal of democratic

professionalism is just that, an ideal.

Summary of the ESC Model

The resultingeSC model claintree specific advantages ewprevious research. First, it
theorises the relabnshps ketween variables tht have been examined sepaedy, such as
subject expertiséLucat. Unwin, 2009, autonomy (Furlong, 2008) and stuate
commitment(Jephcote & Salmiry, 2009). Second, the meldaccounts foboth the
contestbility of profesginalism ard itshierarchisatbn. This is an advantage onal
professionalism frameworks that argualthgat the FE population as homogenolisis not
clear wrether dualframeworksare valid for FE manage nor do theyproblematise whais
meant by profssioralism The tensions andontradictions in claiming pfessionalism are
also missingFinally, theESGnodel recognises that professionalism idiscoursgFournier,
1999),or more accurately, a series overlapping discourses in whitdgitimacy is

contested thraugh competing ideaand vocabulariesThese vodaularies are intimately

02dzy R dzLJ 6AGK NBALRYRSY(aonsioppoviertThe LI2ZaAGA2Y
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integration of these elements is proposed a more complete, more dynagreand more

relevantdescripton of FE professi@iism than previous work.

8.5. Practices that Strengthen and Weaken ProfessionaliSine FE

lllusio

How agents caostruct proessionalism is tated to their social positiom the FE fieldAs

such, pofessionalisn can be undestood within three overarching samas:expertise,

serviceand2 YL Al yOS® . 2dzNRASdzQa O2y OSLIia 2F WR2E
contextualising thee preferences ahcan be used to explain why some ideabieve

greater legitimacy thaothers. BoudieuR S ¥ A YES-8Q WR2 (i Ki&kenfoRgrantgdl y i
assumptias that energise the field, and it is the fit between doxa and individaaQ

professional hhitus thatunderd y & G KS O2y OSLID122F WAt fdzaA2Q 0O/

The legitimacy of staffonstructionsis related to treir alignment withthe dominant values

of the FHield. These values ensure that a field operates in expected andustHinable

ways. Tle doxic view of pfessional practice in FE is one doatad by the philosophy of

W LJamitiie’studen fiNB (0 Q SrsuitiokvéhicH ildaves holding a certain levef expertise

FYR dzaAy3 Ad Ay Wl LILINE @S Rad aghiegementiiithe witth2 Y2 1 S &
commecial targets and efficiency initiative$his requires cultural capitdlme,

commimend = | RUAGH LBRRAyAdEces® t6 felevanfdRtadtsand networks (social

capital), properties which are fiercely contesteddnents in the FEdid.

Putting the student first carries expectationsahstudents will be advised apgpriately,

taught effectivelyand will achievewhich in turn, improves indtitional pass rates and the
subsequent public reputation of those institons. The fields therefore strutured around

the need to produce favoable data returns in pursuit af K A & HONGBSO 28y Ad dza G | A
competitive advatage in a marketplace that i®latile and precarioudn this environment,
managersisedwork intensfication and socibclosure strategesto advance a dominant
compliance 8w of professionalismenablinghem to maintin control overdecision

making, €arning opportunitiesand wokloads that ensuredtaff put the student first even if
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there wereindividual costsln this regard, his study compiments and extends the work of

Mather & Siefert (2014) and Mathet al (2@7).

Above alléd ST WLIdzdzZRBSY H &K SlA & @es RS aaghindng &d agedisl O G A
0StASBGS I NB ySOSE{ RN I O 2pericitid Rovriisth G thended ol

A0dRSYy (I WARDBQS IR 6 S iglily cominiteR Bovkforgeahdy 3 | K
curriculum flexibity. What can be describedia I WO2y ddzYSNRAGQ aG NI (1S3
principles of value fomoney and customesatisfaction, /A OK ONXB I 6 Sa I WNBf S

pressure foimprovement and a determinatioto ensure &erystudent achiges their

potential. Failure to do this reflectsegatively on the institution in terms of reputation and

lost funding evenue. It can ab underminethét SOG 2 ND&a Of FAY G2 LINRY2{:
social justice (Kennedy, 199The dominat narrative of tre field, as expressl by

participants, and presged in media portrayals and government policywork, is one that
enablesstudents to be pepared for emplognent or university, and that institutionthat do

this successfully areonsecratedor their high-quality provision inmspection reports.

Consequetly, the FE field is permeated by a competitive ethos which is homokgoall
forms ofeducation, in wich institutional funding and lorterm economic prosperity
depends on arnstitutioy” (Za@pacity to atract and retain stdents other institutions
compete for. With 1618 participation rates flatlining, alongside a faltiie number of 16
18 yearolds acessing apprenticeships (DfE, 2018), arldngerterm decline in FE adul
participaton rates (bid), this competition § likely to be intensified,lacing even greater

financial pressures on FE institutions to remairvent.

The signik OF Yy OS R &I @30 R RyefMimated ib thig EgBténkd competitive

landscapeW D 2 2 Ris &0l (iR X504 y25Fa 3UF Abrisuimiers ébafideSce thad thei

WSRAzOF GA2Yy T Ay@SadyYSydQ Ay | 3Ién@hSude Ay aid A dz
inspectiongradd ' YR  OKAS@SYSy il AINBDF KifSEA 2 FLINEAXNRS yE
consumer, meoh in the same wg as Michelin stardo for the hospitality indusy, and

GSadATe G2 GKS WKAIAK |ljdzr £ AdeMmthésaeiieOSa | yR L
competition for students fuels a relentless aicepressible search for new grth, new

marketsand new forng of differentiation to achieve longerm business sustainability,
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which guarantees that all FE institutions are locked intébdn Ny & NI2O0 % SeSt g K2 A a
SljdA LILISR G2 WLzt GKS &aGdzZRSyid FANRGQO®

Ensuring that students succeeitherefole cansidered to ke the most importahpart of

professional practie and what all new entrants to the field are expected to embrace and
internalise. This fimly resonated wth respondents in this survey, who spoRet WY I { Ay 3 |
RA T F S NS ynirfg © sdetyeiR studidnts hrive, develop andransition into new careers

or new forms of education.

Practices that supported this mission, and proviédeilence 6its accomplishrant, were
NBOdzZNNRA Y3 Ay idbdentfedrodiearbiggyindibyaliséd pstoral support,

good student relatins, targetsetting, high peiormance metrics (attendance, retention,

pass rates), the need for inclusivity,K S WYAIYNH| 2 &ris $isiDdent adidadk, etc;

all theseserved to assert and reinforc&tS W LIDIXKYSI Gidl @xddhSeyfurdlyp

compiance with these practicesnd the abilityto meet targets, secured recognition for

individual practitionerslt confrmedthe producte y 2 F W3I22 R R ( liddal 6 A dS @
targets) as the legitimateapital ofthe field which ®ts the parametersgonditions, interests

and sbkes that define the FE illusio.

. 2dz2NRASdz NEFTSNNBER A2Q (KA EN KitRi0arkd Sie (ordySR WA £ { d
2T GKS GWAASTE WRQBEIT T dpy/. 2 dzNdBvid&ttieSmotivatiopyand indedttives @

forpS2 LI S G2 LI IRl 8§&KSWSG2NMES 68t %x§0S GKI G GKS a
(Lupu & Empson, 20151819) ancultimately becom& & Ay & ONR 6 Séithdsgy (G KS 0 2
who willingly submit to itsrules(Bourdieu, 00, p171)Fortt C9 W3 ltHw®Q (2 SEA
operate as describedhere needs to be individuals who believe in its value and significance,

of whichthere isample evidence. e expressions of care, dedication amdsfice endured

W 2tlye-2 2 on@ their lemtodiment of theseA Yy LJS 2 LJ il (féstyley Radeindnts |

exemf AFé& . 2dz2NRASdzQd RSAONARLIIAZ2Y 2F re38Refilda GKI

in by the gam&Bourdieu & Waquant, 19923nd reproduce it through their participamn

and compliciy with its rules and expectatios.
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The degee to which peopleshare the same beliefs, idisavalues and practices about

WLJdz G A y 3 i K SwhichitdeR\8d¢ne is extensie) 428 asa Eounterforce to the

conflicts and divisias that arise fra the competiton for recogniton. FE stafappear to be

unitedA Y GKSANI 0 BKBESAUHARSYIIdzFANKIEQ +a | YI NJSNJ
the processes ofreulturation and socialisation that enable and sustain this bédigj.

through prdessional assaations, memberkip of interral committees, extmal forums,

and opportunities to share practice, etc).

While examples of commitment, cagrand personal saifice confirmed the importance of
WLJdzad G A y 3 G K Sa piofessabn &l doiity, Thé rblErse @as lalgo tre; practices
deviating from ths principle were consideredhprofessional. Some respondents went to
great lengths to ensurthey put studens first, with many working harder and longer to
meet targets. Howear, accountsof dress and ikhealth, as well 8 complaintsabout
imposed chang, showed that staff lower ithe organisation experienced conditions of
suffering as they prsued compliancéSchubert, 2008). By complying, the field itself is

reproduced imall its forms, herarchies, relaons and contimities.

Theevidence also il & NI G S& C9 Qaa IAS/RK SYNKIydaNIE Q2R ASA A Y RA (
main divisions. Téacompetition forsymbolic capital gives rise to struggles, conflict and

tensions béween teachers, ranagers, studets and institutons who strie for official

recagnition and the status and veards this provides. Structural divisions between different

parts of the sectorjn which Sixth Form Colleges, specialist providers, private coegpand

large GF&seek to stregthen their occpancy, overlg and intersect wh tensions between
autonomous(e.g. business plans) and heteronomous pressures (e.g. goeetrionding)

andl 3SyGaQ O2YLISGAGAZ2Y FT2NI RAFFSNBYy G F2Nya 27

In fighting br recognition, E participantsand institutionsmake claim®n the very

definition of professionalism, howktS WC9 31 YSQ &aK2dz R 0SS LJX I &SR
accompish. The ideas ahpractices that constitute the FE illusio simultaneously obscure

and reinforce thigdrive for recgnition, througha language® WS E OSfch, &y O0SQ 06 6 KA

definition, is never ampletely attained) and collegiality (which disguises the iicldialism
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inscribed by competition) and a recoring of teaching as noble, virtuousdshonourable

work, all of whichcombine to stregthen the FHIusio and ensurdés continuity.

While Bourd SdzQa G KS2NAS& &dza33Sald & N& graticdaniNdzO (i dzNI
position in the field, these links are not immutable. There is abasfficient frition

between the habitus of aars and the dxa of the field tacreate space for change teb

possible (Adkins 2004), and for actors to shape the fiele@dstribute oppatunities and

advantage. For Bottero (2010), the most powerful gsafor challengig such links air in
intersubgctivity, asnterpersonal relabnships and interactions detmine the extent to

which actors are constrained by their hals or afforded @portunities for independent

action.

This study concurs with Adaf@st 6 H n MiptZf  LImz Wocumak® enpNE LIAF O (i dzNEB €
professional wdk. This is a particular intest in FE where professional status amongst staff
is alleged tdoe vulnerable (@ubman, 2015). Consequently, this study contends that
professionabm should be a mar focus in fiure FE policywdk because its likely to

strel@ G KSYy (KS & S@ssesiNand if nededsicadtedi the lagics of
policymaking andrganisationhchange. Further empcal work will also reveal how
institutional conditionsand managment strategies impamn staffprofessionalism in ways
that can be both empoweng and debilitatingThs research isonsideredvital ifthe FE

sector is tacreate and sustainBestin-clas§workingconditions that maximise student
learningand successlurning away from these challengesguablynot onlycondones and
validates the status qu@s Bourdeu reminds ushut renders invisible neyossibilities for

devdoping andmprovingFE work.
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Chapter 9 - Conclusion

9.1 Introduction

The study set out to examine foorain research questions. These were:

Are Festaff highly profesgonalised?
How does professionigsm varywith capital?

How does profesionalsm vary withposition in the FE field?

A

What practices support or weaken FE gessionalisn?

Most FE staff did not show evidence that they were highly professionalised. Foediffer
reaons, many respondentswer in the organisational hierarchgported challengego
their commitment and authomy. Capital, as theorised by Bourdjevas found to be a
useful heuristic for understanding and explaining differencabaseprofessioral

expeh Sy 0Sa o . 2thantRele Stiufbbe cdrkeSppndencetween an individud Q a
objective positiorand subjective position was consistently edenced. Both volume and
structure of capital provided insights into the professional inequalitie®rmeal. Ractices
where capitalwas mostikely to be won or lost reveed araind acces$o valuable learning
opportunities and networks and being locatedtinn decisionmaking circles where
consultation and joinrvorking with colleaguewiere perceived asnotivational. However,
many staf do notreport these conditions anchere isevidence noonly of restrictive
workingconditions for teachers and currieurh support staff, but that increasingly, FE
institutionsappear to be run asenior management autoacies whage practicesustain aal

reinforce professional divisions.

The fist section povides a concise summary®fK S a i dzRé Qa YI Ay FAYRAy3I
aS0iA2y S@FfdzZ 6§Sa GKS aidzRéQa NBASI NOK RS&A I
knowledge.The finalsection concludes with set ofrecommendations fothe FE esearch

community.
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9.2 Summary of Findings

Professionalism is not a homogenous erpnce across FE. It is dependent on the
Ll2aasSaarzy 2F OFLAGET © terestda/ (Rl 2 LWBR NI NB ALA SEES
competefor to maintain and improvelteir professional t&atus at work (Lawrence, 2004

pl17). Differences in capital wecentral to understanding the status inequalities between

staffing groups and therefore its acquisitiand logt ¢ SNB WAIB QS 420@%x & & ( NHz3 3
{ 01 FF QA& ioa @n@nworkifig camdiéngd viere factors that infienced capital which, in

turn, shapel their professional experiences.

Two complimentary approaches to the study of professionalism wadertaken. First,

| | fpfof@ssionalisn scale (HPS) was used to mae tre strength & a G FFQa LINR FS:
attitudes and assess the extentthat FEfcdd 6 S RSAONAOSR |4 WLINRTSA:
modification, the HPS proved to be a reliable instant. Theevidence suggestethat FE

wasnot strongly professionalisedith most staff exeriencing low autonomy (Hyploesis

1).

Second, respondents usédK SANJ 2 gy @g2NRa (02 RSTAYS WLINRTSA
produced a range of responses, which weyathesigd into a tripartie analytic framework

based on three intermetative schemas: ertise, service and comptiae. Although

responses showed ovepawith the HPS, definitions were more nuanced than Hall

proposed, concurring with Clow (2001) thatvihprofessonalism is defing iscontextud.

Worryingly, most resporehts wae notcommited to their occupation or mployer
(Hypothesis 2), attitudes thidave arguably worsened over the last decade, with many staff
suggesting FE teaching was no longeratiractve career (see Weneuve-Smithet al, 2008).

These outcomebave mplicationsfor the longterm stability d the FE workforce.

InlinewithSchy { St 9 b22NRSANI I FQa O6HnmMMO LIR2aAAGAZ2YA
capital, HPS scores were sigrantly related to work satus (Hypothesis 3). Staff with the
lowestHPS swres often @ted a lack of recognition atvork. In this study, capital appeate¢o

be important for leveraging opportunities for gaining recognition. HPS scores (and thus
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recogniion) werelinked to both tke voume and sructure of capital (Hypothas 4),with

sociacultural capital exercising ginger effects than economic capital.

/| 2yaraidsSyid oAGK . 2dz2NRASdzQa LINBRAOGAZ2YyasS LINRT
(Hypothesis 5)Job role committee membeship,trade urion membership, teaching load

and exyeriences ohon-specialist teaching werthe strongest structural predictorsf HPS
d02NBad 129 LINRPTSaaArzyltAaay ¢la O2yadaNHzOGSR
positionin the F field (Hypothesi6).

Acquiing knowledge & skills, devmding dhers, appraovalseeking and exchanging
information and support were valued praces that enhanced professionalishiowever,
work intensification and social closure practices @ty insde FE institutios, alongside
policyandinspection impositionsyeakened it.Contests of capital descridedisputes over
purpose, priorities angbarticipation, all of which affected perceptions of value and work
status. The acquisition and losEcapital arising from these practices had direct iicggions

for how professionalismwas experienced (Hypothesis.

9.3 Evaluatirg the Research Aim§esign ad Outcomes

9.3.1INITIALREFLECTIONS

The title of this thesis reflected a desire to bettenderstand the concept of professionalism
in the FE actor with the aim oftcontributing to this debateThrough aranalysis o#161
responsedo an onlinesurvey,it revealed some of the strategies staffe that improve or
weaken professionalism. It exped differences between groups and related these to
iNRA @A Rdz f &M The és&afcRvaslidetedte irthe following question

Is the concept otapital useful in eplaining differences irperceived

professonalism amongst FE staff?
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The questn was approached in two ways. The first explored the empiredationship
betweenprofessimalism and capital (culturasocial, economicral symbolickhnd

confirmed cpital as a useful heuristior explaining differences in professionalism. The

secondA Yy 3SaGA Il GSR LINI OGAGA2Y SNRDOA 3¢ BIG@iER) ¢ K/ARA Y =

an analyic framework with three orgaising lenses: expse, servie and compliance

DdzA RSR 0 @& .céeptrNRainSnrR, dhe fds? stage used a mixeethods

approach incorporating quantitative and qualitative data. Qutative analyss (Chaper 6)

focused on the influence of statural factors thataffected prdessionalismgtopographical

project). Qualt G A @S |yt &@aArad SEI YAY SRsoNFescti2d/aRSy G & Q |
open questions, in which narratives wermetive and expgential, as wellas fragmentary

and indicativg(a dispositionalproject). Thae narratives wee suitable for dealing with the

complexities and contradictions inherentinthe iIN@INB G F G A2y 2F (GKS GSN¥Y
(Chapter 7).

9.3.2 QUCCESKACTOR$0O THIRESEARCBESIGN

Several features of the search design are importantto the successf this study. First,
the resporse set was both large and diverse for a study ofkimd, producing a rich stream
of data. Second, the quantita® and qualitaive dataprovideda means of triangulating
findings and exploringmerging thenes in more detd Third, a Bourdieusian framenk
provided the conceptual tools to situate professalism within a wider field of power,

showing how individugbractices arelsaped bywider stuctural forces.

Responses to tasurvey wereghmitted overthree months, dne to September 2015,
which albwed response patterns and emerging issues to be toogdl, including

completion times. Earlier pilot testing hadviewed the suP S & fuéureadéasign and
clarity, and ensuredhat the final \ersion was siiable for an FlEaudience. The incorporation
of quantitative and qualitative data enabled a more tbagh and immersive understanding
of FE professionalism to beported. The lgh qualiy and beadth of responses meant that
it was unnecessany carry outfollow-up interviews, so these were dropped frothe final

design.
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Ideally, a large survey increagbe possibility that a sampleepresentsthe target

population in terms of pofile and charateristics. In FE, this is a clealbe due to thdack of

definitive dataon K S & Savdraim&mi@ershipIn the absence of such data, existing

workforce profles (see ETF, 2017; 2019) prodida incomplete guide to thesectoQ & f A 1 St &
compostion. Tocounterthis issue and tanaximse circulationthe survey was distributed

through multiple chanels: union bulletins, association websites, blogs, commercial

distribution lists and institutional websites and mailing lif&spite thisthere remained

some areas of the sector that werepresented toa much greateextent than ohers (e.g.

General Erther Education Colleged)vhile the findings do not claim to peesent the entire

sector, they were based on a significant daset (461 cass) compising awide variety of

viewpoints from &rossFE

Designing an ome verson of the questionaire proved to be a valuable experience which
has enabled me to better gde students in the conduct of their own research luming the
design and enstruction of online surveys. The useanf online surve was a singularly
important methodological choie. The ease of distribution, automatic response collation
and the abilityto track responses daily, was ideal for busy FE ag@nbducing a powerful

analytictool with considerable researddvantages ovetraditional methods.

9.3.3 THEORETICAIDNTRIBITIONS

This study furthersur knowledge dthe links between professi@lism, power and status in
the FE sector by showingahsocial position inlte FE fill is related to how professionam
is experieced. It reveals thaprofess2 Y I £ A & Y FA & (- Nvatussentdifeneng
interest groupgAvis, 2003)It also highghts inequalities in work situations, power and

influence that contribute tahis prdessional experience.

An issughat emerged fom the literature revew wasthe paucity of studds that had used a
guantitative approach to a study of FE professionali$imre review yielded few reliable
measurement tools athgenerated little inhe way ofcomparative work. Measures of

capital were simlarly diverse. The atly usedscales and items bowed from existing
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instruments and theories, and where required, | @aponded with the original authors to
qualify their ajpropriateness. These ales werenot claimed as definitive, butther

exploratve and indicative, mvidinginsights into a topi deserving further investigation.

Critical realism provided an overdéag epistemological position on professionalism, in
which quantitative and galitative contributions were consideredqeally valid ad useful.
The study o bendited from drawing @ a range of theoretical concepts from education,
sociology and organisanal studies to help frame the research issues. Inigalar,
Bourdieusiartheory provided a useful lens to explorelationships beveen variables and
the widerFE socigoolitical context, offering a sophisticated vocabulary for examining the

phenomenaat multiple levels.

Importantly, a Bourdieusiaanalysis considers the effgs of stucture and agency on the
professonal experiene. As Bourdieu arguei isnot possible to understand agential
decisions unless they are contextualised in terms ofdtyestraining and empowering
properties of structues. These structures includpolicies, legislation, job titles and wk
membershipsas well as personalemograghics. Bourdieu acknowledges that individuals
and groups interpret, mediate and resist theexts of structure, producing a range of
responsesand expectations that defia profesgonal legitimacy. He invites ugt WLJS S |
behind(i KS O dzNdimading @k statds qidtand to ask why certain situations persist
and are reproduced. Arguably, it iglémacy, to be recognised as legitimate, thaaighe

heart of professionésm.

The choice of Bourdieu was assisteylengagementvith other major resarch traditions, in

which overlaps and linkages were observed. Theories of managerialism and peifgyma

helped to situate the practice of professiala ¥ & A (1 KA y eld df 89 IMIR SANJ 2HENR A S
1991). This helgto constructthe FE sector as a fitical, economic and historical field that
exercisainfluence over the conditions of FE work. Thesre supplemented by concepts

such as social closu(Parkin, 1979), restried and epansive learning (Fuller & Unwin

2003) ethic of care (Avis &athmaker, 2004 and professionalisatiorfMuzio et al, 2013

Wilensky, 1963to explain participant narraves.
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The literdure provided a unique perspective on the unfolding dynaateducational

developmentwhichforces udo see FE as part of a wider piglal, economic and cultural

sydem. The thesisvas also influenced by laboprocess theory. ThecdnN> OG A2y 2 F C9

estate and workforce, and the effects of OFSTED on the hemsation of practice are
congruent with thepredictions of LPT theorists whigscribe FE reforms as a proce$sle-
skilling(e.g. Mather et al, 2007; Maer & Siefert, 2014). &tements of work inénsification

and burnout by respondents suggest these e@mongoing sector concerns. At the same

time, LPT does not adequately accodn2 NJ G KS Y I y & redeinptiidh fdé angd ¥ W 2 ¢

recognition in narrates, suggesting individlisubjectivities a important in studying
professional attitudes. Identitgnd professional learning traditions supplented these
insights, and someties contrasted with them, thoughwerall,this studyagreeswith
Jameson & Hillier (2008nd Robson(2007)when they asserthat C 9 Q & ssloiPsttSs
O2y AydzSa (BA OSSP WLINBOE SYI

9.3.4LIMITATIONS

A research survey of this scale always present igth difficulties. Choicef questions,
length of surveyinterpretation of itemsg these were allchallerges given the knowledge
that FE staff are very busy and have limitede outside their main duties to complete this
type of activity. The surveybk time to develop and tesgs did the platform that it was
hosted on, which delayed its plibation. Fortutously, a June launch fittegell with the
close of mainstream acadec ectivities in most FE institutions. The process of survey design
and implementation was carefully pro managed. Respondents who afée themselves
as potential inteviewees(not pursued in the end) suggestetat respondents found the
survey stimuléing and relevant to their working experiences. That said, with almost two
thirds of the sample registereaks union members, this is likdly have influenced the
overall esponseprofile, since trade union membergared significantly lower on the HPS

than nonrmembers.

CKSNBE INB y2 LINSOA2dza & (sziRis GohpoiBle tCcomma G 1 FF
whether these results are pycal. The sample was better gifedd and olderthan the

national profile, vihich may be consequential. Both educatieel and age have been
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known to increase levels of organisational cynic(Bmrkuts ! af | yZ H&dzNITs | KAy
Yasin, 2013) and dissatisfaction (Bordia et al, 201 pgaally around the efficacy of change

projects (Abraham, 2000; Wanous et al, 20B0rdia et al, 2011) which can affect

professionalism and occupational commitment (#turt & Ekinci, 2016; Abraham, 2000;

Barton & Ambrosini, 2012).

Any form of comparatie anaysis across time and cultures poses difficulties (see Chapter 6).
Variationsin s@le items, scoring method and sample characteristics can influence final
professonalism scores. Most studies have been conducted in the United States and

arguably pronote anAnglocentric view of professional occupations. Scores may therefore

vary betveenOdzf 0 dzNB& GKI G FdasSaa GKS RSaAANI oAt AGER
Expectations surrounding the work of professions may also have changed over time. For

exanple, the gradual incorporation of professions into large professional firms inatte |

fS6 RSOIFRS& oadd A2 Si FfX HanmoO YIF& WI @S 26
which acts downwardly on mean scores, without necessarily affecting their subjective

assessient of professionalism. Notwithstanding, this comparison supports a morergén

interpretation that FE professionalism may be under strain.

In this study, a réuced 15item version of the Halbnizek scale was used but did not
achievegoodreliability f ' ndcmM0O® C2ff26Ay3I {6 AfSE& O0HNNnoUL
was epla@R ¢ A (0 K-itemiC® 208 G ¥Sy G &adzoa Ol f SI gKAOK A YLIN.
andra G 2NBR 1 FHffQa FTALS T O02N &l bue@nasE® h 30
to poor, ranging from 0.47 to 0.36, falling below the minimum 0.5 threshotdsiall-item

scales(Dah 3t A2 SG fX HamnT wawe&nuéhlowérthan HAMp O @
20KSNJ NSL2NISR addzRASa dza AWyAEd, 2003fatlaQ & LewiQ £ S 6 S
2009). In particular, the Professi@sReferent (items6.1,26.7, 26.12), Belief in Self

Regulation (items 26.3, 26.9, 26.13) and Autonditgm 26.6, 26.11, 26.15) subscales did

not evidence a clean wtiimensional structureBelief inPublic Service,Self-Regulation and
ProfessionasReferentsubscales were@roppS R FNRY (G KS FAYLFE |yl &aans:
performed appropriately undets revsed form, further testing of the original Snizeliall

scale or condensed versisiis advised.
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Survey categories which rely on seditegorisation can atsdistort findngs. In this survey,
respondents were restricted teelectingone main job role. In r@ity, participants may

occupy more than one role, a manager who teaches, a teacher agtimcian duties, etc,

which may influence their experience ofgbessionalism. fiese hylid roles were not

captured, though the study proceeded on the assumptiort thain roles would be the

predominant influence on professional identity. Where respondedb Yy G A FASR | & WI R
LIN} OGAGA2YSNEQ 2N W 6 KNI INPRANOrK Ssighead tody

middle manager category. This is a contéstiecision, but one based on the directive role

these positions have within FE institut®arR § KSA NJ WSt S@I 4GSR adGl GdzaQ
As their numiers were smallthe resuts will not have skewed the overall findings. Had they
identified with teaclers, not managers, this will have accentuated divisions and therefore

f STG G K Sn candlwzBns @alteryd: A

Finally, the study adopted a cressdional approachwhich piovides a snapshot of
professional attitudes at a given moment in time. Cresdional research allows
researchers to see how variables such as professionalism vidwptver identified

variables. An alternative is to use a longinal design theshowshow the same variables
dynamically change over time (withindividual). Thes designs are more costly in time and
resources which the sector may be unwilling to acowmdate, although they can provide a

significantly enhanced insiginto a complexssue ike professionalism.

9.3.5 FURTHEIRESEARCH

Ly GF1AYy3a | petAl OS QK22 REBANILIENEGE G2 SELX 2NB i
different staffinggroupsin more detail would be a logical next step. For example, an

examination of the vews ofPrincipals, learning support workers, or new curriculum

managers (as they tration from curriculum to managerial roles). In addition, there has

been no study obusinessupport personnel who carry out essential functions and ifdee

with curriculum staff on alaily basis. How they describe their professionalism, and that of

cdleagues, wuld add a new dimension to the existing research corpus.
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Other areas of enquirnclude examining professionalism from the perspective of mdé

stakeholdes. Replication bthe excellent studies by Hargreaves et al (2006) and Hall &

Langon (2006) onschoolteachers in the UK and New Zealand respectively provide leads on

how professonalstatus is affected by different variables. How statuegarded in the

general publicthe media and employer stakeholders, and for what reasons, provide a
empiricalcontext for examining the wider FE field and its pressures. Of great interest too

wouR 6S | addzReé 2F hC{¢95 AafsinldBihimaghdl Q DA Ssa 2
insights @ the degree of concordance between private ideologies and publimddxies as

inspectors conduct their work. Comparisons between schoolteachers and FE, naised b

several respondents and reported in Simkins (2000) alscaremandertheorisedand are

wortK@ 2F FdzidzZNB Ay @SadAdalr dAzy SO ¢ N&oasD OG22 Y LI

may determine similarities and differences in professional experiences.

Lastly, how student ratings affect staff professionalism is enexplored. ThaBiborough

Colkege (2009) survey represents one of few empirical attempts to exa@itedzR Sy (i & Q
FaaSaaySyida 2F GKS WSTFSOGAGSQ GSIiseSINE (K2d
effectiveness rather than the broader issue of psdmnalism (inightbody, 2012).

Arguably, this is overdue, given the significance attached to stud#oe intiatives and

customer satisfaction metrics in measures of staff and departmenppadnce (Linet,

2009; Lobb, 2017; McFarlane, 2015).

9.4 Reommendations and~inal Thoughd

How might a study of professionalism be used most effectively toangpthestatus and
experiences of FE staff? In its totality, this summarises the conclusiaws for each of the

main research questions in this stugyeé Chaptef).

The first reommendation is an appeal for further empirical research. Professionaliters
an important insight into the values, priorities, traditions and pressures of EHlife
particular, there is a need to understand further whymagers and teaars come to had

discrepant views and with what effects, especially as these dift@ghavemplications for

304



Paul Tully BD Thesis,November2020 University of Brighton

the longterm stability and development of the sector. Arguablysstiould involve the
appointment of a policy research team wh can lead, deelop and repaot on this work,
possibly linked to the Education and Training Fourmtgis FR & LINR F S awhdse y I f 0 2

role could be to promote and fund this agenda.

TheseondNB O2 YYSYRI A2y Aada G2 SEUGPofiderisEl JAEQA OHnN
asessment so thathe sector has a formal process for evaluating the impact of pdlicig.

impact could consider institutional, staffing, student and reputational indices. Th@sect

should seek agreement with ministers that potegting wll be subjectedo an agreed

process of scrutiny, which may handin-hand with joint policy forumsvith government

and wider educational stakeholders who have a vested interest in the suotasstional

educational systenm which FE is a partndPdicy-testing shaild arguablyconsider issues of

staff stability, morale and commitment, which reselaiadicates have a direct influence on

student results (Ronfeldt et al, 2013)he role of fuding and OFSTED as levers of change

should be reexamined tosee what role tey play in susining unproductive practices, and

further study of institutional clirate is tobe strongly recommended.

Thethird recommendation is a call to feonsider the roleof OFSTED, which has arguably
had a determining effectonlst¥ T Q&  laleBiénaeiewhad positive comments for
OFSTED, but ma spoke of the fear thegxperiened trying to comply with targets, plans
and benchmarkshat OFSTED dictated. Longerm, in terms of staff commitment, this is
unlikely to be agstainable posibn for FE.This is not the same thing as having no
watchdog or evaluative processrfthe sestor. But ifthe inspectoratdasto reclaim the

a S O i iiEnge, iOist be seeto be politically independent and consider whether
policy ishelping or hindeing student éarning. In additionit may be time ér research to
establish the relaonshipbetween staff professionalism and student learning in BEhat
OFSTED is invited ¢onsider the impact of staffing variables on student pregies part of

the formal inspetion process

Thefourth recommendation points to a need for manageméraining. The lack of
recognition, praise and respect highlightegd so many staff cannotdblamed on

government policy alone. Institutions need to takesponsibilityfor how staffare treated,
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and how best to support their careers just as staff axpexted b do with students. That
many managers were described asompetent, rude and threaning is an indictment of a
culture of blame that has develed across muchfdhe FE systa. At the same time, staff
professionalism has been shown to be suppdrby repectful and consultative
relationships. Including staff imecisionmaking circles atpositive use of feedback systems

can create enriching pro$sional experieces.

Thefifth recommendation is for teacher developers and managers to think more
imaginatively about supporting the development of expertise. Exjgerts key to being seen
ascredible and useful, and when developed as part of collegighgements, gastrength
professional identity and encourage greater pedagogic reflection and aticov

Caversely, managers are recommended to think how timetaldind new curriculum
assigments affect subject specialists, and what training and suponeeded ithese

assignmats are unavoidable.

The sixth recommendatiooconsiders the applicativof thisa (i dzRréféssionalism
framework to improve profession&arning amongst individdéeachers and teaching
teams. The study indicates that teaatprofessionam is a compbeadmixture of cultural,
social and economic factors, all of whimbmhbine to stapeprofessional attitudes. As well as
developing expertisefor example through scharly practice or action research projects,
opportunities towork collaboratvely in interral and external forumsan enhance the
experience of community soughypractiioners. These forums offer dialogic opportunities
for mutud discussion, sharinfgedbackand problemsolving, empowering individuals and
teams b refine, develp and improve aganisationaproducts and serges.These activities
offer a joint emdeavour o build sustainable businesses and reputationgh the prospect of

strengthening tle FE community as a whale

The final recommendation is fohé sector to reiew what mecharsms, networks and
forums it uses to engage practitioners at everyelesf thesector, and to what extent
participation shold be facilitated with targeted funding\etworks that facilitate the
exchange of important informa&in, updates, egertise and cotacts may be considered a

priority. Such networks may also considemhstaff dvisions can be broken down through
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collaboraive projects and research, and how tkisrk should be publicised to wider
stakeholders. This suggesan enhancedale for the Edgation and Training Foundation to
help facilitate, fund and evaluateew netwoiks to improve engagement. In the longerm,
the need for FE to review and ratiorssiexisting professional associations may be

something that$ needed to impove its bargaimg power with government.

Ly O2yOf dzaAiz2y s> (&38R NRBMe&putiosacdss RENdstLuSonsFirg NJ W3
rece/ i @SFNR KIa Ay®Rsbipofessiond racicdS Bndéra I FFQa A
managerialist agendaynderpinned by otions of perfamativity and accountability, the

dominant vision of professionalisra ©ne ofcompliance with institutional objectives.
Managerialism has coincided with incursioingo traditional autonomies and expertise once
exercised byE teachers, sthat now teaches are expected tspeak of their work in

technical and conformance tms. Thigreoccupation is a direct product of currefuinding

and inspection programmes whehggh student outcomes are rewarded and ron

compliance is pushed. The pronmience of the maagerial prerogative has reinforced a
stratification inside FE institions whae managers increasingly enjoy greater power

(capital), influence and pay in compamisto most other staff, and whose ideas dominate
professionahgendas and tiaing. Teacheexpertise has been arguably neglected in this
transition, hastened by Wali dRESNBEGQ 2NIK2R2E&tv@KI G YA &NDBO;:
disempowerment of teaching staff iFe. While teachers and managers appear to hold
distinctiveperspectives omprofessionalismboth use the language of students to support

their professional prigties, \ariously drawing on notions of commitment, sare and an
WSGKAO 27F OhaNsendidele@imtBe@tBded intérest means differennis,
depending o the individud Q&4 a2 O0OAlf LlRRaAdGAz2y Ay (GKS- C9 FAS
consider ssues that may have been normalised, but wigbbuld be systematically

reflected onfor example, whether a market logic is supporting staff pssionalism. The

evidence gatheed in this thesis suggests that it is failing to do this for a nigjofi stef.

Future ceoperation between sector bodiesjinisters and wider stakeholders ingh

development and implementation of policy will support a re@ustainable mfessionalism

that will create positive reputational outcomes for FE.
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Appendix 1-Scoping/ Pilot Questionnaires

Questionnaire 1

WHAT ARE THE KEY ISSUES AFFECTING FE?

RESEARCH INTO FE
. Key Issues Affecting the FE -
RESEARCH FOCUS: Sector Date:
Your Details:
Name & Job Title
Are You: Full-time O Part-time O
Organisation:
Manager Lecturer Support
Job Category: 0 0 0

Your Department:

Issues that Concern You:
Please rate the following issues in terms of how damaging you think they are for the FE
SeCror:

Very

FPiease Tick Sarfous

Funding Cuts

Jab Redundances

Teacher Morale

Student Fees

Lack of Resources

Poor Managemant

Student Discipling'Bahaviour
Student Literacy

Teacher's ICT Skills

Observation Grading of Teachers

DDDDDDDDDDD-—-%%

00000000000
0000000000«
00000000000
O000000000adw

Ungualfied Teachers

Further Comments
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Questionnaire2

YOUR VIEWS ON TEACHER PROFESSIONALISM
AND TEACHING QUALIFI CATIONS

RESEARCH INTO FE

. TEACHER PROFESSIONALISM & .
RESEARCH FOCUS: TEACHING QUALIFICATIONS Date: 21.03.14

Your Details:

Name & Job Title | |

Are You: Full-time A Part -time A

Organisation: | |

Manager Lecturer Support
Job Category: A A A
Science & Social Creative English &
Subject Background: M'?A.trs SCﬁces IndL'lZ.t\nes HumEmes
Other 6 6 6 €€ éééeeéé
Interpretations of Professionalism:
OQur main research question is: What does it mean to
Further Education?
g " b Yes No
DoyouconsideranFE t eacher to e Oa A A
Please ex plain your selection
Doesan FEteacher have the same 6kindd of professionalism as the
. Highly Highly
Please Tick Similar Different
5 4 3 2 1
Nurses A A A A A
Doctors A A A A A
Accountants A A A A A
Police Officers A A A A A
Solicitors A A A A A
University Lecturers A A A A A
Learning Support Staff A A A A A
Senior FE Managers A A A A A

Please explain your ratings:
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Put the following professions in rank order in te rms oftheirstat us 6éi n t he emwWhl i cbs

Please Tick
Rank Order (1 to 10)

Nurses

Doctors

Accountants

Police Officers

Solicitors

University Lecturers

Learning Support  Staff

FE Teachers

Schoolteachers

Veterinary Surgeons

Please explain your ratings:

Implications of the Lingfield Report on Teacher Qualifications:
Foll owing Lord Lingfieldés final rteaghiogqualificationOferFEbber 2012,
teachers were abolished with colleges/employers now deciding who should be teacher train ed.

Please rate whethe r the following will be positively or negatively affected by this outcome:

Please Tick plglsﬁltri]\l/); Diffe:\(lecr)lce NSQI;%Til\)//e
5 4 3 2 x
Quality of Teaching & Learning A A A A A
Teacherds Pay A A A A A
Public Reputatio n of FE Teachers A A A A A
Student Achievement A A A A A
Teacher Morale A A A A A
Recruitment of Good Teachers A A A A A
Teacher Retention A A A A A
:Dnr;l?;rr;rlwg St.udents f.or Work &. A A A A A
peesenmoun s | A A A A A
Relationships between Teachers A A A A A
The Professionalism of Teachers A A A A A

Additional Comments:
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Questionnaire3

YOUR VIEWS ON TEACHER PROFESSIONALISM
AND TEACHING QUALIFICATIONS

RESEARCH INTO FE

University of Brighton

RESEA RCH FOCUS: TEACHE R PROFESSIONALISM Date : 21.03.14
Your Details:
Name & Job Title
Are You: Full-time A Part -time A
Organisation:

Manager Lecturer Support

Job Category: A A A
Your Department:
Interpretations of Professionalism:
Teacher Professionalism, or put simply, what

the subject of consi der adrdumeddgpimach ed. bwe atsakki en gaewdonr

what you 1 the practitioners - think this means.

Defining Professionalism:

I f a teacher is to be considered O6professional 6,
to exhibit or possess that under pinsand defines t hi s &6professionali smb

Does an FE teacher have t he absmasdghe llowimgddupaions?pr of essi on

Please Tick giir%?gr D::fié:]rhelzt
5 4 3 2 1
Nurses A A A A A
Doctors A A A A A
Accountants A A A A A
Police Officer s A A A A A
Solicitor s A A A A A
University Lecturers A A A A A
Learning Support Staff A A A A A
Senior FE Managers A A A A A

Please provide a short explanation of your ratings:
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Questionnaire4

A STUDY OF THE REPUTATION OF FRED”HIEEATION

1. Doyadz GKAY1 (XB2 WBIgregaitke ByS &

- Have
Please Tick Most Definitely i
Definitely Not .

Opinion

5 4 3 2 1

Government A A A A A A
OFSTED A A A A A A
The General Public A A A A A A

Please briefly explain your ratirg

2. If you descrbe someoneoragroug ¥ LIS 2 LJX S | ANJKUIZAIYEA 2y QB3 2421
does this mean to you?

3. Inyour view, Is the public reputation of FE Teachers higher or lower than the

following:
Please Tick '\H/Iil;ﬁ;r Abgt;tn:r;e m::;hr
Nur ses A A A A A
Doctors A A A A A
Accountants A A A A A
Police Officers A A A A A
Solicitors A A A A A
University Lecturers A A A A A
Schoolteachers (Secondary) A A A A A
Pharmacists A A A A A
Town Planners A A A A A
Politicians A A A A A
Engineer s A A A A A
Hair dressers A A A A A
Social Workers A A A A A

4. Is it important for FE Teachers to have a high reputation?

Yes No
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5. Does it matter to you if the FE Sector is not regarded as highly by the public as
other professional groups?

Yes No

6. Additional Comments:
Please add any further comments that you feel are relevant to a discussion about
the reputation of FE teachers and the FE sector as a whole.
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Appendix 2¢ Professionalism Survey (Online)

SURVEYPERCEPTIONS OF PREGIONALISM INRTHER EDUCATION

Thank you for taking the time to answer this survey on professionalism. This survey ieddsign
staff who currently work in Further Education. The purpose of this survey is to find out more about
your views about youwork and what itmeans to be 'préessional’.

The results will be analysed as part of a PhD project with the University bfdrignder the

supervision of Professor Yvonne Hillier and Dr Nadia Edmond. The research has been given ethical
approval by theJniversity of Bghton'sFaculty Research Ethics Committee. All data collected in this
survey will be kept confidential and seely stored in accordance with the Data Protection Act 1998.

Please answer ALL questions as fully and honestly as possible.
QOMPLETING THE SIHY
Thesurvey is divided into SectionsFAand are presented as follows:

Section A- Personal Details

Sedtion B- Your Employment

Sect ion G Your Subject Knowledge

Section D Your Views as a Professional

Section E Your Work Relatiaships

Section F Your Work Motivation & Future Intentions

The majority of questions require you to rate a statement usinepaift scale, for example from
'Strongly Agree' to 'Strongly Disagreand to do this you simply 'tick a box'. A small numdier
guestions askou to tick all that apply' where there are several options for you to consider. There
are also 'open questia which encourage you to write freely with your comments.

The survey will take 15 minutes to complete. You can complete theglm one sittig or you

can save the survey in sections and come back later to complete it. The survey will be open until
Monday 28th September 2015

If you have any queries relating to the research or your potential participation in the, siledse
contact Paul Tullat paultully@braintech.freeserve.co.uk

Thank youor your participation.
Notes on Confidentiality:

Names of individual participants or their institutions will ragipear in he analysis or fial

reports and you are not required to give your name in completing the survey, though you may
choose to do sd@ you would like to participate in the interviews planned for 2€AHL6 as

part of this study.

By completing andubmitting this survey you age to give consent to the research team's
use of the data for research purposes. Members of the research mayndisseminate
findings in several ways which may include presentations at conferences and articles
submitted in edgation jounals.
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Notes on ©pyright:

The survey is not permitted to be useth part or in full-in any other form of research without
the written consent of the survey's author.

SECTION A: PERSONAL DETAILS

All personal details will be kepnhonymous and shareohly with the research team.

Question 1: Your Gender
Are you:

- Male

- Female

- Prefer Not to Say

Question 2: Your Ethnicity
Are you:

- Asian

- Black

- Chinese

- Mixed Race

- White British

- White - Other

- Other

- Prefer Not to Say

A 2 4 A x

Ifé 2dz &St SOle8sBspathyil KSNDT LK

Question 3: Your Age
Are you:

- Under 25

- 2534

- 3544

- 4554

- 5564

- 65+

Question 4: Your Highest Qualificatio
Please pick the highest educational qualification that you have achieved from the
followingmenu.
- O-levels/ GCSEs
- Alevels/ Vocational Legl 3
- Foundation Degree / HND / HNC
- Degree
- Masters
- PhD
- Other Professional Qualification
- No formal qualifiation
If you selected 'Other Professional Qualification’, please specify:
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Question 5: Your Teaching Qualifications
Pleasepick the highesteaching qualification that you have achieved from the following
menu.

- Postgraduate Certificate in EducatiPGCE)

- Certificate in Education (CERT Ed)

- Diploma in Teaching (DTLLS)

- Certificate in Teaching (CTLLS)

- Award in Teaching (PO%)

- 7407 Stage 3

- 7407 Stage 2

- 7407 Stage 1

- 7306/ 7307

- Assessor / Verifier Awards

- Other

- I do not have a teaching qualifitan
If you selected 'Other’, please specify:

Question 6:Professional Memberships & Groups
Please tick all that apply:
Areyou a member of:
- A Trade Union Y/N
- A Professional Body Y/N
- An External Professional Development Network or Forum Y/N
- An Inernal Committee or Working Group Y/N
- A Work Social Club

Question 7: Your Experience
Please tick ONE answer for each statetnen
How long haverou worked in Further Education?
- 0O-1yrs
- 24yrs
- 59yrs
- 1019yrs
- 20+ yrs

SECTION B - YOUR EMPLOYMENT

In answering these questions, please choose tirganisation where you spend MOST of your
working 'FE' time in.

Question 8: ¥ur Main Organisdon

Please give the name of the organisation where you do most of your teaching / work in.
(If you work equdy for two or more organisations, please pick ofi¢hese).

[type here]

Question 9: Years at Organisation

Please state theaumber of years ad months you have worked at this organisation?
Years:

Months:

356



Paul Tully BD Thesis,November2020

Question 10: Type of Organisation

The orgarsation identified in Question 8 can be belstscribed as a:

Adult Learning Provider

Armed Forces Provider

General Further Edation College (EE)
Independent College

Offender Learning Provider

Private Training Company

Sixth Form College

SpecialisCollege

Tertiary College (does ntgach Alevels)
Voluntary Organisation/ Charity
Other, please specify

Question 11: You€ontract
The type of contract | have is best described as:

Permanent
Temporary

Question 12: Type of Employment

The type ofemployment can be bestescribed as:

Fulktime

Parttime (fraction is 0.5 or more)
Parttime (fraction is less than 0.5)
Pat-time ¢ hourly paid/ casual
Agency employed

Other, please specify

Question 13: YoudobRole
My job role is best descriloeas:

Teacher/Lecturer

Middle Manager

Senior Manager

Workplace Assessor/ Verifier
Learning Support Worker
Technician wh Teaching Duties
Trainer/ Instructor

Other, please specify

Question 14: Your Typical WeekWork Hours
In a typical workingveek, how many hours 'on average' do yeark at this organisation?

Options, from 1 to 30 (dropown list)

Question 15: Yaor Typical WeeklyleachingHours
In a typical working week, how many hours 'on average' dotgachat thisorganisation?

Options, from 1 to 30 (drofown list)
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Question 16: Other Teaching Roles
Do you teach in other organisations?
- Yes
- No

Quesion 17: Previouccupation
What was your previous occupation before coming into teaching? If nerie, NONE.
- [type here]

Question 18: About Your Job

The next 6 questions are about your job role and are presented onpoiit scale ranging from
Strongly Agree to Stingly Disagree.

Please tick ONE answer.

18.1 | am clear about njgb role, its duties
and respasibilities

18.2 | often carry out tasks that | personally
disagree with

18.3 | am clear about my orgahisi A 2 y C
priorities

18.4 If | had the power, | would change my
2NHIF yYA&lI GA2Yy Q& LINR 2
18.5 | am paidairly for the job role that | do

* % ok % ok %
* ok k  k ok ok
R S S R
* ok ok ok * *
* % ok % *

18.6 My job causes me high levels of stres
and anxiety

Use this boxo add any furthe comments.
[type here]

Question 19: About Your JoBerformance

The next quesbn asks you to rate how welfou have performed your job duties over

the previous year. This is yoyrersonal opinionof your own performance.

Please chose a number betwen 1 and 100 that indicates your performance

NI} GAy3aT 6KSNB m ' Wb2d Fd ff 2S8SttQ FyR »
[type here]

SECTION C: YOUR SUBJECT KNOWLEDGE AND PROEES&EODRMENT

The next section is about your main subject spdisen and your prdessional
development.

Question 20: SubjeadtOccupational Specialism
Please identify ONE subject that you ddes to be your main subject specialism.
- [type here]

Question 21: Teaching Hours in Subject Specialism

How many hours ofdaching per weelgn average, do you spend teaching this subject ?
- Options, from 0 to 30 (dregown list)
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Question 22: Teachipon NonrSpecialist Subjects
Have you ever taught on the following courses for which you felt you were appropriately
qualified to teach?
(Tick all that apply)

- Alevel course

- Vocational course

- Key/ Functional Skills course

-  GCSE Course

- EnrichmeniCourse / session

- Adult Training / Recreational Course

- Other, please specify

- This has nevdnappened to me

Question23: Qualifications

Thenext 2 quest ions are present ed using gbint scale ranging from Strongly Agree
to Strongly Disagree.

Pleasdick ONE box for each statement.

SA A N D SD
23.1 A professional teacher in Further
Education should be required to hold a * * * * *
relevant subjecgualification to teach their
subject
23.2 A professional teacher in Further
* * * *

Education should be reqwid to hold a
teaching qualification

Question24: YourProfessional Development

The next 4 quest ions are aboubyr professionaldevelopment at work. These are
present ed on a fpoint scale ranging from Strongly Agree to Strongly Disagree.
Pease tick ONE box for each statement.

SA A N D SD
24.1 lhave regular opportunities to update % * * * *
my teaching skills in my caigisation
24.2 | have regular opportunities to update & * * * *
my subject specialism in my organisation
24.3 | am reglarly consulted about my

* * * * *

professional development needs nmy
organisation

24.4 My professional development needs % * * * *
are taken serioug by my line manager

SECTION D: YOUR VIEWS AS A PROFESSIONAL

This section asks questions about youiews of the 'FE profession' and about being an FE
teacher.
vdzSaidAz2y uwpY 2KFG R2Sa GKS GSNXY WLINRFSaaA
Please use this texbox to pin down what the term 'professional' means to you within
the context of your working role and duties
- [type here]
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Question26: Your Views about the FIEeaching Profession

The next set of quest ions consider your views about fRE teaching prassion and
aspect s about your teaching role.

If you are a manager, not a teacher in Further Education, thestsgute the word 'manager’
where you read the wal ‘'teacher'.

The questions are presented using-pdint scale ranging frorBtrongly Agree to

Strongly Disagree.

Please tick ONE box for each statement.

2
>
W)
2
O

26.1 | regularly attend local profaesal
meetings

26.2 | think myprofession, more than any
other, is essential for society

26.3 My fellowprofessionals hawa pretty
good idea about each other's competence
26.4 People in this profession have a real
‘calling for their work

26.5 Thamportance of my profession is
sometimes ovestressed

26.6 | don't have muchpportunity to
exercise my own judgement

26.7 | believe that professional organisatio
should be supported

26.8 Some other occupations are actually
more important to society than mine

26.9 A problem in this profession Isat no
one knowswhat colleagues in other * * * * *
organisations are doing to improve
standards

26.10 It is=ncouraging to seehe high level
of idealism which is maintained by people i
this profession

26.11 My own decisions are subject to * * * * *
review

26.12 Professional bodies do little for the * * * * *
average member

26.13 We really haveo way of judging eack % * * * *
other's competence (in this profession)
26.14 Most people would stay in the
profession even if their incomes were
reduced

26.15 | am my own boss in almost every * * * * *
work-related situation

* ok k% % X * %
S T T
* ok %k % X X X F
* ok k% % ¥ ¥ %
* Ok k% ¥ % * %

Question27: Your Professional Outlook
The next 5 questions are about your current outlook towards your profession. Thase
presented on a fpoint scale rangingrom Strongly Agee to Strongly Disagree.
Please tick ONE box for each statement.

SA A N D SD
27.1 If | could go into a profs®n other * * * * *
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than the one | am in and which paid the
same | probably would

27.2 | definitely want to make a career in * * * * *
the profession bm in

27.3 If | could do it all over again, | would * * * * *
not choose the same profession

27.4 llike this profession too well to give it % * * * *
up

27.5 1 am disappointed that | ever entered % * * * *

my profession

FECTION EYOUR VORK RELATIONSHIPS

The next section looks at theelationship you have with work colleagues and your line
manager

Question28: Quality of Work Relationships
Please tick ON&nswet

Excellent Good Satisfactory Difficult  Poor
28.1 Howwould you describ your * * * * *
relationships at work

Question29: Support from Colleagues
Please tick ON&nswet

Fully Fully
Agee Disagree
29.1 Most people in my organisation are * * * * *
willing to help if you need it
29.2 Most people inHis organisatiortan be % * * * *
trusted

Question30: Relationships with Work Colleagues

To what extent do you agree with théollowing statement s about your relationships with work
colleagues?

NOTE: Some of the questions refer to your ‘work uniiu may think of his as youtteam' or
'‘work group' if this is more helpful.

Questions are presented using 6int scale ranginffom Fully Agree to Fully Disagree

Please tick ONE answier each statement.

Fully Fully

Agree Disagree
30.1 We have 'we are togeth€ attitude * * * * *
30.2 People keep each other informed * * * * *
about work related issues in the work unit
30.3 People feel understood and accepted * * * *
by each other
30.4 Members of the work unit build on

* * * *

each other's ideasiorder to achieg the
bestpossible outcome
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The next question is presented on #6int scale ranging from 'Very Mudo 'Very Little'

Very Very
Much Little
30.5 People in the work unit emperate in * * * * *

order to help develop and apply nadeas

Question31: Meeting Colleagues Outside the Organisation
Please tick ONa&nswer.

Frequently Often Occasiondy Rarely Never
31.1 How often have you been able t
meet colleagues from other Further
Education organisations to discuss/
share goodpractice in the past 12
months?

* * * *

Question32: Management

The next questions are about the way you are mandge

NOTE: Where you see the term 'supervisor', it may be more helpful to think of this as
your 'line manager'

Questions argresented using a-Jpoint scale ranging from Fully Agree to Fully Disagree
Please tick ONE answfer each statement.

Fully Fully
Agree Disagree
32.1 Our supervisor treats us with kindnes % * * * *
and consideration
32.2 Our supervisor shovesncernfor our * * * * *
rights asan employee
32.3 We can trust our supervisor * * * * *

Question33: Staffroom Provision
Does yourganisation have a staffroom where staff can meet each other at breaks or lunch
time?

- Yes

- No

SECTION+HOUR WORK MOTAYION AND FUTURETENTIONS

Question34: Motivation & Morale
Please tick ONE answfer each statement.

SA A N D SD
34.1 Thee is a high level of morale in my * * * * *
organisation
34.2 There is a high level of job security in % * * * *

my organisation
Question35: Work Status

How do you feel about your status within the organisation?
Questions are presented on apint rating scale from 'Strongly Agree' to 'Strongly
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Disagree'.

Choose N/A if the question is not relevant to your circumstances.
Please tick ONE awer for each statement.

| feel valued by:

SA A N D SD
35.1 Senior Managers * * * * *
35.2 My Line Manager * * * * *
35.3 My Fultime coworkers * * * * *
35.4 My Partime coworkers * * * * *
35.5 Support Staff * * * * *
35.6 My Learners * * * * *
35.7 The General Public * * * * *
35.8 Government * * * * *
35.9 OFSTED * * * * *
Question36: Job Satifaction
Please tick ONE answler each statement.

SA A N D SD
36.1 Overall, how satisfied are you with yo % * * * *

job?

Question37: Emotional Exhaustion
The next question asks you to think about how your work makes you feel and usepairit
scale from 'Every Day' ttNever'.

Please tick ONE answfer each statement.
Every A few Oncea Afew Orce a A few Never

Day times a week timesa  month times a
week month orless vyearor
less
37.11feel burned out frommy % * * * * * *

work

Question38: Your Futurelntentions

The next question measures the extent to which you want to leave your curremganisation.
Please choose a numbidetween 1 and 100 that indicates your wish to leave, where 1

r wb2d +Ftd FEEQ FYR mnann I' WHSNRI GSNE YdzOK
[type here]

Question39: Your Career Intentions
Please tick ONE answfer each statement.
Can you see yourself working in Fhdr Education in:

Most Very Not Not Definitely
Definitely Likely Decided Likely Not
39.1 Five years from now * * * * *
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Quesion 40: Your Recommendations
Please tick ONE answfer each statement.
| would recommend:

SA A N D SD
40.1 My organisatin as a place taork * * * * *
40.2 A career as a Further Education teacl * * * *
to others
Question41:

What aspects ofyour job role support/ enhance your sense of 'beingoaofessional’ in Further
Education?

Please be as detailed as you can

[type here]

Question42:

What aspects of your job role diminish/ undermine your sense of 'beingrafessional’ in
Further Education?

Please be as detailed as you can

[type here]

Thank you for participating in this research.
If you are interested in &king part in followup interviews that will form
part of the next phase ofesearch, please-enail
paultully@braintech.freeserve.co.uk

Survey Tools powered ’tuidSurveys
A SurveyMonkeyCompany.
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Appendix 3¢ Email Invitation for Survey

RAISING THEROFILE OF FURTHER EDUCATNDNEPENDENT PHD S8R
INTO FE PROFESSIONALISM, UNIVERSITY OF BRIGHTON

Dear Colleagues

Please take part in this FE Professionalism Suryéytakes a few minties to complete.

This professionalism survey is interested in the views of all those that work in the Further
Education sector, including GFEs, Sixth Form Colleges, Tertiary Colleges, Adult Colleges,
Charities and Private Training Provisldt capturesnformation about pur perceptions of

your FE work and how you feel as a 'professional'.

The survey forms partf@ PhD into FE professionalismd is supervised by Professor
Yvonne Hillier and Dr Nadia Edmond at the University of Bnight hopes to dd to the
growingbody of work on the FE sector and what we understand the terms professionalism
and professionaldentity to mean to FE practitioners. All responses will remain anonymous
and will be used in strict accordance with the UWmgity's ethics plicy on doctoratesearch.

The survey close28" September2015.
To take part in the professionalism surveyegse follow the link:

http://fluidsurveys.com/s/Professionalisraurvey/

Please share the link with ce#lgues and in your networks.

Paul Tully
PhD researcher & FE teacher
University of Brighton

paultully@braintech.freeserve.co.uk
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Appendix 4¢ PublishedBlog for the Educatiomnd Training
Foundation

Published blog on the ETF website
Survey on FE Professionalism

Posted on July 8th, 2015

Paul Tully, doctoral stient at the Univesity of Brighton and longime teacher trainer,
discusses the importance of professionalism as the basis foowgy staff performance,

status and welfare in the Education & Training sector.

If you work in the Education & Training 8&¢ you may bedrgiven br thinking that the
WGKANR aSOG2NnD FSSta fA1S Iknyakirg Erl&SNa K 2 dza K
constant stream of funding cuts, inspection declarations and political initiatives iAljgost
learning may give off an im@ssion of a secr in crsis, downtrodden, manipulated, possibly
expendable and lacking the muscle and kudos of its schools anersity cousins. But this

is a caricature, and one that completely misunderstands the complexities, capabilities and

expertise of those who wrk and tirive in the name of Education & Training.

One of the lingering issues is that the general public krless about the Education &
Training sector than they do schools and universities. When you know little about

something, it i;iatural to downpay its ggnificance, even to mistrust ¢especially if you

Ay

FNE NBtAFYydG 2y (KS Y S, polficdaNs raémainzMdettadraiod NR G & ¢

the workings of the sector, possibly because so very few have used it. It canma@seti

create the (nstaken)impression of an Education & Training sector that is opaque,

impenetrable, undistinguished in reputatigny R I WYg Sl { 0N} yYyRQ ¢gKSy Oz

and universities (Sharp, 2011). Any yet, at the same time, for those that ugatieation &

Traning secbr, research has consistently shown it has a flourishing reputation.

| felt the time had come to invesgfate this schisng in essence, to find out why there were

G662 NBLR2NISR WFIFOSaQ (G2 9 RdzGeciork2tfielss ¢ NI Ay Ay 3

twenty years, | knew that the teachers and managers | worked with were every bit as
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remarkable, skilled and pfessional as their schools and university counterparts. Their
dedication to students, their ability to respond rapidly to egped change fronabove, ad
their capacity to work with limited resourcesall symptoms, in my view, of a profession
characterisd by innovation and invention, working diligently and earnestly to provide the

best possible education service, even if theside world seerad barelyto notice.

| was also aware that whilst | appeared to share with my colleagues many of the core

princifl S& 'yR GGAdGdzZRSa GKFd RSFTFAYSR 2dz2NJ 02t t SO
aK2dzf R 0SQ Ay ¢tRandd th puRlgarnerdirst, thk degdXo/t@ate

respectful learning environments, the need to see staff as the principal change agémes
transformation of young liveg it also became clear that there were differences. There were
scientists that saw PhDugly as singulaylimportant to their professional contribution;

there were artists who saw their practice as equally importanthas teaching role (as one

informed the other); and there were teachers who only wanted to support learners in a 1:1

capaciy because of therivilege2 ¥ RS @2 GAy3 2ySQa GAYS [yR SyS
OKIFy3aAay3a GKAA 2y S LISNIayteedhers felfleddoin2olNBed S NId Ly
Lingfield enquiry into FE professionalism in 2012 because of the abolition of maydator

teacher trainirg qualificationsg and | was certainly one of thogeand yet equally, | have

conversed with many across the secwhere teaching qualifications were regarded as an
impediment to the recruitment of skilled, professional practitioners. drgag qualificatins

or noteaching qualificationg on what basis do we decide who is more professional? And

how are these beliefabout professionalism material to the way we conduct our work?

For me, the more stories | gathered about the way peoplekworithe Educatio & Trairing
sector, the more remarkable those stories, and the more it suggested to me that
professionalism mayxast in many different guises and manifestations. But just exactly
what these differences are, and how they are regardedhimge external tahe secobr, has
not been fully explored. It needs to be if we are to give a full account of the professional
work of teachers and managers in Education & Training. Indeed, it would appear to be
seminal to the project of raising the pubpcofile of the gctor andthe status of all those

that work within it.
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The survey into FE professionalism | have launched, uhdesupervision of Professor

Yvonne Hillier and Dr Nadia Edmond, is an attempt to capture the richness of the voices that

inhabit Education &raining¢ from General FE Colleges to wdrksed learning providers,
from charities to armed services providefigm sixth form colleges to adult & community
learning enterpriseg the survey is for every Education & Training profesdiona
participate pleasefollow the following linkg it takes just a few minutes of your time and

your voice is valuable.

http://fluidsurveys.com/s/Professionalisraurvey/

*kkkkkkkkkkkkhkk *kkkkkkkkkkkkkkkk * kkkkkkkk  kkkkkkkkkkkkkkkkkkkkkhhkkkkkkkkkhkkkkkkkkk

Posted by Paul Tully, PhD researcher & FE teacher, UnivdrBitigbton; for further details,
please contact paultully@braintech.freeserve.co.étl responses will remain anonymous
andwill be used irstrictac02 NRI yOS gA 0K GKS ! yYAGSNERAGES

doctoral research. The survey closes on 3udy 2015.
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Appendix 5- FE Communitg Press Release

Survey into FE Professionalism
Posted by Paul Tully on June 28, 2005558
View PresRelease

Dear Colleagues

This professionalism survey is interested in the views of all those that work Fuiitieer
Education sector, including GFEs, Sixth Form Colleges, Tertiary Colleges, Adult Colleges,
Charities and Private Trang Providersticaptures information about your perceptions of

your FE work and how you feel as a 'professional'.

The surveyorms part of a PhD into FE professionalemad is supervised by Professor
Yvonne Hillier and Dr Nadia Edmond at the Uniteisf Brighton It hopes to add to the
growing body of work on the FE sector and what we understand the terms professionalism
and pofessional identity to mean to FE practitioners. All responses will remain anonymous

and will be used in strict accordanadth the Univerdy's ethics policy on doctoral research.
To take part in the professionalism survey, please follow the link:

http://fluidsurveys.com/s/Professionalismaurvey/

Please share the linkvith colleagues and in your networks. The survey closes on 10th July
2015.

Further information can be provided:at

Paul Tully
PhD researcher & FE teacher
University of Brighton

paultully@baintech.freeserve.co.uk
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Survey into FE Professionalism
Posted by Paul Tully on June 28, 2015 at 15:58
A View Press Release

Dear Colleagues
This professionalism survey is interested in the views of all those that work in the Further Education sector,

including GFEs, Sixth Form Colleges, Tertiary Colleges, Adult Colleges, Charities and Private Training Providers. It
captures information about your perceptiens of your FE work and how you feel as a 'professional’.

The survey forms part of a PhD into FE professionalism, and is supervised by Professor Yvonne Hillier and Dr
Nadia Edmond at the University of Brighton. It hopes to add to the growing body of work on the FE sector and
‘what we understand the terms professionalism and professional identity to mean to FE practitioners. All
responses will remain anonymous and will be used in strict accordance with the University's ethics policy on
doctoral research.

To take part in the professionalism survey, please follow the link:

http://flui Y / ionali

rvey/

Please share the link with colleagues and in your networks. The survey closes on 10 July 2015.
Further information can be provided at:

Paul Tully

PhD researcher & FE teacher

University of Brighton

paultully@braintech.freeserve.co.uk
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Appendix 6¢ Results ofPilot Testing forSurvey
(PAPERBASED VERSIDN

Pilot Exercse¢ 5" June 2014, 9 DTLLS students

On 8" June 2014, 9 DTLLS students completed a paased version of the online sunveThe
exercise vas designed to:

T
T
1

T

Check the clarity of the questions being asked

Identify problems with the presentation and layooftthe survey

Gain verbal feedback from pasipants on what they thought of the survey items and the
process of completing

Time the lendh that it took to complete from start to finish

FINDINGS:

Clarity of Questions:

T

=a =

= =

Q7¢OKI yaISR I a0 ¢SLIDK2Y IT MNBaVLE WBR Oftdadhiagy10d S 2|

j dzI £ A F A @lratdyrisyg thasé&whé are currently studying adieiag qualificatin and

0 K S AbBlivedring & 4 Q ®

QI¢Al slayQid OfSIFENI G2 G t£SFad wm bkihesbewbereld yi AT
most teaching hours were und@iken; question amended.

Q10¢ swap months and years; order is the reverse &th g | & W tyBodligzdidSented at

the moment; question amended.

Q12¢ 12.2 sometimes missed out, and the answer offere¥& i KSND Ay MHOMD ¢ KS
that it maybe better to swap the order of 12.1 and 12.2; question amended.

Q16¢ some vaganess aboutth S+ yAy 3 2F WLINRTFSaairz2yrtQ a Fy |
200dzLd GA2Y QU T LINE LI a | respdinge; q@ektibn/améhded KA & (G2 | FNB
Q24cregardedbya SHSNIF f NBalLRyRSy(a | actéiNggtae QMivthdS QT LI
Q25.

Q26¢ switched order of questions

Q25¢ needed to introduce a Yes/No item as at least one respondent stated they did noirwork

a recognisable team structure (e.g. furoctal skills lecturer)

Q28¢NBY2@BSR GKS GSN)¥Y Wg2NlY dRIKQYQ YR adl &SR gAll
Q3lcail fSlIrad KFEfF 2F (GKS NBalLkRyaSa 6SNB YIN]JSR |
eliciting useful informdbn and has been reduced accordingly (thereyrba a need to insert a
jdzZSaGA2y | o2dzi adl¥¥FQa (y26ftSR3IS 2F 2dziaAiARS |3

Time Taken/Lagth of Survey:

il
il

1

Participants took between 14 and 22 minutes to complete the paper version of the survey

At least 4of the participants stated thatth&d dzNI3S&é 61 & LINR ol of & Wwiz2 2y
guestions)

2 participants stated that the suey was satisictory in terms of time taken to complete
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Appendix 7¢ Ethics Checklist

Statement of Intent: Ethics Checklist

Your Name: Paul Tully
Your Project Title: How can an understanding of social capital explain differences
in the identity beliefs and professionalism of FE teachers?

Considered
Not relevant

1. Does your proposed activity neeéer odn
Local Authority department, head teacher, college head, nursery/playgroup
manager)?

2. Have you checked whether the educational setting requires you to undertake a V
CRB check before carrying out your data collection?

3. Have you indicated how informed consent will be obtained from your
participants (including children less than 16 years old, school pupils and
immediate family members)? Have you included an understandable Participant
Information Sheet?

4. If you are working with vulnerable people or school pupils, do you and they need V
to understand what might happen if anything untoward is disclosed?

5. Do your consent letters/forms inform participants that they have the right to
withdraw from the activity at any time? If they do, what will you do with any data
they have already provided?

6. What arrangements have you made to maintain confidentiality of participan t
data?

7. Mi ght participantsd privacy be invad

<

<

8. Is this insider research? Have you sufficiently explored the challenges and
advantages of this? Will any harm arise to colleagues, pupils or students as a
result of your project?

9. Are you proposing to collect photos, video and/or audio data? If so, have you
indicated how you wi | | prot ect amaonfidentality and
how you will store the data? Have you discussed this with your supervisor?
Are you able to justify this form of data collection?

10. Does your proposal indicate how you will give your participants the opportunity
to access your interpretations and conclusions?

11.Have you built in time for a pilot study to make sure that any task materials you
propose to use are age appropriate and that they are unlikely to cause offence
to any of your participants?

12.1s your activity likely to involve discussion of sensitive topics (e.g. adult/child
relationships, peer relationships, discussions about personal teaching styles,
ability levels of individual children and/or adults)? Have you put safeguards in
place to prevent any possible harm to participants?

13.Consider whether your proposed activity raises any issues of personal safety V
for yourself or other persons involved in the project. Do you need to carry out a
0risk analysis6 and/ or pdréens andsother adulfs g
involved in the activity?

14.Who might have access to your data other than yourself? Where will it be V
stored? How long will you keep it?

155> Have you referred to rel ev(auidancednlm@amdnv
Practice in Research Ethics and Governance; the School
Research Ethics Tier 1 Approval Protocol; and Thinking about Ethics for your
Research Project in Education? There may also be specific professional
guidance available such as BERA or the Institute for Youth Wor k6 s (
Ethics

Each of these statements is explained and justifiedund er : 6 Researcher 6s Response

Checklisté

< <K< <

<<

<
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Appendix 8- Capital Scaleand Professionalism

Cultural Capital Scale:

t S| N& eofr€laiionswbetween Cultural Capital and Professionalism

University of Brighton

Item PROF COMM AUT
Q4 Highest Qualification 0.03 -0.03 0.07
Q5 Highest Level of Teacher Certification -0.04 -0.11 0.02
Q23.1 FE teachers should hold a relevant subject qualification 0.03 0.02 0.07
Q23.2 FE teachers should hold a teaching qualification 0.10 0.13* 0.07
Q24.1 Regular opportunities to update teaching skills 0.37* 0.26** 0.19*
Q24.2 Regular opportunities to update subject specialism 0.44* 0.37* 0.16*
Q24.3 Regularly consulted about professional development needs 0.47* 0.37* 0.21*
Q24.4 My professional development needs are taken seriously by myline manager 0.46* 0.37* 0.24*

*p<0.05, *p<0.01

Cultural Capitalttems and Coding Notes:

Iltem responses were converted tes€ores to combine as a single scale.

Qu: Question Coding& Notes
Q4 Your Highest Educational Qualificatiof Nominal data: Respondents selected from 8 options. Options
markSR W2 iKSND 6SNB OKSO| SRe F2
classified against the QCF). The final variable eliminated the
cate NB W2 fefest NBBwing the dabring.
Q5 Your Highest Teaching Qualification | Nominal data: Respondent choices were organiséad three
groups:
1 ¢ no qualification
2 ¢ part qualified (Level 2, 3 and 4 teaching qualifications, releval
assessor/ véfier awards, oicoaching qualifications)
3 ¢ fully qualified (Level 5 or higherPGCE, Certificate in Educatio
Diploma in Edud®n (DTLLS), specialist L5 numeracy or literacy
qualification; or Bachelor of Education.
LGSYa YI NJ] SR W2niiWdalfanditbeNd G NJ
assigned to these groups or omitted from the analysisaftoid
skewing the analysis).
Q23.1 | Ateacher in Further Education should Likert Scale 1 (lovip 5 (High)
be required to hold aelevant subject
qualification to teach their subject
Q232 | Ateacher in Further Education should Likert Scale 1 (lopto 5 (High).
be required to hold a teaéhg
qualification
Q24.1 | | have regular opportunities to updat | Likert Scale 1 (low) to 5 (High)
my teaching skills in my organisation
Q24.2 | | have reglar opportunities to update | Likert Scale 1 (low) to 5 (High)
my subject specialism in my
organisation
Q24.3 | | am regularly consulted about my Likert Scale 1 (low) to 5 (High)
professional developnt@ needs in my
organisation
Q24.4 | My professional develoment needs Likert Scale 1 (l@) to 5 (High)
are taken seriously by my line managg
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Social Capital Sde
t S| N& eofr€laiionswetweerBocialCapital and Professionalism

University of Brighton

Item PROF COMM AUT

Social Capital (Mean) 0.45* 0.36* 0.30*

Horizontal Capital
30.1 We have a ‘we are together' attitude 0.31* 0.25* 0.22**
30.2 People keep each other informed about workrelated issues in the work unit 0.27* 0.14* 0.21*
30.3 People feel understood and accepted by each other 0.30** 0.22** 0.26**
30.4 Members of the work unit build on each other's ideas to achieve the bestoutcome  0.36** 0.25* 0.27*
30.5 People in the work unit co-operate in order to help develop and apply new ideas 0.38* 0.25* 0.25*

Vertical Capital
32.1 Our supenvisor treats us with kindness and consideration 0.35* 0.33* 0.23**
32.2 Our supervisor shows concern for our rights as an employee 0.41* 0.37* 0.22**
32.3 We can trust our supervisor 0.43** 0.38** 0.26**

*p<0.05, **p<0.01

Economic Capital Scale

t S| N& Eofr€lationswbetweefconomicCapitaland Professionalism

ProfesTsoi:Jarllalism Commitment Autonomy

Economic Capital 0.30** 0.30** 0.12*

| am paid fairly for the job that | do

Symbdic Capital Scale

t S| NA 2of€ldionsbetweenSymbolicCapital(Work Statusand Professionalism

Item PROF COMM AUT

Symbolic Capital (Mean) 0.54** 0.46** 0.23**
35.1 I feel valued by senior managers 0.49* 0.42* 0.18*
35.2 | feel valued by myline manager 0.41* 0.37* 0.23*
35.3 I feel valued by my full-time colleagues 0.22** 0.17* 0.17*
35.4 | feel valued by my part-time colleague 0.20** 0.10 0.18*
35.5 | feel vaued by support staff colleague: 0.28** 0.21* 0.12*
35.6 | feel valued by mylearners 0.20* 0.21* 0.05
35.7 | feel valued by the general public 0.26* 0.17* 0.03
35.8 | feel valued by Government 0.21* 0.21* 0.03
35.9 | feel valued by OFSTED 0.25* 0.22* 0.07

*p<0.05, **p<0.01
Coding: Questions 35.1 to 35.9 (1=not valued, 5=highly valued)
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Appendix 9¢ Exploratory Factor Analysis of Malroprietal Scaés.
Professionabm & Social Capital

Introduction:

Factor analysis (FA) is a grafistatistical methods used to simfylipatterns of

relationships underlying measureg@riables (Beavers et al, 2013; Schmitt, 2011). It includes
two well-known forms: exforatory factoranalysis (EFA), which is eoaitory, and
confirmatory factor analysi(CFA) which tests theoretical pragitions (Decoster, 1998). As
this study was explatory (used on FE participants for the first time), EFA was selected.
Because EFAasmultivariatestatistical approach, it isppropriate for examining

relationships letween items and testing the construealidity of a measurement scale

(Williams et al 2010). Considerations for using EFA are presented in Figure 9.1.

Fig 9.1- Considerationsdr Conducting Eptoratory Factor Analysis

1. IsSEFA suitable for the samplj Comrey & Lee (1992) recommend sample siae800 or

size? more, with at least 8.0 observationper item

2. What process of factor Following Snizek (1972hé Swailes (20Q3principal axis
extraction should be used? | factoringwas selected.

3. How many factors shouldbe| Ly f Ay S & Asatign, fivé factor@ &erelestrécted)|

extracted? This was corroborated by an examination of loadings ar]

scree plot.

4. What type of factor rotattn | Following Swailes (28) and Tabachnick & Fidell (2007),

should be emjpyed? obligue rotation(direct oblimin) withKazer Normalisation
was selected, as it assumes items may beetated (such
as dimensions linked to an overall measure of

professionakm).

5. How is he factor structure to| Loadings of 0.3 or higher acensidered aceptable for
be interpreted? indicatingfactors. At least 3 loadings per factor are

required (Tabachnick & Fidell, 2007). CHosslings are

considered undesirable becausesthdo not suggds

distinctive factors.
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H tfQa t NRPFSaarzylftiaay {OFftS o61t{0o®

Professionalism
Profession- iaf i Bellef in
Belief in Sense of
as-Referent Public Service Self Callmg
Regulatlon

HH@ 000 oéoﬁ
D D

H- £ Pr&deSsionalism Scale
Adapted fom Wimmer (200).

Using the original 15 item questionnaire, exploratory factor analysis (using Principal Axis)
with oblique rotationrevealed five &ctors with an eigenvalue d£00 or above accounting

for 53.4% of vaance(KMO=0.65; Bartlett (105)=528; p<0.01). The factor structure

proved to be unstable, with only 1 of 5 factors (public service) achieving the desired 3 item
loadings of 0.3 or abee. Sense of Calling (SChfEssionasReferent (PR) and Self

Regudhtion (SR) had two loadings above Ouhile SC and SR scales had crossloadings above
0.3.

ReNHzy yAy3d (GKS Y2RSt o0& &dzoadAdddziA stdedthé | dzQ &
five factor structure (KMO=0.77;alett (136) = 1230.92, p<0.01) accoung far 55% total
variance, though ladings were weaker than those reported in Swailes (2003) and Wimmer
(2007). Factor 3 (selfegulation) was less stable, with item Q2&ading weaklat 0.17

(<0.3), and with aignificant crosdoading of 0.45 from Q&12 (PR scale).

BlauHall Scale: Rtated Component Matrix, Principal Axis Factoring with Oblique Rotation

Factor

Item Statement ‘

27.4 1 like this professiomo well to giveit up 0.79
27.2 | definiely want to make a career in the fession | am 0.78
in
27.5R | andisappointed that | ever entered my profession 0.75
27.1R If I could go into a profession other thantheone lan (.71
and which paidhe same | problly would
27.3R I could do it all again, | would nohoose the same 0.61
profession
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26.2 | think my profession, more than any otherssential 0.72
for society (PS1)
26.5 The importance of my profession is somenover 0.35
stressedPS2)
26.8 Some dter occupations are actually more imnpant 0.31
than mine (PS3)
26.9A problem in this profession is that fome knows what 0.58
colleagues in other organisations are doing to improve (SR
26.13Weeallyhavenowd 2F 2dzZRIAyYy3I S| 0.53
competence (in this profession) (SR3)
26.3 My fellow professionalsave a pretty good idea about 0.17
each2 i KSNDa O02YLISGEiSyO0S o6{wmo
Hc®c L R2y Qi KI @S YdzOK 2 LI 0.57
judgement (AT)
26.15 | am my own boss in almastery workrelated 0.57
situation (AT3)
26.11 My own decisions arelsject to review (AT2) 0.28

26.12 Professional bodies do little for the average member 0.45 0.40
(PO3)
26.7 | believe that profssional organid&éons should be 0.39
supported (PQ)

26.1 | regularly attentbcal professional meetings (PO1) 0.33

Social Capitabcale

In testing the scale, three possibilities were therefore considered. A one factor solution in
which all iems might contibute to a single measure gbcial capital; a two factor solution
that would test either for evidencef a cognitive/ structual structure or a vertical/

horizontal structure; and finally, a 3 factor solution used to assess bondingirngidgd

linkingconstructs.

An exploratory &ctor analysis was undertaken (usidgncipal Axis) with oblique rotatico
0Sad 0K SorstrGctute. 3rididl glahde @t the eigenvalues highlighted two factors of

1.00 or more, accounting for 79.1%tbé variance, bt a screeplot suggesting te factors.

The one factor solutioraccounting for 62.1% of variancépsved moderate to high

loadings for all item statements (unrotated factor matrix; KMO=0.88, Bartlett = 2456.57,
p<0.01) ranging from 03to 0.85 and sggesting the possibility of@ingle unitary construct.

The threefactor solution, accounting for 88.286 variance, provideswdence of two

factors with clean loadings of more than 0.3, and one factor with a crossloading of 0.32 from
item 30.5. Factor 1s clearly aligned to the baling subscale with coefficients abofe5,

and Factor 2 is similarly aligd to the linking subsda with coefficients above 0.9, but
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Factor 3 is not uniquely suggested (with item crossloadings higher on Ratttan Factor
3).

The results here (sdéigure 4 indicate that a twefactor stucture is the most persuasive
model, KMO=0.88, Bartlett = 24657, p<0.01, accounting for 83.4% of variance, with 5
items loading cleanly onto Factor 1 (Q30.1, 30.2, 30.3},3D.5) and &ems loading
cleanly onto Fetor 2 (Q32.1, Q32.2, Q32.3).

SocialCapital Scale: Rotated Component KkbatPrincipal AxiEactoring with Oblique Rotation

Item Statement Factor

1 \ 2
ondn aSYOoSNE 2F (GKS 42 Nksindzy 0.91
order to achieve the best possible oudme ’
30.3 People feel understaloand accepted by each other 0.88
30.1Wehave®#¢S | NB (23SGKSNI G 0.87
30.2 People keep each other informed about work related 0.85
issues in the work unit ’
30.5 People inke work unit ceoperate in oder to help 0.80
develop and apply new ides ’
32.1 Our supervisor treatss with kindnes and consideration 0.93
32.2 Our supervisor shows concern for our rights as an 0.92
employee )
32.3 We can trust ourupervisor 0.91

Principal Axis with ObliguRotation (Direct Oblimin with Kaisiormalisation)

The item loadingsid not align themselves with the cognitive and structural dimensions of
social capital suggested in Kouvonen et al (2006). Instead ctivd@irmed the heoizontak

vertical capital stucture the authors finally acceptethe former measung trust in

managensy i YR (KS AyadAaddziazys GKS €F3dG§SN YSI a
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Appendix D ¢ CA Data Tables

Reference: Chapter &ection 69 ¢ Correspondencé\nalysis for Q2%nd Respondent

Properties
Summary
Proportion of Ineria Confidence SingularYalue

Singular Standard Correlation
Dimension Value Inertia Chi Square Sig. Accounted for | Cumulative Deviation 2
1 104 012 408 405 .008 010
2 067 004 156 560 .008
3 056 003 108 (BEG
4 051 .003 089 755
5 048 0oz 078 833
G 037 .00 047 .81
7 032 .00 035 916
8 031 001 034 949
] 024 001 .020 970
10 022 .0oa 016 986
11 .020 .0oo 014 1.000
Total 029 437837 ars? 1.000 1.000
a. 473 degrees of freedom

Overview Row Points?
Score in Dimension Contribution
Of Point to Inertia of Dimension Of Dimension to Inertia of Point

Definition Mass 1 2 Inertia 1 2 1 2 Total
Autonarmy 0N -.B65 B16 .004 216 124 6463 144 J97
Recognition 059 -5 -.236 .002 054 045 313 108 4M
Community .084 AT .085 .003 135 .00y 565 014 ATY
Standards A2 - 116 -.022 .om 015 .om 67 .004 AT
Expertise 180 - 346 - 1485 003 148 02 g12 RS BA3
Improve 058 073 -.052 .00 .003 .002 032 010 042
Rale 086 .288 -.208 .002 066 0585 369 18 488
Conduct 114 462 -130 004 224 02§ 622 030 662
Students 132 208 322 .003 053 .203 224 335 564
Qualities 074 - 144 547 .003 014 327 065 582 647
Pay 018 -145 -4495 .002 .004 .07 023 65 188
Experience .04z - 215 =214 .om 018 .028 163 094 247
Active Total 1.000 028 1.000 1.000

a. Symmetrical normalization
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Overview Column Points®

Score in Dimension Contribution

OfPointto Inertia of Dimension Of Dimension to Inertia of Point
Attribute Mass 1 2 Inertia 1 2 1 2 Total
LL-Prof 016 -.280 =247 .0oo 012 014 A04 244 T47
L-Prof 019 -.360 182 0o 023 010 383 081 444
Prof+ 0149 184 280 0o 006 023 16 166 282
Prof++ 018 485 =225 0o 038 013 A2 070 581
LL-SC 018 -404 AT 001 026 004 451 025 A17
L-5C 018 -.353 -015 0o 021 .0oa 412 .0oo 412
SC+ 023 13 -.089 .0oa 003 003 a7s 036 A1
SC++ 014 823 071 0o 0BE 0ot 708 003 708
LL-CC 017 - 168 -174 001 004 .0os 063 044 A07
L-CC 017 -429 AT 0o 028 0585 354 265 619
CC+ 022 -.0149 -.032 .0oa .0oa .0oa 003 004 .oo7
CC++ 017 632 - 176 001 064 .0os 810 039 8449
L-EC 037 - 261 -130 .0oo 023 .0og 631 0a7 728
M-EC 014 18 70 .0oa 0oz 006 10 142 252
H-EC 021 A2 164 0o 033 .0og GO0 059 G549
LL-Status 020 - 486 050 001 043 .0o1 Nit]i 004 GEN
L-Status 016 - 185 385 001 .0os 035 085 255 2350
Status+ 019 232 -.150 .0oa .0og 006 239 062 30
Status++ 016 436 -.357 0o 028 031 588 244 833
Csw 004 878 -.380 001 037 010 657 065 T
Teacher 046 -174 043 .0oa 014 001 359 013 arz2
[ 014 .ove 304 0o 0o 019 017 187 74
SMT .0oa 105 -.288 0o 0o 010 012 {080 073
Mo-TUJ 028 A10 086 001 066 003 683 012 GO6
Yes-TLU 045 -.2849 -031 0o 037 0o 679 004 Ga4
Mo-INTComm 048 020 =147 .0oa .0oa 015 008 279 287
Yes-INTComm 024 -.012 33 0o .0oa 040 001 309 310
Teaching=15hrs 041 364 1499 001 050 024 748 138 .BBE
Teaching=15hrs 032 -442 -2 0o 058 023 726 13 839
Mo-Mon-Specialist 037 -018 or7 .0oa .0oa .0o3 006 075 082
‘Yes-Mon-Specialist 035 022 -.083 .0oa .0oa 004 009 o7 087
LL-Turnover 025 3589 -.04 001 037 .0o1 604 004 609
L-Turnaver 014 073 327 0o 0o 023 016 199 215
Turnaver+ 012 -.288 -1.359 0oz .0og 334 052 723 T76
Turnover++ 016 -426 A5 0o 026 113 260 428 GB8
L-Career Staying 026 -.0BA am .0oo ooz 036 046 351 387
M-Career Staying 016 -.247 -637 0o .0og .0as 1449 610 759
H-Career Staying 029 41 014 .0oa 010 .0oa 335 001 337
L-Org Rece 024 -.382 {067 0o 034 ooz 708 013 718
M-0Org Recc 0149 =237 -124 .0oo 010 004 358 081 420
H-Org Rece 027 461 -.070 0o 052 0oz 834 012 846
L-Career Rece 023 - 473 -.081 0o 048 003 820 019 839
M-Career Recc 0149 -.0o2 014 0o .0oa .0oa .0oa .0oo .0oa
H-Career Recc 027 A0 03 001 042 .0oo 640 0oz 642
L-AUT® 034 -143 {066 .0oo .0oo .0oo 183 025 218
M-AUTE 020 -.003 096 .0oa .0oa .0oa .0oa 045 045
H-AUT" 0149 339 - 116 001 .0oo .0oo 375 027 403
LL-comm® 010 -.078 -1858 0o .0oa .0oa 012 048 060
L-COMM® 045 -100 146 0o .0oa .0oa 0g7 128 225
COMM+E 016 418 =131 001 .0oo .0oo 326 020 346
COMM++ 001 67 -739 .0oa .0oa .0oa .0o7 082 .0es
Active Total 1.000 029 1.000 1.000

a. Symmetrical normalization

h. Supplementary point
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Appendix 11 ¢ CA Contingencylable

Expertise students &
(without Continuous Role & Personal service
Autonomy | Recognition| Community | Standards | experience) |Improvement| Organisation| ~Conduct (comb) Qualities | Pay & Careef Experience
1 LL-Prof 9 18 19 32 49 13 22 25 25 17 5 10
2 L-Prof 14 16 23 33 58 14 18 30 37 26 10 12
3 Prof+ 9 14 21 40 47 17 25 36 51 19 2 12
4 Prof++ 2 17 30 28 41 19 30 33 31 20 4 1
5 Social Capital (LL) 11 19 20 34 49 21 21 18 33 22 6 11
6 Social Capital (L) 13 15 16 36 57 12 18 33 35 18 6 11
7 Social Capital + 7 19 36 44 59 20 32 37 36 29 7 16
8 Social Capital ++ 3 11 21 17 30 10 21 36 39 11 2 7
9 Cultural Capital (LL) 11 20 24 28 45 13 15 32 31 14 5 18
10  Cultural Capital (L) 12 12 16 30 50 11 20 21 34 28 7 8
11 Cultural Capital + 7 18 26 45 65 21 29 32 45 23 4 11
12 Cultural Capital ++ 4 15 27 30 35 18 31 39 34 17 5 8
13 Economic Capital (L) 21 39 44 66 115 34 46 60 61 43 11 23
14  Economic Capital (M) 4 13 18 26 36 10 17 24 31 19 4 8
15  Economic Capital (H) 9 13 31 41 44 19 32 40 52 20 6 14
16  Status (LL) 15 18 24 37 60 15 24 26 29 26 6 16
17 Status (L) 8 15 14 29 42 17 19 19 42 20 4 9
18  Status + 7 17 28 35 51 16 19 42 38 17 7 9
19  Status ++ 4 13 23 27 40 15 29 33 31 13 4 11
20 Csw 0 4 8 5 9 4 5 13 9 3 1 3
21  Teacher 25 40 45 84 137 37 54 76 93 50 11 30
2 MM 6 12 25 25 33 9 14 21 27 20 6 8
23 SMT 2 9 9 17 15 9 16 8 13 8 3 4
24  TU-No 8 19 48 52 58 22 38 56 60 31 12 13
25 TU-Yes 26 46 45 81 137 41 57 68 84 51 9 32
26 Committee - No 24 39 62 85 136 41 64 92 86 49 14 34
27  Committee - Yes 10 26 31 48 59 22 31 32 58 33 7 11
28  Teaching Loads<15 hours/wk| 17 28 65 67 93 37 55 79 920 46 10 25
29  Teaching Loads>15 hrs/week| 17 37 28 66 102 26 40 45 54 36 11 20
30  Non-specialist - never 18 30 48 59 105 34 51 58 78 44 11 25
31  Non-specialist - yes 16 34 44 70 90 29 44 65 61 38 10 19
32 LL- Turnover 10 22 35 44 58 27 36 57 50 25 6 10
33 L-Tumover 8 8 18 24 37 10 15 31 28 22 5 10
34  Turnover + 2 14 12 27 44 10 20 15 19 1 8 11
35  Turnover ++ 12 16 21 30 41 14 14 14 38 22 1 13
36 L- Career Staying 18 27 40 48 65 22 34 39 52 33 6 14
37 M- Career Staying 6 17 17 25 55 13 18 28 26 12 7 13
38  H- Career Staying 10 19 32 55 73 28 39 54 62 31 8 18
39 L-OrgRecc 19 22 26 49 73 19 27 37 46 25 7 16
40 M- OrgRecc 9 20 22 32 56 21 20 28 34 20 5 14
41  H-Org Recc 5 20 39 44 64 23 41 55 56 31 9 15
42 L-Career Recc 17 23 26 43 76 19 27 33 38 26 9 14
43 M- Career Recc 8 24 23 31 48 22 23 35 35 24 2 14
44 H- Career Recc 9 15 40 50 66 22 41 52 66 25 9 17
45  Autonomy (L) 20 26 40 69 100 24 49 56 63 42 9 20
46 Autonomy (M) 6 19 26 38 54 21 24 28 43 25 5 13
47 Autonomy (H) 8 20 28 29 42 18 22 41 39 15 7 12
48  LL-Commitment 13 22 23 31 53 19 19 22 30 22 9 11
49  L-Commitment 9 12 16 35 59 12 21 29 37 23 5 12
50 Commitment+ 8 17 38 35 49 21 31 44 51 26 5 15
51  Commitment++ 4 14 16 32 34 11 24 29 26 11 2 7
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